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Course Guide

Introduction

Welcome toGST 707: A Study Guide for the Distance LearnerGST 707 is a two-
credit unit course that has minimum duration of @eenester. It is a compulsory
course for both undergraduate and graduate r#tsida the university. The course
guides you on the techniques of studying to achaeaglemic success through open and
distance learning.

Course Objectives

By the end of this course you will be able to:
1. Study on your own at your pace and timespective of the
geographical difference
2. ldentify studying techniques to adopt to¥ga achieving academic success
3. Demonstrate the skills required of a distalearner in achieving
academic excellence.
4. Adopt appropriate learning skills and stylesider to cope with studies in
open and distance learning
5. appreciate the examination modes that are &aila open and distance
learning and gain abilities require for to undeetédsts, assignments and
seminars for successful completion of academicrarage
6. maximize the use of various learner supportesystthat have been put in place
to help learners overcome learning challenges

Working through this Course

To successfully complete this course, read theystudts, listen to the audios and
videos, do all assessments, open the linkd Brad, participate in discussion
forums, read the recommended books and other raltgurovided, prepare your
portfolios, and participate in the online facilitat.

Each study unit has introduction, intended learnmugcomes, the main content,
conclusion, summary and references/further readingghe introduction will tell you
the expectations in the study unit. Read and timdeintended learning outcomes
(ILOs). The intended learning outcomes tell yowatwou should be able to do at the
completion of each study unit. So, you can eualugour learning at the end of
each unit to ensure you have achieved the diettriearning outcomes. To meet
the intended learning outcomes, knowledge is ptedem texts, video and links
arranged into modules and units. Click on thediak may be directed but where you
are reading the text off line, you will have to gagnd paste the link address into a
browser. You can download the audios and videogetw off line. You can also print
or download the texts and save in your computexternal drive. The conclusion gives
you the theme of the knowledge you are taking afn@y the unit. Unit summaries
are presented in downloadable audios and videos.



There are two main forms of assessments — the forenand the summative. The
formative assessments will help you monitor ybesrning. This is presented as
in-text questions, discussion forums and Self-Assest Exercises.



The summative assessments would be used by thersmto evaluate your academic
performance. This will be given as Computer Ba$edt (CBT) which serves as
continuous assessment and final examinations. mWnmim of three computer based
tests will be given with only one final examinatianthe end of the semester. You are
required to take all the computer base tests amirthl examination.

Study Units

There are 16 study units in this course dividew ifour modules. The
modules and units are presented as follows:

Module 1  Introduction to the Open and Distancé.earning (ODL)
System

Unit 1 History of the Open and Distahearning System

Unit 2 Characteristics of the Open amstdhce Learning System

Unit 3 Teaching and Learning in the Opad Distance Learning
System

Unit 4: Emerging Trends in Open, Brste and Elearning (ODel)

Module 2 Study Skills for the Distance Learner

Unit 1 Listening

Unit 2 Speaking

Unit 3 Reading

Unit4 Writing

Unit 5 Study Strategies

Module 3  Assessment and Evaluation Modes in Opeand Distance
Learning (ODL)

Unit 1 Overview of Assessment in ODL

Unit 2 Instructional-Based Assessmentbko

Unit 3 Preparation and AdministrationS#mester Examination

Unit4 Assessment of Non-Examinable Gesr

Module 4  Learners’ Support Services

Unit 1 Definition and Purposes of Leag&upport Services

Unit 2 Types of Learners’ Support Seegic

Unit 3 Sources of Learners’ Support g&v

Unit 4 Benefits of Learners’ Support\Bees
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Presentation Schedule

The presentation schedule gives you the importatésdfor the completion of your
computer-based tests, participation in Horudiscussions and participation at
facilitation. Remember, you are to submit all yagsignments at the appropriate time.
You should guide against delays and plagiarismgour work.  Plagiarism is a
criminal offence in academics and is highinpgeed.

Asssanent

There are two main forms of assessments in thigseothat will be scored: the
Continuous Assessments and the final examinatidhe continuous assessment shall
be in three fold. There will be two computer-based assessments. The
computer-based assessments will be given in accora® to university academic
calendar. The timing must be strictly adhered to The computer-based assessments
shall be scored a maximum of 10% each, while yautigpation in discussion forums
and your portfolio presentation shall be scoredimar of 10% if you meet 75%
participation. Therefore, the maximum score fmntinuous assessment shall be
30% which shall form part of the final grade.



The final examination for GST 807 will be maximuiite@o hours and it takes
70 percent of the total course grade. The exammatill consist of 70 multiple
choice(MC) and fill-in blanks (FB) questions theflect cognitive reasoning.

Note: You will earn 10% score if you meet a minimof 75% participation in the
course forum discussions and in your portfoliosotiise you will lose the

10% in your total score. You will be required tplaad your portfolio using
Google Doc. What are you expected to do in youtfplao? Your portfolio should
be note or jottings you made on each study unitastyities. This

will include the time you spent on each unit onatt.

How to get the Most from th€ourse

To get the most in this course, you need to havygersonal laptop and internet

facility. This will give you adequate opportunitylearn anywhere you are in the world.
Use the Intended Learning Outcomes (ILOs) to gyamie self-study in the course. At

the end of every unit, examine yourself with th©#_and see if you have achieved
what you need to achieve.

Carefully work through each unit and make your soteJoin the online real time
facilitation as scheduled. Where you missed thedaled online real time facilitation,
go through the recorded facilitation session atrymun free time. Each real time
facilitation session will be video recorded andtpdson the platform.

In addition to the real time facilitation, watchetiideo and audio recorded summary
in each unit. The video/audio summaries are dicetesalient part in each unit. You
can assess the audio and videos by clicking ofirtke in the text or through the course

page.

Work through all self-assessment exercises. FKinabey the rules in the class.

Facilitation

You will receive online facilitation. The facidition is learner-centred. The mode
of facilitation shall be asynchronous and synchusoFor the asynchronous
facilitation, your facilitator will:

e Present the theme or discussion question for tlekwe

e Direct and summarise forum discussions;

e Coordinate activities in the platform;

e Score and grade activities when need be;

e Upload scores into the university recommended qiiatf

e Support you to learn. In this regard personal nrady be sent;

e Send you weekly instructional videos and audiouess; and podcast.



For the synchronous:

e There will be eight hours of online real time awttin the course. This will be
through video conferencing in the Learning Managengystem. The eight
hours shall be of one-hour contact for eight times.

e At the end of each one-hour video conferencing, wideo will be uploaded
for view at your pace.

e The facilitator will concentrate on main themesttiare must know in the
course.

e The facilitator is to present the online real tindeo facilitation time table
at the beginning of the course.

e The facilitator will take you through the coursadg in the first lecture at the
start date of facilitation

e Youneedto
Do not hesitate to contact your facilitator. Comtgaur facilitator if you:

e do not understand any part of the study units ergsignment.

« have difficulty with the self-assessment exercises

e have a question or problem with an assignment ah wour tutor's
comments on an assignment.

Also, use the contact provided for technical suppor

Read all the comments and notes of your facilitaswecially on your assignments;
participate in the forums and discussions. Thiggiyou opportunity to socialise with
others in the programme. You can raise any proldeoountered during your study.
To gain the maximum benefit from course facilitatiprepare a list of questions before
the discussion session. You will learn a lot fraantgwipating actively in the discussions.

Finally, respond to the questionnaire. This widllghthe university to know your
areas of challenges and how to improve on therthimreview of the course materials
and lectures.
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1.0 Introduction

As a student of an open university, it is importetyou to have a fair idea of the
system you are getting involved in. This is becayse might not have had the
opportunity of studying in an open university beforow and your success in this
system is heavily dependent on your understandindpeo workings of this system.
Thus, it is important for you to pay close attentto this course as it would help you
to understand the demands of the open and diskaaceng. In this first unit, you will
be go through a brief history of the open and distdearning system both globally and
also in Nigeria.

2.0 Intended Learning Outcomes (ILOS)

By the end of this unit, you will be able to:
e define open and distantzEarning
e identify the various stages of distance education
» differentiate between distance learning and opamiag
e comment on the role of technology in distance lean



3.0 Main Content
3.1  Definition of Open and Distance Learning

The term open and distance learning is made upafltfferent concepts in education,
namely: distance education and open learning. Witiséance education has been
around for quite a long time (as you wolddon discover), open learning is a
more recent phenomenon. You have to understandtibeg has been no consensus
definition of the twin term, but for the purposetbis course, we will make do with
the definition from Commonwealth of Learning (CODOOL (2015) defines open and
distance learning as a system of teaching andifepaharacterized by separation of
teacher and learner in time and/or space and usdspl® media for delivery of
instruction. It also involves two-way communicatiand occasional face-to- face
meeting for tutorials and learner-to-learner intéican. As you would get to know, this
definition has tried to bring all the attributestbe open and distance learning to the
fore.

3.2  History of Open and Distance Learning

As stated earlier, the term open and distance ilgartombines two distinct terms:
distance education and open learning. While digtattication is not a new concept
and thus familiar to most people, open learningelatively a newer term. In fact,
distance education can be said to be the forerwfrgven and distance learning, thus
a good starting point for the history of open araflashce learning is distance education.

3.2.1 The Distance Education

Distance education has been defined as a fieldlotation that focuses on teaching
methods and technology with the aim of deinge teaching to students who are
not physically present in a traditional educatics&tting, such as the classroom. It is a
system aimed at creating access to learning winea @r distance or both separate the
source of information and the learners.

Though the various developmental stages of distadceation have been variously
demarcated to be from three to five, | prefer three-stage development propounded
by Schultz, Schultz and Embry-Riddle (2008) andauld be followed in our history
of distance education.

3.2.1.1 Correspondence Stage

The earliest appearance of distance education wabe form of correspondence

education. This started in the mid-nineteenth agntuGreat Britain, France, Germany

and the United States. Describing the corresporad@ha@ase, Schultz, Schultz and
Embry-Riddle (2008) state that, “early correspomde courses, as the first recorded
form of distance learning, exemplified participarieraction through the distribution

of printed material through the mail” (p. 23). $s@ac Pitman taught shorthand by
mail
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and this can be said to be the first officiallyagoized attempt at distance education.
Pitman’s Correspondence courses in shorthaadedt in the
1840s.

At the degree level, the University of London whe first to offer degrees through
distance education. The University of London’s Exé¢ Programme was established
in 1828 but was not chartered until 1858. It is amant to note that most of the
students of the programme were from the ®&ritCommonwealth countries
including Nigeria. In the United States, “corresgence study has been a noteworthy
component of the University of Wisconsin deliverystem since 1891” (Schultz,
Schultz and Embry-Riddle,

2008).

3.2.1.2 Sound and Video Signal Stage

The foundation of the second stage of distanceaaucwas laid during the World
War |, through the invention of the radio. In thenitdd Kingdom, the National
University Extension Association was organized 8164 at the University of
Wisconsin. The first educational instruction byicadias aired in

1916 and from that point; correspondentedents began receiving instruction
from both radio and postal services. It was noil k25 that the use of radio in
distance education became global (History of DstaBducation, 95). The United
States started the experimental radio broadcakttivét College of the Air which was
later renamed the University of the Air in conjunatwith the University of Wisconsin
in the early 1960s. By the end of the decade, 200lfies were participating in various
short courses (Gooch,

1968).

Figure 1: A student learning through the Radio (Sotce: Google Images)
The use of the radio was followed by the use of tdlevision. The television

experiment began in 1874 but educational televisiahnot start until after
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the depression when State University of lowa anddéa State College produced some
educational programmes between 1932 and 1934. Howeafter permission was
granted many colleges and universities followed €emiray and Isman (1999) state
that “in today’s USA, commercial and public telewrs stations produced educational
programmes for distance education.

29 million students are able to receive these arogres at their homes or school” (p.
96).

3.2.1.3 Computer Technology Stage

Computer technology represented the third phasde distance education.
Commenting on this phase, Schultz, Schultz and ERimldle (2008) said that, “the
new 80s space-age brought technology which inclegdedputers and space satellites,
thereby allowing universities to offer adult educatprograms and refresher courses
to students situated thousands of miles from thiiahccampuses” (p. 24). It is
important to note the continuous development othnetogy continues to affect
educational delivery from this time onwards. We igdooot comment much on this as
the use computer technology and information teauls an integral part of open
learning and would form part of our studies in fetunits.

3.2.2 Open and Distance Learning

Open learning is an innovative movement in eduoatimt emerged in the

1970s. It refers mainly to activities that eith@hance learning opportunities within
formal education systems or broaden learning oppdares beyond the

formal education systems (Wikipedia). The educaigrhilosophy of open
learning emphasizes giving learners choices tabmedium or media of learning,
place and pace of study, support mechanisms asasedintry and exit points. The
combination of the philosophy of open learning aigtance education gave birth to
open and distance learning. Open and distanceihgars one of the most rapidly
growing fields of education and its potential impiacall educational delivery has been
greatly accentuated through the development of rietebased information
technologies, and in particular the World Wide WEBDIESCO, 2002).

The first Open University, The Open University, vestablished in 1969 as a public
distance learning and research university and arfe the biggest university in
United Kingdom. Since this humble beginning, marlyeo open universities have
sprung up in the various regions of the world. €agent trend in open universities is
the movement towards internationalization. In addito the political and economic
driving forces, the internationalization of operdatistance education is enhanced by
its links to information and communication techrgpés (ICTs). For instance,
educational software is often international, artdlBes and electronic networks allow
transmission and communication across nationatldss. The global classroom is
no longer a concept only of our imagination orta future (UNESCO, 2002).
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The success of the United Kingdom Open Universititb the establishment of other
open universities around the world. Jegede (20tHé¢s that these include Athabasca
University, and Canada’s Open University thaere created in 1970 and were
followed by Spain’s National University of Distanéducation in 1972 and Germany’s
Fern Universitat in Hagen in 1974. The successhef dpen and distance learning
system in Asia cannot be overlooked. In fact mastessful open universities in the
world today are in Asia. For example, there &% open and distance learning
tertiary institutions in Asia out of which only Jeaprivate institutions. The private
institutions are: Arab Open University, Open Unsigr of Malaysia, the Open
University of Japan, Venkateshwara Open Univeraitgg Wawasan Open University.
It is worthy of note that out of these 41 univeesif 17 are cited in India.

3.3  Open and Distance Learning in Nigeria

It is important to note that the development ofdben and distance learning in Nigeria
is rooted in a policy. The 1977 National Policyeducation (NPE) has anticipated the
coming of open and distance learning. The 1977ceddf the NPE states: “maximum
efforts will be made to enable those who can béfrein higher education to be given
access to it. Such access may be through uniessti correspondence courses, or
open universities, or part- time and work studygoasnme”. It is unknown however
if this was as a result of the role of distancecation in the lives of some early
Nigerians.

As in all countries with distance education hisfdiygeria also had her fair share of
correspondence education. As Jegede (2016) notes:

a. The Oxford University of the United Kingdom’'stex mural studies at the
University College, Ibadan, which commenced in 184@bled a good number
of Nigerians thirsty for higher education, but wédu@ unable to get a place in
the limited admissions into the University Colle¢igadan, to do so through
correspondence study.

b. Many Nigerians sought admission as studentoofeSpondence College in
Universities and Institutions in the United Kingdavhile others registered as
external candidates for the General CertificateEdlcation (GCE) both
Ordinary and Advanced Level of the University ofndon andCambridge’

c. The Rapid Results College and Wosley Hall cpwadence studies may be
cited as the first set of ‘organised’ Distance lnéag Programmes in Africa.

They are termed ‘correspondence’ because thetyhiedr studies mailed from

England while the students equally mailed theimaans overseas to Inearked:”

Nigeria also had her fair share of the g#dievision stage of distance education

through the English by Radio programme of the NageBroadcasting Corporation
(NBC) in 1960. The Educational Television
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Programme of the National Television of Nigeriarthiollowed the NBC 1960
initiative.

The open and distance learning mode was first eyeglat the tertiary level by
Ahmadu Bello University when it established the \émsity of the Air in

1972 and this was used for the Teachers In-SeBdceational Programme

in 1975. The University of Lagos followed the Ahioa Bello University's
initiative in 1974 by establishing Correspondeacel Open Studies Unit (COSU)
that later became known as Correspondence and Sieies Institute (COSIT) and
now known as Distance Learning Institute (DLI). Wihis act, University of Lagos
became the first Nigerian tertiary institution fpeoate the dual mode of the open and
distance learning.

The decision to set up an open university in Nmevas first conceived in

1976. To put this decision into practice, the Fad&overnment set up a Presidential
Planning Committee under the chairmanship of Psmiedfolabi Ojo to advise the
government on the initiative. This committe&as inaugurated on May 1 1980.
The Act to back up the establishment of the Opeivéssity was passed by the
National Assembly on April 20 1983. To demonstrtiie seriousness of the Federal
Government, after three months, precisely on J@yl1983, the then President of
Nigeria, Alhaji Shehu Shagari assented to the a8l passed. This led to the
establishment of the Nigeria Open University (NOM)h Professor Afolabi Ojo as
its Vice-Chancellor. By

1984, NOU went into full-scale activities of screen candidates in 1984.
Unfortunately, on April 25, 1984, General Mmmmad Buhari, who had
become the Head of State of Nigeria, after thdiatvigovernment have been

toppled in a coup d’état, suspended the NOU duaitgidget speech. Consequently,
Nigeria had lost several years of the use and ipecof open and distance learning
(Jegede, 2016).

However, in 2002, a new Open University, with tteame, National Open University
of Nigeria (NOUN) was established during the tenofeanother civilian president,
Chief Olusegun Obasanjo. It has to be on record @tdef Obasanjo not only
established the NOUN, he demonstrated the relevainte university by enrolling as
a student of the university immediately he lefiadfas the President. Chief Olusegun
Obasanjo started with the Post Graduate Diplon@hinstian Theology after which he
went ahead to the Masters’ Degree and cappedaith@a Doctor of Philosophy degree.
Today, Chief Olusegun Obasanjo has made historypdnoming the first doctoral
graduate of Christian Theology and of NOUN.

It is important to note that after the establishimeh NOUN, Commonwealth of
Learning (COL) partnered with the university toaddish the Regional Training and
Research Institute for Open and Distance LearREgTRIDAL) in 2003. RETRIDAL
was established with the aim of identifying and timgethe needs of open and
distance learning related research and caplitding for the West African sub-
region.

Currently, Nigeria has many dual mode oped distance learning institutions as
Jegede (2016) states that “institutions of higkarning that
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now have or are working on becoming dual mode syste use both open and distance
learning and the traditional face-to-face as iosthal modes” are 20. However,
National Open University of Nigeria is the only nsemode open and distance learning
university in Nigeria as of today.

3.3.1 The Need for Open and Distance Learning Sysh in Nigeria

As a result of the feelings in some quarters alleeitnecessity of an open university
in Nigeria, it is important to state the reasonstfe establishment of the university.
3.3.11 The Carrying Capacity of the Conveional Universities

The continued increase in the population of Nigegidemanding university education
in the last decade revealed that Nigeria has moreetsity applicants unabsorbed
than those admitted despite the increasthemumber of universities in the country.
Umar (2006) opines that about 80% of qualified pemsive students could not gain

admission into the conventional universities. Tppart this position, the table below
gives a graphic depiction of the situation.

Table 1: Admission Statistics of Nigerian Students

Yeer | Number of | Number of | Number % No. not
Universities | Applicants | Admitted Admitted Admitted
20(8 | 94 1,054,553 118,61 113 935,3¢€2
2009 | 96 1,306,005 190,7¢6 145 1,115,419
2010 | 102 1,404,111 192,25 137 1,211,656
2011 | 112 1,493,411 450,000 30.13 1,043,41
2012 | 117 1,503,433 500,000 33.55 1,003,433
2013 | 128 1,735,729 520,000 29.€6 1,215,729
2014 | 129 1,015,004 550,000 54 465,54
2015 | 141 1,475,477 600,000 407 875,477
2016 | 147 1,272,:84 700,000 55 572,24
2017 | 152 1,736,771 750,000 431 986,51

The table above provides the stark reality of thgeNan higher education situation.
Considering the role and importance of educatiom ideveloping country, this is a
dangerous trend. If necessary steps were not takeaddress this trend, by
democratising education through the use of operdastdnce learning, the population
of Nigerians without higher education would congnio soar and realization of any
millennium developmental goal in Nigeria would bei@age.

3.3.1.2 Continuous Demand for Higher Edutan

In the last few decades, there has been a consndemand for higher education by
the employers of labour for promotion and also ss®ent
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purposes that has thrown the employees into a kindrenzy to acquire higher
education. This demand for higher educational ¢juation by employees coupled with
the recent high rate of unemployment in the couhty made the open and distance
learning system the best viable option. This isalbee those who are expected to
improve their educational status could not riskgmisig or embarking on study leave
(which are rarely approved) because they are netthey would have their job back
on completion of higher educational status.

We can use the educational requirement to teacNigeria as an example here.
Sometimes ago, the minimum qualification for teashef the primary school in
Nigeria is the Teachers’ Grade Two Certificate.sThas currently been moved up to
the Nigeria Certificate of Education. According@mo- Ojugo (2009) as at 2009, over
400,000 primary school teachers in Nigeria do nmehgpossess the previous minimum
of Teachers’ Grade Two Certificate. This means thatualified 400,000 either
improve their educational level or risk losing thigbs. Thus, the only viable option
left for them is to use the open and distance Iegrsystem that would allow them to
work and learn at the same time.

3.3.1.2 The Need for Lifelong Learning

According to Jegede (2016), lifelong learning istaer factor that is making open and
distance learning an indispensable element in Nig&escribing this phenomenon,
Jegede (2016:22) has this to say:

The third index of indispensability is life-longding which has taken the world by
storm and now making its way to mainstream edunatiprovisions in many countries
of the world.Lifelong Learning is characterised by making learning a inaous
lifelong activity, learning through a flexible, @gsaccessible mode, development of a
‘Learning’ or ‘Knowledge Society, a global movememivards ODL, and the fact that
we all need to make to cope with the constant chamtfe.

Self-Assessment Question
Outline the various stages in the development ehaggnd distance learning.
Forum Discussion 1
1. Using your context, what would you regard asithportance of open and
distance learning institutions in today’s Nigeria?
2. In not more than 40 words, state why you chéostudy inNOUN.
4.0 Conclusion
From the above, it is clear that open and distéemaing is the most current phase of
distance education, an educational element thabeamaced back to over a century

and a half, 177 years ago, to be precise. Operdiztahce learning is the product of
the union of distance education and the philosophy
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of openness cum current information telecommurocatechnologies development
and it has a global spread. It is also worthy dakrtbat Nigeria did not just plunge
into participating in the open and distance edangthenomenon, but has paved
the way for her participation since 1977 througbdlicy statement in the National
Policy on Education. Like every other country tbligeria has been part of distance
education since the days of correspondence eduacatid is also in the forefront of
open and distance learning activities today.

5.0 Summary

To recap what you have learned in this unit, cbokthe video below or copy the link
and paste on a web browser. The video is a sumaiamhat you have read in this
unit. You could also click on the audio version éisten. You can also download them
and play offline.

ANSWERS TO SELF-ASSESSMENT QUESTION

Stages in the development of open and distanceithear
- Corresponding stage - Sound and Video Sigfiagie
- Computer technology stage

6.0 References/Further Reading

Ajadi, T. O., Salawu, I. O. & Adeoye, F. A. (200&+learning and distance education
in Nigeria. The Turkish Online Journal of Educafibiiechnology, 7 (4) available at
https://files.eric.ed.gov/fulltextED503472.pdf

Jegede, Oluwagbemiro (2016). Open and distdeaming practices in Nigeria
higher institutions of learning. A paper @et®d at the Annual Distance
Learning Centre Distinguished Lecture and StakedrsldForum Held at the
International Conference Centre, University of dadAvailable at
www.olugbemirojegede.com/odl_practices_in_tertiargtitutions_in_nigeria. pdf
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5.0 Summary

6.0 References/Further Reading

1.0 Introduction

In the previous unit, you have been taken throwghbrief history of the
development of open and distance learning. fauve learned about its evolvement
from the humble stages of correspondence educttitiee point of becoming driven
by the technological breakthrough of informatioleéemmunication technology. You
have also learnt about the operations of open asthmte learning in Nigeria
especially its modes of operation in mono and duades. In this unit, we are going to
examine the things that makes open and distanceingaunique and differentiate it
from the well- known conventional face-to-face leag system.

2.0 Intended Learning Outcomes (ILOSs)
By the end of this unit, you will be able to:

e List the characteristics of open and distance legrn

e Discuss the characteristics of open and distararailey

e Compare open and distance learning with conventgysiem
e Evaluate the concept of openness.

3.0 Main Content
3.1  Characteristics of Open and Distance Learng
As indicated above, there are certain traits trsdindjuishes open and distance learning

from the conventional universities. In thisiturwe will examine these qualities
one after the other.
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3.1.1 Separation of Teacher and Learner

One major distinguishing feature of open and distatearning system from the
conventional system is the distance betwd®sn teachers and the learners. This
separation occurs in two planes: place and timeplBge, we mean that the teachers
and the learners do not live or meet at any timet.us take NOUN as an example,
while the headquarters, which houses most of theltias where the lecturers are, is
situated at Abuja, the students are literally scatt across the country. In fact, most of
the students may never meet any of the lectulethey graduate from the university.
This is distance in place.

Distance in time in the real sense, may not exigwlearners and teachers are in the
same country (except for countries where more tbae time zones exists) but
when we have them in two different countries, itwdoexist. For example, when a
student in Nigeria studying Masters in InstructioBasign and Technology at the
Open University of Malaysia, The Nigerian studemtl @ther students in Africa are at
a different time zone from the lecturers and otBwdents at Malaysia. Malaysia
is 7 hours ahead of Nigeria. When they aréaioffice in the morning, let's say by
8:00am, Nigeria is at 1:00am (in the early hourthefday when in Nigeria people are
sleeping). Distance in time could also occur irdgttime. Unlike the conventional
method of teaching where students are expecteedd with their teacher at a particular
time, in Open and Distance Learning, you can saidyour pace. Let assume you have
two NOUN students — Amadi and Gambo admitted intoEd4 Educational
Administration and Planning in the Faculty of Eduma Since Amadi and Gambo are
in the same programme, it means they will be usiage course materials. But by
the virtue of ODL they may not be studying courssarials at the same time. Amadi
may choose to study at nights while Gambo may pesddy hours. So they have the
opportunity of setting out the time that is best fhem to study. This separation
between teachers and students in place and orisimsually constant in open and
distance learning system.

3.1.2 Openness

Openness is the keyword behind the philosophyopen and distance learning.
To make you understand the concept of openneds dbdishra (2012) explanation
of openness. She opines that to open something,tmasimit that it has been closed
before, thus by default, we must accept that edutalystem have been closed before
now and there is the need to open it up. Openmesgpen and distance learning can
be discussed in three major areas: people, plackglaas (Kanwar, 2015). Go over
these briefly.

3.1.2.1 Openness as to People
At this level, openness is directed to the peopét are seeking higher education. It

means that access to higher education has to beasexl. Sometimes, this is done by
reducing the rigidity in entry requirements or by
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removing them entirely. While in most countrieselik
Nigeria, it has been difficult to enforce the pregetof open
Open entry, according to Mishra (2012) Asian open ursiters
Educational have been practicing the concept of open efitlger
Resources ideas included in openness as to people include the
NP ————_ provision of opportunity to study subjects of i to
earn a degree as well as
learning at one’s pace and time. These wdidddiscussed later when flexibility
is being discussed.

3.1.2.2 Openness as to Place

Openness at this level means the removal of thadsy of the educational institution.

In open education, it has become the norm thahilegrdoes not have to take place
within the walls of the classroom in a universigngpus. In open learning, learning can
take place anytime and anywhere. In other words,l¢arners are allowed to learn
where it is most convenient to them with no regdadthe place and the time. This
philosophy has been given impetus by the use oftgph@nes that allows students to
access their materials in the bus, train, car bceofind as well as their homes. They
can also do this any time.

3.1.2.3 Openness as to Ideas

In opening discussion on openness to ideas, M(&E2) has this to say, “In the field
of computer science, the word open connotes frdeuarestricted distribution of the
source code with rights to create derivativerks”.

Translding this to the field of education, it means that ediocal institution should
also open up on their courseware. This led to DaVitky to coin the term open
content in 1998. Open content refers to educati@oaltent that can be reused,
revised, remixed and redistributed without violgticopyright laws. This movement
eventually led to the birth of the Open EducatidRasources (OER) movement and
Massive Open Online Courses (MOOCS) concept. itlhgortant to note that NOUN
is a participant in both OER and MOOC:s.

3.1.3 Flexibility
Flexibility is another distinguishing factor for ep and distance learning. For
Musingafi, Mapuranga, Chiwanza & Zebron (2015)xitbdity is one of the major

benefits of open and distance learning. Flexibiidy can be examined in three areas:
place, time and pace.

20



3.1.3.1 Flexibility in Time

There are times when learners would not be availahken learning activities would be
going on. Through the use of asynchronous learmathods, the learners could still
go back and participate in what has been tauglyn@&wsonous learning still open wide
the possibility of peer learning and tutor interactunlike in the conventional system
when absence from class makes it impossible tocpate again.

3.1.3.2 Flexibility in Place

Open learning has made it possible for learnetsam wherever they are at any point
in time. In a research carried out by Ndudzo andthiyga (2013), it was discovered
that “employed professionals may be moved occaBjorms part of their work.
Respondents (97%) indicated that they are attraot€@DL because their education is
not adversely affected by temporary migration whigkes place as a result of job
transfers” (p. 25). This is also true of NOUN as heeve heard students transferred
to other cities and they are permitted to writenaixation in the centres where they
find themselves during the examination period.

3.1.3.3 Flexibility in Pace

Flexibility in pace has to do with the learning egeof the learners. Though seldom
used by students in NOUN, learners have the oppitytto take the number of courses
they can cope with as long as they register fohingtless than 10 credit units in a
semester. Ndudzo and Nyatanga (2013) also confiren &is their research shows
that “90% indicated that they chose ODL beeaof its flexibility on the speed
required when pursuing their degree and diplomgnammes” (p. 25).

3.1.4 Accessibility

Apart from accessibility due to relaxation of entrgyguirements discussed under
openness, open and distance learning offers “leguopportunities to individuals who
are disadvantaged because of their location oregesrdeconomic constraints” (p. 11).
The disadvantaged people include prisoners. NOU$ Istudy centres in many
prisons in Nigeria and some of the prisorfeage graduated from their chosen
courses. Hitherto, prisoners in Nigeria have noesscto higher education due to
the closed nature of universities and the closedraaf the prison too. Apart from
prisoners, women in purdah too have been secudcesa to higher education because
of the accessibility offered by the open and distahearning. The physically
challenged, especially the blind are being givereas to higher education by NOUN.
This is because the university has brailled somieeofcourse materials and still in the
process of brailling others.
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3.1.5 Affordability

In a research carried out by Rupanda and Nyeny®4j2d Zimbabwe, 90% of the
students agree that open and distance learningffasdable. And “many of the
respondents, who argued that open and distancaningais affordable, were
highlighting the flexible payment plans” (p. 26).i$ important to know that NOUN
also run flexible payment plans in two streamssthir a student is allowed to pay the
compulsory fees at once and defer the payment efctiurse registration and the
examination fees. These can also be paid separatedymost important thing however
is that the fees have to be paid completely befa@eegistration closes and this usually
takes between 2 to 3 months. Secondly, a studerjusaregister for a minimum of 10
credit hours per semester till he completes allrdpiired credits for graduation. It is
also a credit to NOUN that no other forms of payh@re made by the students as long
as they have paid their fees. No lecturer sell&bap materials to them and no one is
harassed for any other fees.

