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INTRODUCTION

Theories of Communication and Philosophical Badidnstructional

Media (EDT811) is a 2 Credit course for postgradustudents in
Educational Technology. The course is also desigoedther students
who may be offering related courses in other dise#s especially in the
field of education. Students who are still in rethtfields and are
interested can also offer it as they will beneBimendously.

The course contains 18 units which are written agdules. The course is
designed to: expose students to the meaning ofrythebeories of
communication, the concept of communication, comigation process,
models of communication, teaching learning processrsus
communication process, concept of philosophy andeseducational
philosophers with emphasis on the use of InstroatiMedia.

This course material is written in simple Englishntake the contents to
be understandable and more explicit to the studemtisother users of
the course material. The writer uses very commahsample examples
to illustrate the contents in the course mater@alas to suit Nigerian
students studying at the National Open UniversitiNigeria and other
students at other open distance learning institstitt will also be useful
to students in other conventional institutions wehethey offer
educational technology and other related courses.

This course guide explains briefly what the coussall about, what
course materials you will be using and how you wamk your way

through these materials. It suggests some genelidkelnes for the

amount of time you are likely to spend on each wvhithe course in
order to complete it successfully. It also givesi ygwme guidance on
your tutor marked assignments (TMAS). Detailed iinfation on TMAs

is found in the separate assignment file, which kel available to you
in due course. There are regular tutorial cladsaisare equally linked to
the course. You are advised to attend these classes

COURSE AIM

The aim of the course can be summarized as follos:course aims at
giving you an understanding of the meaning of comication theories,
the general principles of communication and howytban be used to
promote communication especially in the classrodrhis will be
achieved by exposing you to:

o understanding of communication theories

several definitions of communication as given bgearks

discuss the process of communication

cite the theoretical basis or models of commurcati
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o explain the general principles of communication

o highlight the general barriers to communicationeesgly in the
classroom.

o understanding the relationship between philosopid/ @asage of

instructional media
COURSE OBJECTIVES

To achieve the aims set out above, the courseosetsll objective. In

addition, each unit has specific objectives. Thet whbjectives are

always indicated at the beginning of a unit, yoaust read them before
you start reading through the unit. You may wanteter to them during
your study of the unit to check on your progressuXshould always
revisit the unit objectives after completing a umtthis way you can be
sure that you have done what is required of yathenunit.

Highlighted below are the wider learning outcoméshe course as a
whole. By meeting these outcomes, you should hateeaed the aims
of the course as a whole. On successful completichis course, you
should be able to:

I define theory

. explain communication theories

lii.  discuss some definitions of communicationdhes

Iv. define communication

\Y2 explain what communication involves

Vi. describe the nature of communication

Vi mention types of communication

viii. enumerate purpose of communication

IX. explain the components of communication

X. discuss the factors that are affecting comgation
Xi. discuss communication process

xii.  mention the principles of communication

xiii.  state the barriers to communication

xiv.  explain classroom communication

Xv. state the prerequisites for effective commaten in the
classroom

Xvi. mention some conditions for good communigatiin the
classroom

xvii. mention different media of communicationthre classroom

xviii. examine the barriers to effective communigatin the classroom

xix. explain models of communication

xX.  define the concept of philosophy

xxi.  list the branches of philosophy

xXii. discuss some educational philosophers witmpleasis on
instructional media.
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WORKING THROUGH THIS COURSE

You are required to read the study units, reacsbboks to complete
this course and other materials. Each unit contaielé-assessment
exercises and at a point in the course, you areinest) to submit
assignments for assessment purposes. At the ehd aburse, there is a
final examination. The course should take you ali@uveeks or more.
Below you will find the list of all the componentd the course, what
you have to do and how you should allot time toheawit in order to
complete the course successfully on time.

COURSE MATERIALS

Major components of the course are:
Course guide

Study units

Textbooks

Assignment file

Presentation schedule

akrwnhPE

In addition, you must obtain your own course matesis provided by
NOUN. Obtaining them is your own responsibility. ¥anay purchase
your own copies.
STUDY UNITS

There are 18 study units in this course, they areléw:

Modulel Theoriesof communication

Unit 1 Meaning /Definition of Theory
Unit 2 Meaning/Definition of Communication Threzs
Unit 3 Some Definitions of Communication Thiesr

Module2 Definition of Communication

Unit 1 Concept of communication

Unit 2 Nature, purposes and types of commuianat
Unit 3 Objectives and dimensions of communaati
Module 3

Unit 1 Definition of communication process

Unit 2 Principles of communication

Unit 3 Barriers of effective communication

Vi
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Module 4

Unit 1 Classroom communication

Unit 2 Prerequisites and conditions for effecteenmunication

Unit 3 Media of communication and barriers to efifee
communication in the classroom

Module5

Unit 1 David Berlo’s communication Model

Unit 2 Harold Lasswell’'s communication Model

Unit 3 S.M.R.E, models of communication, Commuthaa
model with fidelity and Communication model with
overlapping of experience

Module 6

Unit 1 Meaning/ Definition of philosophy

Unit 2 Branches of philosophy

Unit 3 Some educational philosophers with emjshasn

instructional media

Each unit contains a number of self- assessmenmtisgs. In general,
guestions are asked on the materials you havetudied or require you
to apply it in some other situations or ways, thgreelp you to monitor
your progress, and reinforce your understandinghefmaterial. There
are tutor marked assignments (TMAs) at the endagheunit. These
assignments will assist you in achieving the stégadhing objectives of
each

unit and of the entire course

7.0 REFERENCES

For further reading, consult the following bool@jinals and websites:

Abifarin, M.S. (1997)Communication for Effective Administration: A
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Abifarin, M.S. (2004)Modern Approach to Educational Technology
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Abimbade, A. (1997) Principles and Practice of Educational
Technology. Ibadan, International Publisher Ltd.
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ASSIGNMENT FILE

In this file you will find all the details of the avk you must submit to
your tutor for marking. The mark you obtain in tbeurse assessment
will be part of the final marks you obtain in theucse. All information
about your assignments is contained in the assignfile later in this
course. You are to submit these assignments, phpniptey are going
to be recorded as your course work.

PRESENTATION SCHEDULE

The presentation schedule included in your couratenal gives you
the important dates in this year for the completdn/our TMAs and
attendance of tutorials. Remember, you are requoeslbmit all your
assignments by date due. You should guard agaaisigf behind in
your work.

ASSESSMENT

There are two aspects of the assessments of tiigecdthe first is your
TMAs and the second is a written examination atethe of the course.
In tackling the assignments, you are expected fayamformation,
knowledge and techniques gathered during the coliftse assignments
must be submitted to your tutors for formal assesgnm accordance
with deadline stated in the presentation schedudetlae assignment file.
The work you submit to your tutor for assessmetitaount for 30% of
your total course mark. At the end of the coursel will have to sit for
a final written examination for three hours duratid@his examination
will also count for 70% of your course mark.

TUTOR-MARKED ASSIGNMENT (TMA)

There are four tutor-marked assignment in this seuiYou need to
submit the four assignments. However, the highestkenof the four
assignments count for 30% towards your total cooragk. Assignment
guestions for the units in this course are conthinghe assignment file.
You will be able to complete your assignment frdma information and
materials contained in your set of books, reading atudy units.

X
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However, it is desirable at all the postgraduaigreke level of education
to demonstrate that you have read and researchesl widely than the
required minimum. Using other references will giei a broader view
point and may provide a deeper understanding o$dlhgect. When you
have completed each assignment send it togetharavitMA form to
your tutor. Make sure that each reaches your tutdvefore the deadline
given in the presentation schedule and assignmént If, for any
reason, you cannot complete your work on time, aciniour tutor
before the assignment is due to discuss the possilfian extension.

Extension will be not be granted after the date dokess there are
exceptional circumstances.

FINAL EXAMINATION AND GRADING

The final examination for EDT 811 will be of thrémurs and has a
value of 70% of the total course grade. The exatiinawill consist of
guestions that reflect the types of self- assessmegrcises and Tutor
Marked exercises you have previously encounterddarkas of the
course will be assessed. Use the time betweeriingghe last unit and
sitting for the examination to revise the entireise. You might find it
useful to review your self- assessment exercis®$A&) and comments
by your tutorial facilitators before the exanimatio The final
examination covers information from all parts of ttourse

COURSE MARKING SCHEME

The following table lays out how the actual couaflecation is broken
down:

Table 1;: Course Marked Schedule

Assessment Marks
100% of course marks
Assessment 1-4 Four assignments, best three

marks of the
four count at 30% of course
marks

Final examination 70% of overall course marks

Total 100% of course marks

xi
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Table 2: Course Organizer
This table brings together the units; the numbewetks you should
take to complete them and the assignments thatfahem.

Unit | Title of work Week Assessment
Activity | End
of Unit
Course guide Week 1
1. Definition of theory 1
Definition of communication theories
2. Definition of communication, nature?
purposes

and types of communication
Objectives and dimensions pf
communication

3. Objectives and dimension p?2 Assignment 1
communication
4. Definition of Communication Process 3
5. Principles of Communication 4. Assignment 2
6. Barriers of Effective Communicationp 5 Assignmant
7. Classroom Communication 6
8. Prerequisites and condition for Assignment 3
effective  communication in the
classroom
9. Media of communication in the8
classroom and barriers to effective
communication in the classroom
10 | David Berlo s communication mode®
Harold Laswell Communication
Model
11. | S.M.R.E. model of communication, | 10
Communication Model with Fidelity
and
Communication Model overlapping of
experience
12. | Meaning/Determination of Philosophy1
Branches of Philosophy
13. | Some educational philosophy wijth2 Assignment 4
emphasis
on instructional media
Revision 13
Exanimation 14

HOW TO GET THEMOST FROM THE COURSE

Xii
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In distance learning programme, the study unitaegd the University
Lecturer. This is one of the greatest advantagedisibnce learning
programme. In this programme you have the oppdsturiiworking and
studying through a well-designed study materiglaair own pace and at
a time and place that suit you best. In this leaymrogramme you read
the material as against listening to a lecturethen conventional school
system. In the same way that a lecturer might resend some reading
materials, the study units tell you when to reatbnemended books or
other materials and when to undertake practicalites. Just as a
lecturer might give you an in class exercises, ysiudy units provide
exercises for you to do at the appropriate time.

Each of the study units follows a common formate Tinst item is an
introduction to the subject matter of the unit dwasv a particular unit is
integrated with the other units and the course whae. Next is a set of
learning objectives which state what you shouldabk to do by the
time you have completed the unit. These objectaes set down to
guide your study. When you have finished the wot) must go back
and check whether you have achieved the objectif/geu cultivate the
habit of doing this, you will make tremendous imgment in your
chances of passing the course.

The main body of the unit guides you through theuned reading from

other courses. This will usually be either from yoecommended books
or from a reading section. Self- assessment exaa@se interspersed
throughout the unit. You are expected to work amntras well. Working

through these exercises will help you to achiewe dbjectives of the
unit and prepare you for the assignments and tlamimation. You

should attempt such self-assessment exercise aggma to it in the

study unit. There will also be several exampleggiin the study units;
work through these when you come across them the.fdllowing is a

practical strategy for working through the courdeyou run into any

problem, call your tutorial facilitator or visit ywo study centre for
necessary assistance. Remember that your tutob $sjoo help you

when you need help, don’t hesitate to call andyask tutor.

1. Read the course guide thoroughly

2. Organize a study schedule. Refer to the coursesigw for more
details. Note the time you are expected to speneach unit and
how the assignment relates to the assessments, rtanpo
information for example details of your tutoria#s)d date of the
first day of the semester is available. You neegddther together
all this information in one place, such as youmyliar a small
calendar. Whatever method you choose to use, youidldecide
and write dates for working on each unit.

xiii
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3. Once you have created your own study schemsshadules, do
everything you can to stick to it. The major readioat students
do not perform well is that they get behind witteithcourse
work. If you get into difficulties with your scheldy please let
your tutor know before it is too late for help.