Referring to the Rupanda and Nyenya (2014) rese#relremaining 10% that thinks
that open and distance learning is not afforddbies so because “the student still has
to budget for travelling from his home to the regibcentres for tutorials” (p. 26).
However, unlike Zimbabwe Open University, NOUN alk tutorials in all centres,
thus there is no need for students to travel taremnaentre for tutorials. Apart from
this, NOUN has many study centres and studentsrar@uraged to register at the centre
closes to their home or office as the case mayhieeeby avoiding huge transportation
cost.

3.1.6 Technologically Driven

B T Even in the days of distance education, techno#bgic
O e advancement had always contributed to the developme
of the educational industry. We have also statddrin 1
that technological development accelerated the g ioi
open and distance learning. Fozdar (2015) also thays
the advancement of information and communication
technologies “have given rise to new opportunifi@s
sharing information, resources, and experiencess
well as providing network

Student peers, tutors, and tis¢riictors” (p. 9). Describing

the variety of opportunities opened up for educstiodelivery through the use
technological advancement, Pena-Bandalaria (2085 }His to say:

Fourth generation DE can be aptly described userghg e-Learning (electronic

learning), m-Learning (mobile learning), and u-Leag (ubiquitous learning). The

fourth generation can also be viewed as‘empowered phase.’ For teachers, the
use of ICTs helped enhance their skills and knogged-or students, use of ICTs
enabled them to assert more control over theimlegrenvironment, specifically the

‘how,” the ‘when,” and the

‘where,” and sometimes even the ‘what’ they wilade. Both students and
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teachers now have more flexibility to shape andicstire their learning/teaching
environment to take full advantage of fellow papénts’ prior experiences. This
dynamic of ‘sharing prior knowledge and skills amhtextualizing within the course
materials’ makes the educational experience féreriand more conducive to critical
and higher-order thinking.

Though not all these media are available yet ireN&g but you will agree that open and
distance learning is technologically driven.

3.1.7 Use of Mixed Media Courseware

The use of various types of media to pass on icistm to the learners is a major
feature of the open and distance learning systehe mixed-media courseware
includes print, radio, television broadcast, audideo, computer- based instruction and
telecommunications. Though we have to admit thatfé@ature is just partially operated

in NOUN currently, it has been clearly stated ia tmiversity’s blueprint that it is the

way to go about instructional delivery. We also édndw admit that the university is

striving to ensure that this is done in the nedre® possible.

You need to know that the aforementioned mediabeasynchronous or asynchronous
and interactive and non-interactive. Mishra 1(20 gives a graphic view of this as
shown below:

Media Non-Interactive Interactive
Print-besed Text bocks Self-instructional print
(text and materials (partially interactive)
graphics based An example of thisisthe NOUN
course materials.
Audio-besed | Audiocessette ard radio Teleptone, atdio
broadcasts. conferences, audio-vision and

interactive radio.

Videc-besed Video and television Video  conferercing ard

Broadcasts interactive television
Computer- Textuel delivery of materials Intecrated multimecia,
based in  Compact Discs (CDs), | computer-mediated

floppy and static web-pages communication, e-mails,

chats, discussion groups,
automated response system

Source: S. Mishra (2017). Media and Technology in Distance Education

3.1.8 Interactivity

One of the major criticisms against all odds isldek of contact between students and
lecturers on the one hand between learners on ttiex.olo resolve this problem,
practitioners of open and distance learning hautetbinteractivity. Speaking in this
vein, Nakpodia (2010) believes that the
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separation of student and teacher imposed by &lwikaof communication between

these two important stakeholders in open and disterarning. The link is what is being
reintegrated through interactivity. Jheengut (20d@fines interaction as a “kind of
action that occurs between 2 or more ‘objects’ whbe action creates an impact” (p.
2). For Tomei (2008) interactivity is the silentjtical, creative conversation within a
student's mind that is spurred on and supportetidyearning environment. There are
four kinds of interactivity, namely: learner-tortent, learner-to-instructor, learner-
to-learner and learner-to-technology interactigitie

3.1.8.1 Learner-to-Content

This is the interactivity that comes when the learstudies or examines the course
content (Moore & Keasley, 1996) and other instauti activities. The content can take
any or a combination of the following forms: testidio or videotape, CD-ROM,
computer programme or an online communication. Zemman (2012) says that, in
its most basic definition, learner-content intti@n refers to time spent with course
content including textbooks, PowerPoint, web pagebdiscussion forums.

3.1.8.2 Learner-to-Instructor

This is the interaction that transpires betweenl@aeners and the lecturers that is
intended to reinforce students’ understanding efdburse contents. Sher (2009) says
that the interaction can take the following fornmsstructor’s delivery of information,
encouraging the learner or the provision of feekb#calso includes the learners’
interaction with the instructor by asking questionsommunication with the instructor
regarding course activities.

3.1.8.3 Learner-to-Learner

This is the interaction that occurs among learirees web-based instruction. It can be
between one learner and another learner or amovgyadelearners. For effective
learning to take place, four types of peer behavime necessary: participation,
response, provision of effective feedback and dbotised messaging. Learner-learner
interactivity is expected to promote the understamaf the course content and to
stimulate critical thinking. Sher (2009) definesainer-learner interactivity as the
“exchange of information and ideas that occurs ajr&tndents about the course in
the presence or absence of the instructor” (p..IDdis interaction can take the form
of group projects or group discussion. Thus it dostlearning through student
collaboration and knowledge sharing.

3.1.84 Learner-to-Technology
At the beginning of research in interactivityhe earlier named types of
interactivity were the ones usually named as healdhe basics or foundation of

interactivity (Moore, 1989; Anderson, 2003; Conetcl., 2013). However, it has now
dawned on more scholars that in the open and distearning
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system, most of the time, technology is the majat the only medium. For example,
the instructor uses technology to present the obritethe students and the students
also make use of technology to access the conteohsequently, learner-to-
technology came up as the fourth type of interégtioyou need to note that other
scholars call this learner-to-interface interatyiiHillman, Willis & Gunawardena,
1994). Learner-to- technology is the interactivibetween the learners and the
technological tools that has been used to prekertdntent that is to be learnt by the
learner.

3.1.9 Learner-Centeredness

Mykra (2015) defines learner-centred teaching Esmaning activity in which “learners
must be actively engaged in the processing of mé&bion and that the teaching and
learning process involves an interaction among téecher, the students and the
content” (p. 7). Learner-centred learning shiftsu® of instruction from the teacher to
the learner. It aims at improving students’ leagniand success rather than the
transmission of information. Below is a graphicigiiration of the traditional teacher
centred learning and learner- centred learning:

Teacher Learner
Directed Directed
13

/|

Py
v

N

—_

|
/

o T

SoMe€e: ateScorp¥®om

From the above illustration, you can see the fldwnteraction in learner- centered
approach in comparison with same in thacher-centered approach.
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Self-Assessment Question
Differentiate between an open and Distance Unityeesid a conventional university.

4.0 Conclusion

In this unit, you have taken a brief overview o ttharacteristics of open and distance
learning from the general characteristics like sgfian of teacher and learner (which
has been a dominant feature of distance learnorg éorrespondence learning to open
learning) to learner-centeredness, a more receproaph to learning. Other
characteristics include: openness (which is expikas three categories: openness as
to people, place and ideas); flexibility (whichakso expressed in three categories:
flexibility in time, place and pace); accessibiligffordability, interactivity (which is
also expressed in four categories: learner to abnkearner to instructor, learner to
learner and learner to technology interactivitees) learner-centeredness.

5.0 Summary

To recap what you have learned in this unit, cbokthe video below or copy the link
and paste on a web browser. The video is a sumaiamhat you have read in this
unit. You could also click on the audio version disten. You can also download them
and play offline.

ANSWERS TO SELF-ASSESSMENT QUESTION
Open and distance mode of learning is differemhfomnventional mode because of the
following:

- Separation of teacher from learner - Opean

- Flexibility - Accessibility

- Affordability - Technology-driven
- Use mixed media - Interactivity

- Learner-centredness

6.0 References/Further Reading
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1.0 Introduction

In the previous unit, you have examined the unigaéures that characterize the open
and learning system of education. By now, you sthdna able to define accessibility,
affordability and flexibility and also write exteamely on the various dimensions of
openness such as openness to ideas, opennesad@glwell as openness in terms of
contents. In this unit, you would be introduceddaching and learning in open and
distance learning system. In the open and disté@@eiing system, learning and
teaching takes place in what is known as the lagrenvironment. You will also be
exposed to the two important people in the systeenteacher and the learner.

2.0 Intended Learning Outcomes (ILOS)

By the end of this unit, you will be able to:
e Define learning environment
< Navigate any given learnirenvironmen
« |dentify the roles of the teacher in the open aisthdce learning
» |dentify functions of a learner in the open andatise learning
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e Demonstrate the skills required as an open andrdistlearner.
3.0 Main Content
3.1 Learning Environment

Learning environment is a broad term and it referthie physical (or virtual) locations,
contexts and cultures in which students learn. (2401) defines it as follows:

A learning environment is software designed asllaim-@ne solution that can facilitate
online learning for an organization. It includes fanctions of a learning management
system for those courses within the learning emvirent, but it may not be able to
track online courses that were not created withis particular learning environment.

A learning environment is characterized by an fata that allows students to register
and take courses, staying within that environmentlie duration of the course. The
program will usually include some self-instructibpartions, along with an academic
model of a multi-week course. An instructor oftanifitates this model, where a group
can proceed on a week-to-week basis into seminsigrasent. Most learning
environments include an authoring capability faratron of additional courses for the
instructor.

The learning environment has been seen largelheashird teacher’ that can either
enhance learning, optimize students’ potentialespond creatively and meaningfully
or detract from it. Researchers have come to arermstahding that the learning
environment is more that the physical space (Fr@8dr2). This is the basis for Warger
and Dobbin’s (2009) definition of learning enviroant:

The termlearning environment encompasses learning resources and technology,
means of teaching, modes of learning, andnections to societal and global
contexts. The term also includes human behaviamaktultural dimensions, including
the vital role of emotion in learning, and it vegs us to examine and sometimes
rethink the roles of teachers and students bedhassays in which they make use of
spaces and bring wider societal influences intoy pémimates the educational
enterprise. The focus on information technologeducation is expanding from the
enhancement of learning spaces to include facwysrid hardware, software, and the
network. The learning environment is a compositdhafan practices and material
systems, much as an ecology is the combinationvofgl things and the physical
environment.

3.2  The Teacher in Open and Distance Learning
As you would have noticed, there is a woold difference between conventional

institutions and distance learning institutionse$é differences are not restricted to the
characteristics alone, it affects the role of gmchers

28



too. There is no question that the role of thetieats changing in the contemporary
world. “The teacher is no longer the ‘dispensemédrmation’ (O’Neil, 2006), unlike

in traditional education where the teacher has labsaontrol of the learning
environment and information. Commenting on thanging role of the teacher in
the open and distance learning system, Beaud®®0) says the emergence of the
increasingly student-centered learning activitiastihe 1990s, facilitated by new
instructional technology introduced in the 19868s;antributing to a dramatic evolution
in faculty roles. The following are the major rot#fshe teacher in the open and distance
learning system.

3.2.1 Creator and Manager of Learning Environment

In the sub-unit above, you have studied aboute¢heing environment in the open and
distance learning system. The first role of theropad distance learning teacher is
hinged on the learning system. According to Bef$95), the teacher in the open and
distance learning system has the “responsibility kefeping discussion tracks,
contributing special knowledge and insights, wegvingether various discussion
threads and course components, and maintainingpgnaumony”. To perform this
function, a function that may be regarded as thre dunction, the teacher becomes a
team member and looses the total control @& kparning environment (O’Neill,
2006). As Muirhead (2001) opines, the role of thacher changes from that of
information transmitter to that of a guiddhav meaningfully arrange the learner-
centered experiences. This function is what Bull1® referred to as that of a tour
guide. He says:

... the online teacher plays the role of guiding stud through one or more online
learning experiences. These experiences are mtast designed and planned long
before the course starts so that the teacher caotadenore time to guiding the
students and less time preparing lessons. Withim rible, the teacher directs and
redirects the attention of learners toward key epteand ideas.

This undoubtedly is the most important or the basinction of the teacher within the
open and distance learning system.

3.2.2 Instructor

Another role the teacher takes up in the open astdrite learning system is to be an
instructor. Pereira (2005) says that the teachertddprovide instruction about the
contents of the learning; to clarify specificents to students; and to provide
individual support to the students so that they remognize their abilities, gain self-
confidence, identify the best study methods andesa@luate acquired learning” (p. 52).

The functions of the teacher as an instruatclude the motivation of students
to perform planned tasks and activities. To endbi motivation of learners, the
teacher has to “clarify the learning programmedwnaace, make the target explicit and,
if possible, provide an indication about how toiagh
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the goals” (Pereira, 2005). Sometimes thisuldioinvolve giving the students an
academic calendar of the course from the beginaimg) giving out rubrics when
assignments are given.

Another activity that the teacher has to undert&@kean instructor is the maintenance
of interaction with the learners and this can beedmostly through the e-mail and the
telephone where desirable.

3.2.3 Facilitator

In the open and distance learning environmentnlegris usually collective. The

teacher in this environment functions as a fadditaln the collaborative learning

model, interaction occurs among learners about dbetent. Thus, “the teacher
assumes the role of facilitator of interactiveoqess among learners, trying to
manage this interaction in order to achieve highrieng standards” (P. 53).

Consequently, the teacher features often in theudgson forums acting like a compere
of the discussion.

3.3  The Learner in Open and Distance Learning
3.3.1 Learners’ Demography

When dealing with the issue of learner characiessh open and distance learning,
the demography is very important because it givesgght to the nature of student

population of the institution. Exposing you to tbeketails would help you as a student
to have an idea of the demographical analysiseopdople you would be relating with

during your course of study. In the first sub-uaft this section, three demographic
elements, namely: gender, age and employment staiwisl be examined.

3.3.1.1 Gender

In a study carried out at the Lagos Study Centoewale (2014) discovered that 40%
of the respondents were male while 60% were femalsugh while the overall

difference in gender may not be high as ratio 40tbi@ shows that National Open
University of Nigeria has more female students thraale. Lagos Study Centre,
being the largest study centre of the unityelism terms of student’s population
can actually be representative of the entire usitier
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3.3.1.2 Age

In the same study referred to above, the age loigion of the students is as follows:

S/IN | Age Range Per centage
1. 16-20 5%

2 21-30 40%

3. 31-40 25%

4, 41 -50 2C%

5. 51 ard above 1C%

Total 10C%

This implies that nearly half of the respondentsiartheir youthful age. This finding

corresponds too with Gao (2012) who also conclutdlas most of the students in
China’s open and distance learning institutionsyaneng adults within the ages of 21
to 40. The importance of this finding for you astadent is that no matter your age
range, you have your mates to identify with. Thisams that no one is excluded or
isolated in terms of age.

3.3.1.3 Employment Status

The same study also showed the employment stafoti @ss:

S/N | Employment Status Per centage
1. Unemployed 3C%

2. Self-Employed 24.8%

3. Employed 45.2%
Total 10C%

The above table shows that the working class stadanNOUN are about

70% of the total population while 30% are not iry &rm of employment. This thus
shows that many students are really gaining irutheersity’s work and

learn opportunity. As a student, you would knowt tibether you are working

or not, you would always have students in your @yplent category to mingle
with and work with.

3.3.2 Learning Characteristics of ODL Learners

It has always been indicated among scholars tleae thre certain characteristics that
marked out the distance learners, and these havreused in deciding the pedagogical
approach. However, some or most of these qualiies no longer tenable or can
be said to be in contention. For example, @@(1989) have suggested that most
students of open and distance learning institutamesadult students. In the past, this
assertion is correct but across the globe today,ctimaracteristic is changing fast. Let
us refer to Adewale (2014) and Gao (2012): the we&oe able to show that currently,
young adults from 16 to 31 form the majority of o@ad distance learning institutions’
student population. This fact is attributable te kbw carrying capacity of conventional
institutions on one hand and the problems of uneympént on the other. Thus, in this
section, we would be examining the
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current characteristics expected of a learner afpn and distance learning institution
with a view of letting you know the qualities yoaad to have to succeed.

3.3.2.1 Independence versus Collaboration

Traditionally and to a large extent today, the oped distance learner can find himself
isolated and independent (if he or she choosedtti®).easy to find yourself isolated

as you may not even go to the study centre exampiglregistration as a new

student. However, “the independence and isolati@racteristic of the industrial era
of distance education is being challenged by thialworative approaches to learning
made possible by learning networks” (Andersord aB@arrison, 1998:100). This

means that rather than suffer the pains of besofpied and studying alone; you
can have the luxury of collaborating with otherdsnts in your course. As Dabbagh
(2007) opines, you can share your work, “interatth wmall and large groups in virtual

settings and collaborate on projects online or rettse risk isolation in a community

growing increasingly dependent on connectivity arteraction” (p. 219).

3.2.3.2 Motivated

Most learners in the open and distance learninijuitisns are said to be intrinsically
motivated and thus do not require a lot of motwatio get them interested in their
course of study. It has been argued that the igddysbsence of the teacher and
other peers usually leads to distraction and disgement, therefore, as a student
in the open and distance learning institution yeedto keep yourself motivated. To
successfully keep yourself motivated, it is impotted connect with other classmates
(Littlefield, 2012). Also, “collaborating with peerin the discussion groups can be
an effective way to motivate learners to stay ek (&eckel, 2007:23).

3.2.3.3 Adaptation to Technology

For most of the young adults who have found they wto the open and learning
institutions, working in an online environment magt be a problem as they are all
digital natives. However, if you are above the af&0 (you belong to the group that
are either digital illiterates or digital migranttf)ere is the need for you to adapt to the
use of technology. As you would have discovereerghs no way you can survive in
NOUN if you are not computer literate or computax\s/. From your admission
process to registration for courses and examinaégistration, you have to go through
an automated process. Apart from this, all Tutorkdd Assignments as well as the 100
and

200 levels, examinations are administered eleatediyi If you know you are not good
on technology, my advice is that you begin to tsgarself until you

are able to do most of these technologically bésgks on your own.
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3.2.34 Discipline

If you want to be successful as a distance-learsingent, you must be able to
discipline yourself. As Cheurprakobkital. (2002) reports, students in online learning
environments must possess “self” behaviours su¢keds discipline, self-monitoring,
self-initiative, and self-management”. For examplea result of the physical absence
of a lecturer, it is very easy for learners to feedd and skip reading assignments. It
takes a lot of self-discipline to be able to reamnplete assignments or participate in
online discussion forums that may be demand uswaily daily basis. As Dabbagh
(2007) rightly asserts, “given the physical absewsican instructor in online learning,
the ability of learners to monitor and regulateirtteavn learning is critical” (p.
220). As part of your self-discipline, you shoule &ble to draw a personal study time-
table to ensure that you study daily and systemfficover all the courses as well as
topics you are supposed to cover. You should asabbe to check if you are achieving
the objectives as set forth in the course.

3.2.3.5 Active Participation

This means that as a student you must participaiteety in all the demands of the
course as directed by your facilitator. This in@adparticipation in the discussion
forums as well as the chat forums. To participatévely means you would have to
make you comments on the discussion topic as walbenment on the contributions
of the other students. This is an essential psooElearning in the open and distance
learning environment. This is confirmed by Seck@0(Q7) who says “active
participation is the essential element in engaginthe learning process” (p. 25). He
states further that when students participate @gtin collaborative discussion, provide
positive feedback and encourage others to buildllaborative learning community as
“peripheral or passive participation can give thelent insight into a topic, it does not
allow for mastery of a concept” (Seckel, 2007:25).

3.2.3.6 Effective Communication

To be able to keep up with the demandsyamir course and active participation
in online discussion forums and chat rooms, you tntearn to be an effective
communicator. Since the major avenue that you havexpress your learning and
mastery of concepts is communication with the athgou must be good at
communication. For example, you must avoid monasild responses like ‘yes’ or
‘no’ answers and use enhanced discussions. Inibdeggeffective responses to online
discussion forums, Seckel (2007) has this to day:.content must “relates to the key
concepts, provokes ... peers to think more insiglythlbout the concepts, and provides
examples or readings to enhance their peers’ utaseling of the material” (p. 24).
This aspect is what Dabbagh (2007) termed disceii@idialogical skills. This he said
“include ability to discuss issues (being discue$ishare and debate ideas, negotiate
meaning, demonstrate openness to multiple perspsctiand possess good
articulation and listening skills” (p. 221).
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Apart from the above concept of communication,eteme two other aspects. The first
is that you should avoid keeping mute when you heses either with the technology
or with the course contents. In Seckel’s (2007)dsofe- learners must be responsible
for locating, reading, and analyzing their assignt®ie understanding the expectations
involved, asking questions when they arisend communicating with the
instructor to clarify requirements” (p. 24).

The other issue is that of netiquette.
3.2.3.7 Reflective Skills

Reflective skill is one of the important skills @qted of an open and distance learning
institution’s student. Dabbagh (2007) defines i@ skills as the ability to apply
frequent and substantive consideration and assesshene’s learning process and
products. Through this process, the learner camtifgetheir strengths and weaknesses
and then build up an improvement. As Seckel (2@@y¥, these types of assessment
takes the form of “diaries, online blogs, or reflen assignments and are useful in
revisiting the material they have covered in therse, and reflect on what was gained
from the experience and from the materials cove(pd25).

Self-Assessment Question

In your context, list the characteristics of operd alistance learning students and
compare yourself with those to determine if yourfit

4.0 Conclusion

In this unit, you have seen the various definitiohthe learning environment and you
have also been allowed to explore charatiesisand learning environment of the
distance leaner. In fact, your participation instlwourse is taking place through a
learning environment. You have also examined the 0b a teacher in the open and
distance learning system as a manager of the tgpmnvironment, instructor and

facilitator. You have also looked at the charastars required of an open and distance
learning system which is expected in seven areadependent and collaborative
learning, motivated learning, self-disciplined lgag, technologically savvy, active

participation, effective communication and refleetskills.

5.0 Summary
To recap what you have learned in this unit, cbokthe video below or copy the link
and paste on a web browser. The video is a sumafamhat you have read in this

unit. You could also click on the audio version &isten. You can also download them
and play offline.
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ANSWERS TO SELF-ASSESSMENT ACTIVITY:
Characteristics of ODL Learners:

Independence and Collaboration - ilvéed
Adaptation to Technology - Mdine o
Aclive participation - Effeed communication

Reflective skills
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1.0 Introduction

Without a doubt, open and distance education isrnety more technology-empowered in
the areas of material development and disseminationtent delivery, assessment (item
generation, item banking, administration of examiomaand even scoring) and support to
learners’ needs and challenges. Technology of batikdwhardware electronic platforms,
software, processes and applications such as etelephony which have become an integral
part of contemporary learning, effective studentl @cademic management and learner
support. Apart from the provision of workable infaation and communication (ICT)
infrastructure, a critical mass of competent and tk&ined personnel, knowledgeable in the
intricacies and nuances of Open and distance lgarta achieve its roles of effective,
efficient, affordable and accessible quality edwcatvhich the open and distance learning
mode promises. From the period of correspondedoeation, distance education has
transformed information and communication techn@edICTs) has developed education,

especially open and distance education, changaahteg and learning activities.

Technology changes have really supported the efeedeployment of education in what is

now referred to as Open and Distance eLearning (PD8ome areas of new technological
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applications in ODeL are Open educational resouf@sR), MOOCs and xMOQOCs, E-
learning, M-learning and flipped learning (Shuaiby,

2.0 Intended Learning Outcomes
By the end of this unit, you will be able to:

e differentiate among various technologies that available
for open and distance learning
e source for materials in open educational resouroges
order to facilitate learning
e use MOOCs resources with ease
e utilize facilities available mobile technologi¢or easy
leaning interactions and collaborations

3.0  Main Content
3.1 ICTs in Open and Distance Learning

Emerging technologies have made the learners fiofisdm the realm of consumers to that of
creators in view of applications that are availableducation generally and to teaching and
learning in particular. Though there are some ehagks like low digital fluency among
academic staff and relative lack of reward for kéiag that affecting the use of technology,
Information and Communications Technology is in tbeefront for effective education
delivery. The over-emphasis on publications asew @&riterion for promotion in most
Nigerian universities, with very little consideiatifor teaching quality, is considered to be a
de-motivating factor for even those who may berggted in integrating technology into
teaching. After all, why invest so much in theselsovhen others keep teaching in the old
way and yet progress steadily to the professoaddte as long as they publish.

According to the NMC 2014 report, competition froiew models of education and scaling
teaching innovations are considered difficult obadles which are defined as well understood
but with solutions that are elusive. Describedvasked challenges, are expanding access
and making education relevant which are complesdfine much less understood. Key
developments of ICT for higher education such igpéd classrooms and learning Analytics
are expected to enter into the mainstream withjeaa or less.

3.2  Open Educational Resources (OER)

A raging trend in open and distance educationyoda the emergency initiation and
propagation of the open educational resources JOEFRhese are teaching, learning or
research tools that are in the public domaimat tan be used under an intellectual property
license that allows re-use or adaptation suchesrative commons. The potential of open
educational resources for re-use and adaptatioemMeyyone, especially for those in resource-
poor environments, is a great opportunity to aahigquality education for all (UNESCO
2013). OER has emerged as a concept with greattadteo support educational change. Its
transformative power lies in the ease with whicthstesources when digitized can be shared
via the internet. Its educational value on the hdied in the idea of using resources as an
integral method of communication of curriculum @ducational courses i.e. resource-based
learning. Open educational resources such ascelunm maps, course materials, textbooks,
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streaming videos, multimedia applications, podcasysother materials are developed for use
by educators and students, without an cost of ltiegaor license fees (Butcher, 2011).

3.2.1 Benefits of Open Educational Resources

Free or low-cost OER affords students to access materials in tieéated course of study
with low costs and without necessarily look for ragrio buy such materials.

Customization: Faculty members can adapt their class instruciwhits delivery to their
students using OER in to foster more meaningftgé@bracing pedagogical practices.

Increasing support for "plug and play" resources: Packaged resources include textbooks
with accompanying ancillary resources (slides,kelicexercises, learning materials) and
entire courses and course modules are now availglge OpenStax and Carnegie Mellon
projects.

Student-driven, multimodal learning: OER are one way of engaging students more deeply
in the educational process, moving beyond lectadetext. Open education gives instructors
the tools to involve students in the creation afteng materials.

Lifelong learning: Because OER are open, they allow students tonrétucourse content
again and again--before and after courses in dodereate permanent knowledge and skills’
impressions on learners.

3.2.2 Challenges of Using OER Materials

Permanence:As it relates to all digital information, the tesrety for OER materials are there
to dematerialize is high if they are not propettyred.

Going to

Potential corporatization: The firms that anchor OER materials are likely goito
monopolise or restrict the openness of the OERtalimgh cost of production and archiving
the materials.

Complex IP issues:Open licensing in itself can be a challenge torowe; in addition,
third-party materials like media and images masoithice bottlenecks into any OER project.

Missing ancillary resources There is a gap in instructor copies, outlineszzgs/tests,
clicker exercises, and materials that can make ighd# offerings attractive without
incorporating the resources.

Quality issues: The rate at whichOER materials are updated may not be as frequent as
required and there little attention may be paithtissue of copy editing review and design.

Time: Creating and locating existing OER can be extigm#me-consuming and
bottlenecked. In view of this, libraries, admingars, and instructional designers at various
institutions are increasingly providing support srthors who wish to use OER in their
courses.
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3.3 MOOCs and x-MOOCs

Massive open online courses (MOOCS) represent anofithe new modalities for teaching
and learning, representing, a recent advancpen and distance el-earning. This is a model
for delivering learning content online to anygmer who wants to take a course, with no limit
on attendance. In addition to traditional courséemias such as videos, audios and readings,
MOOCs provide an interactive user forum that hddpdd a community for students and
professors. (Wikipedia, 2012). The first MOOC egesf from the Open education resources
(OER) movement. The term MOOC was coined in 200®aye Cormier of the University
of the university of Prince Edward Island and Seiitesearch Fellow Bryan Alexander of
the Institute for Technology in Liberal Educationmesponse to a course caltathnectivism

and collective knowledge also known as CCKO08) which was led by GeorgenSies of
Athabasca University, Canada and George DowndseoNational Research Council which
was taken by 25 tuition -paying students and 2200ents from the general public who paid
nothing. The year 2012 became the “year of the MO@Cmany well financed providers
associated with top universities such as Cour&éacity and edX, emerged.

The evolution of MOOCs has led to the emergendvofdistinct types of MOOCS - those
that reflect the connectivist philosophy and thegech are more akin to the traditional
courses. To distinguish between these distinctstypgephen Downes suggested the terms
cMOOCs and xMOOC:s.

3.4  E-Learning

It is pertinent to state that OER is not synonymwitl online learning or e-learning, although
many people erroneously use the terms interchahge&bpenly licensed content may be
produced in any medium. A lot of e-learning coursey harness OER but this does not mean
that OER are necessarily e-learning (Butcher, P@-learning refers to the use of electronic
media and information and communication technol®@y) in education. It broadly includes
all forms of educational technology in teaching &atning. E-learning is synonymous with
multimedia learning, technology-enhanced learniognputer-based training, computer-
based instruction, internet-based training, welkethasgaining, virtual education, online
education etc. It includes numerous types of mede deliver texts, audio, images ,
animation and streaming video and include technobygplications and processes such as
audio and video tapes, satellite TV, CD-ROM and poter-based learning as well as local
intranet/extranet. E-learning can occur inside wisiole the classroom , it can be self-paced
asynchronous learning or may be instructor-led,ckgamous learning and is suited to
distance learning and flexible learning but may bsed in conjunction with face-to-face
teaching, in which case the term blended learrsnmgore appropriate. The popularity of e-
learning continues to grow across the globe leatbnipe emergence in recent times of E-
Learning 2.0 which is a type of computer- suppordelthborative learning (CSCL) system.
In contrast to the conventional e-learning, the ieilearning 2.0 places more emphasis on
social learning and the use of social soft waues @s blogs, wikis and podcasts.

3.4.1 How to Create an Engaging E-Learning

Know your learners

Set clear learning objectives

Make learning programmes attractive
Keep e-learning course organized

Keep learning modules short

Make e-learning course visually appealing
Trigger learners’ curiosity

Create engaging visuals
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e Use effective interactives
e Include realistic scenario
e Use case studies

3.4.2 Benefits of E-learning to Students
The benefits of using elearning are many. Sucluds

» Gives for learning self-pacing - Learners who stodjine can plan their own time
schedule, without having to make personal sacsfice order to meet the class
attendance requirements of teachers and traditiomalersities. Some of the
advantages of self-paced learning include reusgbdcalability, effeiciency and
effectiveness

* |tis students-centred — Student-centre learnil@@)j3s also called learner-centered
education, is a modern learning method which aomngut the students in the center
of focus, rather than the teachers. Both collab@ag-Learning and synchronous
online learning foster student-to-student interacti

» Foster individual learning styles — Individual legag styles of students are utilized
due to e-learning making each of them adaptingedoest style best for them.

» Learning environment is customizable — Open anthdi® learners have complete
control of their learning environment. Those studemho thinks that they benefit in
a plant-filled environment can customise their Exlrgng environment to suit them.
Whereas,those students who feel better in a conellearning environment without
any distractions can enjoy the benefits of suck-dm®arning environment.

» |tis cost-effective - E-Learning lower all the toeelated with commuting, textbooks,
childcare, building classroom, traveling and mogesen to professors

* Need no textbooks — Learners’ adaptability to teaterials is drastically reduced as
they access the online materials for their readamgbstudying.

» Settles teachers’ scarcity - E-learning redubesaants for lecturers. E-Learning
courses produced by one or two qualified and egpedad academic can be used by
hundreds, thousands, if not millions, of students.

» Provides friendly learning environment — E-learnipgesents the content using
varieties of graphic illustrations and many exessifor self assessment which helps
the students themselves to monitor the learningrpss.

* Online learning is time-efficient - In conventiohd¢arning institutions, making
changes to school curriculums is a complicated gg®avhich leads to complexity.
However, in the case of E-Learning, lessons caprepared, delivered and updated
quickly and efficiently within days.

3.5 M-learning

Mobile learning or m-learning is also an emergiremdl in open and distance learning across
the globe. Mobile learning offers modern ways tpgrt the learning process through mobile
devices such as hand held and tablet computer3,diéyers , smart phones, mobile phones.

Mobile learning is emerging as one of the solutitmsghe numerous challenges facing
education and is a veritable way of supporting falrand informal learning “on the go” and

holds great potential for the delivery of educatamnoss the world.

Mobile technologies are affordable and have gretdrials in terms of reaching people who
are marginalized by virtue of their location ané #nus suitable for distance learning in
situation where access to education are usualficdlif such as in conflict —ridden or post-

conflict or disaster zones.
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3.5.1 Advantages of the mobile technology

Mobility: Ensures the transfer of con and instimies from one place to another
Interactivity: Makes learning more interwoven amotige content, facilitators and
technological equipment

Accessibility: Enable learning closer to learndrthair door steps

Collaboration: Partnership and team works amongstkeholders of open and distance e-
learning

Utility: Mobile technology is very helpful, valuadl efficient and convenience for learners’
use

Privacy: Learners interact with mobile gadgets stiltlkeep their confidentiality
Adaptability: MT is flexible and fits to learnerghvironment

Portability: Telephones are very easy and lightaioy from one location to another
Multi-platform: It gives room for working using dérent platforms like word processing,
spreadsheets, emails, chatting, and audio conwarsaith facilitators

Flexibility: MT can be used by learners withoutchuigidity

Universality: It is used everywhere for similar pases in similar fields of study

The opportunities that are generated by includirapite devices in the teaching-learning
process can be the following:
¢ New ways of learning (applications, simulationangas, etc.)
Facilitates access to information
Facilitates the exchange of information
Omnipresence of users, anywhere, anytime.
Self-regulated learning.
Leads to informal learning.
Learning Improvement.
A more natural approach to learning for generattgital natives”.
Better access to education in remote areas andog@&vg countries.

w
&)
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Disadvantages of Mobile Learning

Technological limitations.

Limited storage and processing capacity.

Usability issues due to device size.

Low visual quality of information delivered by a bike.

Lack of mobile technology compatibility with studerand teachers.

Insufficient coverage or link failure in wirelessmmunication.

Scarce standards for the design and evaluatiorobflenapplications for learning.
Incompatibility with some educational approaches.

Limited bandwidth and low rates of information tséer

Use of technology by persons

Lack of personal innovation.

Little openness and willingness to try something.ne

Lack of vision of mobile technology in education.

Limited training of new technology personnel anéittapplications.

Little socialization of the organizational visiohtbe institution with m-learning.
Low participation of all stakeholders, includingtlarities, in the transition to m-
learning.

¢ Insufficient allocation of resources for the impeovent and expansion of
infrastructure.
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Cultural barriers

The collaborative pedagogical approaches behindnmileg are low.

Appreciate m-learning as an educational procedsasa distraction

Change the perception of making additional efftrtsaster the skills of M-learning
Overcoming the perception of teachers and instigtiabout the use of m-learning
Overcoming traditional pedagogical practices

To dominate the use and operation of the mobilécdev

Experiment with the use of mobile devices in thesstoom

3.6 Flipped Learning

Another interesting trend in teaching and learniigch may be applicable in the blended
model, is the flipped classroom or flipped learnimbis is a pedagogical model in which the
typical lecture and home -work components of aseare reversed. Short video lectures are
viewed by the students at home before the classosewhile in-class time is devoted to
exercises, discussion or projects. A key ingrediettie flipped approach is the video lecture
which is either produced by the lecturer or uplabdaline or is taken from an online
repository. The notion of the flipped classroompredicated on active learning, student
engagement, and hybrid course design and courseagtnly. (Educause, 2012). This
revolutionary pedagogical approach is already béieg out in Nigeria by the Lagos State
University Science and Technology Education Rese@wup (STERG) which is in the
process of modularizing topics which are traditibpntaught in the classroom and offer them
online, so as to have more opportunities for disicus and active learning when student
come to class. As part of the process, a gredtodlethe lecture and topic-related materials
are posted online and students can review thebkeiinown time. Then during class, the focus
will be on hands-on exercises. (Okebukola, 2013).

SELF-ASSESSMENT QUESTION
What is open educational resources? Describewiayes that you as an open and distance
learner can maximally benefit from using OER maieri

4.0 Conclusion

You have seen for this unit that new technologies ading the execution of open and
distance learning. Though these technologiesgmariate to use many context of distance
learning, the weakness and challenges enumerateéb of them cannot discourage you
from using them.

5.0 Summary

In this unit you have discovered that electronarténg is now at the centre of all activities
of open and distance learning. You have also te¢hat open educational resources have free
materials you can use to deepen your studying lkinganaterials available for you. You
should not undermine or downplay the roles of nehihd flipped learning modes as open
and distance learners

ANSWER TO SELF-ASSESSMENT QUESTION
OER A are teaching, learning or research toold aha in the public domain or that can be
used under an intellectual property license tHatal re-use or adaptation such as the creative
commons
You can benefit from using OER in the following vgay

- Free and low cost of getting studying materials

- Customisation of materials to your learning needs

- It supports your plu and play resources to learn
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6.0

Links

It is student-driven and multimodal
It gives you opportunity for life-long learning
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1.0 Introduction

Listening is considered to be the first of the foasic language skills (viz: Listening,
Speaking, Reading and Writing). It is an activitg \werform daily which involves
receiving sounds through the ears, and processimgjoi meaningful bits. When we
listen, it is not only the ears that are at woilk, the brain too. When we receive sounds
through our ears, our brain converts these messtgeproper assimilation and
understanding.

Can you think of situations where you have listéh€f course! You listen in the
classroom when lectures are going on, or to yoursomates when you are having
group class discussions. You also listen to yowems, siblings and friends at home
and many other people you meet every day.

Often, we interchange listening with hearing buile/iboth words may have similar

or common grounds for understanding, they are priyndifferent. Hearing is the most

basic level of the use of our ears. It involvesnapte physical act of sounds filtering

into our ears automatically as long as there areearing impairments while listening

is a more intense and mental activity whereby megris assigned to the sounds
received by the brain. This
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means that listening will entail much more than@inhearing but also a concentrated
effort to assimilate and to understand what is dedtearing is said to be a
physiological process (passive and physical) whgtening is a cognitive process
(active and mental).

As a student, you should strive to be a good leteas your success will hinge on
it. You are expected to listen with rapt attentiorall cues, both verbal and non-verbal
and remember always that your main objective eéfigg is to comprehend what you
are hearing.

In this unit, you will be studying about listeningshat it entails and how you can
effectively improve your learning through listening

2.0 Intended Learning Outcomes (ILOS)

By the end of this unit, you will be able to:
e List the importance of listening as a study skill
e Identify strategies that will enhance effectivedisng
e Define listening
e Explain types of listening
e Distinguish between listening and hearing.
e Identify the type of listening that could be applito various speaking
situations.
» |dentify factors that may influence the effectivesef your listening
e List the characteristics of a good listener
« |dentify the barriers to effective listening
e Demonstrate the skills of listening in acquiringuwianowledge.

3.0 Main Content
3.1 Listening as an Essential Study Skill

Listening is one very essential skill that you stnacquire to be able to succeed
in your study. It is in fact, an essential paryobir daily activity. As a student, listening
is considered to be your primary medium learning because you have to listen
to lectures.

Your unique situation as an Open and Distance lezaneans you could listen to your
lectures through a variety of resources. You caiglien to your lectures via online
virtual classroom, tape recorders, radio, telenigte.

You listen in two major ways. You either listengeneral or you listen for specific
purposes. When you listen in a social setting, g listening in general but when
you listen to get information or direction, you distening for a specific purpose. As
a student, when you listen to lectures, you are le$ening for a specific purpose.

There is no doubt that listening is an essentiidll tslat you must consciously develop
if you desire efficiency in your study. It will helyou as a student to
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become an active learner and this will significamthprove your interpersonal and
verbal communication skills.

3.1.1 Strategies for Efficient Listening

Have you ever felt disturbed after listening to &dur lecture and still feel like you
have gained nothing! Perhaps you have been ligiaghi@ wrong way. Let us look at
some strategies that encourage efficient listening.

3.1.11 Stop Talking and Pay Attention

The first step towards listening effectively isdtwp talking. When someone else is
talking, be attentive and prepared to listen. Da imberrupt their speech or try to

complete their sentences because you think you kwvioat they want to say. Ideally,

you should let the speaker finish talking then gaa clarify to actually confirm that

you have received the actual message they havegasd not what you think it should

be.

3.1.1.2 Maintain Eye Contact with the Spéar

When you are genuinely interested in what somessaying, you face the person and
occasionally make eye contact while they are tglkin addition to this, you nod and
smile at appropriate times to let the speaker ktitatv you are following them.

3.1.1.3 Empathize with the Speaker

You should make the speaker feel free talking . y¥ou can achieve this when you
have an open mind. You should let go of pre-corez®ideas or notions on particular
subjects, while you try to understand the spéslgrspective. Even when you
disagree with the speaker, do not jump in or iofgrwait to the end to bring out your
disagreements constructively.

3.1.14 Remove Physical and Mental Distréans

When you want to optimize your listening abilityguy are encouraged to cast away
other infiltrating thoughts and focus on the speakée tendency for other things to

stream through your thoughts while you are listgnamanother thing may be there, but
do not let your mind wander from the topic or spedtndeavour to make a conscious
effort to be in the present, to be there for theaker alone.

3.1.15 Be Alert to Non-verbal Cues fromhe Speaker

When you are truly listening, you will notice thhe speaker communicates much more
through unspoken cues, gestures, facial expressioite tone, body language etc. It
is important that you understand the motives arel atlitudes behind a speaker’s
message. For example, your friend says "I'm fim@khyou” while wearing a long face
and a shrug of the shoulders in response

46



to your enquiry about his wellbeing could mean teihgs are not really as fine as
should be.

3.1.1.6 Take Notes

A good listener puts down important points whikténing to enable him to remember,
summarise and clarify whatever doubts thaly radse. Note taking will reinforce

in you, what you have heard from what have beed aad as such, provide a
permanent record that you can refer back to.

3.1.2 Types or Purposes of Listening

As mentioned earlier, listening is an integral parbur daily life as students and as
individuals. We listen for different purposes. Asstaident, you listen for academic
purposes; an example is when you listen to youutec teaching. You could also
listen at seminars, workshops and during classemtations. Let us look at some
other reasons for listening.

3.1.2.1 The Active or Attentive Listening

This describes situations when you listerently to learn. In Active or Attentive
Listening, you are expected to listen attentivelyuhderstand the actual message the
speaker is delivering. Here, you are expected todmn understanding the speakers
words and message accurately; taking in both thale and non-verbal cues.
Instances are when you listen to classroom lestrether academic lectures.

3.1.2.2 The Critical or Analytical Listenng

The Critical or Analytical Listening involves lisieng to be able to evaluate and
analyse received message or what you are beingTtb&lfocus is to evaluate whether
the message is logical and reasonable to enabledgoude on either accepting or
rejecting it.

3.1.2.3 The Emphatic or Therapeutic Listang

This type of listening takes place when you ligieprovide emotional support to the
speaker. Instances are when you give ear to friaetltions and acquaintances that
need to pour out their feelings to someone. Thadaf the Emphatic or Therapeutic
Listening is to understand the speaker’s feelinigsout delivering judgments.

3.1.24 Appreciative Listening

Appreciative Listening involves listening for pupteasure and for enjoyment. It is
also described as the process of listening withindéention to appreciate what the
speaker is talking about. It is mostly used whem yare listening to various
entertainment packages, like listening to certaimsim or radio/television for the
purpose of enjoyment, and to some speakers because
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you like or admire them. You should note that irpragiative listening, it is your
response as a listener that defines it not theceaurspeaker.

3.1.3 Advantages of Learning through Listening

3.1.3.1 Increased Academic Understanding
When you listen, you are in a better position tdenstand the speaker’s content and
can easily identify the main ideas expressed irsgigech or teachings. You are better
equipped to concentrate, retain information in ym@mory and are able to recall and
build upon this knowledge when the need arises.

3.1.3.2 Improved Communication Skills

Learning through listening greatly enhances a sttsleommunication skill. Intensive
listening will enhance your ability to absorb amansmit information given during a
communication exchange. As a student, you are tabthow your ability to listen
and comprehend when you can interact withodiestudents and the tutor or speaker
at the end of a lecture. A well-developed listenisgill will improve your
communications and offer your future listeners tgeelarity and empathy.

3.1.3.3 Ability to Block out Distractions

This is an essential aspect of active listeninterisive listening teaches you to block
out distractions that are present where you arenuamtating, to enable full
concentration and comprehension.

3.1.34 Increased Retention

A good listener will develop an increased ability process and retain ideas and
information heard. As you listen, you build on poas learning and experiences
thereby deepening your comprehension on the ideadopics discussed and
consolidating a long-term memory of the topic.

3.1.35 Large Vocabulary Development

Active Listening exposes you to new words and vataly daily. When you encounter
these words in the course of listening, you maydieto ask questions or look them
up in the dictionary, thereby effortlessly incremsiyour vocabulary. This is a
technique you intrinsically develop in the procekBstening.

3.1.4 Barriers to Effective Listening
A number of factors could pose as barriers to éffedistening. We would look at
some of these barriers to enable identification@wssible resolution.

3.1.4.1 Physical Barriers

One major constraint to effective listening is egiimpairment. Imagine you have a
deaf student in your class and your teacher causetsign language. This spells
disaster for the student because he will not be #blactively listen and participate
in class except he is equipped with hearing aid.
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A noisy non-conducive environment is another bartdiet us look at two examples.

Firstly, if your classroom is close to a busy rasith its attendant blaring horn and

sirens from motorists, your listening will certairbe affected. Secondly, if you find

yourself sitting at the back of the class duringtuees and surrounded by a noisy
group, certainly, your listening will be affectefo avoid this situation, always come
early to classes so you can get comfortable sitiitig little or no distractions.

3.1.4.2 Physiological Barriers

When the mental/physical state of the individualaspromised e.g. the listener could
be ill, tired and/or sleepy. Imagine you had arngjht prayer vigil and you are still
required to attend class the next day, your lisignvill be greatly impaired as you will
be fighting sleep all through the lecture period.

3.1.4.3 Psychological Barriers

We view psychological barriers as thoughts or liige that could cause
distractions when we are trying to listen. Thisuldobe as a result of anxiety,
preoccupation, egocentrism or prejudice.

3.14.4 Linguistic Barriers

Language plays a very significant role in commutigra A listener might be deprived
of getting the full impact of a speech when theiges a disconnect between the speaker
and listener based on linguistic challenges. Sofrthase challenges are: use of
specialized language, unfamiliar words or jagga@omplex sentences, pace of speech
delivery (either too fast or too slow) among others

3.1.45 Perceptual Barriers

The experiences of perceptual barriers arisenwthe speaker and the listener
possibly view the same situation from varying peifthis could be because of socio-
cultural differences, intellectual expectations. eithere are also instances where
individual perceptions are limited or become sélectThis results in the listener
taking-in what he wants only and discarding thd.rA# these invariably affect
understanding.

3.1.5 Essential Components of Listening
Listening might appear to be a simple process,thstactually a complex aspect of
the communication process. It is made up of sevweral components as featured below.

3.1.5.1 Hearing or Receiving

This refers to the physical response process d@ivieg the sound filtering into the
ears. It involves focusing on hearing first, thessage from the speaker and being able
to filter out other intruding stimuli. Effective dening requires attentiveness and
concentration at the hearing stage.

3.1.5.2 Comprehending or Understanding

At this point, you are able to truly understand speaker’s verbal message and other
subtle mannerisms and unspoken cues. Comprehessisually
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influenced by differences in our backgrounds, presi knowledge, perception and
experience.

3.1.5.3 Remembering

The process comes to bear after the listener lasvesl messages through hearing,
interpreted and understood the messages and thid st in his memory to enable
future recall.

3.1.54 Evaluating

Evaluating consists of judging or deciding the eabf information received. Often
times we unconsciously evaluate a speaker’s uridgriptentions or motives based
on our personal biases and prejudices. The resulthat evaluations of the same
information may vary from one listener to another.

3.1.55 Responding or Feedback

The feedback, which happens at the end of the conwamion, helps the speaker to
determine if his message has been received. Thisei®only way to determine the
degree of success in information transmission. BFagdcan both be given verbally
and/or nonverbally

3.1.6 Steps to Becoming an Effective Listener

The art or skill of effective listening requiresaptice as well as developing an
awareness of what is happening in and around y@nwiou are listening to others.
You must understand what is involved in the listgniprocess and develop the
necessary techniques required for effective lisgniThere are a good number of
procedures you can utilise towards becoming arcefelistener. But for the purpose
of this course, we will only treat four.

3.1.6.1 Be Prepared to Listen

You should prepare yourself mentally to listen asdimilate as best as you can what
you are listening to with an overall intention afderstanding the topic. You are here
advised to quieten the wandering of your inner ¢fims and make room for the
speaker’s agenda. It is also good to have a p@wledge of what you have come to
listen to, that way, you can construct a mentdlimeibf where the speaker is going in
his speech without being overtly pre-emptive.

3.1.6.2 Concentrate on the Speaker’'s Conteand Context

While listening, you should keep in mind tbackground and theme of speech.
This strategy will trigger residual knowledgaed enable you to absorb the content
quickly and efficiently. That way, you will be morne tune with the speaker, picking
out key words, phrases and emotions.

3.1.6.3 Ask questions when the Time is Rig

You should ask the right questions at the rightetinihis is quite different from
interruption. When you are following the progre$sacspeech or lecture, you should
be able to determine the appropriate time to ietenvith your questions. Questioning
ensures you have clarification of what has beed saifar and this is necessary so
that you can find out more as well as test your
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understanding of the topic. Asking questions denmates that you have been
listening to the speaker.

3.1.6.4 Take Notes

Note taking is a study activity that involves wmgidown information given by another
through speech. In note taking, you are expectebate written down a summary
of your understanding of the concepts and ideashgae listed to, so that you can
make use of them at a later date. You can takesraita lecture, meeting, workshops
/conferences or at other oral discussions.

Research has shown that the process involved ingalotes can impact positively on
a student’s ability to retain information for a gger period. That is why it is an essential
study skill that you must learn and utilize.

3.1.7 Note-Taking Methods

Note taking can be done in various ways. You c&e tanear notes where your key

points and ideas are written in simple and shantesees/lists or you can take notes
in form of diagrams, where you link the differedieas as concept maps or spider
diagrams.

3.1.7.1 The Cornell Method

The Cornell Method is a special form of note takdrgwn up based on two unequal
columns. The narrow left side is used to enterctiie or keywords/concepts while the
wider right side is meant for short descriptionsiotes and recording of ideas learnt.
The lower part of the page is for summarizing tifermation on the page.

3.1.7.2 The Outline Method

This method involves the use of dash or indentelineu Here, you write and identify
your topics and sub-topics, by indenting the textt aumbering the lines, or using
bullet points.

3.1.7.3 The Mapping Method
Mapping is done as a diagram that gives a grapmpcesentation of the ideas and
concepts from a lecture. The mapping method hgdpsorganize your notes in a way
that would create impact visually, linking eachag&om the central concept to every
other one discussed in the lecture.

3.1.74 The Charting Method

As the name implies, the Charting method is agtualtable of rows and columns. It
gives room for chronological comparisons or cortodAsdeas and topics. The top row
is used to classify the concept while descriptiareswritten in the rows below.

3.1.7.5 The Sentence Method

This method requires that you write every topicnew thoughts and concepts on
separate lines that are often numbered. You shuatkel that the goal of note taking is
to be able to recall and retain what you have kerover a
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period of time hence, you are encouraged to usetlaad that you are most comfortable
with.

SELF-ASSESSMENT QUESTION

Identify learning instances that make you to hsts an open and distance
student and what do you hope to benefit when listgethrough those instances.

Discussion Forum

From your own personal experience, explain how yanuironment has or can affect
your listening skill.

4.0 Conclusion

This unit has exposed you to the nature of Listgras an essential study skill. It
is also considered to be the first of the four bésnguage skills. You are now aware
that Listening is one very essential skill that yaust acquire and utilize daily to be
able to succeed in your study. Remember also tiraari effective listening to be
achieved, you must adopt the strategies you haee beught for efficient listening,
isolating and removing barriers that might hindéecive listening so that you evolve
into a successful student.

5.0 Summary

To recap what you have learned in this unit, cbokthe video below or copy the link
and paste on a web browser. The video is a sumafamhat you have read in this
unit. You could also click on the audio version éisten. You can also download them
and play offline.

ANSWER TO SELF-ASSESSMENT QUESTION
Instances of listening for open and distance learne
- Playing instructional video

- During facilitation

- Group discussion

- Media player

- Seminar presentation

- Coferences

- Inateraction with project supervisors

Benefits

- Increase academic understanding

- Improved communivation skills

- Gaining skills in blocking distractions

- Increased retention

- Enhanced vocabulary development
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1.0 Introduction

Speaking is a fundamental part of human commurmicatt is an activity we engage

in daily. Often times, we speak much more thaneeely write or listen. As a student,
you are at an advantage if you have effettideveloped your speaking skills, as
this will come handy throughout your study perindhe University and beyond.

You can describe speaking as a means oVegorg information or expressing
one's thoughts and feelings in spoken or verbajuage. Speaking occurs when you
engage in conversations with your friends and aot@ces. A formal or academic
speech presentation like the President’'s addres#/orker's Day or a Professor’s
inaugural lecture, are examples of speaking. & ahit, you will learn about speaking
as an essential study skill, its importance to \&iudies and how you can achieve this
effectively.

2.0 Intended Learning Outcomes (ILOSs)

At the end of this unit, you will be able to:
e Discuss the concept of speaking as an essentilal ski
e Apply the components of speaking to your own speech
e Organize and express your ideas through speaking
e Enumerate what it takes to be an effective speaker
» List the different types of speaking skills encaretl in the course
» |dentify the challenges that might be encounterbiflenspeaking.

3.0 Main Content
3.1 Speaking as an Essential Study Skill

Speaking is one of the key study skills that supptiective learning. Having a good
speaking skill is not about showing off your sofibeted diction or bedazzling folks
with your presence; rather, it is your ability tifeetively convey to your listeners your
thoughts and ideas effectively. Has it occurregda that you are actively involved
daily in the act of speaking when you converse Wrignds and family, or when you
interact with your tutors and course mates? Whv tth@es the term “speaking” often
cause anxiety and panic attacks in a lot of youf® Timit will help you learn the

concept and
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rudiments of speaking skills and how to employ tHemeffective communication so
that you will be at home with the concept.

3.2 How to be an Effective Speaker

To be an effective speaker, it is expected that sbhould know the basics of the
language of communication. Your grammar and linfrisompetence should be
acceptable to your audience.

e You should know, anticipate and engage your audienc

e You should have a purpose or reason for speaking.

e You must be prepared for the speech. This couldyecquiring items or
devices that will aid speaking. (A situation wherates and visual aids like
projectors are needed, such should be provided etc.

e As an effective speaker, you should usedgamd acceptable language
i.e. your choice of words should be apprdprido your audience. For
example, you should not use verbose words or lajegudnen addressing high
school students.

e You should endeavour to repeat key ideas or cascdiscussed to enable
better understanding and assimilation.

e You should make your speech more conversationalessdcomplex.

3.3 Types and Purposes of Speaking and its Rigd Situations
3.3.1 Informative Speaking

Informative speaking like the name implies is maarihform the listener. It describes
a situation where the sole purpose of the speetthshare fact- based knowledge, by
describing, demonstrating, and explaining issuekiarso doing, educate you on a
particular topic without any personal biaselted. This can be achieved either by
simplifying the topic or presenting a different wigoint on the same topic. A
Chemistry lecture delivered via NOUN FM, will carly have the attributes of
Informative speaking or when you are narrating aene that just happened to your
friend who just walked in. If you are the anchor flee Lecture series on NOUN FM,
you must certainly practice informative speakinbisTlis because the lecture series are
designed to share and impact knowledge.

It is important for you to note that in informatigpeaking, you do not take sides or

sway your listeners to accept your point of viemstéad, you should provide enough

details on the topic so that your listener willdesequately educated or be able to make
his own decisions on the issue.

3.3.2 Persuasive Speaking
Persuasive speaking is meant to persuade. In peveugpeaking, the onus is on you

as the speaker to influence your listener. You exgected to attempt to change or
reinforce the position or stance of your listenbesief, values, attitudes etc. on anissue.
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If you have participated in your high school debated won, then you have a good
experience of persuasive speaking. As a persuagpeaker, you convince your
listeners by presenting well-reasoned argumentesd larguments may contain facts,
narration of personal experiences and testimosiasstics etc. The basic ideology used
here is to influence people enough to change ctaistics that initially would seem
naturally ingrained and unchangeable.

3.3.3 Entertainment Speaking

When your primary purpose of speaking is to getryistener to relax and enjoy the
occasion, you are most probably delivering an ¢émteng speech. Entertaining
speeches are meant to catch a listener’s attemisonell as amuse and at the same time
deliver a clear message. It is often a mix of humatories and illustrations of
experiences and serious issues. But do not fdiget Entertaining speeches must still
have a central theme while creating a relagimbience.

3.4  Learning through Speaking

Speaking is one of the essential skills you reqtirédbecome successful in your
academic pursuit and learning environment. Theemigrgent need for you to develop
this skill because you will need it in almost evarga of your study.

The importance of a well-developed spegkskill cannot be over emphasized
when you are living and studying in a culturallyddmguistically diverse nation like
Nigeria. When you acquire an effective speakindl,skou will be able to engage
fellow learners, develop beneficial relationship&l @ngage in clear communication
with your fellow students.

A continued practice of your speaking skill willledly improve your communication;
enhance your confidence and your ability to und@dtother people. Also, since
speaking is interrelated with the other skills Jikeading, writing and listening, then
its development will equally result in the develahof these other skills. And most
importantly, speaking will enable you improve upaur overall knowledge base.

3.5 Challenges you may encounter while Speaking

Like 1 mentioned earlier, some of you become jitterthen the term ‘speaking’ is
mentioned. Let us discuss likely challenges you raagounter in the process of
speaking and how you can effectively combat these.

3.5.1 Inhibition or Anxiety

This is the most common problem associated withalspg in a classroom
environment. Perhaps because speaking will regoime degree of physical exposure

to an audience, some of you shy away from it. Yaarry about making mistakes,
facing criticisms or the attention that will be drato you.
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3.5.2 Lack of Knowledge of Subject Matter

Some students might not be inhibited but they synaldl not have information on the
subject matter and this will impede their spealgkdj. If you have no knowledge of
the subject in review or have not researched ahesiuit, you might not have much to
say or offer. When you do not have ample informmatm the subject matter, it will
certainly affect/impede your speaking skill.

3.5.3 Accents or Mother Tongue Interference

The performance of most student speakers is atfditéhe mother tongue interference
on the target language. It is prominent in Nigesaour cultural diversity makes for
a multitude of variations on our speakingles, intonations and inflections. We
tend to unconsciously think first in our local diels before translating to English. This
affects all our communication skills, which inclusigeaking.

3.6  Essential Components of Speaking

These are the aspects of language that influenee well people speak and are
understood. These components discussed below welii you become an effective
speaker.

3.6.1 Grammar

Grammar is an essential part of language studyorttprises of the way the sentences
of a language are constructed or the distindiatures of alanguage construction.
The proper use of grammar is essential in speakingmmar is an important part of
speaking and writing. You are advised as a studentkeep it simple. Your
grammatical errors and imperfections stand out @sajpe when you try to over-
impress.

3.6.2 Vocabulary

We can describe vocabulary as an individuakglks of words. It is the appropriate
diction which is used in communication and whicls b power to greatly influence
your speaking skills. Your ability to be able toeuthe most appropriate word in a
given context to express your ideas is the keyffectve communication. A limited

vocabulary will greatly impact on your ability tommunicate and share resources.

3.6.3 Pronunciation
Pronunciation is basically the way a word is prammed or articulated. You are
encouraged to be mindful of your pronunciationsalpse wrong pronunciations could

be misleading. When you pay attention to your pnmmtions, you are able to produce
distinctly clear words.
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Pronunciation deals with the phonological processasmake up the organization of
sounds in any language or the principles that deter the pattern and variation of
sounds in a given language.

3.6.4 Fluency

Your ability to easily speak a language while maiming reasonable speed and
accuracy is what we describe as Fluency. A spdhlat in a particular language has
a good repertoire of diction as such; his breald @auses while speaking is greatly
minimized.

3.7 Becoming a Confident Speaker

The first step towards becoming a great and confidpeaker is to be a positive and
proactive thinker and listener. Good speakers hhgeability to quickly absorb and
assess information they have received, take desiso it, and then communicate
these decisions to others. Some other goatitigs that could be ascribed to a
confident speaker are as follows:

3.7.1 Integrity

A good speaker tells the truth. He believes in lelfnand in what he has to say. A
good speaker will share his idea or pass informatio a truthful and supportive
manner.