TUTORSAND TUTORIALS

There are 8 hours of tutorials provided in supmdrthis course. You
will be notified for the dates, times and locatioh these tutorials,
together with the name and phone number of yowr,tais soon as you
are allocated a tutorial group. Your tutor will ha@nd comment on
your assignments, keep a close watch on your psegamd on any
difficulties, you might encounter and assistanck m@ available at the
study centres. You must submit your tutor markesigagnents to your
tutor well before the due date (at least two wagkitays are required).
They will be marked by your tutor and returned tmuyas soon as
possible.

Do not hesitate to contact your tutor by telephomenail, or during
tutorial sessions if you need to. The following htigpe circumstances in
which you would find help necessary. Contact yowort if:

o You do not understand any part of the study unitstie
assignment reading

o You have difficulty with the self- assessment eisas

o You have a question or problem with an assignmemtith your

tutors comments on an assignment.

You should try your best to attend the tutorialsisTis the only chance
to have face to face contact with your tutor an@dk questions which
are answered instantly. You can raise any probleoowntered in the
course of your study. To gain the maximum benefdmf course
tutorials, prepare a question list before attendimegn. You will learn a
lot from participating actively in discussion.

Some of the questions you may be able to answelirared to the
following:

o What is theory?

Explain the concept of communication theories

What is communication?

What are the types of communication?

What are the nature and purposes of communication?

State some of the objectives of communication

What are the dimensions of communication?

Enumerate the major communication components.

Xiv
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Examine the principles of communication

What are the barriers to affective communication?

What do you understand by Classroom Communication?
What are the prerequisites for effective classroom
Communication?

State some of the condition for effective commuinicain the
classroom

List and explain some of the media of communicatiorthe
classroom

With the aid of a well labeled diagram, explain tledowing
models of Communication:

0] David Berlo’s Communication Model

(i)  Harold Lasswell’'s Communication Model

@)  S,M.R.E. Model of Communication

(iv)  Communication Model with Fidelity

(v)  Communication Model with Overlapping of Exparce

What is Philosophy?

Explain the branches of philosophy

What are the contributions of the following philpbers to the
development and use of instructional media?

0] Comenius

(i)  B.F. Skinner

(i)  Maria Montessori

SUMMARY

The list of questions that you can answer is moitéid to the above list.
To gain the most from this course you should trapply the principles
that you encounter in everyday life. You are alqaigped to take part
in all discussions or tutorials on this course.

We wish you success in the course and hope thatwibufind it
interesting, exciting and useful.

XV
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EDT 811 MODULE 1

MODULE 1 THEORIES OF COMMUNICATION

INTRODUCTION

Communication as a body of knowledge is based amesgcientific and
philosophical theories. It is upon these theored tommunication as a
discipline or a field of study developed. Theseottes could include a
body of concepts, statements or assumptions thvat Ibeen subjected to
empirical tests. Theories guide the formation dégwr principles which
right knowledge forms. These knowledge forms haweirtroots in
philosophy, sociology, psychology, history etc. Theowledge forms
have their place in communication debate and inftdmulation of
communication theories and principles.

In this module you would be introduced fully to tireaning of theory
and communication theories. These would be disdussaler the
following units.

Module Structure

Unit 1 Meaning /Definition of Theory
Unit 2 Meaning/Definition of Communication Threzs
Unit 3 Some Definitions of Communication Thiesr

UNIT 1 DEFINITION OF THEORY
Unit Structure

1.1  Introduction
1.2 Learning Outcomes (Competency-based learning)
1.3 Main Content
1.3.1 Meaning of Theory
1.4 Summary
1.5 References/Further Readings/Web Sources
1.6  Possible Answer to Self-Assessment Exercise

1.1 Introduction

Theories are very crucial in the development of bogy of knowledge.
They are essential for the understanding of thelvakes and principles
underlying any body of knowledge or discipline. o to understand
the theories of communication it is very importémexpose you to the
meaning of theory which is the basis of any fornbofly of knowledge.
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1.2 Learning Outcomes (Competency — Based Learning)
By the end of this unit, you should be able to:

o explain the meaning of theory.
o Identify the two broad sets of the term theory.

1.3 Main Contents

Theory has been defined in various ways, both & ghientific and
philosophical ways. The scientific and approachthie definition of
theory is quite different from the philosophicabapach. This unit will
expose you to the different approaches to the iietinof theory as a
term. You are expected to come up with your owrnnaédn of the term
theory after going through the various definitiafisheory.

1.3.1 Meaning/Definition of Theory

According to Wikipedia free encyclopedia, the tetiheory has two
broad sets of meanings. The first meaning is usethé empirical

sciences (both natural and social) while the secone is used in
philosophy, mathematics, logic, and across othelddi in the

humanities. Theory is a body of rules, ideas, fpies, and techniques
that applies to a subject, especially when seafistisict from actual A
theory in the scientific sense of the word; is & eé empirical

observations. A scientific theory does two things:

a. It identifies this set of distinct observatioms a class of
phenomena.
b. It makes assertions about the underlying se#iiat brings about

or affects this class.

In the scientific or empirical tradition, the tertimeory is reserved for
ideas which meet baseline requirements about thd & empirical
observations made, the methods of classificatioedusnd the
consistency of the theory in its application amomgmbers of the class
to which it pertains. These requirements vary acfferent scientific
fields of knowledge, but in general theories angeeted to be functional
and parsimonious: i.e., a theory should be the Igishjpossible tool that
can be used to effectively address the given daphenomena.

Although the scientific meaning is by far more coomly used in
academic discourse, it is hardly the only one used, it would be a
mistake to assume from the outset that a given oftte term theory in
academic literature or discourse is a referenceatacientific or
empirically-based theory.

2
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To a layman, theory means something of a guessciémce, theory has
a different meaning from others, it is empiricabearch backed by
scientific evidence. Unlike a layman in sciencegheory is not just a
mere guess. A theory is based on a hypothesisithdiacked by
evidence. A theory presents a testable conceptlea.iThe theory is
tested by scientists through empirical researchrevleridences that
support or refute it are gathered (Cherry, 2020).

A theory is also regarded as a contemplative atoha type of abstract
or generalizing hinking about a phenomenon, or rimgults of such
thinking. The process of contemplative and ratiothahking often is
associated with such processes like observationaldys
research(Wikipedia)lt is a group of ideas linkedyetther with the
intention of explaining something.

An individual is expected to be able to theorizetst he or she will be
able to have an insight into the issue being rebear into. One has to
handle theory in such a way that will help to hawsight and
understanding of phenomena in different ways. Thertherefore the
need to be exposed to practically hard knowledgéerént from
individual to individual

Some of the tools used to theorize can be regasedllective in nature
because there is the need for an individual torastewith others in

order to be more advanced in skill acquisitionEbtucational practices
therefore, useful exercises for theorizing that t@nused in classes
through collective trialandlerror (Swedberg, 2017).

Self-Assessment Exercise 1

1. Define the term theory
2. Identify the two broad sets of meanings of theory
1.4 Summary

Having read through the meaning of the term thesgquately and
understandably, you will observe that your undewditag of the term is
an essential tool for you to comprehend basic qascein

communication theories. Thus, it is important tlyau connect the
internet to link with the various identified welssit

In this unit, the term theory has been fully an@leitly discussed. It is
very necessary that you read the unit adequatebydar to have an in-
depth idea of the concepts of communication theorie
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1.6 Possible Answers to Self-Assessment Exercises

SAE 1

Answer

1.

- Theory is a set of empirical observations

- The body of rules, ideas, principles, and techrsghat applies to
a subject, especially when seen as distinct frommshc
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2a. It identifies this set of distinct observasomas a class of
phenomena.

b. It makes assertions about the underlying se#iiit brings about
or affects this class.
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UNIT 2 MEANING/DEFINITION OF
COMMUNICATION THEORIES

Unit Structure

2.1 Introduction

2.2  Learning Outcomes

2.3  Meaning of Theories

2.4  Distinction between Theorems and Theories
2.5  Brief History of Communication Theories

2.6 Summary

2.7 References/Further Readings/Web Sources
2.8  Possible Answer to Self-Assessment Exercise

2.1 Introduction

For a better understanding of the concept of comeation theories, it
Is important to adequately explain the meaning leéoties and to
differentiate between theories and theorems. Tiemdso the need to
discuss briefly the historical need to discuss flyriehe historical

development of communication theories. Your undeding of the

above concepts will assist you in having adequadda df the concept of
communication theories.

2.2 Learning Outcomes

By the end of this unit, you will be able to:

o Explain the meaning of theories
o Differentiate theorems from theories
o Give a brief history of communication theories.

2.3 Meaning of Theories

There is a difference between theories and theordime difference
between these two concepts will be discussed ® uhit in order to
assist you as a learner to have a clearer knowlefltfee two concepts.
You are expected to pay attention as you read deroto be able to
notice the differences as you read through this uni

According to Wikipedia encyclopedia, theories arbsteact and
conceptual. To this end they are never considergiat or wrong.
Instead, they are supported or challenged by obsens in the world.
They are rigorously tentative, that is to say, taey proposed as true but
expected to satisfy careful examination to accdonthe possibility of
faculty inference or incorrect observation.

6
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Sometimes, theories are falsified, meaning thateaplicit set of
observations contradicts some fundamental assumuticthe theory,
but more often theories are revised to conformew bservations, by
restricting the class of phenomena the theory appb or changing the
assertions made. Sometimes, a theory is set agideHwolars because
there is no way to examine its assertions analijgic@hese may
continue on in the popular imagination until someams of examination
Is found which either refute or lend credence tottieory.

According to Cherry (2020, p43cientific Americadisted "theory" as
one of their seven most misused scientific termi.lis these
misconceptions about the term's meaning that |padple to dismiss
topics such as evolution and climate change aséljéneories” despite
an abundance of overwhelming scientific evidencescientific theory
presents an explanation about some aspects of hbetaavior or the
natural world which is supported through repeatesting and
experiments. This means that scientists have regpehese experiments
and replicated these findings. They have also c@te evidences that
support the theory. Many different researchers lgathered evidence
that supports the theory.

The termtheoryis used with surprising frequency in everyday laage.
It is often used to mean a guess, hunch, or suj@osiou may even
hear people dismiss certain information becauge'ibnly a theory.” It
IS important to note as you study psychology afngoscientific topics
that a theory in science is not the same as thequodl use of the term.

2.4 Distinction Between Theorems and Theories

Theorems are derived deductively from theories atng to a formal

system of rule, generally, as a first step in tgstir applying the theory
in a concrete situation. A theorem can be regaeded result which is
proven as being true from a set of axioms and ibfien used in

mathematics. It is also demonstrable explanatioichvican be done
again in order to show different kinds of people #vidence that they
too can also do it. Theory is regarded as a siteals employed to give
reasons why something is true (www.goura.com netdeJune,2020).
On the other hand, it can also be a set of sulbjges. It is verifiable

explanation showing that you have evidence fddéveloper 2017)

Theorem is also seen as a proven statement baseestablished
statement in Mathematics while Theory is a contatn® and rational
type of abstract (www.askdifference.com 2018).
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2.5 A Brief History of Communication Theories

Claude Shannon (Bell labs) and Warren Weaver dpeél@ theory of
communication in 1948. Shannon s original theorgoaknown as

information theory was later elaborated and givenaae popular, non-
mathematical formulation by Warren Weaver, a mefiacialist with

Rockefeller foundation). In effect, Weaver exten@&thnnon s insights
about electronic signal transformation and the gtaive measurement
of information flows into a broad theoretical modef human

communication which he defined as all of the waysMhich one mind

may affect another.

Feedback: Information about a message that a eceands back to the
sender. That is, the receiver s reaction or regptma communication.

Interpretation: All operations that a receiver peris in order to decode
and understand a message.

Medium: The method used to transmit a messageeffample, print,
speech , telephone, smoke signals and so on.