3.7.2 Be Yourself

A confident speaker is relaxed and at home withpkeisonality. He thinks about how
best to share his ideas and experiences; carryiery ®ne along on the process. He
does not pretend to be someone else since thame e single way to be a good
speaker.

3.7.3 Focus more on Contributing rather than Seekig Approval

Let your mind dwell on how you can put in your bedfort and not seek for
unnecessary attention. Work on letting your audeenrdisteners feel your impact, and
marvel at your intelligence.

3.7.4 Practice Often

The more you practice speaking, the better youtigetmore comfortable and confident
you become. With constant practice, you will beconmge at ease when you face any
audience.

3.7.5 Know your Content

Study well and go through your key points. Famiiaryourself with your content, that

way, you are truly at home with your topic. Panntl anervousness stay at bay when
you are confident with your preparations
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Self-Assessment Question
What are the attributes of a good speaker? Andcthwbf these do you possess?
4.0 Conclusion

Speaking is one of the key study skills that supptiective learning. It is the second
of the four basic language skills. Speaking invelvanveying information or
expressing your thoughts and feelings to a listeisarg your vocals. In the process
of speaking, you generate words that canurskerstood by your listeners. You
should note that because of its spontaneity, spgagfives you little or no room for
errors. This means that you must strive to perfeat speaking skills.

5.0 Summary

To recap what you have learned in this unit, cbokthe video below or copy the link
and paste on a web browser. The video is a sumafamhat you have read in this
unit. You could also click on the audio versiom disten. You can also download them
and play offline.

ANSWER TO SELF-ASSESSMENT QUESTION

 Know, anticipate and engage your audience.

e Have a purpose or reason for speaking.

e Be prepared for the speech. This could be by @oguitems or devices that will
aid speaking.

e Use good and acceptable language

e Strive to repeat key ideas or concepts discusseddble better understanding
and assimilation.

e You should make your speech more conversationalemsccomplex.

6.0 References/Further Reading
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1.0 Introduction

In the preceding units, you studied about listerangd speaking. In this unit, the focus
will be on reading. Reading is classified as a péue skill. This is because you take
in or receive information through reading. Listaniis also in this category. Both
listening and reading skills are receptive skilso&known as passive skills; when you
listen or read, you are at the receiving end. Alabthe nature of reading will reveal
that numerous questions come to mind when we tadkitareading: what we read, how
do we read and the purpose or reason we readufhien reading will take us through

all those pertinent questions that come to mindreip us resolve them all.

2.0

Intended Learning Outcomes (ILOS)

By the end of this unit, you will be able to:

List the importance of reading as a study skill

Identify various purposes for reading

Distinguish between study, reading and recreatiwaling
Mention and explore some of the advantages of ngadi

Identify and adopt a reading strategy

List the components of reading

Identify bad reading habits and how to overcomethe
Demonstrate good reading habit towards passinggxaminations.
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3.0 Main Content
3.1 Reading as an Essential Study Skill

The word ‘reading’ has been a part of our vocalyuearlong as we can remember but
we never really look into the technicality of thend and its actions. So, what exactly
is reading? Some will say reading is when we reatst but this explains nothing
actually. A better explanation can be put this wagding is the ability to understand
words contained in a document and make use of tlosviedge for personal growth
and development (Dadzie,

2008). It is a process, a skill we acquire thatbéss an understanding of written
words. Through reading, we deduce meaning or giagpmation from written
materials stored as texts in books and other nadgeri

Reading is an essential skill that involves onesgqion and thought process. This
is because in reading, you are expected to resegand comprehend words. You
use background knowledge to make meaning of theexiad words that make up the
text. For your reading to be effective, you musipoehend what you have read. So
what is reading comprehension? This is youritgbiio read any material and be
able to process and understand its meaning@mters.

In reading, you use your eyes but the blind oralisumpaired will use the hands on
the Braille. TheBraille is a system of printing in which the letters of #iphabet and
numbers are printed as raised dots that can bewladhe fingers by people who are
blind or partially sighted.

As a student you must read both recommended aniticaxddl texts. The aim is to
improve your academics and also to broaden youastwdary. When you do this, your
speaking, listening and writing skills willgeally improve. Reading therefore is a
highly valuable skill and activity you must undédsweor your success.

You can read silently, or you read aloud such tither people can hear you but
whatever style you choose will be dependent ortythe or your purpose of reading.

3.2 Whydo we Read?

We read for different reasons and purposes. Itccbel for pleasure, information or
general understanding.

3.2.1 Reading for Pleasure
Reading for pleasure, which is also referred tandspendent, leisure or recreational
reading is reading done at your own time and ovee fwill with the intention of

getting personal satisfaction.

A leisure reader’s purpose is simply geared towardsrtainment. You read to savour
the language, ideas, images, conflicts and itdutens. You read
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for the fun you derive in it. In leisure readinguymdependently choose what you read.
It could be novels, newspapers, magazines, conicsyeu do this for personal and
social purposes and reading can take place anywimngréme.

3.2.2 Reading for Information

Reading for information will involve a more artietdd and attentive reading. You are
expected to be attentive enough to understidned information expressed in the
text, or to locate the information you are lookiiog. You should be able to identify
the main idea of the text and other details. Yoo iad for information in materials
like non-fiction texts, newspapers, text books,eagsh papers, essays, reports for
information and also in memos, signs, notices dhinl$, policies, etc.

Reading for information will help you:

» |dentify features of the text (Topic/titles, subakdengs, graphics)

e Recognise the Structure of the Textefi(ation, cause/effect,
comparison/contrast, chronology)

e Summarize and Paraphrase the text

e |dentify and Organize important points

e Understand the author’s purpose.

3.2.3 Study Reading

Study reading is a form of reading for informatidh.entails a more serious and
intense reading. The purpose sifidy reading is for you to gather more detailed
information from texts and to be able to remembermain ideas, facts and opinion
expressed as well as being able to make meaningfuiections/associatio@snong
them.

3.2.4 Reading for General Understanding

This will involve reading to get a general overviefithe text. You can apply it to any
text as it is not limited to any particular form. héh you read for general
understanding, you read to familiarize yolirséo the basic information
contained in the text and to get a general impoessf what the material is all about.
At the end of your reading, you are free to fornuryown impression. Below are
different types of reading or different approacteeseading that you may adopt based
on your purpose for reading. They are:

e Previewing

e Skimming

e Scanning

e Detailed Reading
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3.24.1 Previewing

In previewing a text, you get a general idea oftwtha text is about without really
reading the whole text. This approach will help yimecide whether the book will be
useful for your intended purpose.

You can preview by reading the title, author dstantroduction or abstract if there is
one. Next you read the main headings, sub headoiggter summaries (where
available), and any highlighted text, illustratipgsaphs, tables or diagrams and their
captions.

3.24.2 Skimming

Skimming is a selective reading method where yaul @enly the main ideas within a
passage to get an overall impression of the comteatreading selection. When you
only need the main points and not the details @bknyou review vast amounts of
material quickly, you adopt the skimming method.

The purpose is to extract only the essence oiitilee points of the text. This is quite
different from previewing because in skimming yead parts of the paragraph that
make up the text.

3.24.3 Scanning

Scanning involves quick reading with quick eye muoeats; focusing only on locating
specific information by sweeping your eyes ovelt ghra text to find specific pieces
of information. You use it when you want to quickigtrieve specific information
relevant to a purpose from a large amount of writtaterial such as a name, formula,
phrase, etc.

Note:

e Skimming is reading a text quickly to get a gehel@a of meaning. It can be
contrasted with scanning, which is reading in otddimd specific
information, e.g. figures or names.

e Skimming involves a thorough overview of a textlamplies a reading
competence. Scanning is more of a limited actitly retrieving
information that is relevant to a purpose.

e Skimming is quite a fast process. It may only takew minutes to
complete a chapter of a book.

3.24.4 Detailed Reading

This is a more focused and concentrated reading.r¥ad a text slowly and carefully,
paying close attention to all the details becawsewant to understand everything since
the purpose is to understand the concepts and argarthat is contained in the text.
Detailed reading will allow you understand what yare reading thoroughly and also
monitor your comprehension.
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3.3 Reading Strategies

For your reading to be efficient and effeefi you must apply certain strategies.
These strategies will help you understand what gead before, during and after
reading.

Before reading:

e You should employ prior knowledge in assessingtpe you are about
to read.

e You then make predictions about its probable meganin

e Next, you preview, skim and scan to get a sensleeobverall
meaning.

During reading:

You should evaluate your understanding and cehgmsion of theei.
You can do this by questioning, thinking, and reffleg on the ideas and
information found in the text.

After reading:

e You should reflect on the ideas and information fiave thus
gathered

e You can then relate what you have read to your experiences and prior
knowledge

e Next, you clarify your understanding of what yoade

e And then extend this understanding in very creaive critical ways.

You should bear in mind that these strategies aganinto suit different reading

purposes. Your purpose for reading is whdt determine the strategy to adopt.
You can look at this like a driver. A good driveitlwot drive the same way or maintain
the same speed on every road. The same appliesathng. Depending on your

purpose, you can choose a reading strategy thidbevdomplementary. For the purpose
of this course, we will explain the SQ3R Methodtiidy Reading.

3.3.1 The SQ3R Method of Study Reading

The SQ3R is an acronym for the five stages ofidagling process: Survey, Question,
Read, Recite and Review. It is a reading and ssydtem that enhances information
retention and absorption. It will help yoweate a mental framework that you can
use to focus and to prioritize your reading.

3.3.11 Survey
Before you start your reading, survey the matdiial to have an overview of its

contents. By so doing, you can gain insight tox lbefore you even begin reading.
Approach the reading of the document by scanniagcdntents,

55



gathering necessary information to focus on topits help you set study goals.

Look at the title, subtitles and introduction td gegeneral idea of whdte
text is all about and how it is broken up into pa@bserve the relationship
between topics.

Go through the heading and subheadings as thisi@lffl you create a mental
structure of the topic.

Read through the chapter outline; this is the bin¢fo the chapter.

Check the reading aids and footnotes (if any), loatkfor emphasizeckxt
(italics, bold font, etc.) This is used to catch teader’s attention

or to provide clarification.

The end of the chapter aids - questions, summettesvill giveyou anidea
of what is important and help you select the mdéeas as you read.

Read the first paragraph and the last; It will gre@ the purpose of the
chapter and a summary of key information.

Don't forget to look at the pictures and charts Hradr captions. Take

note of questions at the end of the chapter is any.

3.3.1.2 Question

Your reading will be more memorable if you questitre material as you read.
To achieve this, you should formulate questions thi#l guide your reading. This
way, your mind is actively looking for answeiathrer than passively reading along.

Write out the questions so that as you read youpeaiodically look at the questions
and check to see if you can answer them or relealirtformation. You will also use
them during revision to help you remember what raue read.

To formulate questions that will guide your reading

Think about specific questions that you wouke: lio find answers for.
Read any focus questions at the end of the text.

Turn headings and sub-headings into questions.

Create questions from Learning Objectives, Glraptimmary or Key
Points.

Create questions for each graph, chart or rlitisin presented.

Note questions on the subjects contained imdoement.

Write your questions down so you can fill in #reswers as you read.
Make sure you answer the questions in your osrds; and not copy
answers directly from the text.

These questions are meant to be your study godlshay will become information
you will actively search later on while going thgbueach section in detail
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3.3.13 Read

Read each section thoroughly. Concentration arehtain to detail are essential to
active reading and comprehension. You may neeadd more slowly for difficult
parts and faster for easier ones. Try to visua@ggou read along that is, make pictures
in your head to go with what you have read. Dofagget to read the section headings
or items on the margins; they are all essentialsspaf your reading not mere
decorations.

- Look for the author’s plan through the headingstatts, etc.

- You must locate the main idea of each paragrapoasead

- ldentify the topic; this is usually the idea thattépeated.

- ldentify the sentence that summarizes the dethilsjs the main idea

- Look for the supporting details like key words kel points.

- Look out for the answers to the questions you hatlem down.

- Compare the diagrams (graphs, charts, picturestriitions) with the content
of the written text. This gives you better undendiag.

- Make sure you understand what you are actuallyimgathcrease or
reduce your reading speed, depending on the diffitavel of each section
of the text. Stop and re-read unclear sections.

» You can look up difficult words in the dictionargéthen re-read.

- Remember to make notes while you read.

3.3.14 Recall (or Recite)

At the Recall (or Recite) stage, you are expeabegiot through all that you have read
so far, and then try to answer the questions thathad written down earlier. You can
write down a summary of what you have read and rtstoed so far. The process of
jotting down the main ideas and other details yavehgarnered from the reading will
help you understand and absorb what you have M@ad.may also need to teach or
tell someone (or yourself) about what you have ydad will help you crystallize your
understanding of the topic and uncover the weaksapé your understanding.

Make notes of what you remember or a summarhefmain idea in your
own words

At this stage, you should try to associate woat have read with life
experiences for a better recall

Try and answer the questions you had earlieeldped

Tell someone about it (or pretend and explai@temaginary listener)

Reciting strengthens your understanding. You widisincertainly remember more for
longer as it is rare not to learn when you teachezme else. Reciting will also reveal
grey areas so you can go back and re-read them.

3.3.1.5 Review

This is the final step of the SQ3R process. Youukhoeview what you have read.

After your study, check the notes you had madersgjdhe original text to confirm
accuracy.
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Review your notes periodically; do this in shorssiens to avoid an overload of
information or a situation where you mix up infotoa. This will help you during
exams because the more you revise during the semestrk, the less need for
cramming during examinations.

Read through your notes to reacquaint yoursidif the main points.
Review your summaries and all other notes taken

You can also expand the notes you had made

Read through the questions you wrote down apdotranswer them from
memory (try to do this often).

It is always helpful to revisit what you haddedar a quick refresher

You can equally discuss the topics with collesgand other experts

If you are able to abide to these processes) will be sure of a rich
comprehension of your study material. Note thatrttoge you review and recite your
material, the better your recall.

3.4  Advantages of Learning through Reading
3.4.1 Vocabulary Expansion

It is a fact that readers have a richer vocabulEng. more you read, the more words you
are exposed to. These words inevitably make thayriwto your everyday vocabulary.
So, the more you read, the richer your diction bezs

3.4.2 Improved Language Skills

Exposure to well-written works will have a notedieet on your language skills
(listening, speaking, reading, writing). With theansion of your vocabulary, you will
observe that you will gradually experience an improent in your writing and
speaking capabilities. You subconsciously absothildeon how to structure sentences
and how to use words and other language featuiesigtly. As you read and observe
the writing styles of other authors, this will imably influence your own style.

3.4.3 Expansion of Knowledge Base

Books enable the rapid transfer of knowledge fram person to another. With the
vast amount of reading materials available on \dfferent and diverse topics, there
is an endless sea of knowledge and informatioriaheifor your consumption.

3.4.4 Exploration of New Ideas

Reading encourages you to think. Through readirqy gan get new ideas and
inspiration about something you previously kne®y implication, new perspectives

on a concept can be explored so that you may tryetfuing new or different,
inspired by the things you have read.
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3.4.5 Stimulation of Imagination and Creativity

Reading sends the mind into a flurry of creativity.diverse reading culture will
expose you to new ideas and help develop the veesitle of the brain as it imbibes
innovation into your thinking process. As you reagyur brain translates the
descriptions of people, places and things intoupgs. You are also able to feel their
emotions. Your mind thus creates these imagesimmshpeople or places you never
even knew. Thus, reading strengthens the imagmatnd creative abilities of your
mind.

3.4.6 Memory Improvement

The process of reading implies that your memorgdsvated. You try to remember
different things you have just read; characterskfeunds, themes, history, plots,
attitudes etc. Usually while you are reading, yetitg think about the things you have
just read and in the process, commit them to memalso, reading offers you ample
opportunity to stop and take a moment to réfdecthe content of what you have just
read.

3.4.7 Improved Focus and Concentration

While reading, you are drawn to concentrate orthbeghts expressed or contained in
the book or material you are reading. Usually beeateading takes time, you
unconsciously learn how to pay attention and famus particular task.

The longer you read the more concentration youdbMiith this in mind, you can say

that reading is an investment in one's abilitydoeentrate and by implication, a basis
for successful learning. As you already know, dffeclearning requires focus and

concentration.

3.4.8 Strong Analytical and Thinking Skills

Reading greatly improves your critical thinking aawdlalytical skills. You are able to
develop an ability to analyse details. When youlygau notice even subtle nuances
expressed by the author and you couaslkyo or unconsciously analyse these
ideas in your mind and in the process develop ydlifsen given the opportunity to
discuss what you have read, you will be able teestaur opinions clearly, as you have
taken the time to really consider all the aspeutslved and can intelligently determine
or take a stance.

3.5 The Essential Components of Reading
3.5.1 Phonics
Phonics is all about you understanding the relatignbetween letters and their sounds.

It is your ability to make the connection betwelea sounds that each letter represents
in written language and the sounds in spoken
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language. Your understanding of the combinatioh these sound-symbol
connections will aid your ability to create anddeeords.

3.5.2 Phonemics

Phonemics refers to your ability to recognemed use individual sounds (called
phonemes) to create words. These phonemes arentdileest units that make up the
spoken language. You combine them to create sgladohd words. This means that you
develop phonemic awareness by learning about so(pldsnemes), syllables and
words. For example, the word ‘bent’ is made ugoafr individual units of sound;
b/e/n/t, ‘mop’ is made up of three while ‘odd’ ha.

Phonemic awareness and Phonics could be seenrgsrbkited because both involve
a connection between sounds and letters/wordstHgutlifference lies in that while
Phonics is used only in written language becausevitlves letters, Phonemes are
centered on the sounds of language rather tharricteerwwords.

3.5.3 Vocabulary Development

We must first recognize words to be able to reaanthif the words in your book are
all unfamiliar, it will certainly be a fruitless wéure trying to readVocabulary
development involves your ability to identify and understand the words you read.

It is closely connected to comprehension. You will obsg¢hat the more words you
know, the better you become at reading and unduwlisig your course materials. So
make it a duty to always improve on your vocabuksrguisition.

3.5.4 Fluency

Fluency comes with the development of your phoneamiareness, phonics skills and
vocabulary. At this level, your ability to read titspeed, accuracy and an
understanding of the expressions becomes evidenénwou read, you are able to
quickly grasp and create an overall picture in yound of what the text is saying.
This ability to read as well as you speak and atstémme time, make sense of what you
are reading without having to stop and decode e@ct is the locus of Fluency

3.5.5 Comprehension

This is an indication that you have a full and rigiderstanding of the text you have
read. Comprehension is the main reason why we mgadead to understand. To do
this effectively, you should immerse yourself in athyou are reading, be able to
visualize the characters and happenings of the bogkur head and yet, relate it to
your immediate environment if possible. Good readare able to expand their
information base, increase their vocabulary ané livhat they have read with other
sources of information thereby, deepening theellef understanding of new concepts
and topics.
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3.6 Bad Reading Habits and How to Overcome Them
3.6.1 Regression

The practice of skipping back or re-reading the esanformation over and over is
known as regression. This is often not necessarguse it is a huge waste of reading
time. When you adopt good reading strategies, yduunderstand your text well
enough not to go back but if you require more imfation or further reading, please
try reading another text on the same topic. Thi§ wiore likely improve your
knowledge of the topic and bring up additional mfation!

3.6.2 Vocalization and Sub-Vocalization

This is when you pronounce the words while readingiocalization, you pronounce
the words out-loud such that someone else maywhabe sub- vocalization means that
you pronounce the words in your head. This metHsd slows down your reading.
You should try to visualize what you read. That wgpu will be able to overcome
vocalization or sub-vocalization as it applieyool.

3.6.3 Reading One Word at a Time

Some of you while reading focus your eyes on onedwat each interval before
moving to the next word. This makes readsigw. You should practice reading
in chunks or groups of words as opposed to indaliduords. This technique will
encourage faster reading and at the same time, yair eyes and mind to work in
agreement.

3.6.4 Distractions and Loss of Attention

We often face so many distractions from within anound us. These distractions may
come externally as noise, family/friend interferencTV, social media etc. It could
also be internal, whereby our thoughts and womafésct our reading. Make the effort
of choosing a conducive environment for reading tsat some of the physical
distractions will be removed, then work on mainit@nyour concentration for the
purpose of reading to eliminate internal interfeesn

SELF-ASSESSMENT QUESTION

How central is reading to your effecting learning ad which areas of yourlearning
would you benefit when reading?

Forum Discussion

Practice reading Module 1 of your course matersihg the SQ3R study method and
write down your observations. Post your obseovetion the forum page. Critique
the observation of two posts that is not your post.

4.0 Conclusion

You have studied about Reading as an essentiay skillt you have seen the types,
purposes and benefits of reading. You must haveroéd the
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various reading skills available to you as a stade you should be able to structure
that which will suit you as a distance learner.

5.0 Summary

To recap what you have learned in this unit, cbokthe video below or copy the link
and paste on a web browser. The video is a sumaiamhat you have read in this
unit. You could also click on the audio version disten. You can also download them
and play offline.

ANSWER TO SELF-ASSESSMENT QUESTION

You need to emphasise that the main source ofitegis reading since open and
distance learners are separated for their teaanerattain most of their studying when
motivated through self-studying by reading theiurse materials in textual or online
forms.

Benefits to derive in reading involve

- Vocal expansion

- Improved learning skills

- Exploration of new ideas

- Stimulation of imagination

- Memory improvement

- Enhanced analytical and critical skills

- Improved focus and concentration
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1.0 Introduction

In this unit, you will be introduced to writing $ls. You may be wondering why you
need to learn special writing skills. You may féeht you have been writing all your
life and that you have been communicating your sdeayour audience. Also, you
believe that you have been writing to pass youmgmations. Yes, you have been
writing but you may not have been writing the riglaty. It is equally necessary for you
to acquire writing skills because it is said that &ll aspects of studying, writing is
perhaps the most challenging” (Northedge, 245) #rad “... you may eventually
discover that the most significant thing you haaagd from your studies is the ability
to write more effectively” (p. 246). These and mare some of the reasons why you
need to acquire writing skills.

2.0 Intended Learning Outcomes (ILOSs)

By the end of this unit, you would have:
e Learnt the basic steps in acquiring writing skills
e Demonstrated the skills imriting
e Differentiated the types afriting
e Demonstrated the skills of note taking, drawinglioes, revising and
presenting a final draft.

3.0 Main Content

3.1  Writing as an Essential Study Skill

It does not matter the language in which you watewhat you want to write; an
assignment for a course, an essay, an answerdgasnination question, a term-paper,

an application, an article for a newspaper, ane#estory, a play, a novel, a speech,
or even a text book, you must know how to write
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effectively in that language to get the best ouyair writing. In as much as you can
write in any language, for the purpose of this seuwe shall focus on writing in
English Language. You must know what to write abeuéen when you are given
what to write.

In either case, practice, they say makes perfemt. f'Yeed constant practice to perfect
your writing skills. This means that you must letsrwrite regularly. Writing is a skill
that you develop as you progress with constanttipeam writing. You need different
skills for different types of writing. For instant) writing a poem, you need peculiar
skill that will enable you to say so much in a fiewes through the use of imageries and
figures of speech. This is different from your gssnent or answer to examination
guestion where you are expected to present spqmiiicts and elucidate them.
Constant writing helps you to develop your poweexgpression. The most important
factor in the acquisition of writing skills is clgr. You need to present your writing in
such clear terms that your reader will not be imldoabout the idea you want to
communicate.

You also need to learn from the masters. This méeighe more you read good works
the more you learn. This is one of the best wayacqtiring writing skills. You are not
to copy what others have written but by readingrtverks you inadvertently acquire
basic skills. In reading voraciously, you enrichuyosocabulary, which also aids you
in the acquisition of the basic writing skill. Theher your vocabulary, the more
options you have in the choice of the most appeterwords. This way, you write
with ease; but with scant vocabulary, you are Bahiin your expressions. For instance,
you want to tell your reader or audience about a,math scant vocabulary, you may
simply say that he is a bad man. Another writehwitricher vocabulary will have the
following options from which to pick the most preeidescription for what he/she has
in mind: wicked, depraved, immoral, dishonest, gptrunprincipled, evil and so on.
You see, the right words, expressions and seate help your writing to flow
effortlessly. A rich vocabulary also preventauyfrom excessive over flogging of
certain words and expressions. So you must malegfart to enrich your vocabulary.
How can you enrich your vocabulary? As stated aplbyeeading voraciously you can
also enrich your vocabulary by listening. You ceaan a lot from public lectures, from
the electronic media and private conversations.

In addition, you must be acquainted with the rwégnglish grammar like subject-
verb- agreement etc. As a matter of fact, yaustnensure strict compliance with
these rules. This is necessary becausergquire a mastery of the language for
you to acquire the skills that enables you writd \@ad enhance your writing skills.
This involves having a rich vocabulary and the céydo use it effectively and also
to utilize imageries, figures of speech and otlesicks characteristic of the language.

3.2 Writing as a Process of Discovery (e.ga@ive Writing)

Writing is seen as a process of discovery. You asly what you would discover in
writing. You discover a lot of things through wnitj because every
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act of writing is a new experience. You are actuaititing something new each time
you write. Even if you are revising or updating @d piece of writing you discover
new ideas to add or irrelevant ones to expunge. Witludiscover a new style with

each fresh writing. You also discover new wordsoall you discover yourself, your
environment, individuals and events that inspire ifgou venture into creative writing.

Writing is a process of discovery as you find yelfrexplicating ideas from your
perspective in different types of writing from yoessays, and even while answering
your examination questions. In writing, you may toy present facts, argue a point,
persuade your audience on a particular issue ngulgipresent a story for edification
and entertainment. In each case, it is a procedsobvery: discovery of how effective
you can do that. In addition, you discover how mycu know about each subject
and how much you can relay that to your audience.

Writing is a process of discovery because you Havéhink of what to write about,
discover what you want to write about. You do ngt jpick a pen or sit before your
laptop, desktop, or even tablet or phone to writkess you have something to say or
to write about. Honestly, in writing, there are é¢isnyou think that you have something
to say but when you try to write, you might notrdach or go far. You get stuck. The
reason is that although something must have pramya, you did not give it serious
thought before setting out to write. This phenonmeisopart of writing as a process of
discovery. You should be able to gather infmion on your proposed subject
matter. Discover all you can about it.

In writing, you are free to choose your subject andome cases, a subject is given to
you. Whether the choice of subject is yours oraswnade for you, ensure that it is a
subject that you have good knowledge of or havessto information about it because
you have to share this knowledge with others. Ylooutd therefore ensure that it is
something others will be interested in. In accegsniormation, you should gather
material you need from all available sources, clinas widely as possible, search
for all relevant data from books, journals, intérmeople and places. The material
you require and the method of collecting your abgpends on your subject and type of
writing. Some of it might be obtained through lilyraesearch, from certain individuals
through formal and informal personal interviewsgsgionnaires or from your own
experiences. So a period of meditation masip hyou recall some relevant
experiences in your life.

3.3  Writing as a Means of Communication (comroating ideas)

Any time you sit to write, you are about to comnuate to an audience. By audience
here, we mean your reader. Ideally, no one wrdexs for him/herself only. This means
that any piece of writing is a channel of communara In print journalism, the
journalists use the medium of newspaper or maganimaform the public of what is
happening in their environment. Thus, communicatehe people who are their
audience. Even at that, each article is presentadinique style. The language used for
core
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news reporting is different from that used in featarticles. Apart from the language,
the style of presentation of each article diffefbese writers have acquired their
writing skills over the years through constant pcgcand are now able to communicate
their ideas effectively to their audience.

Just like the journalist, when you write an essaglass assignment or even answer an
examination question, you communicate yourasde¢o your lecturer. You cannot
give what you don’t have, so if you don’t have daa, what will you communicate?
This brings us to a vital point in writing as a msaf communication. What is
your goal? What is your objective? Why do you wantvrite? What do you want to
achieve through your writing? Your honest answehése questions will help you not
only to communicate but also to communicate eféetyi So, when you choose a topic
to write on, it is important for you to decide whatu want to write. It is only when
you decide what to write that you will be able tcille how to present it and then be
in a position to communicate effectively to youdeance.

3.4  Types of Writing

There are so many types of writing. Each type @8gieed to convey a certain message,
in a certain way, and to perform a certhinction. We used journalism, writing
of articles in newspapers or magazines as an exaatqgve. Other types of writing
include:

3.4.1 Essays

There are over a dozen types of essays but | wiil briefly explain the four most
basic which are Descriptive, Narrative, Argumenaand Expository.

A descriptive essay provides in detail, a desaipvf how something looks, feels,
sounds or how something is, or happened etc. Niges a sensory

detail of what is actually being described.

A narrative essay tells a story. A narrative essa@enerally conversational in style and
could be used to tell about a personal experigvioee importantly, narrative essays
are generally written in the first person, usirg ‘|

An argumentative essay attempts to persuade yadereto accept your point of

view. You can do this by convincing your reader #hihe validity of

your opinion.

Expository essays are mostly opinion based writivad require extensive research on
an idea or issue to be written. You must presergvatuation of the issue raised and
the conclusion based on your findings.

e Term Papers and Class Assignments

e Thesis

e Examination
e |Letters

e Applications
e Articles

e Speeches

* Reports
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e Minutes of Meetings

e Memos

e Circulars

e Recipes (and many more)

In all these, you should bear in mind that eacte typwriting has its own guidelines.
You should therefore discover and learn the gundsliof the type of writing you wish
to undertake. Then, ensure strict adherencehé specified guideline while at the
same time imputing your own style. The first ste@cquiring your own style is to use
your own words. No matter how narrow your vocabyiar just continue to use your
own words and not to copy from your textbook.uYmay not realize it then but
with constant practice you will improve beyond youagination.

3.5 Note Taking and Note Making
3.5.1 Note Taking

When you take notes, you listen and write what lgaue heard in your own words.
This means that you paraphrase so that it make® d¢eryou instead of simply writing
down what you have heard word for word. Effectivaen taking will allow you to
develop a better understanding of the topic yodistening to because you will be
capturing the key message in your own words. Thi&y,wyou would have
succeeded in recording what you have heard andtlaad remembering them. You
can go back to unit 2 of this module, for a rewvisid this topic.

3.5.2 Note Making

This is an individual study activity. You make neturing your private study time. In
making notes, you create meaning for yourself wiihgaging with a topic. Note
making is done when you read and write. It is défe from note taking which is done
in the process of listening. Note making is saido&

‘thinking on paper’ or (‘thinking on screen’). (N\bedge 129). You can either make
notes using a book or your computer. When you nmakes, there is an interaction
between your mind and the text you are studyingl &@ able to process the new ideas
gathered and organize them in a way you will besteustand.

3.6  The Writing Process

We have agreed that writing is a medium of commafioo. It follows that the quality
of your writing will be greatly influenced by theature of your thoughts. Effective
communication through writing should be based owryability to present your
thoughts, ideas, and experiences coherently.

The first step is to decide on your topic. Mostlté time in a written assignment you
are given a specific topic but at other times, yoay be allowed to choose your own
topic. Writing is easier or simpler when a topigigen, however, if you are to choose
your own topic, you should bear the following innahi
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 The occasion

e Your audience

e The topicality of the topic

e The time at your disposal for preparing the wrige-u
e The required length (NUC, 231)

The second step is to collect materials for youtimg. You can read up all you can
on the topic, consult books, journals, encyclopagdinagazines, newspapers, and the
internet. You can even obtain information througlerbal discussions with
knowledgeable people. These steps depend on the stgour writing. In some cases
especially in advanced research projects, you nmgatl to administer questionnaire.

The third step is to prepare your outline. Thiga isst of ideas, thoughts or information
that come to your mind or you come across on yoopgsed topic. Do not leave out
any information but jot down everything. You capv@& and select the most relevant
ones later as you start and continue with yourimgitAfter jotting down the points,
joggle them as you organize them, formulate ythesis or thesis statement. You
should try to select and arrange supportingildah a chronological and logical order.
Once you have arranged your information and ideas $seemingly logical sequence,
you can now start your writing. Note that you muoist necessarily

follow your outline strictly. As you write and freddeas come to your mind,

don’t hesitate to fix them appropriately to ennaur writing. Ensure that you observe
the grammatical rules of the English language. és write, pay particular attention
to “... your tenses, sentence construction,llisge, thought patterns, paragraph
types and so on (NUC 320) and continue writinglymu get your first draft, revise,
edit and present your final draft.

3.6.1 Prewriting/Outline

Prewriting/outline involves brainstorming and puagtidown ideas haphazardly before
arranging them as draft. Once you decide to wyibe, need to plan your writing. This
is because, “failure to plan your writing beforéumt writing exercise results in poor
presentation of materials. Such writing is pronea@or organization as it does not
adhere to basic principles of unity, coherence medhanical accuracy” (e-Modules:
68). So you need to plan and the first step inmplanis to choose your topic and
thereafter formulate your thesis or thesis statéméu know that the thesis statement
is the sentence that summarizes the contents ofwieling and it is around it that all
other sentences revolve.

You also need to have your audience in mind. Yodience determines your topic and
style in a situation where you are free to choasdr yopic. As you prepare to write,
make an “assessment of what is involved in expmgsgour idea and conveying it to
your audience in a captivating manner” (Iwuchukwu

30 Creative Writing II).
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In preparing your outline, it is necessary to bstrm on the topic. Brainstorming is

the act of thinking widely on a particular topicdacoming up with varied ideas. As

you brainstorm and ideas come to your mind, puintidewn as they come. Don’t

bother about the relevance of any of the ideagustipput them down at random. After

you must have listed all, you can then take andtwd at what you have jotted and

start an elimination process. At this stage, ydetdeor drop ideas that are not relevant.
The next step is to arrange the relevant ideasogieal order as stated above.

3.6.2 Writing a First Draft

By now, you have your topic, your thesisdaan outline but you are confronted
with the problem of how to begin. You stare at henk sheet and you have the pen
in your hand or sit before your computer with sal/eptions of how best to begin
in your head. No venture no success, so take tmggpl Just start writing. Remember
that what will be uppermost in your mind will bevindo rouse the attention of your
reader, so that he or she can hardly wait to rédalend of the writing to find out what
it is all about (Iwuchukwu

33).

Sometimes, what you want to write does not seeflfowin the way you want it or
your mind becomes blank and you are unableoordinate or synchronize your
ideas. Don’t worry; put it down especially in a terup that needs to be completed
over a long time. Go back to it later then you rhaye some ideas spring up. If
however it is in answering examination questioaayé that particular number, go to
other questions that you are more at home with. Wilufind out that while you are
answering those questions, something might strdtegn that particular question and
you go back and put it down. By the time you am@dlgh with the questions where
you have more ideas, and go back to the one younheire ideas must have come to
your mind. You will then answer it more correctWhat this means is that in writing
your assignments and answering examination questyamu need to brainstorm and
also draw an outline. Once you acquire and petfecskill of drawing an outline, it
comes easily and very useful in whatever type @ing you undertake.

Apart from assignments and examination questioms,have other forms of writing in
form of essays of varied lengths. In such casésy, wbu must have produced a workable
outline or synopsis, you proceed to write yourtfolgaft. In most cases, we write to
explore an idea; to understand a concept; andnmdstrate certain experience or make
our reader understand certain issues or adopttayar perspective on an issue. In
whatever case, we should try to write with claatd present the writing in such a way
that our readers will not only understand our pointiew but also enjoy reading the
piece

3.6.3 Revision
In all your writings, try as much as possible tdjsat your work to one or more

revisions because it helps you to ensure that wouk is of a very high quality. As you
revise your draft, try to answer the following quiess:
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Have | brought out my idea clearly, made it cdntrany work and argued

it successfully?

e Do other sentences revolve around it thereby loegbucidate it?

e Is my work effectively organized, coherent enoughenable my reader
to follow my argument without difficulty?

e Is the finished work sufficiently interesting aednvincing. If not, what

remedial actions do | require? How do | reworloitmiake it better?

If you have enough time, revise your work over amdr again until you are convinced
that you have produced a coherent, well-organizattemw work and that you have
convincingly argued your idea in a unified mannéru can revise your work as many
times as possible before you submit it.

3.6.4 Editing

Editing is just like pruning your work. In so doingou check if there are words,
sentences, paragraphs and illustrations #at irrelevant or redundant and you
delete them. Editing helps you to ensure that yauting is well organized, clear and
coherent. It also helps to ensure that each pgphgxpresses one unit of thought and
that they are so linked that the entire write uprissented as a coherent whole. If you
edit your work very well, you will see that youmteal idea is explicated in such a way
that your reader will enjoy reading it because yawe presented it in a convincing
manner.

3.6.5 Final draft

Once you have started your writing, try as muclp@ssible to follow your outline. It
helps you to get focused and avoid unnecessargsigms. As you write, you may
develop new ideas or have reasons to modify th&tiegiones, do not hesitate to do
that. Alternatively, you can prune everything a& point of revision. You may be aware
of some gaps, if you can correct immediately, ddsbif not, go ahead with your
writing.

You may need to revisit your outline, joggle soieas and plan more thoroughly.
You may skip a particular point (lwuchukwu 38). tJasntinue writing until you get
your first draft. After your first draft, revise asany times as possible and edit your
work thoroughly. After that, what you have is wiag refer to as the final draft. Your
work is ready for submission or for release to yaudience.

3.7 Basic Steps in Writing
3.7.1 Title
Sometimes, you give your write up a title beforetimg. In most academic writing-

like assignments, essays, examination questiams,dapers and many more, you have
your title or topic before you start your writinBut in
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creative writing, your title could emerge after #tery is completed. In such cases, the
titte may change from the first draft through otlleafts until you get the final piece.

If you are given the privilege of choosing youtetjtchoose a title that will give your
reader an idea about your subject matter. If yaaosh an appropriate title before you
start writing, it will help you to ensure that yda not digress.

3.7.2 Thesis (the main idea)

Have ever read a novel or a play? Did you enjoystbey? Did you notice that there is
a central idea around which the story revolves? dieative writers, through these
media communicate their ideas to the public to atijdo inform and to entertain. That
central idea is called thesis. Some call it is aahihg idea; some call it themes while
others call it purpose. Whatever you call it, makee that you bear it in mind while
planning for any piece of writing. It is therefanecessary for you to formulate your
theses before you start your writing.

In formulating your thesis, you should bear youdiance in mind because your
audience should influence what you write and how yaite it. As part of your
preliminary planning, you should ask yourself fdnom are you writing or for what
audience? Your answer should guide you on howtbesimmunicate your ideas, your
style/language use and the level of informationctonmunicate. Your writing will
make the greatest impact if it is written withihet reach of your audience and
written in the language they can understand.

3.7.3 Link paragraphs (using words to link parpgsd

Paragraph is a unit of thought comprising @memore sentences. One sentence
paragraph is possible but not common. It is comrsbimedialogue but could also be
used in any form of writing to create arfeef. The sentences that make up a
paragraph must be held together by a common idegpar. This idea or topic could
be explicitly stated, or it could be implicit withe reader left to figure it out. Where it
is explicit, it is expressed in the topic sentetiwd could be placed at the beginning
of the paragraph or elsewhere in the paragrapls Tdpic sentence is supported
with other sentences that further expand the na@a,igive more information or details.

Paragraphing is a way of “showing division of thbtgyin writing” (NUC 69). The
most important sentence in a paragraph is the tepitence, which expresses the
central idea of the paragraph, and the other seesamvolve around it. In most cases,
the topic sentence comes first in a paragraphthisiis not compulsory as it could
also appear in the middle or in the end. It alletets on your style.

A good paragraph is expected to be characterizednity, coherence and must be
developed adequately to give the desireramation. The relationship between
the sentences in a paragraph must be made cléagioght their relevance to the
topic sentence. There should therefore be a
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logical and sequential arrangement of the ghts conveyed by various sentences
that form the paragraph.

It may not always be possible to develop an idélg fm one paragraph. This means
that in some cases, it could take an entire essdg\velop an idea that was introduced
in the opening paragraph. In that case, you advmsédea from one paragraph to
the next “with each paragraph serving as a buildiogk” (Olaofe, 2011).

Although each paragraph contains one unit of thguglh of them must be linked
together to support or expand the central ideaghvis your thesis or thesis statement.
So you need to use transitional devices that af@m of words or phrases to link your
sentences as well as your paragraphs. Some ofitiodude the example below culled
from your course material, GST 101:

i.  Express resultherefore, asaresult, consequently, thus, hence
ii. Give example:for example, for instance, specifically, as an
illustration
iii. Express comparisosimilarly, likewise
iv.  Express contradiut, yet, still, however, nevertheless, on the other hand
v. Express additionmoreover, furthermore, also, too, besides, in

addition

vi. Express sequendest, second, third, then, next, finally

vii. Indicate time:now, later, meanwhile, since then, after that, before that
time (Olaofe 11).

As you develop your paragraph, it is necessarydptwre your reader’s attention
straightaway in the opening paragraph so that kedskes not drop your work without
giving it the desired attention or even a fair a®rrhis is very important especially
when you are answering examination questions.iShahy you are advised to start
with the question you know very well. In doing sbe opening paragraph of your
answer should capture and sustain your lecturéestson.

Also, your closing paragraph is as important as y@ening. Try as much as possible
not to conclude your essay by inflicting your readéh a boring summary of what
you have presented and already known to your redtlerclosing paragraph gives you
an opportunity to bring a refreshing new insightoirsome of the issues already
considered. You could also use it to raise arr@gtnew issue calculated at whetting
your reader’s appetite for more or to resolve anesover which your reader has been
held suspense.

3.7.4 Support Thesis with Specific Evidence (natll types of writing)
You need to formulate your thesis, which is thermdea that pervades the whole write
up. It could be a sentence that summarizes theeotsbf your writing. Every other

sentence in your writing revolves around this secge It is not enough to formulate
your thesis statement, but you must ensure that it
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is supported with concrete evidence and moréornmation to support or
authenticate the claim you have made in your thetatement.

3.7.5 Organize and Connect Title, IntroductionjivBody and Conclusion

Organize your writing very well in such a way tlla¢ introduction, development and
conclusion will be clear and discernable. Your iwgtmust be clear and definite. That
is what is called clarity. Jot down points, ideasd ghoughts that you could develop to
meet the goals of your writing exercise. These khba arranged in a specific order
following a logical pattern. This logical arrangamef points, which presents the main
themes, also provides the working guide in yourtingi exercise. It helps you to

organize your work appropriately. To ensure prapganization and coherence in your
writing, ensure a logical arrangement of ideas;siant numbering of your major

heading and sub headings and also adhere to gracahmates.

3.7.6 Ensure Unity and Coherence

You know that each paragraph contains one unit@might that is captured in your topic
sentence. You need other sentences to support drder to give more details.
However, for you to present a very good writinggesh sentences and paragraph must
be presented in a coherent manner. This meanydbashould be able to take your
“... reader logically and smoothly from one idea tiee next. The reader must
clearly recognize that one sentence logicalad$eto the next (Olaofe 9). Unity
implies oneness of the subject matter in your wgitiit means that all your ideas and
points you raise in your writing must be linked angbress one point. You should try
as much as possible not to digress or contradiatsgif.

By coherence we mean that you must ensure thgball ideas, thoughts and points
expressed in your writing are connected. To achilee you need the use of linking
words, expressions or connectives such as: &ud, or, whenever, wherever,
whoever, etc. you also need Sequence markers suiifsta next, firstly, secondly ...
finally, etc. (NUC 71).

Self-Assessment Activity

Draw an outline based on an idea or a topic yo ltéiosen and list at least ten things
that come to your mind concerning the idea/topi€€ome up with more self-
assessments. Each sub-section should have adivityfeedback that will enhance
learning. Please do this in all the sections is thodule.

4.0 Conclusion

Acquisition of basic writing skills is a vital asgeof study as you write all the time.
You can only acquire it through voracious reading @onstant writing practice. In
doing this, you must ensure that you present aalgaeas in your work. Do not copy
what others have written. When you use extractstloér author’s works, ideas, you
must give the credit by making reference to thenthsd your reader can distinguish
between the ideas of other writers and
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your original ideas. Writing skills include an atylto present an idea in a unified,
clear and coherent manner.

5.0 Summary

To recap what you have learned in this unit, cbokthe video below or copy the link
and paste on a web browser. The video is a sumaiamhat you have read in this
unit. You could also click on the audio version disten. You can also download them
and play offline.

GUIDE TO SELF-ASSESSEMENT ACTIVITY
Get a title for your write-up
- Itemise the key points to discuss
- Develop the points with illustrations
- Generate two self-assessment questions from theriadatou have generated
- Evaluate your responses to the questions baseditmgw
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1.0 Introduction

You must have observed that the volume of work eadling you have to do at the

University level is enormous but you should notthet sheer volume of what you have
to do deter you from achieving your lifelong amtmti All you need is to determine a

study format that works for you. You would have eoatross a good number of this
study strategies in the course of your study bueraber that there is no one-size-fits-
all study style, all you need to do is review thategies available here and pick what
best suits you. This unit on study strategy is gle=il to help you find an effective

study pattern that will help you excel. With dedica and a desire to succeed fuelled
by hard work, you will definitely excel.

2.0 Intended Learning Outcomes (ILOS)

By the end of this unit, you would have:
» |dentified the types of learning strategies
e Distinguished between different learning strategies
e Identified types of learners
e Demonstrated different studying strategies.

3.0 Main Content
3.1  Find the Learning Style that Suits You Best

To succeed academically, you need to be productne,figuring out what kind of
learning style suits you best enhances productiWtigether it's for everyday learning
via homework, or revising for your exams, finglirthe learning style that helps
you achieve maximum productivity will be crucial getting the best possible essay
grades and exam results. In this article, we'rengdo look at the different methods
and technigues you can try as you search for teeléarning style for you, and we’ll
also look at environmental factors that can infleeeryour learning style. Though
finding the right learning
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style for you will ultimately come down to trial drerror, this article should give
you some different things to think about and tryhadp you come up with a style that
allows you to work at your most efficient.

3.2  What Type of Learner are You?

We are not all equipped to learn the same way. May have a preferred or different
way of studying or picking up information from yofirends. You should get to know
the style you are most comfortable with and studihe way that best suits you.

3.2.1 Visual Learner

You might be a visual learner if you study and revber better with pictures, graphics,
diagrams etc. Visual learners have a learning peat® to what they see.
Study Tips

e You should include images when you makeesotso you can
associate your study with something visual.

e You can also turn bullet points into a mind mdps tway, you will be able
to visualize how everything interconnects.

e You can use flashcards, or highlight your workhwitolour pens to make
key points stand out.

e You could try to remember some ideas as images.

3.2.2 Auditory/Aural learner

Auditory learners prefer to learn by listening; yhremember what they hear, better
than what they see. It is much easier for themck pp information through listening
and speaking. You might be an auditory learneroii ¥njoy discussions and talking
through your ideas and find verbal instructionsexas remember than written ones.
Study Tips

e You can record your notes and key points and thlag them back often.

e You can read aloud when you study and regeetition to keep
information fresh in your mind.

e Try explaining what you have just read to a friend.

e You can also get someone to read out preparedigues$o test your
knowledge.

3.2.3 Verbal learner (Reading and Writing)

You may be a verbal learner if using words in wgtiand speech comes to you with
ease. For you, information retention is masaccessful when studying with
textbooks, note taking, and verbalizing lessongolfr notes are always pages long and
you can spend hours reading a new book, readingveitidg might be your learning
style. The good news is that writing your
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assignments and exam papers might not be diffimrtyou, but organizing and
prioritizing your ideas could be more challengiRgading around your subject online,
or at the library, can be a great way to study@nol up extra information.

Study Tips
e Rewrite your notes again and again.
e Test yourself by rewriting a page of notes from ragm
e Write out your thoughts on paper and organise timonists.
e Make notes in your own words on your textbook, @stgt notes.
e Find questions about your subject online and wdibgyn answers in the
style of a quiz.
e Read through what you have written several times.

3.2.4 Tactile/Kinaesthetic Learner

Tactile/kinaesthetic learners prefer physicaltively; they learn by doing.

Kinaesthetic learners pick up information by ddihiggs. If you enjoy crafts or making
things with your hands, playing sports etgau just might be a kinaesthetic
learner. This could mean putting an object togethetrying out something they have
seen in a textbook. If you're a kinaesthetic legryeu’re likely to have more

energy and fast reactions, but you may find iticlift to concentrate.

Study Tips

e Try using techniques like role-playing or buildingpdels to revise key
points.

e Keep your hands busy when you're studying; you waite notes or play
with a stress ball etc.

e When possible, act out a situation or physicatigve someone how to do a
practical task.

e Get practical experience when possible. Whenpuduvhat you have learnt
into practice, it helps you remember.

e Take regular study breaks, so you do not get borddel stuck at a desk for
too long.

3.3  Methods, Approaches and Techniques forckife Study

Let’s start by looking at some of the differentdstumethods you could choose from.
Different people find different methods effective teelping them learn, so the best
thing to do if you're not sure which suits you bessto try each of these and see how
you find them.

3.3.1 Note Taking

Taking notes is a classic learning method. Not@&tplcan include copying out

passages of books, summarising concepts oecaraols, devoting a single page to
each topic, or writing endless reams of notes agarosing
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them in a file. The problem with note taking istthia all too easy simply to copy out
what someone else says without really taking ibrirunderstanding it. If you try out
this method and then can’t answer mock exam questn this topic, this suggests
that you might not have found quite the right metbblearning.

3.3.2 Learning things by Heart

You'll have little option but to learn some thingy heart for recalling in exams,
but it's an approach that can help you understantething as well. Learning poetry
by heart, for instance, might seem quite an oltttased approach, but it'll help you
feel more confident about the poem, its rhymesragthms, and how it’s structured.
Learning things by heart means you’ll also be ableattle off facts and quotes in
exams, which will impress examiners.

Do you have a visual memory? If so, visual methaidearning might suit you best.
This could include techniques such as creatingradmiap for each of the topics you
learn about, with the topic name in the middle andws pointing off it to facts you
need to learn. This can be an effective memoryt@ig because when you’re in an
exam, you can use your visual memory to recalptistion of the fact on the page and
thereby remember what it was.

3.3.3 Learning with Others

It can help to study with friends. Some people fthdt they work best with other
people (this is known as social learning). atfier it's simply the presence of
other people that motivates you, or you engageatdamic discussion and help each
other learn in a more direct way, it's a good wayounter the feelings of isolation
you may experience if you work alone too much. Agatt discussion is a powerful
way of learning, as it forces you to question aatedd your opinions; that’'s why it's
a big part of the way we teach our courses.

3.3.4 Explaining to others

On a related note to social learning, you mighd filmat you learn things more easily if
you have to explain a concept to someone else. iShiecause in order to explain
something clearly to someone else, you have to haterough grasp of it yourself.

For example, giving a presentation to fellow studemll require you first to have an

excellent understanding of the topic and then tot@gether materials from which the

others can learn. You'll also have to give a vesgllanation and answer questions,
which will force you to be even more confident wuy understanding.

3.3.5 Audio/Video
Some people find that watching or listening to ¢fsirhelps them absorb information

more easily. There’s a wealth of information aval#gain video form online, so if
you find that you’re struggling with learning a tojn a book,
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googling a video that explains it may be just wigati need. If you're studying
literature, you might find that listening to an alwbok of the work in question helps
you understand or remember it better.

3.3.6 Learning by Doing

Performing a piece of music, you've been studynognfa theoretical perspective helps
you understand it better. One of the most effedidaening styles is to learn by doing.
By this, we mean that rather than (or as well &sding things in books, try to
experience things ‘in real life’. For example, yoauld conduct a scientific experiment
or see how a chemical reaction works practicallyu Yould audition for a part in a
play you're studying or perform a piece of musicye analysing. You could visit the
site of an important historical event, such as Bla¢tle of the Somme. Experiencing
things practically gives your brain something ceberto remember, so not only will
you absorb the information more easily in the fnisice, but it’ll also be easier to recall
things when exam time comes around.

3.3.7 Learning by Deducing

You may have the kind of mind that enjoys solvimghtems. Rather than being told
the answer, you may find that you learn best bykugr through the problem for
yourself. This style of learning will be best sditi® mathematical and scientific types.

3.3.7 Tests and Mock Exams

Some people enjoy tests and mock exams bedhegeprovide strong motivation
to succeed. If you're the sort of person who trsiea these sorts of challenges, you
could try asking your teacher, parents or studydesito set a mini mock exam to test
what you've learned on a topic. A more fun variafthis is the quiz, which you could
arrange with your friends.

3.3.8 Length of Study Periods and Deadlines

Time yourself to find a good working rhythm. Someople like to knuckle down
and study something for hours until they really ¢etgrips with it. Others have
shorter attention spans and need to study intdgsivahort bursts. Find out which is
best for you by experimenting with different lengtif study session. Perhaps start by
allocating yourself half an hour and setting a st@jgh; you may find that it's not
enough for you to get into the topic, and you fyodi want to carry on for longer. Carry
on until you naturally feel ready to stop and see hong you've been studying for.
Try doing this a few more times both with thensasubject and with other subjects.
Look at your average study time within each sttbgnd this is likely to be your
optimum study time. It's important to do this sudtjby subject, because you may find
yourself better able to study for longer periodsimie with some subjects than others.
Subjects you don't like, for example, may requinerser study periods to keep you
motivated.
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Some find that they work better under the presestieelooming deadline, as it forces
them to focus totally on the task at hand (the equnences of not doing so are far
worse than the effort this takes!). If this souhkis you, you might be able to motivate
yourself by setting yourself your own deadlinethidfse imposed by your teachers
are too distant to make you spring into action. @ag of doing this is to write out
a list of what you’re going to get done today amot stop until you've completed
every item on the list. Alternatively, ratheathwriting down the ‘official’ deadline
in your diary, choose your own, much closer, deedtind write that down instead.

3.3.9 Environment

The environment in which you choose to study cameha big impact on your
productivity, and as such, it's worth experimentwigh various environmental factors
when you’re coming up with an overall learning styb help you work to your
maximum potential.

3.3.10 Silence versus music

Do you concentrate better in total silence, or ddkesice agitate you? Try working in
a library and see if you can deal with the quiem8 people prefer to study with music
on to motivate themselves. If you prefer musig Worth experimenting with different
styles of music to see which helps you study legtn if you don’t normally listen to
classical music, its lack of lyrics could help yfmeus more than songs you can sing
along to. Some people even prefer to listen to yaaetal while they're studying —
each to their own!

3.3.11 Working space

Consider where you can study comfortably and eaffelst When you have a laptop,
you can work from anywhere, so you can try outaddht working spaces and see
which allows you to be most productive. Here amaesof the places you could try ....

At home - try different parts of the house, sushttee dining table or your
room. Do you work better by the window, or doed fhat distract you?

e In the garden — this can be a nice way to enjeyaiitdoors while still getting
work done, and the change of scene may be motatnsome; others
may find it's too hard to concentrate because thagt to relax.

e In the library — libraries are meant for studyimg so either your school or
university library or your town or city library ctl provide a suitable
distraction-free learning environment.

e At a relative’s house — if your house is full aisy siblings, you might find it
easier to study at the house of a nearby relagiveh) as a grandparent.

e In a coffee shop — most coffee shops have freé-Mtese days, so you could
try taking your laptop down to your local one angog a
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coffee while you study. Providing the noise doesistract you, this is
another way of motivating yourself with a changsoéne.

e In an empty classroom — if you find you woiblest in the school
environment, why not see if you can work in an gmgassroom (if there is
one)?

3.3.12 Alone or with Friends

We've already touched on the fact that some peomdy prefer to study in the
company of others, but it's an environmental factmr. Some people find they work
better alone, and get distracted with chattingp&ytre with friends, while others really
need the motivation of being with friends to geytamg done and find it isolating to
study alone.

3.4  Using Memory and Mnemonic Devices

Mnemonic devices are memory techniques you camoukelp improve your ability to
retain and remember something. It helps your btairbetter encode and recall
important information. By associating what you haweremember with an image, a
word or a sentence. Examples of mnemonic deviabsde:

3.4.1 Acronyms

These are pronounceable words formed from thelétirs or first few letters of each
word found in a name or phrase.

e UNICEF - The United Nations International ChildseBEmergency Fund

e SMART - Specific, Measurable, Attainable, Relevamd Timely (Used in Goal
setting)

e AWOL - Absent Without Leave

e AIDS - Acquired Immune Deficiency Syndrome

e SWOT - Strengths, Weaknesses, Opportunities, Treat

3.4.2 Rhymes

Rhymes make remembering easy because they havkirssounds at the end of
each line. The example below is a popular mnemfmmicemembering the number of
days in a month:

30 days hath September,

April, June and November,

All the rest have 31,

Except February alone.

Which only has but 28 days clear
And 29 in each leap year

3.4.3 Chunking and Organization

This is a way of breaking down larger pieces obinfation into smaller,
organized units or “chunks”. This makes the resglthunks easier to commit
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to memory than a longer string of information aarmaple is the sequence for writing
telephone numbers e.g. 0908 765 4321 will be easterremember than
09087654321.

3.4.4 Imagery

Visual imagery is an effective way to helpu memorize and recall information
when you need it. You can create a mental imagehat you want to recall, or have
it sketched into your study notes. It does not emattyour drawing or sketches are not
good as long as you know what your sketch meanswibdo just fine. The important
thing is that it helps you learn and remember. &@mple, you can associate a visual
image of Prof. Wole Soyinka with his white hair dpelard to help you remember his
contributions in African Literature.

3.5 Finding the Right Study Strategies
3.5.1 Pick a Place and Time

Everyone has their own idea about the best pladdiare to study. Whether it's your
bedroom at night or the library after school, fandtudy space and a regular study time
that works for you and stick with it. No matter haoight your schedule, you should
have a place and time set out for private studis Wll help you meet up with your
reading and assignments and remove the stressotimas with unplanned study pattern.

e Set up your study space — Your study spsumuld be quiet, comfortable
and distraction-free. It should make you feel happyl inspired. Decorate it
with your favourite pictures or objects. If you waa listen to music or burn
incense, pick a space that lets you do that.

e Find your best time — Some people work betterhim morning. Others work
better at night. Work out which time suits you gidn to study then. Don't
study much later than your usual bedtimeushing yourself late at night
can make you too tired to study properly.

3.5.2 Study Daily

If you study a little bit every day you'll be camtially reviewing things in your mind.
This helps you understand things. It also helps gwoid the stress of last-minute
cramming.

Early in the year an hour or two per night mightdmough to stay on top of things.
Later in the year you might need to study more eksh

If you're finding it hard to find time to study,tchhack on some of your other activities.

Prioritizing study might mean spending less timena or it might mean cutting back
on shifts at work or giving weekend sport a miss dawhile.
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3.5.3 Plan your Time

It helps to have some plans in motion, so you cakerthe most of your study

time.

e Set alarms — Set alarms to remind you about yawtysplans. A
regular reminder keeps you honest and your plarisachk
Use a wall planner — Stick a calendar or wall p&nup so you can see it
whenever you're studying. Mark it up with importafates, like exams and
assignment due dates. Use it to block out yourlaeegtudy timetable too.
Make to-do lists — Lists break tasks down into ageable chunks. At the start
of the week, make a list of the things that youdheehave done by the end
of the week. Make a to-do list at the start of estthily session too, so that
you're clear about what you need to be doing watlr yime.
Set time limits — Before you start your study sasshave a look at your to-
do list and give yourself a set time to spend ochdask. If you don't get
something done in the set time, consider whethethe best use of your
time to keep going with it, or to start working something else.

3.5.4 Discover your Learning Style

Most of us have a preferred way of learning. Gédriow the learning style you're most
comfortable with and study in the ways you learstbe

Note that these styles are just a way himkt about different studying
techniques — they're not hard and fast rules tnatysu should only study in one way.
Try each of these out and see which ways you prefer

Auditory learners prefer to learn by listeningyTheading your notes aloud
and discussing them with other people. You migte to record key points and
play them back.

Visual learners prefer to learn by seeing. Tryngscolours in your notes
and draw diagrams to help represent key points. dtud try to remember
some ideas as images.

Tactile/kinesthetic learners prefer to ledm doing, rather than listening
to a lecture or watching demonstrations. Try usedniques like role-playing
or building models to revise key points.

3.5.5 Review and Revise

At least once a week you should go back over thmgshyou've studied in class.
Thinking things over can help you to understanddiwecepts and help you remember
when you need them the most.

e Quiz — Get a friend or family member to quiz you key conceps.

Offer to help your friends with their work too. Qaes are great ways to get
confident about what you know and find out what gtill need to learn.
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e Make your own study materials — Think upmg practice exam questions
or create your own flash cards to help you studysway you learn it all
twice: once when you make the study materials @@ avhen you use them
to revise.

3.5.6 Take Breaks

It's important to take breaks while you're studyiegpecially if you're feeling tired or

frustrated. Working too long on a task can actudgrease your performance. When
you take a break, make sure you get away from gesk or study space. A bit of

physical — even just a walk around the block — sametimes help you to look at a
problem in a different way and could even help tmsolve it.

3.5.7 Ask for Help

If you're stuck on something, or something justsihteseem to make sense, you can
always ask for help. Talk to your teachers or lemt about the things you don't
understand. Talk to your friends and fellow studeab.

3.5.8 Stay Motivated

When you're studying it helps to keep in mind yoessons for doing all this hard
work, like a course or career you're working tovgaitl can help to have something in
your study space to remind you of your goals. Yould also decorate your study space
with inspirational quotes or photos of people ydmae and family members you want
to make proud of you.

You should note that whatever strategy you comevitpp, when you find something
that works for you, put it into practice and go iftbr

3.5.9 Prioritize your time

No matter how much you might wish differently, tere only so many hours in a day
you can devote to studying. It is important that poioritize your time at the beginning
of every study session. Make a study plan, stamiit the more difficult tasks and
material and then move on to the easier ones.

3.5.10 Participate in Class Discussions

These discussions have a way of imprinting knowdegigu have in your minds.
Contribute to these discussions by asking questiorsharing your understanding of
what you have learnt.