Meme: Viral encapsulated idea, with built- in feadk loop.

Message: The actual information or signal sent fransender to a
receiver. The content of a communication.

Noise: Technical or semantic obstacle; that istlang that interferes
with the clear transmission of a message (for exanpw visibility,
poor ink quality, static electricity).

Prosumer: a consumer with professional-level tools

Receiver: The audience for a message. Also knowineagddressee.

Signal: An information source; a person or devibat toriginates a
message.

Viral: Spread by non-standard communication.

Self-Assessment Exercise 1

Briefly discuss the following concepts
a. Feedback
b. Noise




EDT 811 MODULE 1

2.6 Summary

In this unit you have been taught the meaning ebties and theorem.
The unit also discusses the history of communioati@ories briefly. It

Is very essential for you to read and compreherdntkaning of these
concepts. This will assist you in making adequé#teEnapt in giving your

own appropriate meaning of the concepts.

The unit discusses the meaning of theories andréhe@nd it gives
difference between theories and theorem. The uigflyp discusses the
history of communication theories. Try to go oviee unit severally in
order to give you a good mastery of all the conselcussed.

2.7 References/Further Reading/Web Resources

Definition of theories http://www.awaredesign.noggary.htmi

Developer, G. P. (2017). What is the Differenceneetn Theory and
Theorem?

Swedberg, R. (2016) Before Theory comes Theoriengow to make
Social Science more Interesting  First publishz2l:February
2016 https://doi.org/10.1111/1468-4446.12184

www.askdifference.com (2018). Theorem vs Theory Wwghahe
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“theory” - English .english.stackexchange.com > questions >
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Yusuf, M. O. (2016) Communication in The ClassroGmitical Issues
in Educational Technolog¥dited by Profs. Yusuf, M. O. &
Onasanya, S. A. (Pp 28-42)

Zhang, W. & Neyazi, T.A. (2020) Communication anecfnology
Theories from the South: Cases of China and India

2.8 Possible Answers to Self-Assessment Exercise

SAE 1

Answer

a. Feedback: Information about a message that a mceaends
back to the sender. That is, the receiver s readiigesponse to a
communication

b. Noise: Technical or semantic obstacle; that is,tlang that
interferes with the clear transmission of a mesgbgeexample,
low visibility, poor ink quality, static electrigjj.
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UNIT 3 SOME DEFINITIONS OF COMMUNICATION
THEORIES

Unit Structure

3.1 Introduction

3.2 Learning Outcomes

3.3  Defining of Communication Theories

3.4 Summary

3.5 References/Further Readings/Web Sources

3.6  Possible Answers to Self-Assessment Exercises

3.1 Introduction

A number of communication theories will be discusse this unit.
These theories are expected to widen your knowledfethe
communication theories as viewed from differentostiof thoughts.

3.2 Learning Outcomes

By the end of this unit, you should be able to:

) Identify several communication theories based offemint
school of thoughts in the field of communication.
o Give several definitions of communication theoriessed on

different school of thoughts in the field of comnation.
3.3 Defining of Communication Theories

Communication stands deeply rooted in human bebhavi@and the
structure of society. But communication theory remmaa relatively
young field of inquiry till now, therefore, one gast expect a concensus
conceptualization of communication across discgdinCurrently, there
is one paradign from which communication scholaray nwork, a
universal law, posited by S.F. scudder (1900). Umversal Law of
communication States that, all living Law commuigsa via
movements, languages, breath and others. Commiamiaat primarily
used as a means of survival. It is therefore esddat people to have a
broader knowledge of communication theories inngeo to be able to
communicate meaningfully, perfectly efficiently,dasuccessfully too.
A number of definitions of communication theories discussed in this
unit for you to fully understand the concept of coumication more
perfectly.

The field of communication theory encompasses abmunof distinct
intellectual traditions, some thousands of yeads others very new.
Some theories lend themselves to scientific engdiristudies of

10
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communication, others to philosophical reflectiancaltural criticism
(Craign, 2017)

3.3.1 Defining Communication Theories

There are several views on communication theorlégese different
perspectives have their individual focus. Some hadsé theories of
communication are briefly discussed below as idiedtiby McGraw-
Hill (2001) cognitive Dissonance theory:

This theory argues that the experience of dissadoc incompatible
beliefs and actions is aversive and people arehhiglotivated to avoid
it. In their efforts to match their actions and lseeassurance to match
their actions after making a different decision.

Systemic theories of communication proceed fronmeeodstruction of
Shannon's and Weaver's mathematical theory ansiniasion model of
communication (Baecker, 2017)

3.3.1 Communication Accommodation Theory

Communication Accommodation theorists argue that rindu
communication, people will try to accommodate ojuatltheir style of
speaking to others. This is done in two ways: djeece and
convergence.

Convergence occurs when there is a strong needdoal approval,
frequently from powerless individuals. Divergen@zuars when groups
with strong ethnic or racial pride use divergeredighlight their group
identity.

3.3.2 Coordinated Management of Meaning (CMM)

Theorists in coordinated Management of meaningebelithat in
conversation people co-create meaning by attaisimge coherence and
coordination. Coherence occurs when stories atk &vld coordination
exists when stories are lived. CMM focuses on #iationship between
an individual who come to organize the meaningtefdlly hundreds of
messages perceived throughout a day.

3.3.3 Cultivation Analysis

This theory argues that television (and other nmjepliays an extremely
important role in how people view their world.

11
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According to Cultivation Analysis, in modern cukumost people get
much of their information in a mediated fashionheatthan through
direct experience. Thus, mediated sources can ghemae s sense of
reality. This is especially the case with regardiitdence, according to
the theory. Cultivation Analysis posits that heaejevision viewing
cultivates a sense of the world that is more viokmd scarier than is
actually warranted.

3.3.4 Cultural Approach to Organization

Theorists in this tradition argue that an orgamirats culture is
composed of shared symbols, each of which has quenmeaning,
organizational stories, rituals, and rites of pgesare examples of what
constitute the culture of an organization.

3.3.5 Cultural Studies

Theorists in cultural studies maintain that the m@edepresents
ideologies of the dominant class in a society. Beeamedia are
controlled by corporations the information presdnte the public is
necessarily influenced and framed with profit imchiCultural theorists,
therefore, are concerned with media influence ama power plays a
role in interpretation of culture.

3.3.6 Dramatism

This theoretical position compares life to a draA®in dramatic action,

life requires an actor, a scene, an act, some nfearise action to take

place and a purpose. A rhetorical critic can urtdexs a speaker s
motives of analyzing these elements. Further, diiamaargues that

purging guilt is the ultimate motive, and rhetoas e successful when
they provide their audience with a means for puggimeir guilt and a

sense of identification with the rhetor.

3.3.7 Expectancy Violations Theory

This theory examines how non-verbal messages aretwted. It
advances that when communicative norms are violhgediolation may
be perceived either as being favourable or unfdleralepending on the
perception that the receiver has of the violatorolating others’
expectations may be a strategy used over otherothabnforming to
others’ expectations.

12
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3.3.8 Face-Negotiation Theory

Face-Negotiation theory is concerned with how peaplindividualistic

and collectivistic cultures negotiate face in cmflsituations. The
theory is based on face management, which desdnibespeople from
different cultures manage conflict negotiation rders to maintain face.
Self-face and other face concerns explain the wbnfiegotiation

between people from various cultures.

3.3.9 Groupthink Theory

Groupthink theorists contend that group membergukatly think

similarly and are reluctant to share unpopular igsithilar ideas with
others. When this occurs, groups prematurely maesins, some of
which can have lasting consequences.

3.3.10 Mute Group Theory

Theorists in this group maintains that languageesemen better than
women (and perhaps European Americans better thémcaA
Americans or other groups). This is the case becatmiety of
experiences of European American men are namedycledanguage,
whereas the experiences of other groups (such agewjpare not. Due
to this problem with language, women appear legsudaite than men in
public settings.

3.3.11 The Narrative Paradigm

This theory argues that humans are story tellingpals. These theorists
propose a narrative logic to replace the tradifidogic of argument.
Narrative logic, or the logic of good reasons, sglg that people judge
the credibility of speakers by whether their stef@ng together clearly
coherence and whether their stories ring true l{fide The Narrative
paradigm allows for a democratic judgement of spemakecause no one
has to be trained in oratory and persuasion to muadgements based on
coherence and fidelity.

3.3.12 Organisational Information Theory

This theory argues that the main activity of orgations is the process
of making sense of equivocal information. Orgamiset members
accomplish this sensemaking process through enattrselection and
retention of information. Organizational are susfeisto the extent that
they are able to reduce equivocality through thmesans.

13
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3.3.13 Rational Dialectics Theory

This theory suggests that rational life is alwaysprocess. People in
relationships continually feel the pull-push of fimting desires.
Basically, people wish to have both autonomy anthection, openness
and protective-ness, and novelty and predictabilis people
communicate in relationships, they attempt to retdenthese desires,
but they never eliminate their needs for both efapposing pairs.

3.3.14The Rhetoric Theory

Rhetoric theory is based on the available meamefuasion. That is, a
speaker who is interested in persuading his or éwience should
consider the three rhetorical proofs: logical, éoml and ethical.
Audiences are key to effective persuation as vihetorical syllogism,
requiring audiences to supply missing pieces gbeesh, are also used
in persuasion.

3.3.15Social Exchange Theory

This theoretical position argues that interpersaegtionships is the
satisfaction of both people s self-interests. Tis#®in social exchange
posit that self-interest is not necessarily a baidgt and that it can
actually enhance relationships. The social exchamgeroach views
interpersonal exchanges as analogous to econongicaeges where
people are satisfied when they receive a fair netur their expenditures.

3.3.16 Social Penetration Theory

This theory maintains that interpersonal relatigoshevolve in some
gradual and predictable fashion. Penetration teeohelieve that self-
disclosure is the primary way that superficial tielaships progress to
intimate relationships. Although self-disclosurencéead to more
intimate relationships, it can also leave one orenersons vulnerable.

3.3.15S5piral of Silence Theory

These theorists argue that due to their enormowgpdhe mass media
have a lasting effect on public opinion. The theorgintains that mass
media work simultaneously with majority public ojin to silence
monitoring beliefs on cultural issues. A fear abl&ion prompts those
with minority views to examine the beliefs of otheindividuals who
fear being socially isolated are prone to confoonwhat they perceive
to be a majority view.

14
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3.3.18 Standpoint Theory

This theory posits that people are situated inifipesocial stand points
they occupy different places in the social hiergrcBecause of this,
individuals view the social situation from partiaulvantage points. By
necessity, each vantage point provides only aglantiderstanding of
the social whole. Yet, those who occupy the lowengs of the

hierarchy tend to understand the social whole.tNete who occupy the
lower rungs of the hierarchy tend to understandstieal situation more
fully than those at the top. Sometimes, standgbmbry is referred to as
feminist standpoint theory because of its applwatio how women s
and men s standpoint differ.

3.3.19 Structuration Theory

This theory argues that groups and organizatioaterstructures, which
can be interpreted as organizations’ rules and uress. These
structures, in turn, create social systems in opgdion. Structuration
theorists posit that groups and organizations aehglife of their own
because of the way their members utilize their cstmes. Power
structures guide the decision making in groupsagenizations.

3.3.20Symbolic Interaction Theory

This theory suggests that people are motivatedctobased on the
meanings they assign to people, things and evdrntsthermore,
meaning is created in the language that peopldotewith others and
in private thought. Language allows people to dgved sense of self
and to interact with others in community.

3.3.21Uncertainty Reduction Theory

This theory suggests that when strangers meet, gheiary focus is on
reducing their levels of uncertainty in the sitoati Their levels of
uncertainty are located in both behavioural andntog realms. That
is, they may be unsure of how to behave (or howother person will
behave) and they may also be unsure that they tfittke other and the
other person thinks of them. Furthermore, peoplmcertainty is both
individual level and rational level. People arehhgmotivated to use
communication to reduce their uncertainty accordmthis theory

3.3.22Uses and Gratification Theory

This theory explains why people choose and use anéaliims. It
emphasizes a limited effect position; that is, thedia have a limit
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effect on their audiences because audiences age@lixercise control
over their media. Uses and Gratification.