3.5.11 Find a Study Group

If it is possible, get a study group. That may aletays be possible because you study
from a distance but if you do find a group, it vélirely help.
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3.5.12 Manage your Life and Family Well

Your family and friends can be a great supportesysbut they can also be a drag on
your time and energy. Do not allow undue interfeeefitom them. Do not let life get in
the way of your dreams. Your work, family and fidsnare important, but you should
prioritize to be able to achieve your goal.

3.6  Preparing for Tests and Examinations
3.6.1 Give yourself enough time to study

Do not leave studying for the course until the lagtute. This is not the best way to
approach an examination. To help sort out your tmamagement, set up a timetable
for your study. Write down how many exams you hane the days on which you have
to sit for them, and then organize your study adiogly. You may want to give some

exams more study time than others, but in all &rambmfortable balance.

3.6.2 Organize your Study Space

Make sure you have enough space to spread younotskt and notes out. Is the light
in the room bright enough? How comfortable is ycoair? These are things you need
to take care of. Try and get rid of all distracBpand make sure you feel as comfortable
and able to focus as possible.

3.6.3 Use Flow Charts and Diagrams

Visual aids can be helpful when revising. At thartsof a topic, challenge yourself to
write down everything you already know about ad¢epiand then highlight where the
gaps lie. Closer to the exam, condense your revisides into one-page diagrams.
Getting your ideas down in this brief format caerthhelp you to quickly recall
everything you need to know during the exam.

3.6.4 Practice with Old Exams

One of the most effective ways to prepare for exsms practice taking past versions.
This helps you get used to the format of the qaastiand - if you time yourself - can
also be good practice for making sure you spendritite amount of time on each
section.

3.6.5 Explain your Answers to Others

When you explain what you have read to othersyggyyou a clearer picture of your
understanding of the topic and also to highlight areas where you need more work.
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3.6.6 Organize Study Groups with Friends

Get together with friends for a study session. Yimay have questions that they have
the answers to and vice versa. As long as you mateyou stay focused on the topic
for an agreed amount of time, this can be one @frtbst effective ways to challenge
yourself.

3.6.7 Take Regular Breaks

While you may think it's best to study for as méwmyrs as possible, this can actually
be counterproductive. You should always take shi@éks to stretch out and this helps
retention of knowledge.

3.6.8 Don’t Forget to Eat!

You may feel like you deserve a treat, or that gono't have time to cook, but what you
eat can really have an impact on energy leveldarub, so keep your body and brain
well-fuelled by choosing nutritious foods that habeen proven to aid concentration
and memory, such as fish, nuts, seeds, yogurt kusthérries. The same applies on
exam day - eat a good meal before the test, basddoals that will provide a slow
release of energy throughout. Sugar may seem apgebut your energy levels will
crash an hour later.

3.6.9 Drink Plenty of Water

Remember that being well hydrated is essentiagydor brain to work at its best. Make
sure you keep drinking plenty of water throughomtryrevision, and also on the exam
day.

3.6.10 Plan your Exam Day

Make sure you get everything ready well in advaofcéne exam - don't leave it to the
day before to suddenly realize you don't know tleey,wor what you're supposed to
bring. Check all the rules and requirements ana plaur route and journey time so
that you will be punctual.

SELF-ASSESSMENT QUESTION

Identify various types of learning styles that yaan possess as a learner. With good
justifications, which of these learning styles geculiar to you in your effective
learning?

4.0 Conclusion
People learn differently and such we can clasgfnérs as follows: visual learners,
aural learners, verbal learners and kinaesthheimers among others. You can also

learn by note-taking, learning by memorizing, |é@gnwith others, learning by
doing, learning by deducing or using tests/maockn@nations. There are various
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spaces and various learners can use, that is gmanesscan be conducive for learning
for some people and may not be conducive for others

5.0 Summary

To recap what you have learned in this unit, cbokthe video below or copy the link
and paste on a web browser. The video is a sumafamhat you have read in this
unit. You could also click on the audio versiom disten. You can also download them
and play offline.

ANSWER TO SELF-ASSESSMENT QUESTION

Available learning styles are visual/ audio/auv&ibal and tactile/ Kinesthetic. You
would now identify which of these is/are pecuabrytou and give reasons to prove
yourself.

6.0 References/Further Reading

Student Academic Services. (2011). Note takingesyst California Polytechnic State
University. Retrieved from

http://www.sas.calpoly.edu/asc/ssl/notetakingsystbtml
Links

1. Study skills - Wikipedia

2. Study Well - Students - University of Saskatcheviizsask.ca)
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Module 3 Assessment and Evaluation ModésOpen and
Distance Learning (ODL)

Unit 1 Overview of Assessment in ODL

Unit 2 Instructional-Based Assessmentbto

Unit 3 Preparation and Administration@d¢mester Examination
Unit 4 Assessment of Non-Examinable Gesr

Unit 1 Overview of Assessmentin ODL

Content
1.0 Introduction
2.0 Intended Learning Outcomes (ILOSs)
3.0 Main Content
3.1Concept and Tools of Assessment and Evaluation
3.1.1 Meaning and Guidelines for Selecting Assessm
3.1.2 Definition of Evaludion
3.2Importance of Evaluation/Assessment
3.3Types of Assessment
3.3.1 Assessment for Learning
3.3.2 Assessment of Learning
3.3.3 Assessment as Learning
3.4 Students’ Performance Dimensions in Open asthDce Learning
3.4.1 Knowledge and mastery of the content
3.4.2 Continuous learning, intellectual interest aariosity
3.4.3. Leadership
3.4.4 Interpersonal responsibilities
3.4.5 Career orientation
3.4.6 Perseverance
3.4.7 Ethics
4.0 Conclusion
5.0 Summary
6.0 References/Further Reading

1.0 Introduction

Welcome to the third module that is going to foaus assessment. For
your effective learning and studying, assessmeattli you as to what you
are to focus on during the course of study. Thoyglhn have been

engaged in writing tests and examinations, yet yawe not really

comprehended what an assessment is and how iésdtaevaluation. In

this unit therefore, you will learn different meagj types and why you
are involved in assessment throughout the perigaoif study.
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2.0 Intended Learning Outcomes (ILO s)
\
By the end of this unit, you will
be able to
e Explain assessment and evaluation in the conteopen and
distance learning
e Appreciate the purposes for which assessmentrisedaout
among undergraduate learner
» Acknowledge different types afssessmén
e Explain the principles that guide you ire tiprocess of selecting,
developing and using meaningful assessment.
e Appraise the areas of distance learners that eassessed as they interact with
their instructors:

3.0 Main Content
3.1  Concept of Assessment and Evaluation
3.1.1 Meaning and Guidelines for Selecting Assessm

Assessment occupies a vital position in the prooafsdeaching and learning,
certification and acquiring knowledge and skilldather in a conventional system, or
an ODL system. Assessment is a sub-system of tte¢ @DL system. A vast
mechanism works for managing students’ assessmélfitactivities an instructor
carries out in order to ascertain the leskhchievement and ability of any learner
is a form of assessment. Nitko and Brookhart 0720 described assessment as a
process for obtaining information that is usedmaking decisions about students,
curricula, programme, schools and educational poAssessing students’ competence
involves collecting information to help decide tbegree to which the student has
achieved the learning targets. Assessment isrdas research to provide useful
feedback for the improvement of teaching and le&ynAssessment is feedback from
the student to the instructor about the studeatisning.

Assessment is conducted in the ODL system mainly:

To provide feedback to learners starting frorsigrements to the term- end
examination; to get an idea about what they arkyrdaing and what they are
supposed to do to complete the programme; and tergge a spirit of

consciousness to connect the concept of writtereniads with the varieties of
practices carried out by the learner.

To reach at summative evaluation based on favmahssessment, which
helps learners to examine their performance atyestge of their study and
progress successfully to attain the course objestiv

Assessment in ODL is not only meant for studémtsarn a grade, it is equally
helpful for monitoring the effectiveness of acadepriogrammes and adopting
appropriate strategies to accomplish institutiaigéctives.
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The practice of assessment in ODL is not ontyciertifying students, ialso
impacts their learning improvement and helps learte develop a positive
attitude towards the institutional system (Commaaliteof Learning, 1999).

According to Falayajo (2004), assessment is likiyresult in promotion and
improvement of learning only when at least theseddmns are met:
The outcomes being tested must be recogresed accepted as important
objectives of the instructional programme
Assessment of achievement must be planned ancemepited as an integral
part of the curriculum and programme of instruction
This is emphasising the fact that assessment nesagioe programme of instruction
based on the stated objectives. A set of guidimggies must be observed in selecting
assessment meaningfully. These guidelines include:

Be clear about the learning targets you waasgess.
Be sure that the assessment techniques sgtect match each learning
target.
Ensure that the selected assessment tools seevaeibds of the learners.
Use multiple indicators of achievement for ebselrning target.
Take limitation of results of assessment into aotavhen interpretingie
results of assessment.
Instructors can ensure that their methods of aswedsare effective by
ensuring that they:

» strive for clarity

» maintain balance

» ensure validity and reliability

» accommodate individual needs and differences.

Be sure that the assessment techniques you select
match each learning targets

Assessment mode that you use match the needs of
open and distance learners

Ensure to use multiple indicators of achievement f
each learning target

Take the limitation of each assessment of each
assessment when you interpret the results of
asssements

Y V VYV V

Activity: Examine seven assessment tools described in tineesand how are
they different from those that you are familiarlwih course of study?

Evaluation
— :ji.'.ll.l".rn.-er- MG
L | PTTRANS
5 ey G
| Average
| Bbows Averags

3.1.2 Definition of Evaludion

The general assessment of students’ learning wiildconclusive without evaluation
because assessment all assessment activitiesaadstol evaluation. Evaluation is the
process of making a value judgement about the woftla student’s product or
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performance. Assessment provides the informatyou may use to judge the
quality or worth of students’ performance.

Evaluationis a continuous process of inquiry concermeth the study, appraisal,
and improvement of all aspects of the educationagrammes. Evaluation also leads
to decision-making among several alternatives.e §dope of evaluation involves
value judgement, ascertaining the extent to whieducational objectives have
been ascertained, effectiveness of appraisaktiuctions and identifying learners’
strength and weaknesses.

3.2 Importance of Evaluation/Assessment

In the previous section of this unit, yoavh seen the link between assessment
and evaluation with the emphasis that assa#sieads to evaluation that affords
decision making. Among ODL learners as so for otearners in other mode of
instructional delivery, assessment serves theviatig purposes:

3.2.1 Instructional Management

Assessment helps you to make decisions om tw plan instructional activities,
placing students into learning sequences, mongostudents’ progress, diagnose
learners’ learning difficulties, providing studerdsd parents with feedback about
achievements, evaluating teaching effectivenessasigning grades to students.

3.2.2 Selection

In Nigeria, learners are often considered and tsdear rejected for admissions into
various schools and institutions based in theifgoerance in approved assessment
bodies like Federal, State, National examinatioosncil (NECO), West African
examination Council (WAEC) given to them. When iitngions use assessment for
selection purpose, it is necessary to show theidates that results on the assessment
bear a significant relationship to success in theg@mme or job for which the
institution is selecting persons.

3.2.3 Placement

People are assigned to different levels of the gggmeral type of instruction, education
or work; no one is rejected, but all remain witthe institution to be assigned to some
level (Cronbach, 1990).

3.2.4 Classification

At times you must make a decision that results leaaner being assigned to one of
several different but unordered categories, jobgrogramme. You need to consider
classification as a more general term thabsames selection and placement as
special cases. Classification refers to casesghioh that categories are essentially
unordered; placement focuses on cases in whicbaiegory represents ordered levels
of education without rejection, and selection refes cases in which students are
accepted or rejected.
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3.2.5 Guidance and Counselling

Have you ever consulted you Counsellor at the stadwny information concerning
your studying, personal challenges or family is8udgSuidance and counsellors carry
out assessment to obtain relevance information ffomso as to guide you better.
Assessment results frequently assist studentsglog, choosing, and preparing for
career. A series of assessment is carried ougusterview, questionnaire, interest
inventory, various aptitude test and an achieveratiery.

3.2.6 Credentialing and Certification

Certificationrefers to the confirmation of certain charactersif an object, person,
or organization. Some form of extern@view, education, assessment, or audit
often, but not always, provides this confirmatidssessment helps in ascertaining
whether a learner has met up with certain crittmaimum competency) for him/her
to given a certificate on the programme pursuedrtier to justify the assessor, the
quality of the instruction must correspond to wih&t assessment procedures covers.

i

ACTIVITY :

Identify four purposes that Liljedahl (2010) expked in the write up in

peterliljedahl.com/wp-content/uploads/Four-Purpesfedssessmentl.pdf. In what
ways do these purposes similar or different fronatylou have covered in this section.

3.3  Types of Assessment

This section will take you through different typefsassessment you will be exposed
to as you undergo academic programme in this usityer Make sure you access
other sources for greater information and alsambelved in the activities of the section.

Classroom assessment is generally divided intettyje assessment for
learning (Formative Assessment), assessment (Suvaretsessment)
and assessment as learning.

Arsesnment OF Learmibmg [ Summalive)
b
Assmuiment FOR Learming { Formalive ]
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3.3.1 Assessment for Learning

Assessment for learning is given for diagnosingress’ problems and difficulties
during instructional processes. It is administdreprovide remediation to alleviate
such difficulties. It is referred to asrrif@tive assessment. Formative assessment
leads to judgement of students’ about the qualitystudents’ achievement made
while students are still in the process of leagnirits result is used to improve
teaching and to help to guide students’ learnimgprovides feedback for deriving
appropriate intervention. Assessméut learning is especially useful for teachers as
they develop, modify and differentiate teaching Batning activities. It is continuous
and sustained throughout the learning processratidaites to students their progress
and growth.

3.3.2 Assessment of Learning

Assessmentf learning is cumulative in nature. It is used to foom what students
already know and what they can do in relation t® pnogram of studies outcomes.
Assessment of learning is an essential part of gtudy and it focuses on all kinds of
ways you would have to undergo to test your abdgitand achievement during the
course of your study. It is otherwise called mative assessment. This helps your
instructors to evaluate students after you havshfed one or more units of study.
Summative information is needed about a studemtsieaement that counts towards
grades for a marking period. It comes at the dnal femester or session to ascertain
what you have attained in course or programme withew to awarding you with a
degree in the institution. Summative assessmealss carried out to check whether
an educational programme is successful or not.

3.3.3 Assessment as Learning

Assessmentas learning focuses on fostering and supporting mepaitive
development in students as they learn to monitdrrafiect upon their own learning
and to use the information gathered to supmord direct new learning. This
involves taking assessment as a field of studydhatcan specialise on and on which
one have in-depth knowledge. As a discipline @ssent makes one to become an
expert in order to contribute to that area of thdybof knowledge.

Discussion Forunx: What in your own opinion is most importasgsessment
for learning, assessment of learning or assessaselearning? Justify your stand.

3.4 Students’ Performance Dimensions in Open and Distae Learning

The following areas of distance learners can besored as they interact with their

instructors:

3.4.1 Knowledge and mastery of the content - Acagifacts, ideas and theories of
the concepts of discussion

3.4.2 Continuous learning, intellectual interestl @ariosity - Making students to
be intellectually curious and actively seekingriexv ideas and skills in core
study areas and in other areas
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3.4.3. Leadership - Ensure learners demonstraiks sk motivating others,
coordinating groups and serving as representatimdstaking roles without
been forced to do so

3.44 Interpersonal responsibilities - Communiaatamd dealing well with other
students in formal and informal institution-relatesettings. Being aware of
the social dynamics of a situation and responaipgropriately to proffer
solutions

3.4.5 Career orientation - Having a clear senseacder one aspire to undertake
which happen he/she gains admission into the usityesr during the course
of study

3.4.6 Perseverance - Distance learners’ commitneengoals and priorities
regardless of the difficulties that stand in theyw& his involves both long-
term goals (graduating from university) to shortrtegoals (attending to
learning activities each of study)

3.4.7 Ethics - This is having a well-developeddfetalues and behaving in ways
consistent with those values in everyday lifen&#ans been honest and not
cheating in the examinations and protect the wayebiaviours meant for his
/ her academic areas of specialisations

SELF-ASSESSMENT QUESTION
Assessment is process of ascertaining students’petmce involves collecting
information to help decide the degree to which shelent has achieved the learning
targets while evaluation Evaluation is the proagfssaking a value judgement about
the worth of a student’s product or performan@essessment provides the information
you may use to judge the quality or wodh students’ performance which leads
to decision-making among sevral alternatives.

4.0 Conclusion
Assessment and evaluation are key processewhinh learners are examined to

know their level of ability and achievement. Assaent could be untaken using
various means but evaluation would furthee ube
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information of the assessment to ascertain thelity and worth of the
traits/behaviours so as to make decisions among alsgrnatives.

5.0 Summary

To recap what you have learned in this unit, cbokthe video below or copy the link
and paste on a web browser. The video is a sumafamhat you have read in this
unit. You could also click on the audio version éisten. You can also download them
and play offline.

ANSWER TO SELF-ASSESSMENT QUESTION

Assessment is process of ascertaining students’petmce involves collecting
information to help decide the degree to which shelent has achieved the learning
targets while evaluation is the process of makinglae judgement about the worth of
a student’s product or performance. Assessme@viges the information you may
use to judge the quality or worth of studéperformance which leads to decision-
making among several alternatives.

Assessment could be used for placement, selectganigdance, instructional
management, certification and classification

6.0 References/Further Reading
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1.0 Introduction

Assessment helps you to attain maximally objectssout for your effective leaning.
In this unit, you will be taken through the formadgsessments that are imbedded into
the study and that will help you to have full uretanding of your study materials.
They are self/in-text assessment and tutor/computaked-assignment. The self-
assessment is fully undertaking by you as you gouthh the study materials while
the tutor-marked assignment would be submittedto instructor or electronically for
making and feedback is given to you to strengtmeasaof weakness.

®)
2.0 Intended Learning Outcomes (ILOs,&‘

By the end of this unit, you would have:

e Gained the skills in utilizing self-assessmentrtipiove understanding of
concepts of study.

e Applied the principles behind tutor/computer marlaessignments to
prepare adequately for examination.

e Compared modes of tutor-marked in open argtadce learning
universities in Africa.

e Maximized the benefits of tutor-marked assignmeat self-assessment to
enhance effective learning

e Stated the difference between tutor-marked anddiomine assignments

e Analysed your roles in the administration of assignts.

3.0 Main Content
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3.1 In-text/Self-Assessment

Learning target should offer students ways to thabkut evaluating their own learning.
Applying criteria to their own work in progresssdussion with peer about their work, and
reflection on their work after its completion daéss. Students should be taught effective
self-assessment techniques. In a culture of trams and understood learning goals,
self-assessment has great meartetf-assessment is defined as ‘the involvemergarilers in
making judgements about their achievements andubmmes of their learning’ and is a valuable
approach to supporting student learning, partibularhen used formatively. Self-assessment
supports student learning and is one of the mopbitant skills that students require for future
professional development and life-long learning,itagevelops their capacity to be assessors of
learning. This pamphlet introduces self-assessioemtademics who are considering implementing
it in their teaching. It provides a ‘theory intaaptice’ approach and outlines techniques and pesvid
examples for integrating self-assessment morettiineche design of curricula. It argues for makin
its use in the classroom more explicit in ordeheétp students learn more effectively.

In fact, it could be argued, that self-assessmreatdlimate devoid of such transparency has
no meaning. Without knowing what the targets aosy hould a student effectively evaluate
their performance? In a climate where studente Iiall knowledge of the learning goals
and how their work relates to these learning gosg- assessment can become the
most effective method for assessing homework]asscassignments, and quizzes. In such
a climate, there is no motivation for students & risleading about their work. In fact,
giving students the freedom to record their achiex@ using codes for correct, incorrect,
correct with help, correct but incomplete, did attempt, etc. will allow for students to
maintain a constant and accurate record of whexg #ine in their learning. Activities of
the self-assessment would enable learners to km&weln understanding if what had been
studied and have a reflection on content coverktdserves as a source of reflection and
pondering upon what has been taught or learnthelfe is any deficiency, learners would
go back to the learning materials to identify thesimg link for adequate adjustments. They
are in-built into the instructional process.

These three aspects of self-assessment are allimked and will
receive different emphasis at different times dyirihe process of
learning.

Content
Personal Development of learners
Demonstrated outcomes and goals
3.1.1 Benefits, Barriers and Issues Associated withSelf-
Assessment
The following benefits avail when self-assessmentell conducted
for open and distance learning students:
e Enhances learning, including deep and lifelongneay
e Prepares students for their role in participating a
democratic society

e Makes students feel that they have some contral iy

own evaluation
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e Develops learner autonomy, cognitive abilities and
metacognitive engagement

e Promotes active engagement with learning

e Promotes better understanding of content and isecka
guality and thoughtfulness on assignments

o Alleviates student anxiety and eases student— égach
conflict by demystifying the grading process

e Enhances personal or intellectual development arako
competencies

3.1.2 Barriers and Issues

Issues arise on both the part of learners and instictors in
distance education and these result in creating baers for self-
assessment

Some students are reluctant to self-assess; tleyhey lack
the necessary skills, confidence or ability to jdgeir own
work

Students prefer and expect to be assessed by x@meltsee it
as the teachers’ responsibility

Students are afraid of being wrong or are too harah
themselves and are uncomfortable with the respiitgib
Students do not like it and do not see benefit in i

Students cannot be bothered arguing that they feaneigh to
think about as it is’

For some students cultural issues impact on seHsssnent
because giving themselves a good grade is condidere
inappropriate or boasting

Who is the ‘self’ in ‘self-assessment’? It invadvene part of
the self-assessing another part of the self’'sastmd outcomes
- ‘it raises some deep questions about the nafuleself, self-
awareness and self-monitoring’

Encourages the internalisation of accountabilitg amay be
linked to notions of surveillance and social cohtro

i

ACTIVITY: ReadEnhancing Learning through self- assessment by

David Boud on https://books.google.com.ng/books®rd 135354340. Write eight

ways of using self-assessment. Do a posting orestadforum of his course

3.2

Tutor-Marked Assignment (TMA)
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Apart from self-assessment, learners should caspdépulated tutor or computer
marked assignments. Tutor-marked assignment (TMA)given to learners and
submitted to the instructor or facilitator who se®rand grades based on set out
criteria. Tutor marked assignmentsare meant to help students in becoming
successful learners. It provides ample experieacsgtudents in terms of a writing
solution, getting feedback and practicing solutsdm complex question. This in turn
eradicates ambiguity in their concepts. After mmagk such a facilitator makes
comments and gives feedback to learners. Durin@$sessments it has made sure,
learning and conventional methodology will be ugedassess information and
allotting grades to the students.

In National Open University of Nigeria, the curréator-assignment consists of
sixty (60) multiple-choice items broken down intd 2ems for each assignment on
a course registered for. Time line for completeod submission of assignments
are set and learners have to ensure strict adresterthie time schedule failure of
which the porter will be closed not be able to takeh assignment.

3.2.1 Features of TMA

Structured and formatted assignments are requoreddre high.
It always contains title and content page.

TMA items must be set based on content units ofrtaterial.
Diagrams and Models add value to the TMA assignsent
An executive summary must be required informal reppo
Conclusion and Recommendation are mandate part
Appendix should be used sparingly

The appendix should not contain more than threessid

3.3 Timed Online Assignments (TOA)

Due to the outbreak of Covid-19, majority of assigmts allocated to students
imposed certain time limit. Timed online assignnsemhve to be prepared in given
time where content needs of the learners At lastd online assignments requires
practice. TOA items are generated by the fatdr, uploads them into the
computer and administer to students online. Aftanpletion, it is the computer that
scores and award grade on the performance. Thenedrators, through the
computer (online), provide comments and feedbact¢kddearners.

3.3.1 Features of Timed Online Assignment

Like the TMA, TOA also has its own features namely:

o Question will not be given in advance

« Submission date is finalized as soon as it is gteestudents
« It comes with specific guidelines that studentsdneeadhere
« The pattern is similar to that of exams’

« Some additional time might be given before findrsission
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« ‘It can be question-answer type, MCQ or report ivwgt
« It evaluates students learning power on the spot

3.4 Key Differences Between TMA And TOA Assignments

Tutor Marked Assignments Timed Online Assignments
These assignments targets to enhangelhese are not regular and given for the
students learning ability and keep it in evaluation of students’ knowledge on

students habits the spot

It carries 20% weightage in the It doesn’t have specific weightage but

examination calculated marks obtained added in
overall

This is checked by tutor to understandt is given on fixed date and are not

students grasping power regular as TMA

Pattern of assignments is simple. ThatSpecific pattern comes with the
means students can choice their own| examination. Like you may need to

style complete MCQ or report writing as per
guidelines

Marks would be deducted if students | Marks don’t deduct even if students get

get fail in assignments fail in assignments

It requires practice and thorough It requires a lot practice to participated

knowledge of assignment writing in TOA

before attempting it

Time limit is given by tutor Time limit is automatand additional

half hour is given like in examination

3.5 Life Cycle of a Good Assessment and Feedback

Assessment is not completed until the assessashesthe assesse with the outcome
of the assessment. In order to achieve this,itaictits needs to follow the cycle for
assessment and feedback. The elements of the eyelespecifying, setting,
supporting, submitting, marking and production ekedback, recording grades,
returning marks and feedback and reflecting.

/ Specifying \
Reflecting

Setting

Returning marks and Supporting
feedback

Life Cycle of Assessment and
Feedback
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Submitting

Recording

grades
\ Marking and

production of feedback

3.6 Learners’ Roles in Assignment Administration

Distance learners need to focus the theme of asgigts in distance learning.
They need to focus that;

1. Assignments are given to learners to force tteestudy the course. Therefore,
assignment writing means “distance learners hawadiedd whole course”. They
have to cover course contents studying thorougjgiting help of tutors, fellow
students or may be by any other way.

2. Learners have to complete their assignmentsirwghipulated time period
(Rashid, 2000). Completing assignment timely melaasners are following
schedule of institution. This also means, learaegsvorking regularly or may be
on weekly basis according to a schedule.

3. Learners need to search relevant materials frartiple sources to attempt
ideal assignments. They must review study guidesotighly and consult the
recommended sources given at the end of topicgtersa

4. Submitting assignments to tutors timely and ipgsthem ensures that learners
are eligible for appearing in the examinations (Gbé&oel, 2000). In case of
award of poor marks in assignments supports thexetlis no assurance for
students’ success in examinations. It is neces$arylearners to prepare
assignments according to schedule, submit themitoosttimely and ensure that
they have secured minimum passing marks in assigisne

5. In case of facing difficulty to; search matesjalnderstanding the tasks
assigned to complete assignments or answering iqagsproperly, learners
should consult tutors assigned to them (AIOU, 200Hey can discuss their
problems with tutors to get assistance to overcthrae problems.

6. Submitting ready-made assignments or copyisgasents of others can be
pointed out by tutors. On the other hand this cam lbeason for in eligibility for
appearing in examinations due to considering uressfal or failed in assignment
component in a course. Suppose, learner is noh&es objectively or efficiently
by tutors and he/ she appears in examination, grerenuch possibilities that he
will not perform well in examinations and this cée a reason for weak
performance of learners in the examinations.

7. Learners should consult their tutor in caseasggnment is not returned. It is
helpful for learners to receive and review the redrkssignments. They should
study comments of tutors carefully. This will helpem to evaluate their

comprehension about course contents, deficienciekarning and ways to

Improve assignments in future.
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3.8 Tutors’ Responsibilities for Quality Assignment

Akhter (2014) gave encouraged academicians shoutsbrisider the following
points when given assignment to distance learners:

1. Assignment questions must inspire learnersumysinultiple materials.

2. Questions should be related to instructionagactibjes of the course.

3. Each question must provide possibilities to gat@emultiple correct answers
to respondents.

4. Aim of assignment questions should be to enlgalers to prepare for final
examination and insist them to study whole course.

5. Assignment questions should be framed keepimgimd the level of learners.
It is suitable to propose combination of easy anflicdlt questions in
assignments. This will give confidence to average law achievers as well as
motivate high achievers to perform well and workdha

6. It is good to divide a question into parts. &se of dividing a question into
parts, each part must be allocated different marks.

7. A panel of experts must device assignment aokd eeember must evaluate the
suitability of each assignment question.

8. It is good to add instructions for students tt@rapt the assignment. These
instructions must cover all directions regarding tength of response, content
selection, writing pattern, at least number of searneeded to be consulted and
scheme for marking of assignment items.

9. It is good to prepare a guideline booklet to kmaach question of the
assignment. It will help institution to provide shguideline booklet to the tutors
for marking of assignments. This can help all tsitéo mark assignments
following same scheme for marking.

10. A plagiarism check of assignments should beenmadndatory and its report
should be kept in record.

Self-Assessment Exercises

Compare the modes of tutor-marked assignment inotlwver Open Universities
in Africa pointing out the similarities amdissimilarities from NOUN. Post
your response of not more than 500 words to foragep

ACTIVITY: Listen to this You Tube presentation by Okt (201af)
https://www.youtube.com/watch?v=LHR04J9JIlY. Idéntifive ingredients that can
make tutor-marked assignment for meaningful fordees. Submit your response to
forum activity of the platform.

4.0 Conclusion

Assessment is used to ascertain how students &sathey go through the content
materials is called self-assessment. This is negessary to follow up with learners
studying at every point and to ensure that eaclkecisis well understood before
progressing to another section of the study. Coerpuarked assignment is given to
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assessment students’ performance. Its items arergfed by instructor and uploaded

into the computer for student to attempt but themmater does the marking. Three of

such assignments are available to each student ssester on every course registered
for.

5.0 Summary

To recap what you have learned in this abidut self assessment and how you can maximise its
roles to learn better. You have also looked atradtaristics of Tutor marked assignments (TMA) ondd
online Assignments (TOA) and deduced that TMA pdegi ample experience to students in terms of a
writing solution, getting feedback and practicirgusion of complex question whereas TOA are given t
students for a particular period and it is gengratisumed they will finish it in a given time intat. It is
defined in the blog a TMA should be well presentstiiictured and formatted assignments and must
contain diagrams and charts. On the other sideediomline assignments have to be prepared in @& give
time or question must be answered specificallyctyes highest grades.

SELF-ASSESSMENT QUESTION

1. What is self-assessment?

2. Explain your roles in the administration of tutoarked assignment in National Open
University of Nigeria

ANSWER TO SELF-ASSESSMENT QUESTION

1. Self-assessment is the involvement of learmensaking judgements about their achievements
and the outcomes of their learning and is a valkiapproach to supporting student learning,
particularly when used formatively.

2. Your roles involve the coverage of course contestadying thoroughly, getting help
of tutors, fellow students or may be by any othaywcompleting their assignments
within stipulated time period, search relevant mate from multiple sources, prompt
submitting of assignments, consulting tutors assigio them, avoid submitting ready-
made assignments or copying assignments of otherbe& pointed out by tutors and
working through the feedback to correct their nksta
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1.0 Introduction

This unit will take you through the intricaciesgaining skills for preparing and writing
semester examination in open and distance leasyistgm. You will also learn about
the structure of examinations that are availalleyour institution in order to be
familiar with modes and types of test items you lik&ly to come across during your
course of study.

2.0 Intended Learning Outcomes (ILOS)

By the end of this unit, you will be able to
e Explain the structure of examination being conddiateNOUN
» Utilise the skills for preparing for semester exaation
e Employ relevant competencies in writing examinapapers

 Demonstrate the skills for coping with examinatanxieties that often
weaken the students’ concentration when writingxamination.

3.0 Main Content
3.1 Structure of semester examination testatem

Examination is the process or act of testing foowdedge and ability in order to
determine its worth. This implies that a test isx@ans of measuring the knowledge,
skills or aptitude of an individual. Osindeind20Q0) reiterated that examination is
a broad term that connotes the assessment of kdg®leskills and intelligence
acquired by learners in an educational system. Rhasrassertion, it is clear that the
purpose of examination is to measure the exteatbievement of learners in terms of
educational objectives. Hence, examination in distalearning institutions serves a
number of functions such as certification, selecaad accountability.

In National Open University of Nigeria, examination every semester is of two
phases. The first is referred to as Pepaper (POP) meant for undergraduates
who are in 300, 400, 500 levels with studefmtsn the Faculty of Law and it is
essay type of questions in which each student idem@ write their answers
theoretically. All postgraduate students also BK#
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examinations. The second is said to be electroniam@ation (e-exam) for
undergraduate in 100 and 200 levels except thase Faculty of Law. The PoP test
items for 300 level are five main questions out ashstudents are meant to answer
three but for 400, 500 and postgraduate studemtspa@n questions are generated out
of which students would take four.

Discussion Forwx

Explain how examination is conducted in youstitlmtion. What do you consider
to challenges facing your institution in the arezfs administration of semester
examination?

3.2  Tips for preparing for examination

Examination period should be approacheth vweareful and high preparedness.
For you to perform in the examination you writerthés need for conscious efforts
to be ready. You have study a Vesta vehsity examination preparation
gquidelines as enunciated on sources of examindlifficulties, effective study,
motivational factors, multiple choice and essaynaxation writing strategies, in-text
strategies, exam anxiety reduction and how to improoncentration. Northedge
(2010) further gave elements of examination revistrategies as to when to start
revision, getting hold of pass questions, gathetaygther notes and books, working
out a revision strategy and making a revision tiaf@e. Other revision approaches
are don'’t try to re-read the course, don't try temorise course notes, making a
summary notes, trying to answer past examinati@stipns, thinking up examination
guestions of your own and keeping in touch witheotstudents. All these would assist
you in getting ready to write your examination.

3.3  What to Avoid When Writing Examination

Northedge (2010) enunciated what you need to awdién you are taking your
examination papers. The following were pointed out:

* Not answering the gquestion — You may fail answejuastion when you fail

to recognise the key terms and issues of the qures@®n the other hand, when
you fail to fail to offer critical analysisake an
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3.4

objective stance and arrive at conclusionis TWill make you to
guessing and drastically reduce your marks.

e Not using material from the course — Althoulglarners are often advised
to study wide, yet whatever material to be usedatswer exam questions
should not be deviant with the materials recommeridethe course. Anything
relevant that you can remember from the coursel@ok better than an answer
made up from your experience or views of peoplehappen to know.

» Stuffing answers full of names and facts — Examsirsge not looking for how
much you can memorise facts but to what extentgauput the ideas and
information in the course materials intseful application.

e Using time badly — Every paper has length anddiheto cover in answering
guestions and the time allotted to answer the gquestWasting of much time
to a question to well does not attract given youksidrom other questions you
fail to answer for lack of time. Spend commensaitahe on a question based
on the mark allotted to it.

e Poor presentation — Examinees are prone to failuesto unstructured answer,
lacking any division into paragraphs, writing int@oform and illegible
handwriting.

Guidelines for the Conduct of examination

Every stage of the examination administration iy waportant before, during and after the
examination. All institutions put in place guideds to govern the conduct of examinations
to reflect these periods.

3.4.1

Pre-Examination Administration Guidelines
Venues must be suitable to ensure the integritysistency and fairness of examinations. If
the usual teaching space is not suitable the STedyres through Directorate of Examinations
and Assessment is responsible for scheduling ansgiaee(s).
For centrally administered examinations, all refgvaxamination information, including
examination dates, rules & regulations, timetableape details, start times, transport details,
results etc. must be published and kept up toatatee examinations page of the University's
website.
For University administered examinations, studemils be given advance notice of the
examination schedule including date, time and lonat
Students must be available for the formal examamgberiod and are responsible for checking
the published examination timetable.
Examination papers have been received for the sébg@xamination periods.
Examination papers are correctly formatted andakeledfor students.
That there are adequate quantities of examinatigens prepared ahead of the examination
period.
All examination papers are securely stored, pmoand, during the examination period to
ensure no unauthorised access can occur.
The examination papers are securely transportdtetexamination venue.
All completed examination papers are accounted for.
The examiners (or their nominee) are able to coleenpleted examinations papers in a
timely manner.
Acquiring and booking of the examination venuef{thé usual teaching space is not suitable
to ensure integrity, consistency and fairnesséncitnduct of the examination.
The logistics management surrounding the set upsahdiown of the examination venue,
which includes:
i.  Setup of examination furniture.
il. Provision of all necessary examination materialg. @nswer booklets, multiple
choice answer sheets).
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iii. Checking of heating, lighting, clocks and toilets.
iv.  Signage (as required).
v.  Provision of access to VU security number for mamggritical incidents (if

required).
vi.  Provision of examination supervisors.
vii.  Administration of Examination Breaches.

3.4.2 During Examination Administration Guidelines

0 For centrally administered examinations, the Studgntres through Directorate of
Examinations and Assessment have responsibilitthBorecruitment, rostering, training and
supervision of invigilators.

0 A hierarchy of invigilation support is provided fdahe larger centrally administered
examinations. In these instances, the followingaggh is used:
a. Chief Invigilator: The role of this officer includeghe overall operational responsibility

and supervision of an individual section or roomamexamination venue.

b. Assistant Chief Invigilator: The role of this officis to perform invigilation duties as

well as assist the Chief Invigilator in supervisistydents in a section or room at an
examination venue.

c. Invigilator: The role of this officer is to supes@ students in an examination venue or
room under the direction of the Chief Invigilator.

d. Directorate of Examinations and Assessment hasvbgall operational responsibility
for managing the invigilation and supervision afdgnts.

0 Students must bring photographic identificationtwtiiem to their examination.
Acceptable photographic identification is:
0 Student ID card, or

o Drivers Licence, or
o Passport.

0 Students must bring photographic identificationhvifiem to their examination.
Acceptable photographic identification is:
o Student ID card, or

o Examination registration slip
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For centrally administered examinations, seat nusimscribed and official notice boards at the
examination venues. Students must know their seaber before entering the examination room.
Seating must be provided that ensures integritysistency and fairness in the conduct of the
examination.

Students are not permitted to enter the examinat@m more than half an hour after the
commencement of the session.

Students are not permitted to leave the examinatom until half an hour after the start of the
session or during the last 15 minutes of the sesswwept with the special permission of the
invigilator/examiner.

If students receive permission to leave at a nanekird time, the invigilator/examiner must report
on the circumstances to Chief invigilator of thedtcentre

Students should bring their own pens, pencils rsufeerasers with them to their examination.
Examination answers should be written in pen asapiteed by the examination instruction.
Answers should be written in blue or black pen.

Students must not take into the examination rooynkeroks, writing paper, notes, manuscripts,
or any form of stored or recorded information, irtthg religious materials such as Prayer Books,
Korans and Bibles.

Bags and other personal belongings are not alloméedhe examination venue. For examinations
held at an external examination venue bags musfbe the designated area. The University
does not accept responsibility for any loss or dgnaf items left in the bag room and

recommends students take only the permitted mégt¢oahe examination venue.

Watches cannot be worn during the examination. @ahlwentional watches may be placed on
the desk for the purposes of viewing time duringelkamination.

Students are not permitted to bring electronic desjiincluding mobile phones, smart watches or
tablet devices, into the examination venue unlesg are switched off and placed underneath the
desk. Invigilators will advise students of this gedure before commencement of each
examination.

All examination answer booklets must be submittgdat. Students must:

a. not deface, remove or destroy any part of the exatiain answer booklet;

b. write all notes, rough work and calculations, otligan those permitted during the
reading time, in the examination answer booklet.

0 Students must not communicate in any way with ahgroperson other than an examiner or
any invigilator during an examination. Any othenmaunication will be deemed as a Breach
of Examination Rules

0 Smoking is not permitted in an examination roond fmod and/or drink will not be permitted
in an examination room without the special permissif the invigilator or examiner.

o The invigilator or examiner will permit food andimk to be brought into the examination
room on medical grounds only, with appropriateiieation from a medical professional.

0 Any student needing to leave an examination roorinduhe examination and return to the
room later must obtain permission from an invigifatSuch students will be kept under
supervision and be accompanied by an invigilatemduheir absence from the examination
venue.

0 A student who fails to attend an examination atitne and place published or final timetable
or schedule, except where prevented from doing/stiness or other acceptable reason, will
be deemed to have failed that part of the assessmen

o Examination rules are applied consistently to em$airness to all students.
Authorised officers should take appropriate ancpprtionate measures to resolve or report
incidents as they occur.
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3.4.3

Invigilators/examiners should advise students efriles before the commencement of the
examination, using the University's Examination dancement.
Authorised Officers aware of a potential or actugident should assess the situation and
respond to issues at their discretion, seeking cadwiom Chief Invigilators and the
supervising academic staff member as appropriate
There are some circumstances that may be resditieel ttime rather than reported as a breach
of examination rules, by administering a warninge3e include where a device or object:

a. Is found to be switched on, but not in use;

b. has been placed in the incorrect location.

Where students are administered with a warningcard will be made of the warning and a
letter sent to the student after the examinatiotenaing the substance of the warning.
Students may only receive one warning - all subseginfractions of examination rules will
be treated as a breach.

Authorised Officers who suspect a student may kEatihg must report the matter to the
Invigilator/Supervisor responsible to confirm adwk has occurred/is occurring. At that time:

a. TheBreach of Examination Report must be complbtethe invigilator/examiner who
observed the potential misconduct, and signed byirtkigilator in charge (centrally
administered examinations only).

b. This Breach of Examination Report must be fully pbeted as soon as a suspected
breach occurs.

Authorised Officers may:

a. give reasonable directions including confiscatibnmauthorised materials; and/or

b. temporarily remove a student in more serious sanat
Conduct should be reported to the Directorate ainkirations and Assessment as soon as
possible after the breach has occurred, withoutingaiuntil the end of the examination.
Students should be encouraged to complete theirmiestion and see the
Invigilator/Supervisor in charge at the end of &xamination.
Confiscated material, except for electronic devioasst not be returned to the student at the
end of the examination. The student can make agraegts to collect confiscated material
after the investigation and outcome.

If the Examiner is present, he/she can completie sieetion of the Breach of Examination
Report and consider any materials.

Monitoring Officers go round the examination ceatassigned to them to observe the conduct
of the examination and make a report on the conafitbe examinations in the Centres visited

After the Examination Administration

All answer scripts packed into envelopes are agdrand convey to the designated marking
centres

The completed Breach of Examination Report mussdmt by email to the University's
Examination Malpractice Committee to look into thatters of examination misconducts.

If an incident is reported as a Breach and sufiicieformation has been provided, the matter
will be referred to a Senior Officer within the e as an allegation of misconduct as set
out in the Student Misconduct Procedures.

Andrea Leyden (2015) gave some tips for answeramgester examination questions.
Also, Pembroke gave some examination writing skillattached pdf file (Pembroke’s

Friday Freebie material on pdf file on exam writsiglls). ACTIVITY:

it

In not more than 1000 words Identify and discufise test taking skills
enumerated in this link_www.veritasprep.com/...prepian-test-taking-skills, Post

your responses on the discussion forum
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SELF-ASSESSMEN EXERCISES

X

Write out 10 dos and 10 don’ts necessary for camattbn when preparing or writing
examination in your institution context. Post yeesponses on the discussion forum.

4.0 Conclusion

Semester examination is a form of summative in tvstadents are subjected to testing
mode to answer questions be it pen-on-paper otretec based on the content of the
courses covered in the semester. Students areoid met answering questions in line

with instructions given by the examiner. When mgpg for examination, you need

to make summary notes and try to answer pastigusst
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5.0 Summary

To recap what you have learned in this unit, cbokthe video below or copy the link
and paste on a web browser. The video is a sumafamhat you have read in this
unit. You could also click on the audio versiom disten. You can also download them
and play offline.

ANSWER TO SELF-ASSESSMENT QUESTION
Go back to the body of this unit to compare yowsposse with the dos and don’ts
enumerated.

6.0 References/Further Reading

Hamilton, D. (1999). Passing Exams. London: Guamii. Retrieved from
https://books.google.com.ng/books?isbn=082646789X

Morgan, C. & QO’reily. C. (1999). Assessing Open ddidtance Learners. London:
Kogan Page. Retrieved from https://books.google.ngooks?isbn=0749428759
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Unit 4 Assessment of Non-Examinable Courses

Contents
1.0 Introduction
2.0 Intended Learning Outcomes (ILOS)
3.0 Main Content
3.1  Assessment of Research Projects
3.2  Practicum and SIWES Assessment
3.3 Teaching Practice and Seminar Assessment
4.0 Conclusion
5.0 Summary
6.0 References/Further Reading

1.0 Introduction

Non-examinable courses are courses that are nasses$ through regulated
examination condition but their assessment aredoaseriteria set on every aspect in
which students are required to demonstrate skibsich courses might be assessed
using observations from the supervisor, ratirfigthe required skills and assessment
of quality report presented. This unit will expggu to how non-examinable courses
such as research project, practicum, SIWES, tegginarctice and seminar presentation
are scored.

2.0 Intended Learning Outcomes (ILOS)

By the end of this unit, you will be able to:

e Arrange the components of research project re@mterding to format
laid down by each department

e Acquire competence in undertaking studemdustrial work
experience in the area of course of study

» Differentiate between SIWES and practicum and lbese are
assessed

e Appraise the point of focus in teaching gie and practical
activities

3.0 Main Content
3.1 Assessment of Research Projects

All undergraduate students are bid to carry outseearch project as the requirements
for graduation. Depending on your department, tpmuwill be required to carry out
a research in your final year on any areas of ésterelated to your course of study.
Research is systematic process of collecting andlysing information or data in
order to enhance understanding of focussed phemon with which you are
concerned or interested. Research is not meremakion gathering, transformation
of facts, rummaging for information and catchwtwdyet information. Rather it is
an activity through which answers are given to asjon with systematic support of
data.
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Each Faculty has the mode of assessing researéhofvetudents based on the agreed
structure/guidelines that made available. A goeskearch report, must possess the
following sections:

There are five chapters when presenting final tepbresearch project or thesis
as presented below:

CHAPTER ONE: INTRODUCTION
1.1  Background to the Study

1.2  Statement of the problem

1.3 Research Questions/Hypotheses
1.4  Purpose of the Study

1.5 Significance of the Study

1.6  Scope and Delimitation of Study
1.7  Limitation of Study (optional)

1.8  Operational Definition of Terms

CHAPTER TWO: REVIEW OF RELATED LITERATURE
2.1  Model/Theoretical Framework/Conceptual Feairk
2.2 Insert other relevant sub-headings

2.3 etc

2.4  Literature Appraisal

CHAPTER THREE: METHODOLOGY

3.1 Research Design

3.2  Population of the Study

3.3  Sample and Sampling Techniques

3.4  Instrument(s)

3.5 Validity and Reliability of the Instrumesj(
3.6  Administration of Instrument(s)

3.7  Method of Data Analysis

CHAPTER FOUR: DATA ANALYSIS,
INTERPRETATION AND
DISCUSSION OF FINDINGS

CHAPTER FIVE: SUMMARY, CONCLUSION AND
RECOMMENDATIONS
5.1  Summary of Findings
5.2 Conclusion
5.3 Implications of the Study
5.4 Recommend#ons
5.5  Suggestions for Further Research
5.6  Contribution to Knowledge (PG Students pnly

References

Appendices
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In order to assess your submitted research repaut, Faculty prepares an
assessment sheet the format of which is preseeted/b

=,
- —
National Open University of Nigeria
Plot 91, Cadastral Zone, Nnamdi Azikiwe Expressway

Jabi, Abuja, Nigeria

Faculty of Education
Student Research Project Assessment Sheet

Name of Student:
Y = T AN 1011 0] o 1= TR
Y (80 )V O o1 = RSP Title

Of PrOJE O o e
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Total

S/IN | Project Report Features Marks | Rating Score
1 Preliminary Pages 05 5 4 3 2 1
2 Chapter 1: Introduction:
- Statement of the problem. Wo 5 4 3 2 1
practical or theoretically significant is the
problem? Was it clearly stated?
- Hypotheses/Research quesﬁ;i:()r15 5 4 3 2 1
Are they verifiably
formulated? Can they be logically 5 4 3 2 1
deduced from some theory or the
problem?
- Objective/Purpose: Are ¢h
objectives/purposes clearly stated?
3 Chapter 2: Literature Review:
- Review of previous research 5 4 3 2 1
relevance and comprehensiveness.
- Pertinent opinion/theory 10 5 4 3 2 1
conceptial framework reviewec.
4 Chapter 3:Methodology
- Appropriateness of the design. 5 4 3 2 1
- Population and samples clearly 5 4 3 2 1
specified. 20
5 4 3 2 1
- Instrumentation and methods of
data collection clearly stated. 5 4 3 2 1
- Sampling procedure clearly
describec
5 Chapter 4: Data Analysis and Discussion of
Results: 5 4 3 2 1
- Appropriateness of the analysis
technique. 20 5 4 3 2 1
- Presentation of result pertinent
to each hypothesis/research question. 5 4 3 2 1
- Findings consistent with the 5 4 3 2 1
data presented.
- Discussion of Results
appropriate, consistent and related to the
findings and related researches.
6 Chapter 5: Summary & Conclusions
- Conclusions consistent with the 5 4 3 2 1
obtained results. 10 5 4 3 2 1

- Generalisations confined to the
population from which the sample was
drawn.
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Total
S/IN | Project Report Features Marks | Rating Score
7 Referencing:
- Materials — correctly cited using | 10 5 4 3 2 1
the APA format. 5 4 3 2 1
- Comprehensively cited.
8 Others:
- Typing/neatness/consistency of 5 4 3 2 1
character. 10
5 4 3 2 1
- Overall impression.

General Comments

Student’s Overall Score: .....ovvvviiiiianen... Grade: ..o

Supervisor's Name, Signature and Date

This is typical project assessment sheet forulBacof Education. Your Faculty
would give you the format for your project report which the assessment would be

based.

i

ACTIVITY . From this link identify the reasons why research is

essential for you to undertake.

3.2 Practicum and SIWES Assessment

A practicum is a graduate level course, often ispacialized field of study, that is

designed to give students supervised practicalicgimn of a previously

concurrently studied theory. Practicums aoemmon for education and social
work majors. In some cases, the practicum may hmar&time student teaching
placement that occurs the semester before a steddntl-time student teaching
placement. The process resembles an interrfsbugever, the latter is often not part

of the_school program.

Essentially, educational practicums and internshaps supervised on-site work
experiences that allow students to practice andbdstrate their developing skills and
competencies in their chosen career. While thegerances bear some similarities in
design, their purpose and scope are quite differebinderstanding the difference
between a practicum and an internship can bettegape students for the curriculum

demands of their
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degree programs. Essentially, educational prawiscand internships are supervised
on-site work experiences that allow students toctma and demonstrate their
developing skills and competencies in their chosareer. While these experiences
bear some similarities in design, their purpose soape are quite different.

Practicums are field experiences that allowstadent to observe and document
how working professionals perform their job respbitities. Students will also
participate to a limited extent in performing taskeder supervision by program
professors and on-site staff. Concurrently, stuglentrol in a course which outlines
the expectations and requirements of the practicliime expectations associated with
a practicum vary according to the career. For exej@ practicum in teaching may
require assisting the teacher with implementinglsgeup instruction, whereas a
practicum in nursing may entail recording vital r@gfor one or two patients under
supervision. General characteristics of practicunoiside:

- Shadowing one or more assigned employees who uiillegthe on-site
experience.

- Observing and correlating practices in theldfiwith theories and
methods previously studied.

- Recording data or assisting with tasks as direlayeoh-site personnel.

- Completing practicum course assignments.

Participation at the practicum site is typicallyotwr three times per week for a few
hours per session. No remuneration is expected foacticum, but it does qualify for
academic credit. Internships are usually consideoetbe full- time experiences,
following the work schedule of the assigned plac&im&hey also receive academic
credit, and in some cases, may provide a stipenskfwices rendered.

As an avenue for preparing graduates for careeesleanic practicum and internship
experiences are valuable tools for learning. Thatyonly afford students opportunities
to demonstrate their knowledge and practice thallssin real world settings but
prepare students for the realities of the workpl&eunderstanding the differences
between a practicum and an internship, students ta advantage of being better
prepared to navigate the curriculum of the degregrams they are pursuing.

Understanding the difference between a practicutneaminternship can better prepare
students for the curriculum demands of their degyemgrams. In National Open
University of Nigeria, students in most of the Héies partake in practicum activities
which enable them to practise the theories leatthttive course in the real work life.

i

ACTIVITY:
Access this link and draw out key differenoetween practicum and internship
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https://www.bestcounsellingdegrees.net/fag/whdhésdifference-between-a-
practicum-and-an-internship/

Practicum is undertaking within six weeks. Durihgstperiod both the internal and
external supervisors monitor students. Supersibave assessment sheet on which
students performance in the practicum exercisg@eged. Supervisors’ scores are sent
to the study centres where scores are compiled fandlard to the concerned
department for processing and make available to fdiS$inal upload to the students
porter.

Students Industrial Work Experience Scheme (SIWES)

SIWES is one of the industrial training fund (ITpogram. It was
designed to give Nigerian students studying occopally—related
courses in higher institutions the experience taild supplement
SIWES their theoretical learning.

Students Industrial Work
Experience Scheme

Objectives of SIWES
The programmes of SIWES are designed to achievielloging objectives:
- Provision of avenue for students to acquindustrial skills and
experience during their course of study
- To prepare students for the work situation theyliedy to meet after
graduation
- To expose students to work methods and tqubha in handling
equipment and machineries that they may notavalable in the
universities
- To make the transition from the university to therhd of work easier and
thus enhance students’ contacts for later job phace.
- To provide students with an opportunity tpplg their theoretical
knowledge in real work situations, thereby bridgithg gap between
theory and practice.

The Institutions will also do the following:

1. Appoint SIWES Coordinator in Schools;

2. Prepare and submit Master and Placemstd {o the respective
coordinating agency and ITF

3. Place students on attachment with employers;

4. Organise orientation programmes for studeatgrepare them for
industrial training;

5. Supervise students on attachment and signltdgiiooks. A minimum of three
visits should be made to the

6. Students by the institution’s supertgsoduring the period of
attachment;

7. Work out industrial tailor-made programme wikie employers-based
supervisor on the National Training Guidelinesdach course;

8. Submit completed ITF Form 8 to the ITF;
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9. Submit comprehensive reports on the schembetdTtF after the programme.
The Employers/Industry

Accept students and assign them to relevatieqeb training;

Provide tailor-made training programmes forshelents;

Attach experienced staff to studentsr feffective training and

supervision on a ratio of 1:10 (staff : students);

Control and discipline students like permarstaiff;

Provide medical care for students wittlre limit of employers conditions
of service;

Permit representatives of ITF and Institutiohased supervisors to visit the
students on attachment and

7. Grade students in the assessment Form andhiedrm.

ar wbdhpRE

o

The Students

=

To attend institution’s SIWES orientation pragyrme before going on industrial
attachment;

2. Comply with the employers rules and regulations

3. Keep proper records of training activities atiter assignments in the logbook;

4. Arrange their own accommodation during theqeeof attachment;

5. Submit Log Books, Reports and other documestédad to SIWES as required
by their institution at the end of the trainingipel;

6. Submit to ITF through their institution, Evaligea Form (ITF Form 8)

completed by the students the employer andniigution;
7. Avoid changing of place of attachment excepgpacial circumstances and with
the permission of your Centre Director and the SS\[®Erectorate.

Duration of Attachment for SIWES Funding

The minimum duration for SIWES should normally Bevizeeks (6 months) at a
stretch. The period is longer for engineering athhology programmes. The ITF
will not pay for any attachment period that is l&@ssn 24 weeks. In most
institutions, SIWES is done at the end of the 2mulester examination of either 300,
400, or 500 level. The time and duration will hawde worked out jointly by each
school and the directorate and the ITF.

COMPULSORY REQUIREMENTS FOR PARTICIPATION
Master List

Placement List

Summary Sheet

ORIENTATION PROGRAMMES

All students accepted for SIWESS must be givenrantation on SIWES by their
institutions during which ITF staff must be in aitiance
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SUPERVISION OF STUDENTS
Students on attachment are to be supervised by tiiessional ITF staff and the
institutions supervisors (comprising staff of Sclscand the Directorate).

ALLOWANCES
The current students and Institutional supervisdiowances approved by the
Federal Government are as follows:

WRITING OF IT/SIWES LOGBOOK
REPORT INTRODUCTION

The report of the Industrial Training/SIWES is asential part of the programme. The
programme is, therefore, not deemed to have bessegahrough by the student, by
the School Board of Studies and the Universityeri&e until a satisfactory report has
been written. The guidelines for writing the ragare therefore set out below and the
student should write the report stressing whatheedsd during his/her attachment.

RECOMMENDED OUTLINE FOR WRITING

REPORT

The plan of the report is the student’s own resjiitg. To streamline all
reports, the followingutline is to be followed by every students.

Title

Name of Student (Surname first)

Matriculation Number

Course and Year (e.g. Bus. Edu. 3)

Location & Firm of Training

Summary or Abstracts of report (about % - 1 pagshould containing all the
essentials inside the report.

Acknowledgement

Introduction
Here, the student should state what he/she is doingite about. He should briefly
outline the organisational structure for the conypan

Main Body of the Report
This is the most important part of the report amel $tudent must show own
innovations. The plan and order sequence shoulddacnainly:

This is the most important part of the report amel $tudent must show own
innovations. The plan and order sequence shoulddacnainly:

e The skills and practices the student required

e The operation and maintenance training received

e The specific work done must be given adequate egeer

e Any design, calculations, and analysis must besfady, but briefly
recorded.
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e Supervision and any leadership role played igiven project or assignment
(if any) must be briefly reported so as to leaveone in doubt as to student’s
actual involvement.

e Sketches, diagrams, graphs and drawings (if any3tmall have titles and
designated as Fig. 1, 2, etc. and each must beedfto at least once in the
report.

e Experimental test, together with the tables afiitssmust also be given adequate
coverage. Each table should be given a title seguential order as: Table
1,2,3,4,5,6, etc. with related titles, andstnie referred to at least once in
the text.

ACTIVITIES

Nigerian students face a lot of problems on SIWEfte such problem you have
experienced with the ones enumerated in_this link.

Conclusion
Here, the student should state again what he lnasvacl, contributed and learnt during
this attachment.

Acknowledgements
All those who have in any way helped the studenth® success of his training
may be noted in this section.

References
A list of references may be necessary. It shoullisbed in the order the references are
referred to in the report and also listed alphaiaéy.

Appendices(if any)

Detailed description of working principles of magiparatus, equipment or devices may
be reserved for the appendix section. Only in pttogal cases when the apparatus is
the main focus of training should detailed desmipform part of the main report.

3.3 Seminars, Teaching Practice and Practical

Each undergraduate student would also have to mireseseminar as part of the
requirements of their course. To do this, you nieadentify a seminar topic that is of
interest to you and write out a full research repor the topic. This report would be
presented before an external assessor who woudlé gne quality of the report as well
as the presentation. The presentation would benarga at the study centre. The
assessment form resembles that of the researatpagisessment earlier discussed.
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Teaching practice is peculiar to students in theufg of Education. Such students
go for six weeks practical teaching in any schoébl tleeir choice within the
community of interest. Study centres assign supery to them and who will monitor
and assess quality of their teaching. It is reguihat lesson notes are written to guide
each lesson to undertake. Assessment of teachactqe is based on following areas:

e Introduction of Lesson

e Quality of objective of lesson

e Availability and appropriate use of instructionaterials
e Content

e Presentation of lesson

e Evaluation

e Conclusion

e Summary

e Assignment

 Reference materials

The supervisors would pay two visits for yoassessment before the expiration
of six weeks.

»= Practical activities take place most in the Facoltyscience
i especially for Biology, Chemistry and Physics stiitde Each
department will derive a time table for studentsdahon
_ practical courses students need to undertake ezmolsser.
¥ P £ You will be required to write your report aftereach
i S practical exercise for your
supervisor to assess. Since this is physical seiemperimental work your
report would contain theflowing:

e Title

e Purpose

e Materials used

e Experimental Procedure
e Observations

e Precautions

e Inference

e Conclusion
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Your practical report would be graded based the quality, precision, accuracy
and fervency of carrying out the experiment.

SELF-ASSESSMENT QUESTIOI\x

Imagine you are on SIWES exercise, write a comprsilre report of what you have
done within the first two weeks of being in youl\&S firm.

Discussion Forum

Reflect on the conduct of examination, researclept@nd SIWES in your institution
pointing out distinctively the areas of strengthsl aveaknesses of how they are
assessed. Suggest better ways to make assess$neachoof them more effective.
Your response should not be more than 400 words.y@oir comment on the forum

page.

4.0 Conclusion

Non-examinable courses are vital to your completbgour course of work and are
key requirement for your graduation. They includgssearch projects, SIWES,
practicum, teaching practice, and seminars. Yeednto pay particular attention to
them when you register for them to be taken. Yeednto consult your course
coordinator to identify which of such courses peeuliar to your programme.

5.0 Summary

You need to give commensurate attention to coursgsare not really assessed through
the normal process of examination. Especially ia #reas of the procedures to
undertake them and the kind of assessment modéeshdka been set out by your
department. You will write projects, present seans and undertake SIWES / Teaching
practice / practicum / internship / practical tdfifuhe requirements for the completion
your academic programme.

ANSWER TO SELF-ASSESSMENT QUESTION

Look at the guidelines for writing SIWES reportsaated in this unit and
evaluate your report if it follows these guidelingshot return to unit and
restudy it.