Theory attempts to answer the following:
o what do people do with the media?

3.3.23Critical Theory

Critical theory challenges the notion of pure remsg. It places
emphasis on the practical more than the theoretisaligh the two are
inseparable. Critical theorists analyse human se®n scientifically
trained experts and others for the sake of clarity.

Self-Assessment Exercise

1. Identify the various definitions of communicatitheories.
2. Attempt a critique of each of the communicatithreories earlier
identified.

3.4 Summary

In this unit, various communication theories haweerb defined in
different ways as discussed by a number of schbtiiaughts. You are
to consider the various definitions as given byfeddnt schools of
thought. By so doing, you will have a deeper knalgk of
communication as a concept and communication tee@s well. Your
deep knowledge of the communication theories wisist your
communication skills verbally and non-verbally.

Different communication theories have been disaligsehis unit, you
are to study each of them thoroughly in order gashgou to understand
communication skills perfectly. A deeper knowleddgehe theories will
also expose you to inherent problems associateld @d@tnmunication
and the solutions to these problems.
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17



EDT 811 THEORIES  OF COMMUNICATI ON AND
PHILOSOPHICAL BAS SOF INSTRUCTIONAL MEDIA

MODULE 2 CONCEPT OF COMMUNICATION

INTRODUCTION

Communication is very crucial to human existenteoluld be regarded
as the life wire of human existence and absendecolld lead to chaos
and the demise of human society. In every societgrganization, the
transmission of information, direction, feeling#ijtades, understanding
and general interaction of people will almost bewithout a very good
and effective communication system. It is therefoesy essential in
every society to ensure there is a very smootlecgffe and highly
efficient communication flow between every membeth® society or
organization.

In this module you would be introduced fully to tle®ncept of
communication. This would be discussed under theviing units:

Module Structure

Unit 1 Concept of communication
Unit 2 Nature, purposes and types of commuitinat
Unit 3 Objectives and dimensions of communaati

UNIT 1 DEFINITION OF COMMUNICATION
Unit Structure

1.1  Introduction

1.2 Learning Outcomes

1.3 Meaning of Communication

1.4  What Communication Involves

1.5 Summary

1.6 References/Further Readings/Web Sources

1.7 Possible Answers to Self-Assessment Exercises

1.1 Introduction

Communication as a concept means different thindifferent people.
For you to understand the concept of communicattas,important for
you to examine some of the definitions for you &dble to understand
the concept and to be able to come up with your defimition.
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1.2 Learning Outcomes
By the end of this unit, you will be able to:

o Define the word communication as a concept
° Mention what Communication involves

1.3 Meaning of Communication

There are different definitions of communicatiowvem by the various
educationalist, philosophers and other experts he fields of
communication. This unit will expose you to sometlugse definitions.
You are expected to give your own comprehensivaitieh after going
through these definitions.

The term communication was derived from the Latordy ‘communis’,
which means common. Literally, communication medastell, show,
spread the information and inform. The term commainon is used to
signify the process of transferring ideas or reiogivit by any means
such as word of mouth, telephone, telegram, lettessage, etc. Thus,
communication stands for sharing of information, partiing or
conveying ideas and knowledge. Communication cariaké place
without two parties — receiver and the sender. iff@mation which is
sent by the sender must be understandable tothe/ee.

Communication is as old as human civilization. Teenmon need for
protection led to group life. As group life devedmp forms of
communication also developed. Communication washe forms of
codes, indications, signals and expressions. Gligdwdh the increase
in population, division of labour, exchange econpnand others,
necessitated the development of language. In tkeept-day world,
communication is vital need of every Step in anyustrial or
commercial activity (Article Shared by Truptimay@620)

Communication is regarded as a process of gengratieaning by
sending and receiving by sending and receiving alesind non-verbal
symbols and signs. It is a two-way interactive psscof communicating
to others. (Yusuf, 2016)

Communication has been defined in various ways ifigrdnt people,

authorities and different schools of thought. D&sphe divergent views
of people about what communication is, it is agréeat for every

communication, there is the source, the messagecliannel and the
receiver or destination. It is also agreed that rmomcation should
enhance high level of interaction between the comoators.
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It is essentially important to examine some of ¢heseanings or
definitions of communication from some of theseasth of thought.
Ogunmilade (1984) citing John Dewey, a great pbib®r s definition
which succinctly said society exist in and throwgimmunication. It is
through communication that a social system is helgether. The
symbolic sharing of human experiences is made plessinrough this
process. And that no common understanding and comiasis for
collective action may be arrived at, without commeation and that
without communication, individuals become sociadlylated.

Communication is human interaction, the transfeimédrmation, effect

or influence, mutual understanding, community, ungdt and so on.
Human interaction involves the transfer of inforiroat but machines
also exchange information. Communication is gerntarthe existence
and survival of humans as well as to an organimatiois a process of
creating and sharing ideas, information, viewstsiaeelings, and others
among the people to reach a common understandmgn@nication is

the key to the directing function of managementaig; 2017).

Communication is simply the act of transferringommhation from one

place, person or group to another. Every communicanvolves (at

least) one sender, a message and a recipientmBgyisound simple, but
communication can be very complex.

The transmission of the message from sender tpiestican be affected
by a huge range of things. These may include emsticultural

situation, medium used to communicate, and even loaation.

Effective and unambiguous communication may be vieayd and

difficult. (Craig 2017) Abifarin (2004) describesramunication as the
process of information exchange between two peapiganization or
machine. He further said that communication cowdobtween man to
man, organization to organization, man to machmagchine to man,
machine to machine, man to organization and orgéiniz to man.

It is important to note that, in all aspects of laumactivities, the process
of communication is a central element. Man’s apitih communicate
has helped him to establish societies and othaalsgupings which
has equally contributed to his survival and to memgyable pattern of
living (Abifarin, 1997).

In a nutshell, communication therefore refers ® pihocess of message
from one source to another. The source of commtiaitais the
originator or initiator of the message. The messiagasually passed
through the channel to the receiver of the mesdage very important
to note that in any form of communication the pladenteraction is
highly central and equally important.
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Systemic theories of communication proceed fromeeodstruction of
Shannon's and Weaver's mathematical theory angintiasion model of
communication. Referring to the unresolved questibthe identity of a
message for different observers they instead dpv&leelection model
of communication. In order to overcome the engimgemodel of
signaling (rather than communication) offered by®on and Weaver
systemic theories drop the assumption of a given aepossible
messages any one message is considered to beedefectn, and
instead assume that the set of possible messagedésconstructed by
the participants in communication as much as thglsimessage then to
be selected from that constructed set, also knowntha context.
Baecker (no date)

Self-Assessment Exercise 1

1. In what way will you consider communication as| a
functional tool to directing in management?
2. What do you understand by communication?

1.4 What Communication Involves
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Abifarin (2004) highlights the following as beinghat communication
involves:

o Sending of message from one point to another pdihat is,
passing on relevant information from one personatmther
person.

o Communication is carried out primarily through thee of signs

(that is, engaging in sign behavior.
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o The signs or symbols used for communication musirbeersal
to any person in the same situation.

o Communication could be oral, written or through thee of
gestures, signs and symbols.

o Interaction serves as the core of effective comeation. The

more the contact the communicators have with orthan, the
more effective the communication.

o Failure to communicate effectively is a constanirse of friction
between the sender and the receiver of the message.
o Additionally, communication between the sender to&dreceiver

should generate immediate feedback either postiveegative.

Self-Assessment Exercise 2

1. Make an attempt to summarize what communicat
involves
2. Explain what are involved in communication as| a

on

14 Summary

Having understood the concept of communication, wduobserve that
communication is very important to the teaching &atning process.
Therefore, teachers and learners have to be véyeet in the art of
communication if teaching and learning will be effee in the

classroom. Communication in the classroom shouldte- way,

students should be active participants in the tegelearning process.
Teaching should be learner- centered.

In this unit, the concept of communication has béscussed. The unit
also discussed what communication involves It iy waportant for you

to understand this concept adequately if you arecammmunicate

effectively as a teacher.
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1.6 Possible Answersto Self-Assessment Exercises
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UNIT 2 NATURE, PURPOSES AND TYPES OF
COMMUNICATION

Unit Structure

2.1 Introduction

2.2  Learning Outcomes

2.3  Nature of Communication
2.3.1 Elements of Communication Process
2.3.2 The characteristics of communication

2.4 Purposes of Communication

2.5 Types of Communication

2.6 Summary

2.7 References/Further Readings/Web Sources

2.8 Possible Answers to Self-Assessment Exercises

2.1 Introduction

In unit 1, you have been introduced to what commaiion means. It is
important for you to equally understand the natpreposes and types
of communication. In this unit, the nature, purmosend types of
communication would be explained. Read carefullythwrapped
attention.

2.2 Learning Outcomes

By the end of this unit, you will be able to:

o discuss the nature of communication
) explain the purposes of communication
o identify and discuss the various types of commuiuoa

2.3 Nature of Communication

Now that you have understood the meaning of comaatioin perfectly,
it will be very necessary for you to understand nléure, purposes and
types of communication. These concepts will bewdised in this unit.

Communication could be done unconsciously. Thidccbe through the
teachers actions and mannerisms. For this reabBenieacher has to
watch that he or she is free from bad mannerismepeaally when

dealing with the learners.

Communication could be deliberate or consciouseécher needs to
concern himself or herself primarily with conscioasd deliberate
communication process as used in teaching. Fomptmgose, he or she

24



EDT 811 THEORIES  OF COMMUNICATI ON AND
PHILOSOPHICAL BAS SOF INSTRUCTIONAL MEDIA

needs to think carefully about the information, @spts, attitudes and
skills that provide the bulk of what he or she vgaiat communicate into
his or her learners. He or she needs to think albeurarious media that
can be used for his teaching and he/she shouldealsare that noise of
any form is minimized in the communication process.

Communications is a continuous process which mamplves three
elements viz. sender, message, and receiver. Bmeeats involved in
the communication process are explained below tailde

2.3.1 Elementsof Communication Process

1. Sender
The sender or the communicator generates the nessad
conveys it to the receiver. He is the source apdtie who starts
the communication

2. M essage
It is the idea, information, view, fact, feelingice that is
generated by the sender and is then intended ¢tormenunicated
further.

3. Encoding
The message generated by the sender is encodedlgyatiip
such as in the form of words, pictures, gesturts, eefore it is
being conveyed.

4. Media
It is the manner in which the encoded messagamsnitted. The
message may be transmitted orally or in writinge Tiedium of
communication includes telephone, internet, past, €-malil, etc.
The choice of medium is decided by the sender.

5. Decoding
It is the process of converting the symbols encdmethe sender.
After decoding the message is received by the vecei

6. Receiver
He is the person who is last in the chain and fdonv the
message was sent by the sender. Once the recebaves the
message and understands it in proper perspectide aats
according to the message, only then the purpose of
communication is successful.

7. Feedback
Once the receiver confirms to the sender that seréeeived the
message and understood it, the process of comntiomices
complete.

8. Noise
It refers to any obstruction that is caused bydteder, message
or receiver during the process of communicatior. &ample,
bad telephone connection, faulty encoding, faulgcadling,
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inattentive receiver, poor understanding of messdge to
prejudice or inappropriate gestures, and others.

2.3.2 Thecharacteristics of communication are asfollow:

(i)

(ii)

(iii)

(iv)

v)

(vi)

(vii)

(viii)

(ix)

24

At least two persons — Communication involvas least two
persons—the sender and the receiver. The sendeis sbe
message and the receiver receives the messagee Than
exchange of information between two or more persons
Two-way process — Communication is essential two-way
process. It does not merely means sending and viegei
messages. It is not complete unless and until thesage has
been understood by the receiver in the same sense.