6.0 References/Further Reading

Sweizer, H.F. & King, M.A. (2014). The Successhuidrnship. Australia:
/ICOLE Centage Laerning. Retrieved from
https://books.google.com.ng/books?isbn=1285653262

Links

1. 10 Key Differences between Assessment and Etiatu@marketing91.com)

2. Prepare for your project defense with these comguestions and answers (classgist.com)
3. What is the Difference Between a Practicum anthternship? - Best Counseling Degrees
4, Brief Introduction to SIWES, Importance, and Elions - MySiwesPlacement
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Module 4 Learners’ Support Services

Unit 1 Definition and Purposes of Leag\&upport Services
Unit 2 Types of Learners’ Support Seegi¢nit 3

Sources of Learners’ Support Services Unit 4

Benefits of Learners’ Support Services

Unit 1 Definition and Purposes of LearnersSupport
Services

Contents
1.0 Introduction
2.0 Intended Learning Outcomes (ILOSs)
3.0 Main Content
3.1 Definition of Learners’ Support Services
3.2  Purpose of Learners’ Support Services
3.2.1 Cognitive Purpose
3.2.2 Affective Purpose
3.2.3 Systematic Purpose
3.3  Elements of Effective Learners’ Supporivies
3.3.1 Responsiveness
3.3.2 Interactivity
3.3.3 Context Specificity
3.3.4 Learner Development
3.3.5 Opennessto Change
4.0 Conclusion
5.0 Summary
6.0 Reference/Further Reading

1.0 Introduction

You are welcomed to the last module of this couhsehe last few weeks, you have
studied various aspects of open and distance hgpgyistem of education from the
history to communication modes and forofsassessment. All these are designed
to make you familiar with the system of learningdpen and distance learning and
also to make you feel at home during your coursetofly in the National Open
University of Nigeria. In this module, you woulde bexamining one of the most
important feature and concept of open and distdeaeing: learners’ support
services. In this unit, you would be looking at thefinition and purpose of learners’
support services.
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2.0 Intended Learning Outcomes (ILOSs)

By the end of this unit, you will be able to:
e Define learners’ support service
e Identify activities that can be designated as ledsupport service
e Describe the various purposes of learners’ sug@ovices
e Differentiate between the various purposes ledirners’ support
services.

3.0 Main Content
3.1  Definition of Learners’ Support Services

Learners’ support is one critical component of Hactive open and distance learning
environment. As a concept within the open and distdearning, learners’ support has
been variously defined, however, the concept doelawve a widely accepted definition
(Bowa, 2008). You would be presented here with samagor definitions that would
help you to understand the concept.

Garrison and Bayton (1987) define learnergp®rt services as the resources that
learners can access in order to carry out theilgg@process. Garrison (1989) observes
that in distance education, “support is concernigd arange of human and non-human
resources to guide and facilitate the educatiaadsaction” (p. 29). Tait (1995) an
open and distance learning practitioner of Opervensity of United Kingdom who has
written extensively on learners’ support servickrs it as follow:

The term students’ support means the range ofiaeswhich complement the mass-
produced materials which make up the most well-kmelements in open and distance
learning (ODL). It is, of course, true that printedurse units, television and radio
programmes, computer programmes etc., which refdlaedecture as a means of
delivery, and after so much both in terms of soaiatl geographical access, and in
terms of cost-effectiveness, support student @mtral ways. But the elements of
ODL which are commonly referred to as studemipsut are made up of tutoring,
whether face-to-face, by correspondence, telepborgectronically; counselling; the
organization of study centres; interactive teachhmyough television and radio, and
other activities. These activities have as key ephel components the notion of
supporting the individual learning of the studeihtether alone or in groups, which in
contrast to the mass-produced elements are idshfidr all learners (p. 232).

You need to note that the above definition was twaoted when the use of print
materials were predominant in distance education.

SAIDE (1999) defines learners’ support as the fentange of methods and strategies
employed in the presentation and delivery of cauesmed at assisting and enabling
learners to comprehend fully, assimilate and makeeskills and knowledge needed
to achieve success in their studies” (p. 14).
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Simpson (2002) offers another beautiful definitibte approached the definition of
learners’ support from a broader sense and he ise®s all measures beyond the
production of study materials that support studentkeir learning process. However,
he brought in another dimension by differentiatingtween academic and non-
academic support. On academic support, he wrote:

Academic support consists of. defining the courmeitory; explaining concepts;
explaining the course; feedback-both informal andnil assessment; developing
learning skills such as numeracy and literatyasing progress, following up
students’ progress through the course; enrichmeending the boundaries of the
course and sharing the excitement of lear(pr@).

On non-academic support, he wrote:

Non-academic support consists of: advising: ingjv information, exploring
problems and suggesting directions; assessmefmggieedback to the individual on
non-academic aptitudes and skills; action: fwac help to promote study;

advocacy: making out a case for funding, writingeéerence; agitation: promoting
changes within the institution to benefit studermdministration: organizing student

support (p. 8).

3.2  Function of Learners’ Support Services

3.2.1 Cognitive Function

Cognitive support facilitates learning through theediation of the standard and
uniform elements of course materials andniegr resources for individual settings
(Tait, 2000).

3.2.2 Affective Function

Affective services provide an environment that sarfp students, creates
communities and enhances self-esteem (Tait, 20R0:28

3.2.3 Systematic Function

Systemic support services establish administrgiveesses and information
management systems that are effective, transpanergtudent-friendly.
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3.3  Types of Learners’ Support Services

Adewale (2014) identifies five types of learnengpport services and they are listed as
follows: This section should go to the next umitar types. For this section, look at
the importance of learners’ support services tautineersity and the students. Also,
present the role both need to play to hawsuccessful learner support services.
In NOUN, explain the Directorate and its functidime students should know where to
find such services. In the few weeks you have tsppethe National Open University
of Nigeria, list all the activities you have gomedugh that can be classified as support
services and group them according to their types.

SELF-ASSESSMENT QUESTION

1. Having gone through the above definitions, try fatating your definition of learners’
support services.

2. Explain the functions of learner’ support seed on the basis of that which is
available in National Open University of Nigeria.

4.0 Conclusion

In this unit you have learnt that learners supgervices can be defined as the range
of activities that complements the course matedalsigned to assist the students in
the mastery of their course. These include tat®ricounselling, study centre
organization and interactive teaching among othexarners’ support services can also
be divided into two categories: academic (includirigtorials, feedback through
assessment,  following  students’ progress eod non-academic (including
information access, advocacy, writing referencetstetc.). Learners’ support services
have three functions: cognitive, affective and eysitic. Learners’ support services
also include administrative, technical, library aoadinselling support.

5.0 Summary

Learner support services are all resources artuhetis has put in place
to disseminate information to students, solve atécleadministrative and
social challenges of the learners. These servieesssential to carry out
the cognitive, affective and systemic functionsyour effective learning.
This will take you to the net unit that talks aboyes of learner support services.

ANSWERS TO SELF-ASSESSMENT QUESTION

1. Check if your formulated definition has elenselike resources, learning materials,
human, learning delivery, academic, non-acadendocediective learning and how you
link them together

2. Learners’ support services has cognitive, &ffeand systematic functions

Reference/Further Reading
Mills, R. & Tait, A. (2003). Rethinking Learner Sogrt in Distance Education: Change and

Continuity in International Context. London: RadfieFahmer
Student Handbook, NOUN.
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1.0 Introduction

In the previous unit you have examined the debnitas well as the various purposes
of the learners’ support services. You wolldve known that learners’ support
services comprises of wide range of activities thay even vary from one institution
to the other. In this unit, you are going to exaertime various classifications that make
up learners’ support services and the variousiiesvncluded in them.

2.0 Intended Learning Outcomes (ILOS)

By the end of this unit, you will be able to:
e List the various classes of learners’ support
e Classify given list of activities to their respegticlass
e utilize all channels of learner support servicesbdhance
effective learning

3.0 Main Content
3.1  Types of Learners’ Support Services

Though a lot of activities are involved in whatbiadly known as learners’ support
services, they are usually classified into thragnRjogee (2002) and Nonyongo (2002)
divided the classes as follows: teaching and leggrsocial and personal and access and
information.

3.1.1 Teaching and Learning Services

According to Bowa (2008), teaching and learningvisess consists of the
following activities:

Teaching and learning contacts,

Network and learner support centres

Compulsory residential schools

Practical sessions for professional trainirmg @xample, teachers and
nurses needs special sessions such as tgaghactice and
practicum)

oo
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e. Access to facilities (for example, artisans Moweed workshops and natural
sciences students would need laboratories).

f. Academic advising

g. Tutorial and counselling in person or by lettelephone and e-mail. h.

Tutorial marking and feedback

i. Quick turnaround on assignments

J.  Orientation and on-going training of tutorsetosure quality support. k.

Supply of high quality learning materials

I. Pre-examination counselling

m. Pre-course registration and counselling services

Pre-course study-skills training

0. Administration of examinations

p. Provision of audio and or video tapes q.

Telematics

r. Supply of newspaper (internal and mass media).

3.1.1.1 Academic/Tutorial Support

Academic support has to do with support geared ridviae academic life of the
student. At the beginning of distance educatioadamic and tutorial support is done
mainly through the tutors at the local study centées of today, there is a mixture of
the face-to-face tutorial at the study centre &edieb-based tutorials. As Lee (2003)
says, “the focus of academic support gears towadilétating collaborative learning
and increasing interactivity between distance sitgleand instructors or among
distance students” (p. 183). Like every other opeiversity, NOUN operates on the
mixture of face- to-face tutorials at the study tcerand the web based in selected
course as

of now but which would be expanded to cover all toeirses as soon as
possible.

3.1.2 Social and Personal Support Services

Social and personal needs services includes tlmiolg activities:
a. Pre-course registration and counselling b.
Internet and e-mail support
c. Peer support/study groups d.
Career guidance
e. Disabilities support f.
Minorities support
g. Adult learners’ support
h. Multicultural education coordination i.
Social events

3.1.3 Information Support Services
Chattopadhyay (2014) opines that learners should pbevided all necessary

information prior to admission of their course $wmttthey can make appropriate
decisions about their studies and also hawveess to all
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resources and support services. Information supgEwices include the following:
a. Information on fees and financial support
b. Information on administrative procedure andiufatjons c.
Information on registration and admission
d. Access to information technologies
e. Record management f.
Book services
g. Provision of personal timetables h.
Career guidance

If you examined these activities closely, you wontidice that some of them overlap,
that is, they are found in more than one clasgibca

3.1.3.1 Administrative Support

Administrative support involves functions such aslrhissions, registrations, course
scheduling, student records and finandiednsactions” (Lee,

2003:183) and in most universities today, includimgconventional universities, these
exercises are mostly web-based. Though adminigtrati

support may look menial and mundane, they can tedidistration when not properly
planned.

3.1.3.2 Technical Support

Technical support is defined as the monitoringhaf efficient operation of delivery
media and offering of technical assistance to k@ (Abate, 1999). In some instances,
this often involves all round presence of technasdistance at the institution’s web
site.

3.1.3.3 Library Support

In the distance education programme, “adequatarlybservices and resources is
essential for the attainment of academic lexee” (Lee,

2003:183) so there is the need to extend the isarvices to the students because
those at a distance from the traditional campusgatisually do not

have access to the library services.

3.1.34 Counselling Support

Counselling support include guidance and advidieg. (2003) states that the “focus of
such services tends to be on how to deal with awedeoncerns and/or career
advising” (p. 183). It also addresses ways to impreommunication skills and
increase interactivity. This type of support takies bulk of the support services that
takes place in the study centres. This is simdawhat other scholars have termed
“academic counselling”.

Academic counselling can be described as helpiaghégs to understand all matters

related to curriculum, course contents, academmimdtration and processes. Das
and Ghosh (2011) also believe that academic cdingsel
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includes the tasks of “informing, advising and ceelling about the administrative
aspects” (p. 193) of the programme. Academic celling support represents the
core learners’ support services that is usuallyigex at the study centres.

4.0 Conclusion

In his unit you have gone through the various @ty that are classed together as
learners’ support services and also the three n@psses under which they are
classified.

5.0 Summary

Despite the large number of activities lumped tbgetas learners’ support services,
they are classified into three, namely: teaching arning, social and personal and
access and information. Under teaching and learmirgg activities like tutorials,
counselling, tutorial marking and feedback as vl examination administration.
Under social and personal support services areitaesi like peer/study group, career
counselling and internet and email support amohgrst Information support services
include activities like access to information teslugies, information on fees and
financial support and information on administragpvecedure.

6.0 References/Further Reading

Bowa O. (2008). The Influence of Learner Suppenviges on Academic Performance of
Distance Learners: The Case of University of Naitbtiernal Degree Programme in Kenya.
Nairobi: University of Nairobi, Kenya; 2008

Lee, (2003). Current Status of Learner SuppoBigtance Education: Emerging Issues and
Directions for Future Researdhsia Pacific Education Review(2), 598-1037

Usun, Salih (2004). Learner Support Services irtddise Education System.
Turkish Online Journal of Distance Education, 5 (4), 234-246)

Chatpakkarattana, T. & Jintawee Khlaisang. (2012)e Learner Support
System for Distance Educatid@x.eative Education, 3, p. 47-51.
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1.0 Introduction

In the previous unit, you have gone through thesypf learners’ support services that
exist. In this unit you would be studying the sasof learners’ support services, in
other words, the sections of the open arsladce learning institutions where you
are likely to receive activities that would be sesriearners’ support services.

2.0 Intended Learning Outcomes (ILOS)

By the end of this unit, you would have:

e utilized the opportunities available in all thesens of the institution to carry
out the academic activities and character building

e Determined the role of study centres in providiegrhers’ support
services

e Listed the activities in the study centre that d@n designated as support
service

» |dentified other units of the university that prdes support for learners

e Discussed the activities of other units in theversity that are support
oriented

3.0 Main Content
3.1  Sources of Learners’ Support Services
3.1.1 Study Centres

The study centres of open universities form parthef detached programme of the
university framed to provide extensive modern affitient student support services

to the students. The university assigns an importde to contact sessions at the study
centres and this is expected to help the studerits dcademically and personally. The
study centre is equipped to offer a
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range of facilities to help the students owerme their problems through assistance,
in addition to providing a common forum for studetd interact (Kumar, Rao & Rao,
2000:18).

The study centre is equipped to with staff to fulese functions. In the National Open
University of Nigeria, a study centre is andnormal conditions, headed by
senior academic staff (usually a professod associate professors or senior
lecturers). It has to be noted that there are sten&res however that are under the
leadership of senior non-academic staff like Cldefinsellors or Deputy Registrars.
The Director of the study centre is supported unsellors and Administrative
Officers of various cadres. Usually, the numbdr tbe study centre staff is
dictated by the population of the students indéptre. Other staff available in the
centre are accountants, information communicagehriology staff, clerical officers
and cleaners. However, the organization of theystgohtre is left in the hands of the
director of the centre. The support services ofddntre are entrusted in the hands of
these staff. The learners’ support activities tgat on in the study centre can be
divided into academic and non-academic activifléese shall be discussed briefly as
follows:

3.1.1.1 Pre-Admission and Admission Preces

It is expected that prospective candidates shoidid the study centres for inquiries

about the admission process. At this point, thegbbirecting the prospective student
on what to do to secure admission for theirirddscourse are handled by the
counsellors and the administrative officers. Wheeeessary, the counsellors would
guide the student to take the course he/she is fittet for based on the basic

gualifications of the prospective student. At teiage also, all necessary information
about fees and the course demands are explnbe students. At the end of the
admission process, the student proceeds to thetragn stage.

3.1.1.2 Registration

The payment of the fees marked the commencementhef student’s formal
registration. There are three types of fees:

a. The compulsory fees which are made udeet peculiar to new students
such as orientation and matriculation fees, libreggs and laboratory fees
among others.

b. Course Registration fees: course registrat@s fare determined by the course
units and based on the open policy of the uniwgrie student can register for
the number of courses that he/she wants. It isowipulsory to register for all
the courses, however, the minimum credit load desttican register for is 10.

c. Examination fees: the students pay between {(00@ergraduate) to

2000 (postgraduate) naira maurse

The student has the opportunity to pay these feasstalments as long as all fees are
completed by the end of the registration qubrthat is usually
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between six to eight weeks. You need to know thét a student pays the examination
fees, tutor-marked assignments however would nohdéee available to the student.

In order to register, the student would go to thetgd and click on the register courses
button. As soon as this is done, all the courseslable for that session would be
opened up and the students would click add to fhiekdesired courses. At the end of
this, the student can proceed to register for ewatin by clicking the register exams
button. The two registrations would be printed outriplicate. At the end of the
registration process, the student is expectedttwrréwo copies of the admission form,
letter of admission and proof of fee payment arel ridgistration forms to the study
centre. The third copy, endorsed by the counseiometurned to the student and
it would serve as a proof to the store officertfag issuing of the available print course
materials. Other course materials that are notlaaiin print would be available to
the student as electronic copies at the univecsityseware on its website.

3.1.1.3 Orientation and Matriculation

The next major activity after the registration prss is the orientation and the
matriculation program. The orientation is a prognardesigned to familiarize the new
students to the study centre operations and theexsiiy by extension. Most new
students, on this day for the first time come agtbe university anthem and are made
to learn the anthem. During the programme, theestigdlisten to talks from all the
arms of the study centre: Director, Counsellorsgi&eation, DMI, ICT, Accounts,
library and others. Available services are madendpehe students and who as well as
where they can turn to when they have issues agle kizown to them.

In NOUN the matriculation holds about a week aftex orientation. The orientation
holds simultaneously across all the study centréhe country. The new students take
the matriculation oath after which they are acogpiestudents of NOUN.

3.1.14 Facilitation

In between the registration and orientation/matlaiton facilitation sometimes would
have commenced or when it is not possible, it conuee after the matriculation
exercise. Facilitation is the period when studanéssmade to have some face-to-face
interaction with university appointed facilitator® help them in the process of
learning or content digestion. Usually, where thatee is large and well equipped,
facilitation takes place on site but where thisas possible, facilitation takes place
at other places chosen for the exercise.

There are some rules that are in place guiding-tadace facilitation and the most

important of them is that facilitation of any pattiar course would take place if there
is a minimum of 50 students registered for the seun the study centre. The class
can also be divided into two where there are more
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than 200 students. It is the duty of the study reetd make a workable timetable to
guide the facilitation exercise and also to appseiaff that would be on ground to
monitor the smooth running of the exercise. Theatlon of the facilitation also has to
do with the units of each course. A 2-unit coussaliocated 8 hours facilitation; a
3-unit course is allocated 12 hours of féaiion and a 4-unit course gets 16 hours.
You need to note that there is a difference betveelecture and facilitation and so you
cannot expect your facilitator to lecture you.

3.1.15 Counselling

There is hardly any NOUN study centre that doeshawe at least 1 counsellor; there
are some that have about 4 or 5 depending on tiderst population. The good thing

is that all these counsellors are trained, as #neyall graduates in Guidance and
Counselling, and some of them have Doctor dfiloBophy. They are thus

equipped to counselling both academically psythologically. If you have issues

with your studies and other areas of life that raéfgct your output, you are advised
to visit the counsellor’s office for a session.

3.1.1.6 Organization of Field Work

Another academically important activity that goes in the study centre
simultaneously with the facilitation exercise i tbrganization of all field related
exercises for the semester. This includes teachinagtice and practicum for the
undergraduate and graduate Education studentd, tfipls for the Tourism students,
seminars for Tourism, Hotel and Catering, and thsilBess Administration students
and Practicum for the Nursing students. Apart ftomg, there are some students who
are also involved in SIWES and these are alsmr@d and carried out during the
semester. It is also important to know that siisl in the Sciences also go through
their practical courses during this period. In gtadntres where there is no laboratory,
the Director looks for a tertiary institution thiitey can collaborate with so that the
students would partake in the laboratory classes.

3.1.1.7 Library

In some study centres, there are physical libravigie some centres have e- libraries
and some centres have no library at all, eithesigly or electronic. Thus, the study
centre is a place where the students of NOUN gpeatgd to make use of the library.
Due to the nature of the university, the e-libresyemphasized more and so most of
the study centres do have e-libraries and alsalecated librarian to assist the student
in accessing the libraries that the universityisseribed to.

Also available in the study centre library are pheject copies of the past students of

the study centre that the current students carasis®e guide as they embark on their
own projects.
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3.1.1.8 Examinations

All examinations except the Tutor-Marked Assigmts/Computer Marked
Assignments holds at the study centres. To this st study centres are equipped
with infrastructure to allow student write the exaations. It has to be stated that
where there are more students than facilities,ystightres rent venues to hold the
examinations. Two types of examinations are heltysemester: the e-examinations
which is taken by the 100 and 200 levelsatisiand all general studies (GST) at
all levels, including the postgraduate level. Othapers from 300 to 800 levels are
taken as pen-on-paper examinations. There ardreserwhere students write e-
examinations at rented venues and write pen-onrpaf@minations at the centre or
vice- versa or where all examinations are writtereated venues or at the centres. All
the planning for the smooth running of the exanamet is under the control of
the Director and other staff of the centres.

3.1.19 Other Administrative ttéas

There are other administrative matters that holthatstudy centres. An example of
such is disciplinary matters. For example, in tlasec of examination misconduct,

immediately after examinations, students that wexeght for one offence or the other
are asked to face the examination misconduct pahethe study centre level. At

the end of this exercise, recommendations ardeeces on each case is forwarded
to the University Examination Misconduct panel tmaviews and or ratifies the

decisions of the study centre panel and then fatwheir recommendations to the
University Senate for approval.

In some other institutions, study centreseiofbnly a selection of these services
but unlike these other open and distance learmisiitutions whose study centres may
not be able to fulfil all these functions, NOUN dyucentres are expected to fulfil all
these functions.

3.1.2 Directorate of Information Communication Rieclogy

The Directorate of Information Communication Tedmgy (ICT) plays a vital role in
meeting the digital requirements and expectatidnstwdents. The DICT provides a
wide range of information technology and communarafacilities to support students
throughout their course of study.

All university staff, undergraduate and postgradustudents have access to the
services that are available throughout the dayréltseat least 1 DICT staff in all study
centres around the country. Heavily populated esrtiave more than 1. For example,
the Lagos Study Centre, that is most populatedegatrrently has 9 DICT staff. The
ICT officers are the central point of contact feafsand student seeking help, advice
and support for all IT related services. The ITmupstaff can assist with the following:

Online registration issues (password, accoetds)
Course and examination registration issues
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Computing advice and information
E-examination administration and support
Support services for personal computers
Training for students and staff.

The DICT also ensures that computer laboratorieoperational and accessible in all
the study centres, so that students can have accessiputing facilities and electronic

examination. Furthermore, the directorate providgesnchronous and synchronous
communication tools such as emails, e-mail gspopline forums, webinars and web
conferencing. This is to make the learning procesy flexible, where students can

learn anytime, anywhere and at their own pace.

3.1.3 Faculties and Departments

The very first truth that often seems buried in tygen and distance learning
institutions is that no matter the location of teeeidy centre, all students belong
to the departments and faculties. The first supgervice of the departments and
faculties is response to students’ issues. For pkgni any student feels his score in
any course is unduly low, he can write to the Defathe Faculty (definitely through
the Director of the study centre) to ask for a seasment of the paper. If it is a case
of not having result for an examination taken, ghelent would also write to the Dean
to complaint and the Department would respondeetid of their investigation.

It is also the departments and faculties that &stes the curriculum for each of

the programme the students are registered forladurriculum is made available for

to each student at the registration point, clegplgcifying the status of each course,
that is, showing the courses that are core anckttied are electives as well as the
minimum number of units the students can registeefich semester.

3.1.4 Registry

The role of the registry in support services igédy administrative and takes place
even after the student has graduated from the rgiiye

3.14.1 Issuance of Admission Letter

The Registrar of the university signs the provisidatter of admission issued to all the
students at the point of their admission. Though Itter is automated, it comes
directly from the Registry. Without this kett of admission, no one can proceed to
the registration point.

3.1.4.2 Issuance of Introductory Lett&fisé/Research)
Another support service the students receive from Registry has to do with
introductory letters. Students sometimes, in thers® of their research, may need to

visit other institutions and libraries and may bequested to bring letters of
introduction from their institution. When this ilset case, the student
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would write to the Registrar through the Directbtiee study centre to request for the
letter of introduction. After the letter had beemitten and signed by the Deputy
Registrar (Academics), it would be returned toghely centre for the student to collect.
It is also important to know that sometimes, ast jdrtheir course of study or
sometimes for leisure, students would want to fraeoad and embassies would
request for letters of introduction form the unsigy. The same procedure is followed
for the issuance of such letters.

3.1.4.3 Issuance of Certificates

At the end of the student’s course of study, ¢kdificate signifying the successful
completion of their programme, is signed by theeMzhancellor and the Registrar and
distributed by the staff of the Registry to the etemg students. The distribution of
the certificates is usually done at the end otthesocation service at designated points.

3.14.4 Issuance of Transcripts

When students after graduation want to furtherrtbducation in other universities,
they would request for transcripts from the uniitgrand this would be sent again
to the Registrar who would refer the request toDbputy Registrar (Academics).
After the payment of the required fees, the Acadesffice would prepare the transcript
and the Deputy Registrar (Academics) would sigemid the letter would be mailed to
the requesting institution.

3.1.5 Library

The library is another support unit for studengsirhing in the university. The support
services of the library is captured in the follogimvo excerpts:

“Most students used the library not to obtain reses but as a place of study.
Generally, the students regarded the library asiet glace to study”

(Baloyi, 2014:1257). “Librarians go beyond informoat access and retrieval to helping
students become information literate — to deves&gearch questions,

think critically, and navigate and evaluates treliability, validity, and usefulness
of the overwhelming amount of information avaikb them”

(Brindley & Paul, 2004:5).

From the above quotations, the support fonstiof the library are: information
access and retrieval, supporting students to bedofmenation literate and provision
of a place of study.

3.15.1 Information Access and Retrieval

In fulfilling this function, the NOUN library is imolved in the provision of a physical

library both at the headquarters and at all thdystentres all over the country. Where
there is no space for good collection of books/itirary ensures that electronic library
is available for the students so that they canssemd retrieve information. It is

important to know that the library usually requefss list of relevant books to be

purchased from the departments and
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the faculties and use the list to acquire volunwestlie library. Also included in the
library volumes are copies of past research prejeicstudents for guidance for students
who are preparing for their own research projects.

3.1.5.2 Supporting Students to becomerinédion Literate

In fulfilling this function, the library ensuresahmost study centres have at least 1
library staff to guide the students in the proaelsmformation access and retrieval as
well as how to use the avalanche of informationlalske to them. This allows for
one-on-one interaction between the library andsthdents.

3.1.5.3 Provision of Study Space

Finally, the library both at the head office ané gtudy centres offers the students a
place where they can study. It is usually seremecaim and the librarian is always at
hand to control the students in case some are goragt.

4.0 Conclusion

In this unit, you have studied that learners’ supgervices takes place in the study
centres, the Directorates of Informatio@ommunication and Technology,
Information Management System, Examinations Assessment and Media and
Information, Faculties and Departments and thedriforThe widest range of support
services take place in the study centres and liidles pre- and admission processes,
registration, orientation, matriculation, facilitat, counselling, organization of field
work, library services, examination and other adstiative matters. The Directorate
of Information and Communication Technology suppoegistration and examination
issues; Faculties and Departments determinesesuto be offered across all levels
as well as admission and graduation requiremethts. Registry also has a wide
range of services like the issuance of iniobdry letters, certificates and transcripts.

5.0 Summary
To recap what you have learned in this unit, cbokthe video below or copy the link
and paste on a web browser. The video is a sumafamhat you have read in this

unit. You could also click on the audio version éisten. You can also download them
and play offline.
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1.0 Introduction

You are welcomed to the last unit of the last medafl this course. Over the last few
weeks you have studied through the four modulesntiaae up this course.

2.0 Intended Learning Outcomes (ILOSs)

By the end of this unit, you will be able to:
e List the benefits of learners’ support services
e Write briefly on each of theendits
e Evaluate if they have benefitted from this courséearners’ support.

3.0 Main Content
3.1 Benefits of Learners’ Support Services

Learners’ support is one critical component of Haative open and distance learning
environment. As a concept within the open and dcsdearning, learners’ support

3.1.1 Promotion of Academic Achievement

Scholars have been able to show that one of theesanof high rate of failure in the
open and distance-learning system is the natutkeogystem, in which the students’
study independently most of the time. Also, Tshaéhq2008) cite lack of contact
between lecturers and learners and lack of seff-sieidy groups as some of the major
factors contributing to low performance and passsrat UNISA. However, this can be
mediated through an effective learners’ supportiser It has been asserted through
research that the use of students’ support aidsttidents learning and increases their
academic achievement. For example, FarajollahMmehikia (2010) have been able to
show that there is a “positive and significanatiens between students’ support
services and academic achievement in distance &oluckn other words, students who
benefit from services are more, their successekigher” (p.454).
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3.1.2 Mediation of Distance

One of the major perennial issues in open and rdistdearning institutions is the

distance between the learners and the institudadgshe resultant feelings of isolation
by the students. Baloyi (2014) in discussing thagyss‘ODL students often feel

isolated, as they are studying on their own” (p.

1252). Boyle, Kwon, Ross and Simpson (2010) stageet can be particularly acute
issues in the distance learning environments evtstudents often report feelings
of isolation, little sense of connection and beilaggResponding to this issue vis-a-vis
learners’ support services, Tait (2003) says “sttidapport in ODL has as its primary
aim that of assisting students to learn succegsfaiid in doing so it recognizes that
in learning and teaching systems characterized ibtarcce and part-time studying
helping students with their feelings of confidercal self-esteem will energize them
in ways that support persistence and success.(p. 5)

3.1.3 Reduction of Drop-Out Rate

One of the major problems of open and distancenleginstitutions is the problem of
attrition. Attrition is defined as the rate at whistudents drop out of their program.
Research has indicated that ODL learners have hehigttrition rate than their
counterparts in traditional campus-based instingi¢@Brindley 1985; Parker, 1995).
Describing the rate of attrition among new studabthie Open University of Malaysia,
Raghavan, Mohayidin and Chun (2015) say, “nearl%36f new learners enrolled
in their first semester in OUM do not re-registar their second semester and nearly
10% do not re- register for their third semestgr”Z08-209). Describing the issue of
attrition in the early years of NOUN, Adewale ameédgbedion (2008) discovered that
between 2004 and 2008, out of the 439 studentsetiralled for the MBA program,
only 60 were left giving an attrition of 86.3%.

However, Bowa (2008) discovered that “learner suppantributes to the reduction of
drop-out rate through student guidance and coungefiutor support, and affective
information and administrative system” (p. 35). tT@&003) affirms this as he states
“these systems provide a range of activity thataotp not only in teaching but also
affectively, thereby, reinforcing the student’s semf confidence, self-esteem and
progress” (p. 4).

4.0 Conclusion

In this unit you have examined the three amadvantages of learners’ support.
These are the promotion of academic achievemenh@retudents, which is usually
attained as a result of the mediation of distamed takes place with the learners’
support activities. Finally, when learners’ supativities are properly taken, students
who would have ordinarily dropped out of the systewuld be encouraged to pull
through. As you can see, the effects of learnengpert seem to be spiral like.
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5.0 Summary

Learner support services are of different dimersi@nging from academic, social,
administrative and to institutional in order to meadtudents learn effectively. It was
emphasized in this unit that you need to identiiy $ection of the University where
your problems can be solved during the course of wiudy. You are to seek for
information from relevant areas of the instituttonget your challenges removed.

6.0 References/Further Reading
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