Form of communication — Communication maykeaseveral
forms, e.g., order, instruction, report, querie. ét may be
verbal or written. It may be formal or informal.

Scope — Communication is present in all humaationships. It
Is essential in all types of organisations and latlevels of
management. It has a very wide scope.

Dynamic process — Communication is influendgdthe mood
and thinking of the sender and receiver. It keepsclanging
depending upon the Level of understanding of thedee and
receiver.

Goal-oriented — Communication is goal-orightnd is effective
only when there is a congruence of goals of theleeand the
receiver.

Interdisciplinary — Communication derives dwledge from
several sciences like anthropology (study of bodgglage),
sociology (study of human behaviour), psychologiudyg of
human), etc. The linking between these sciences emak
communication effective.

Interpersonal relations — The main purp@decommunication is
to influence the human behaviour which createsrpetesonal
relations.

Circular process — There is circular flow ioformation in the
communication process. After the feedback, theiveceof the
original message is required to transmit anothessage. The
response indicates the success or failure of tinemamication.
Craig (2017)

Pur poses of Communication

There is hardly any person who communicates witlpampose except
he or she is of unsound mind. Therefore, commuigicas usually with
purpose or purposes. Communication could therefoee for the
following purposes:
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I We communicate to inform. That is, making otipeople to be
aware of happenings in the society. This could beugh
instruction, teaching or through the use of masdime

. We communicate to influence. That is, to imfhce other people
through persuasion or argument

iii.  We communicate to entertain. That is, to damething that
amuses or interests other people.

2.5 Typesof Communication

Communication could be verbal and non-verbal. Viecbanmunication
Is dominant in the classroom and it can be divital verbal and vocal
components. While non-verbal communication is tglogending and
receiving wordless messages. Types of non- comratioic are as
follow: body movements, posture, gesture, eye comaation, facial
communication, tourch/ haptics, teachers’ moverpeoxemics/spatial
messages (Yusuf, 2016)

According to Craig (2017), communication can aleo b

1 Formal Communication
Formal communication flows through the official adnals
designed in the organizational chart. It may taleeg between a
superior and a subordinate or among the same eadpboyees
or managers. The communication can be oral oremi#nd may
be recorded and kept in the office.

Formal communication may be further classified asrti¢al
communication and Horizontal communication.

Vertical Communication

Vertical Communications as the name suggests fiasvically
upwards or downwards through formal channels. Upgwar
communication refers to the flow of communicatioonh a
subordinate to a superior whereas downward comratioic
flows from a superior to a subordinate.

Application for grant of leave, submission of a gness report,
request for loans are some of the examples of upwar
communication. Sending notice to employees to dttemeeting,
delegating work to the subordinates, informing thabout the
company policies, etc. are some examples of dowshwar
communication.
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Horizontal Communication

Horizontal or lateral communication takes placeweein one
division and another. For example, a production agan may
contact the finance manager to discuss the deliaryaw
material or its purchase. (Craig 2017)

Types of communication networksin formal communication:

Single chain: In this type of network communications
flows from every superior to his subordinate thrious
single chain.

Whesel: In this network, all subordinates under one
superior communicate through him only. They are not
allowed to talk among themselves.

Circular: In this type of network, the communication
moves in a circle. Each person is able to commtmica
with his adjoining two persons only.

Free flow: In this network, each person can communicate
with any other person freely. There is no reswicti

Inverted V: In this type of network, a subordinate is

allowed to communicate with his immediate supesasr
well as his superior’'s superior also. However,he latter
case, only ordained communication takes place.

Informal Communication

Any communication that takes place without follogirthe
formal channels of communication is said to be nmfal

communication. The Informal communication is ofteferred to
as the ‘grapevine’ as it spreads throughout tharoegtion and in
all directions without any regard to the levelsaathority.

The informal communication spreads rapidly, oftetsgistorted
and it is very difficult to detect the source of cku
communication. It also leads to rumors which ar¢ trae.
People’s behavior is often affected by the rumaord enformal
discussions which sometimes may hamper the work@amment.

However, sometimes these channels may be helpfilegscarry
information rapidly and, therefore, may be usetutite manager
at times. Informal channels are also used by theagers to
transmit information in order to know the reactioofs his/her
subordinates.

Communication could be oral or verbal communicateord it
could be non-verbal in nature (Abifarin, 2004). § hefers to the
expression of ideas in oral form by the teacheramnmunicator.
It is the commonest way of communication and ixsensively
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used by the teacher in the classroom. Accordingusuf (2016)
It is a very dominant means of communication in ¢fessroom.
It can be divided into two components: verbal aodal

Conditionsfor Effective Verbal Communication
a. The ideas to be communicated should be properdycarefully
organized and sequenced.

b. The ideas should be without ambiguity in teraissentence
construction and composition. The communicator kheMpress
his or her ideas in simple words that could belgasiderstood
by the receiver e.g. learners

C. The ideas should be presented fluently withoohecessary
mannerism and other forms of interruption.

For effective communication, it is important to olse

appropriate communication channels. Each of thasarels has
its strengths and weaknesses. For example, brdadragws of

an upcoming event through a written letter mighbway the

message clearly to one or two individuals. It widit, however,
be a time- or cost-effective way to broadcast tlessage to a
large number of people. On the other hand, comgegomplex,

technical information is easier with a printed doeunt than a
spoken message. The recipients are able to aswmile

information at their own pace and revisit at thaivn time for

better understanding (Craig 2017).

3. Non-Verbal Communication

It is communication through sending and receivingraless
messages. They are regarded as intentional andenotional
messages ( Yusuf 2016). This refers to communicatimough
the use of gestures, signs or symbols. Communicatoruse his
hands, nose, eye contact, nodding of head and d&bners of
gestures to communicate with his or her intendeggiver at any
point in time. Teachers are implored to master @ppate use of
non-verbal communication strategies when teaching the
classroom.

Self-Assessment Exercise

Explain Highlight the following:

o Nature of Communication
o Purposes of Communication
o Types of Communication
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1. Discuss the main purposes of communication.
2. a. Mention the different types of commurimat

b. Explain the various types of communicatywu have mentioned
fully.

2.6 Summary

In this unit you have been exposed to the naturgpgses and types of
communication. It is very necessary for you asazhier to adequately
understand these concepts if you are to communigdkeease in the
classroom.

The nature of communication has been discussediisnunit. These
include unconscious and conscious or deliberatenmamication. The
unit also discussed the purposes of communicatioch sas: we
communicate to inform, influence and entertain. Thé also discussed
the verbal and non-verbal communication. You argeeted to
understand all the concept discussed in this wanfeptly.

2.7 References/Further Readings/Web Sources
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UNIT 3 OBJECTIVES AND DIMENSIONS OF
COMMUNICATION

Unit Structure

3.1 Introduction

3.2 Learning Outcomes

3.3  Objectives of Communication
3.4  Dimension of Communication
3.5 Summary

3.6  References/Further Reading

3.1 Introduction

It is good for you to understand the objectives alhensions of
communication. You are advised to pay adequatentaite as you go
through the objectives and dimensions of commuiticads explained in
this unit.

3.2 Learning Outcomes
By the end of this unit, you will be able to:

o Highlight the objectives of communication
o Identify and explain the dimensions of communiaatio

3.3 Objectives of Communication

To communicate effectively, it is very importantaththe teacher
understands the main objectives and dimension®winwnication. In
this unit, the objectives and dimensions of commaton will be
explained in order to enable you understand thesqaately.

People do not just communicate, they communicatk thie intension
of achieving some predetermined goals after comoatinig with other
people. This is also the situation in the orgamiret and institutions.

Ogunmilade (1984) pointed out five main objectieé€ommunication.
These include

0] To stimulate participatory decision making andicait thinking.

It encourages participants to present their viegisie arriving at
decisions.
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(ii)

(iii)

(iv)

34

For

To enhance morale. Communication provides an ofiethe
employees’ opinions and channels through which higirale
can be maintained.

To develop people communication process is indispiele for a
sound personnel development programme. This caacbheved
by providing orientation programme, training cowrsand
periodic appraisal interview where each employe¢oid how
she/he is doing and is given an opportunity.

To discuss his/her performance and his/her relglipn This is
one of the basic tenants of management by objeciiMBO).
For effective control, Communication is central tontrol
system. It is the instrument for delegation andtfansmission to
the lowest level of the organization. It is als@edi®s necessary
weapon to combat rumour and falsehood

Dimensions of Communication

some scholars, there are five dimensions ofecegffe

communication:

Content

Timing

Selection of audience and recipients
Presentation styles and structure
Choice of communication medium

While to some communication is usually classifietbithree dimension.
These are downward, upward and horizontal commtiaita Let us
examine these dimensions one after the other.

32

Downward Communication

This is a processing information from the top of thrganization
to the subordinate of the bottom of the laddeis &n order given
by the management with intension of making itselflerstood by
the employees. Though downward communication, asngs
passed down to many people at the same time.

Upward Communication

This refers to the communication process whererinébion is
transmitted from the subordinates of the bottonthef ladder of
their boss at the top of the ladder. In an orgammait is from
the management to the subordinate staff in thenmgton.
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This dimension gives staff the opportunity to iatrwith their
employers or bosses. It gives the employees theleamp
opportunity to air their views on certain managetmggecisions
and to equally lay down their grievance to the ngamaent on
some issues affecting them individually or colleely.

The upward communication is to point out to theaoiigational

boss the extent of the subordinates, understaradittte message
sent down. This is where the use of feedback is aéplay. The
subordinates are said to be free to make any rensblut their
boss, but the mum effect is a barrier. Mum effedfens to a
situation whereby subordinates are afraid to sgghamg about

the boss so as not to be punished.

Horizontal Communication

This is the kind of communication between one diepant
within an organization and another. It may also be
communication between people, departments or arghons of
the same level, rank or status. An example is concation
between two colleagues in an office, school or gtiqu

The position of various departments in an orgaimnaand their
relationship require constant consultations betweene
department and another as the action of one org@@miz or
department will affect the other. Failure to commcate
effectively is a constant source of friction betwekepartments in
the work situation. The understanding of the reasfmm poor
communication in an organization is the first stepvards
enhancing effective communication in any organoati
(Abifarin, 1997)

Self-Assessment Exercises

List the objectives of Communication
Enumerate the 3 main dimensions | of
communication

3.5 Summary

To communicate effectively, it is very importantr fthe teacher to
understand the objectives and dimensions of conmeation. These two
items have been discussed fully for teachers utatetmg in this unit.

There are different objectives for communicatiod #re dimensions of
communication. Teachers have to know these in thay to day
communication if their communication is to be meaghiil.
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MODULE 3 COMMUNICATION PROCESSES

INTRODUCTION

Communication process is very important in teachargl learning
process. It shows the flow of communication from slource (sender) to
the receiver (destination). In the communicatiomcess, six main
components are involved, these are, source of conwaiion, contents
of communication or message, media or channel ofinconication,
receiver of the communication, response materialfemdback and
facilitators or barriers. In order to communicatieetively, there is the
need for the communicators to master the principfesommunication
and equally take care of some of the barriers tdectve
communication.

The module is discussed under the following units:

Unit 1 Definition of Communication Process
Unit 2 The Principles of Communication
Unit 3 Barriers of Effective Communication

UNIT 1 DEFINITION OF COMMUNICATION
PROCESS

1.1  Introduction
1.2 Learning outcomes
1.3  Definition of Communication
1.3.1 Definition of Communication Process
1.4  Components of Communication Process
1.5 Barriers to communication
1.6 Summary
1.7 References/Further Reading

1.1 Introduction

In the previous units, you have been introducedh® meaning of
communication, nature, purposes of communicatidnjeatives and
dimensions of communication. In this wunit, the dgion of
communication process will be given.

1.2 Learning Outcomes
By the end of this unit, you will be able to:

o Explain the process of communication.
o Discuss the six components of communication process
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1.3 Definition of Communication

Now that you have known the objectives and dimensiof
communication, it is equally essential for you todarstand the major
components of communication process. These arassisd below

1.3.1 Definition of Communication Process

Communication process is a two-way process througith message
passes from the sender, source, originator or esctlthe destination
or receiver or decoder. It can also be defined laseaof communication
flow from the sender to the receiver of the infotima

Mangal and Mangal (2009), states that, communipagoa two-way
process involving interaction between two or moeespns (on giving
and receiving ends) is carried out in a cycle.

The Communication Process

r==-=-== 1
I I

Sender Channel Recipient/s

| |
-
o a1
L - Barriers - 4

| S
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According to Craig (2017) communication process has the following

components:

1. Sender or communicator — Sender is an empleoyde ideas,
intentions, information, and a purpose for commating. He/she
is the source, or initiator of the communicatiore br she has
something meaningful to communicate. Communicabegins
as soon as a sender identifies the need to semssage based on
certain or identified reasons.

2. Message — The sender encodes meaning thataaredmningfully
transmitted into a message . The message thereforesents the
message.

3. Encoding — This deals with provision of a form which

messages are expressed with ideas and purposeeduieof the
encoding process is the message. Encoding invdiaeeslating
the sender’s intent or ideas into a systematicobetymbols or
gestures.
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4, Channel or medium — The channel is regardethesarrier of
the message. It is the link that connects the sowamd the
receiver. In organisations, the channel or mediam t@ake the
form of face-to-face communication, telephone calteetings,
social media outlets or other written reports.

5. Receiver — The receiver is the individual whesases perceive
the sender's message. There may be one or morévaexe
Communication is not complete If the message doésaach the
receiver.

6. Decoding — Decoding is the process by which rifessage is
interpreted by the receiver and eventually trapslatt into
meaningful information. Decoding is a two-step mex— (a) the
receiver must first understand the message; anthéyeceiver
interprets it. The process of decoding a messageeaaffected
by some factors like the receiver’'s need, statast pxperience,
situational factors and a host of others.

7. Communication noise — In communication, noiae be thought
of as those factors that disturb or distort thended message.
Noise may occur in each of the elements of comnatiic.
“Noise” hinders communication. Noise can be physica
psychological and physiological. Anything that hensl
communication from the sender to the receiver iedanoise.
The noise may include the following:

(@) Factors which hinder the development of ardieaught.

(b)  Faulty encoding due to ambiguous symboils.

(c) Defects in channel.

(d) Inattentive reception.

(e) Faulty decoding due to prejudices, wrong usiaeding,
personal outlook, wrong meaning of words and sysibol
Noise can lead to ineffective communication. Oneutth
understand the possibilities of noise and minintizem
when it creeps in.

8. Feedback — A feedback provides a link or chhrioe the
communicator to know the receiver's response andetermine
whether the message has been received and hascedothe
intended result. Feedback may be in many ways.ekample in
face-to-face communication, feedback can come girdacial
expressions of the receiver. Feedback may comipelseénder to
improve on his process of communication in futuf€raig,
2017).
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Components of Communication Process

As indicated in the above diagram (Figure 1) sixm@mponents or

eleme

These
i.

il.

iii.

(V2

V.

Vi.

nts could be noticed in any communicationgssc

are:
Source of communication

Contents of Communication or Message
Media or channel of communication
Receiver of the communication
Response material or feedback
Facilitators or barriers of communication

The Sour ce of Communication

The process of communication normally starts witbkoarce of
communication. The process of communication hdeetmitiated

by somebody. This source could be in the form ahembject,
event or person. This source must be in a posiotransmit
information, ideas, thoughts, opinions, feelingd an on. known
or possessed by it with the other person or persamshe

receiving end of the communication. It is generadlferred to as
Sender in the language of communication technoldgythe

teaching and learning process, especially in thaesscbom
communication, the teacher, the pupil or instruaiomedia or
materials can serve as source of communication.
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ii. Contents of Communication or Message

Contents or message refer to what is intended to be
communicated or transmitted by the source, thaerger, from

his own stock of knowledge, information, thoughtginions,
feelings etc. to the other person or persons (vecgl. These may

be well organized and structured (as in the caselanned
classroom teaching) or unorganized and unstructuced
spontaneous (as in the case of casual discussiomng
communicators.

iii.  Mediaor Channel of Communication

What we wish to convey to others is always commateid with
the help of appropriate media or channel. The medieghannel
usually takes two distinctive forms. These are akfbpoken or
written words) and non-verbal (gestures, sign |laggy body
language, word code, etc.) in a communication @®ckoth the
sender and receiver are forced to make use of tediamor
channel of communication that is acceptable as asekffective.
The communicators in a communication process shailgo
share the same understandable code of communicatiotihe
classroom situation, the teacher as the sourcemhwnication
process should use simple communication codes whlatbe

easily understandable by the learners if effecteaching and
learning is to take place.

Communication channels is the term given to the way
communicate. It is the method used for transmissdbnour
message to a recipient, or to receive a message &mother
sender.

There are various forms of communication channedslable to
in the current dispensation. These include facete-
conversations, telephone calls, text messages),etmailnternet
(including social media such as Facebook, whatsApgiagram
and Twitter), radio and TV, written letters, broobsiand reports.

Iv.  TheRecelver of the Communication
The receiver is the person who remains at the viegeend of the
communication. He is to receive the encoded intdndessage
of the source of communication, decode it for itooper
interpretation and react or produce a desired resp@feedback)
to the source (the sender). In any communicatiarcess, the
receiver is very important for the flow of the camt of
communication of the message. According to Mangatl a
Mangal (2009), the communication can remain opegabinly if
the receiver is interested and possesses the edgcampetency
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Vi.

15

to decode, understanding and effect response to the
communicated message.

Response Material or Feedback

The response material or feedback may be definddeaaction
or response signals (in the encoded form transiniitek by the
receiver) on the part of the receiver of the comicated
message (after its proper decoding, interpretatiand
understanding) in other to maintain the flow of coumication.
The effectiveness in the flow is dependent much nuploe
equality and effectiveness of the component. Ithiugh the
feedback that one may evaluate the outcome of the
communication, that is, what was intended to beroamicated,
if it has or has not reached the receiver, hastheen any gap in
the communication process, has there been any gessséc.
thus, the quality of communication as a two-waycpss may
thus be from the receiver and its subsequent follpwan the part
of the sender. In the case of classroom commubitatihe
effectiveness of the teacher communication skilld eodes will
determine the kind of feedback he receives fromtwigataught
his pupils. If his teaching is effective, definitelhis pupils’
responses to his questions after the lesson willalgg be
effective.

Facilitatorsor Barriersto Communication

According to Mangal and Mangal (2009), the qualand
effectiveness of the process of communication ifectdéd
favourably and adversely through the presence ofmeso
intervening variables lying between the source dsen of
communication and the receiver. These variablepirngl or
hindering the communication flow are termed aslitators or
barriers of communication. The presence of condeplaysical,
psychological and environmental conditions and lites
available for effective communication may facil@aand help in
providing ending the desirable effectiveness to the
communication system.

The communication barriers may prevent communioadiocarry

incorrect or ambiguous meaning, thus causing mistgtanding.

Therefore, it is essential for a sender to idertidyriers and then
take appropriate measures to overcome them.

Barriersto communication

The barriers to communication in organizations d¢en grouped as

follow:
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Semantic Barriers

These are concerned with the problems and obsingin the
process of encoding and decoding of a messagewatds or
impressions. Normally, such barriers can arise &ingiwrong
words, faulty translations, different interpretatp amongst
others.

A leader who has to communicate with his workerso vére
deficient in English language will have a problemansmitting
the message to them without understanding the emdigs
language. Hence, language will be a barrier to pglexess of
communication with the workers.

Psychological Barriers

Emotional or psychological factors also act as ibesr to
communication. The state of mind of both senderracéiver of
communication has a lot to do in effective commatian. A
person who is not in a good state of mind cannotranicate or
understand the message properly.

During communication therefore, both the sendertaedeceiver
should be psychologically effective. Moreover, theahould be
trust between them otherwise the understandingwitlbe there.

Organizational Barriers

Factors relating to organizational structure, riad regulations
authority relationships and others may act as &artio effective
communication. People in some organizations mayadble to
communicate freely due to some laid down or rigies.

Personal Barriers

A superior leader who feels that his position mayttreatened
may want to suppress communication either as aivecer

sender. Lack of confidence in each other may alsulen

effective communication between the subordinate ahd

superior. (Craig 2017)

Self-Assessment Exercise

Make an attempt to draw and label fully the prooafss
communication

What is Communication Process
Explain the six main components of communication
mode
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1.6 Summary

In explaining the process of communication the heacshould make
sure he/she is able to explain it with well labeledagram.
Communication process explains the flow of commaimn from the
source to the receiver. Six main components or etsncould be
noticed in any communication process.

1.7 References/Further Readings/Web Sources

Abimbade, A. (1997). Principles and Practice of Educational
Technology. Ibadan, International Publisher Ltd.
businessargons)

Craig, R. T. (2017). Definitions and Concepts ofr@aunication

Etim, P.J. (2006).Issue in Educational Technology. Uyo, Abaam
Publishing Co.

Grimsley, S. (2015). What is the Communication Bs3€ Definition
and Steps . Uploaded by The study.com Video Team

Mangal, S.K, Mangal, U. (2009Essential of Educational Technology
New Delhi, PHI Learning Private Ltd.

Nick, S.(no date) Communication Process ( Retriene07/06/2020)
Yusuf, M. O. (2016). Communication in the ClassroorCritical Issues

in Educational Technology Edited by Profs M.O. Yu&usS. A.
Onasanya Pp 28-42

42



EDT 811 THEORIES  OF COMMUNICATI ON AND
PHILOSOPHICAL BAS SOF INSTRUCTIONAL MEDIA

UNIT 2 PRINCIPLES OF COMMUNICATION AND
SITUATIONSOF COMMUNICATION

Units Structure

2.1 Introduction

2.2  Learning Outcomes

2.3 The Principles of Communication
2.4  Communication Situation

2.5 Summary

2.6 References

2.1 Introduction

In communication, there are principles that vergeasially and they
have to be adequately considered for any meanimgimmunication to
take place. There are communication situations @l Whese may be
grouped into one-to-one communication, small grolgsge group,
organizational or institutional and mass commuimcat

In this unit, the principles of communication andnenunication
situations will be explained. Try to pay adequateerdion to the
discussion.

2.2 Learning Outcomes
By the end of this unit, you will be able to:

o Mention the principles of communication.
o Enumerate the communication situations.

2.3 ThePrinciples Of Communication

The principles of communication such as principfer@adiness and
motivation, principle of possession of competennownication skills,
principle of sharing and interaction, principle stitability of the
communication contents, principle of appropriatedimeand channel,
principle of appropriate feedback and principldatfilitator and barriers
of communication will be discussed. The unit wilk@ examine the
communication situations in details.

Certain principles are very essential to the eiffectommunication.
These principles have to be observed for effeaivieome of any form
of communication. Mangal and Mangal (2009) . Theseciples
include:
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According to some experts, the principles includépnciseness,
coherence courteousness, completeness, concreteoessctness and
clarity (studiousguy.com). Some others have théowhg principles
that make communication more effective:

Vi.
Vil.

Principle of clarity
Principle of attention
Principle of feedback
Principle of informality
Principle of consistency
Principle of timeliness
Principle of adequacy

Vankztesh Wwww.yourarticlelibrary.com
Others include the following:

a.

Principle of Readiness and Motivation

Both the communicator and the receiver should la@lyreand
remain motivated throughout the process of comnatitio, lack
of interest, zeal and enthusiasm on the part beeibf them may
adversely affect the process and product of comaation.

Principle of Possession of Competent Communication Skills.
The communicator and the receiver should be qutapetent
and efficient in terms of communicating and reaavihe desired
information or message. There is a great need \afldpment of
the required communication skills so that the taek
communication in terms of transmission and recgivinay be
performed by them effectively. In addition, as aurse of
communication, the communicator or teacher mustsgss
sufficient knowledge (coupled with its skill and pdipation
component) to allow the flow of communication te treceiver
(students) to be as natural and persuasively ashpes

Principle of Sharing and Interaction

Sharing of the ideas and keeping mutual interadbietween the
source of communication (teacher) and receiverdésits) as
possible. The greater the level of interaction, there the
involvement and participation of the students ie tlkeaching-
learning process. This will definitely bring poséiresults to the
process of communication.

Principle of Suitability of the Communication Contents

The content of what to be communicated should lvg seitable
and easily understandable. It should be appropoiatthe part of
both the communicator and the receiver. The comoaton
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(teacher) must be able to handle the communicatmments
being transferred to the receiver (student) anthatreceiving
end, the communicated material should be suitabtaugh for
grasping and easy response. In addition, the conuamaol
material should have a definite purpose, cohess&nand
appropriatness in the light of the objectives s&t the situation
prevailing at the time of communication.

Principle of Appropriate Media and Channel

The effectiveness of the process of communicatidhdepend
on the type and appropriateness of media or conuation
channel used. It is therefore worthwhile for teashand other
communicators to make use of the verbal or the vesbal or
both means and media for the efficient and effectiow of
communication.

Similarly, the use of appropriate media especiallyltimedia
should be preferred over the single or restricteel of the media
and channel of communication for fruitful results.

Principle of Appropriate Feedback

The communication enjoys its effective flow if ibrtinues to
receive the desired feedback from the receivervacel versa. In
the classroom, if a teacher gets the desired fekdfram his
students in terms of the quality of his teachintpres, it will

definitely boost up his morale and give the desuedction of
his further effort.

Principle of Facilitatorsand Barriers of Communication

There are many intervening variables lying betwten source
and the receivers of communication. The way themeables
affect, positive or negative, or favourable or aded/ the
functioning of the source and receiver becomescesie factor
of the success or failure of communication. Therefd should
be so managed as to eliminate barriers of commiioicas
much as possible. Example of such barriers inclugise from
rain, vehicular movement or from a neighbouringsla

Self-Assessment Exercise 1

a. Examine the main principles of communication
b. Of what importance are these principles in tbenmunication

process
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2.4 Communication Situations

Communication may occur in a variety of situati@nsenvironments in
the communication process involving two or moreivitbals at one
time or the other. These may be grouped in thewiolig types.

a. Oneto One Communication
This form of communication takes place between two
individuals. Most of our day-to-day informal or foal
communication occurs in this form. Communicationwsen
wife and husband, shopkeeper and customer, retativiends,
two strangers, colleagues, lovers and beloved zagnples of
one-to-one communication.

b. Small Group Communication
This involves communication among more than two pbeo
examples include family members, classmates, pgesenn a
commuter bus or railway coach. Instead of individuahe
communication may take place between groups sudietgeen
two females as a neighbour or units of a localitg sector.

C. Large Group or Public Communication
This involves a large number of people or individuar groups.
‘It is usually conducted in an organized or formay. For
example, communication carried out during politicaarty
meetings, college assemblies, discourse or somigions
preaching at a religious gathering or places ofsiigrand others

d. Organizational or Institutional Communication
This is the type of communication carried out witthe premises
“of factories, government offices, police and artogrracks,
hospitals etc. The style and functioning of thispety of
communication is quite formal, systematic, plannead
organized.

e. Mass Communication

This is carried out through different types of mercical,

electronic means, appliances and mass media sudadas,

television, video, cinema, films, books and literat newspaper
and magazines, e-mail, internet, tele-conferenciagtellite

communication and transmission etc. There may eofale to
face interaction between the communicators but gtidlyremain

the most effective way of mass communication aidldy.
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Self-Assessment Exercise 2

1. Identify the five main situations of communication
2. Discuss the main types of communication situations
25 Summary

The effectiveness of communication especially and¢lassroom depends
to a large extent on the ability of the teacher ftlow the
communication principles. Teachers are therefordsad to observe
these communication principles when teaching.

In this unit, the principles of communication andnununication
situations are well discussed. This is very esakimtiorder to assist the
teachers in their daily interaction with the stuidan the school system.

2.6 References/Further Readings/Web Sour ces

Mangal, S.K, Mangal, U (200%ssential of Educational Technology
New Delhi, PHI Learning Private Ltd.

Principles of Communication (no date) Article sihhidey Vankatesh
(www.youratrticlelibrary.com studiouguy.com retrieved
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UNIT 3 BARRIERS OF COMMUNICATION
Unit Structures

3.1 Introduction
3.2 Learning outcomes
3.3 Barriers of Communication
3.3.1 Internal Barriers
3.3.2 External Barriers
3.4 Summary
3.5 References/Further Readings/Web Sources

3.1 Introduction

Every communicator will want his/her communicatitinbe effective.

But no matter how skillful the communicator is, he/she does not
identify the envisaged barriers to his/her commatmn, the

communication will not be effective. As communiaatove should

endeavour to make our communication effective lopiahting some of
the barriers that will hinder its flow

3.2 Learning Outcomes
By the end of this unit, you will be able to:

o identify and discuss the main barriers to effect@enmunication
o proffer solutions to the identified barriers of cmemication

3.3 Barriersof Communication

In this unit, the barriers to effective communioatiwill be examined.
For ease of understanding, the barriers will besimred under two
main headings. These are: internal and externalriebgsr to
communication,

The effectiveness of communication very much depamdthe presence
or absence of the elements and conditions, faalgsand obstructing

the proper flow of communication. The elements Hratobstructing the
communication flow are regarded as communicatiorridra. These

could be internal or external in nature.

Both the internal and external barriers are hidtiég below:

The barriers to communication in organizations d¢en grouped as
follow:
1. Semantic Barriers
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Psychological Barriers
Organizational Barriers
Personal Barriers (Craig, 2017)
Othersinclude:

Internal Barriers

poor physical health or illness

Poor background in terms of previous learniagd general
knowledge about subject communication

Poor mental health and improper psychologitake up such as
prejudices, non-attention, feeling of insecurity,nxiaty,
depression and dissatisfaction.

Handicap in understanding the symbolic expoggsverbalism,
graphical representation and so on.

Poor visual literacy

Poor hereditary and traits development

External Barriers

Noise and other similar distractors

Polluted environment

Invisibility

Environmental and physical discomfort

Improper functioning of the communication chelisninvolving
audio-visual materials and equipment.

Non-co-operative or unhealthy rivalries amompetition among
the participants.

Lack of proper motivation, incentives, zeahda enthusiasm
needed to remain active on the part of the senuthee receiver.
Poor coding system

Inadequate reinforcement

Communication of distorted ideas or information

Self-Assessment Exercise

la.

communication
b. Suggest remedies to combat the identified comcation
barriers.

Identify and discuss any five main barriers dfiective

34

Summary

Communication is very unique in teaching and lesgnprocess. It is
therefore necessary for communicators to understémel basic
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communication situations and the envisaged barri¢os the
communication process.

Every communicator should always try as much asiplesto ensure
perfect and uninterrupted communication. Despitehal efforts, some
barriers to communication are always identified dammunication
process.

To really communicate effectively, communicatorvéndo master the

communication skills perfectly and minimize or elwate the likely
barriers to the communication process.

3.5 References/Further Readings/Web Sources
Craig, R. T. (2017). Definitions and Concepts ofr@daunication

Mangal, S. K, Mangal, U. (2009Essential of Educational Technology
New Delhi, PHI Learning Private Ltd.
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MODULE 4 TEACHING LEARNING PROCESS
VERSUS COMMUNICATION

INTRODUCTION

Communication is very important and highly crud@khe teaching and
learning process. There will be little or no effeet teaching and
learning when there is defective communication.cheay and learning
processes require a greater deal of interactioa.cbimmunication in the
teaching and learning environments need a highl lefsanteraction
which is only possible through adequate and welhpéd
communication strategies. Teaching and learning nuybe possible if
the teachers and learners’ communication skills @@or and
undeveloped. Therefore, for effective teaching l@adning to take place
in a school setting, the place of communication is

inevitable.

In this module the following units will be discusise

Unit 1 Classroom Communication

Unit 2 Prerequisites and Conditions for Effectiared Efficient
Communication

Unit 3 Media of communication in the classroom &alriers to

effective communication in the classroom

UNIT 1 CLASSROOM COMMUNICATION
Unit Structure

1.1  Introduction

1.2 Learning outcomes

1.3  The Place of Communication in the Classroom
1.4  Verbal Communication

1.5 Non-Verbal Communication

1.6 Summary

1.7 References/Further Readings/Web Sources

1.1 Introduction

The success of any teacher and student in theitgpemd learning
process depends on how effective and efficient tay communicate.
In fact, whatever goes on in the classroom withootsideration for
effective communication may be a ruse. In this,weffiorts will be made
to enlighten teachers and students on the differartns of

communication in the classroom.

51



EDT 811 MODULE 4

1.2 Learning Outcomes
By the end of this unit, you should be able to

o Explain classroom communication
o Mention the different forms of classroom commuricoat

1.3 ThePlace of Communication in the Classroom

Teaching and learning in the classroom is only iptessvhen both the
teachers and the students are highly skillful Bm@¢bmmunication skills.
Learners who are deficient in the communicatiofissknay not benefit
adequately from the classroom teaching. While teachwithout

adequate communication skills may not be able totpeir brilliant

ideas across to the students perfectly. It is thezevery essential for
both the teacher and students to be skillful in momication if efficient
and adequate teaching and learning is to take place

Classroom is regarded as complex communication espadich
involves verbal components designated to mediatehtr and students’
behavior (Muste,2016). Classroom communication asthy carried on
through verbal and non-verbal means. The commuaicat which we
make use of the oral and written form of languagdermed verbal
communication while communication through facialpesssion, eye
contact, body language and some other gesturete@med non-verbal
communication.

I mportance of Communication

1. The Basis of Co-ordination
The manager explains to the employees the orgamzdtgoals,
modes of their achievement and also the interpatson
relationships amongst them. This provides coortnabetween
various employees and also departments. Thus, comations
act as a basis for coordination in the organization

2. Fluent Working
A manager coordinates the human and physical elesnanan
organization to run it smoothly and efficiently.iktoordination
IS not possible without proper communication.

3. The Basis of Decision Making
Proper communication provides information to thenagger that
is useful for_decision making. No decisions coutdtaken in the
absence of information. Thus, communication is Itiasis for
taking the right decisions.
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4, Increases Managerial Efficiency
The manager conveys the targets and issues instracand
allocates jobs to the subordinates. All of thesgeets involve
communication. Thus, communication is essentialtf@ quick
and effective performance of the managers and thiree
organization.

5. I ncr eases Cooper ation and Or ganizational Peace
The two-way communication process promotes co-tioerand
mutual understanding amongst the workers and attwden
them and the management. This leads to less fricind thus
leads to industrial peace in the factory and edfitioperations.

6. Boosts M or ale of the Employees

Good communication helps the workers to adjush&physical
and social aspect of work. It also improves gooché&i relations
in the industry. An efficient system of communiocatienables the
management to motivate, influence and satisfy thsolinates
which in turn boosts their morale and keeps thentivaied
(Craig 2017).

’

1.4 Verbal Communication

Language is the backbone and the base for any Ivesb@munication.
Each society develops one or more forms of languagth spoken or
written words for communicating with each othereTdasic unit of any
language are words and sentences which are govéemnéde rules of
grammar. Language can make use of one of the tfoeas of

communication. That is, oral, written and oral andten.

In the oral form, we can communicate one s feelitmgpughts and
intentions to others by the speaking and listenthgnnel. For this
purpose, the sender/communicator makes use of gmesse and
distinct sounds which when heard by the receives, decoded for
understanding and reaction. In the written form Ilainguage
communication, the communicator/sender makes use

of the script of the language.

In the usual classroom setting, a teacher expkonse concepts to the
students orally just as he writes on the chalkbolardhis way, the oral

form combined with the written form of communicatior vice versa

always proves more effective than any of this foussd separately.

In verbal communication, there is the need for fthrerdering of ideas
on choice of vocabulary that is well within the aajpy of the students.
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Fluency of speech also helps to prevent interrugtesight in the
receiver.

1.5 Non-Verbal Communication

Communication process can also be done withoutsleeof any verbal

means. For instance, in communicating with deafdurdp person, non-
verbal communication are usually used. Non-verlmhmunication is

an important means of sending messages betweetep&ap example,

a simple smile can tell someone else a great deaitahow you feel

towards him/her. A great deal of class control barexercised by non-
verbal communication and so, it is very importaat éverybody to

master its skills. Some of the commonly used nabale

communication modes are

facial expression, language of the eye, noddingeafd, body language,
sound symbol, symbolic code language and others.

Self-Assessment Exercise

Try to explain the place of communication in thadeing and learning
process

Examine the two forms of classroom communication
Which of them should be used by the teachers

1.6 Summary

Effective communication is a necessity in the t@aghand learning
process. It is very essential that both teachedsstudents make efforts
to update their communication skills on regularib@s order to ensure
perfect communication in the classroom. Commurocain teaching
skills are applied in teachers, classroom managenpatagogy and
interaction with the class. It is the process ddrsly ideas with other
people (Rawat, 2016). Encourage participation, douspport with
students and establish your credibility with thassl It is important to
note that a good communicator is a good listeners@y12017).

The process of communication is quite beneficiaboth teachers and
learners. Therefore, they should ensure that thexeno barriers of any
form in their communication flow from time to time.
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UNIT 2 PREREQUISITES AND CONDITIONS FOR
EFFECTIVE AND GOOD COMMUNICATION
IN THE CLASSROOM

Unit Structure

2.1 Introduction

2.2  Learning outcomes

2.3 Prerequisites for Effective Communication ia @lassroom
2.4  Condition for Good Communication in the Classno

2.5 Summary

2.6 References/Further Reading

2.1 Introduction

There are prerequisites for effective communicatiorithe classroom.
These prerequisites include choosing a code tharyewstudent
understands, avoiding ambiguous code, choosing gudium for the
message and protecting noise and its effects.dguglly important for
the teacher to master the content of his messagthdostudents,
understand the code they understood and whicheof is suitable for a
particular situation.

2.2 Learning Outcomes

By the end of this unit, you will be able to:

o Discuss the prerequisites for effective communacatin the
classroom

o Explain the necessary conditions for good commuigican the
classroom

2.3 Prerequisites for Effective Communication in the
Classroom

It is very important for the teacher who wants ® duccessful in his
career to master the necessary prerequisites amditioms for good
communication in the classroom. By so doing, he belable to put his
ideas across to his/her students perfectly andtdyit

Effective classroom communication ensures studentarning.
Classroom communication assists students’ levelsaohprehension,
motivation and metacognition. It also has influemee their behavior
and learning (Yusuf (2016)
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In learning, communication uses both verbal and-verbal means.
Effective Communication in learning relates to:

1. Listening to others

2. Maintaining eye contact with speakers

3. Seeking opinion from others

4. Accepting ideas from others

5. Clear explanations (Zlatovic, 2018)

o Choose a code that is known by everyone to whomribgsage
is to be sent

o Avoid using a code that is ambiguous or that midpet
misunderstood by the receiver.

o Avoid choosing a medium that any of your receiveghh find
unpleasant to him or her

o Choose medium that is well suited to the conditioarder which
the message is to be sent

o Take whatever steps you can to reduce noise aefféists

Self-Assessment Exercise 1

e What are the necessary prerequisites for effectivemunication in
the classroom?

2.4 Conditionsfor Good Communication in the Classroom

a. The Message: (That is, the teaching point you want to get across
to your students)

) Do you have good mastery of the content?
) How do you want to ensure good mastery of the cdfite
o How do you want to structure it to ensure it isack to

your receiver?
b. The Receiver: (The individual students in your class)
o What code does he know?
o What previous knowledge does he have that will Enab
him to make sense of the message?

C. The Code: (This refers to the verbal, non-verbal)

o What codes are available to you that the receinens?
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° Which of this is most efficient for this occasiondathis
particular purpose?

d. The Medium: (Audio visual media such as chalk and talk,
pictures, modules, broadcast, satellite commurnagic.)

) What media are available in your school?
o Which will be most appropriate for the message waunt
to send under the noise condition you expect?

e. The Noise: (In attention, lack of interest, knowledge or liedt
experience interruption etc.

o What possible forms of noise will your message htve
compete with?

° How can some of these forms of noise be removed or
reduced?

In addition, there are top 10 essential skillsdffective communication:
I Listening

. Non-Verbal communication

iii. Be clear and be concise

Iv. Be personable

V. Be confident

Vi. Empathy

vii.  Always have an open mind
viii.  Convey respect

IX. Give and receive feedback
X. Consider the best medium for the job (Seery, 2016)

Self-Assessment Exercise 2

o List the conditions for good communication in th&ssroom.
o Itemize the necessary conditions for effective camitation
in the classroom.

25 Summary

To adequately communicate perfectly in the clagsiaie teacher has
to master the prerequisite effective communicatitrey should also
keep abreast of themselves the good conditionsvitiapromote good

communication in the classroom.
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You have been taught fully the necessities for atiffe and good
communication in the classroom. You as a teachexpgcted to master
these prerequisite and conditions of good condition

2.6 References/Further Readings/Web Sour ces
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UNIT 3 MEDIA OF COMMUNICATION AND
BARRIERS TO EFFECTIVE
COMMUNICATION IN THE CLASSROOM

Unit Structure

3.1 Introduction

3.2 Learning Outcomes

3.3 Instructional Media of Communication in the €&lpoom
3.4  Barriers of Communication in the Classroom

3.5 Summary

3.6 References/Further Reading

3.1 Introduction

The unit discusses some media used in the classtog@momote better
understanding and greater interaction between theests and their
teachers. The unit equally explains some barriavs effective

communication in the classroom. Teachers are eggdocttake note of
these barriers in order to minimize them when tegcn the classroom.
3.2 Learning Outcomes

By the end of this unit, you will be able to:

o Mention and explain some media of communicationthe
classroom.
° Discuss some barriers of communication in the otass

3.3 Instructional Media of Communication in the Classroom

The place of instructional media in communicationgess cannot be
over emphasized. For effective communication antiebenteraction
between the students and the teachers, it is veportant for the
teachers to always use different instructional metti teach their
students. Apart from the use of appropriate instonal media for
teaching, the teacher should also be mindful ofespnoblems that can
lead to ineffective communication in his/her class.

I Audio Media:

All media of communication that appeals to the senfshearing
e.g. radio, audio tape, audio CD, etc.
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ii. Visual Media:
All media of communication that appeal to the seosseeing
e.g. photographs, charts, diagrams, graphs andsothearners
have preference for the use of images, picturesoémel visuals
for better understanding of new information (Yus2016)

ii.  Audio-Visual Media:
All media of communication that appeal to the seofsbearing
and seeing for example television, computer, vidBoand so on.
Video for example can can be used to recreate &vent
demonstrate processes that cannot easily be reguliedsewhere
(Obielodan , 2016).

iv.  MassMedia:
These include print and electronic media used #axhelarger
audience for example newspaper, radio, televisimeynet and
others.

V. Multimedia:

A communication process may be termed as basedhen t
multimedia approach when it employs a number of iméd a
planned and organized combination for deriving mh@ximum
output in a particular communication situation. Mokthe well-
organized programmes of the reputed open educatiaistance
learning institutions are run through the multinsedipproach
adopted for the interaction with the learners. ldvamced
countries like United States of America, Canadajtabr,
Australia and Japan, it is used in a quite effectivay for
carrying out a number of on-line Courses.

Self-Assessment Exercise 1

1. Justify the use of instructional media in the adlasm.
2. List the various categories of instructional medral
explain how they can be used in the classroom

3.4 Barriersto Effective Classroom Communication

The basis for efficient and highly successful teagtearning process is
the effectiveness of the communication systemhdf communication is
highly effective in the teaching and learning pss;edefinitely there
will be effective learning. The result and effedtsniccessful teaching
could be well determined by the level of effectigses of the
communication system adopted. Therefore, it coeléddnd without fear
that the success of any form of classroom teacémplearning depends
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highly on the efficiency of the communication systadopted by the
teacher.

Nevertheless, some barriers to effective commuioicanh the classroom
have been identified. These include the following.

Physical Discomfort

There is no form of physical discomfort that tharteers are
subjected to in the classroom that cannot affestroanication in
the classroom. For instance, a classroom that &-cwowded
will definitely bring some discomfort to the learae Children
with some health problems such as bad sight, paicises etc.
cannot equally benefit from the teaching of theches no matter
how powerful the communication system adopted kyté¢acher.

Other forms of physical discomfort in the classroociude poor
classroom furniture, poor illumination of the classm,
unreadable teacher s handwriting both on the chalkband on
paper and any other conditions that make learnetdabe at
peace in the classroom. It is unfortunate that neesthers pay
little or no attention to this problem in the classm.

Physical environment of any place has a signifigaffitence and
impact on the mental, aesthetic and natural devedop of

anyone within the vicinity, therefore, to ensurdeefive and

meaningful communication in the classroom, franétforts

should be made to reduce problems relating to physi
discomfort to the bearest minimal level in the stasm

(Abifarin, 2004).

Verbalism

Verbalism refers to a communication mode in which teacher
devotes much of his time to talking without invalgithe learners
in the communication chain and without giving thesame

activities that are related to what he/she is tagjlabout to do or
engage them in some other classroom activitiesderao make
them active participants in the communication chain

According to Abifarin (2004), when learners are jeuted to
parrot fashion of teaching by the teacher, thenkeamay no
longer be interested in the teaching. At the same,twhen a
teacher uses words to express himself without olbaming
activities in the classroom, the learner will natly become
bored and tired of listening. This uninterestingp@xence may
make the learner to shift his attention from whaiteaching to
a more interesting experience in his environmehtsTs a very
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serious problem to effective communication in tlhessroom. It
is therefore, advisable to all teachers to enseg to little of
talking but much of practical activities that widdequately
engage the learners while teaching in the classroom

Day-Dreaming

Another major problem to effective classroom comicaition is
day-dreaming. Day dreaming refers to a situatioerehy a child
is physically present in the classroom but his misdseveral
kilometers away from the classroom. According toifédn
(2004), the anger in this sort of barrier is thhg learner may be
so much carried away in this recalled experiene¢ sbmetimes
he or she may smile and seem to be very attenfive.teacher
may interpret the external physical feature of tearner
presuming that he or she is really paying attenteohis lesson.
Day-dreaming can happen to all categories of learnbe
children or adults, because it serves as an extealled pleasant
defense mechanism against incessant classroomdmored

Therefore, to ensure effective communication in ¢hkessroom
and to reduce occurrence of day-dream among thredesa the
teacher needs to adequately prepare for his ordsson, pay
more attention to the learners, throw questionsdiiberent
learners in the class frequently and most impdstaimvolve the
learners in what is going on in the class from ttméme.

Limited Perception

Perception refers to the process whereby an indifitecomes
aware of events and objects in ones’ environmerdutih the
sensory modalities such as hearing, seeing, smeli#asting and
touching. Limited perception on the other hand nefto the
learners’ insufficient knowledge about a particuleoncept
(Abifarin, 2004). For instance, the leaner may @erf poorly in a
particular course because he or she has no suffikiwledge
on the different course content. This is anothaciat hindrance
to effective communication in the classroom.

To solve this problem, the teacher needs to enthae the

learners have sufficient and adequate knowledgeladt he is
saying while teaching. He needs to make his lessosimple as
possible and should also engage the learners ariety of class
activities to ensure that the learners are readljoding his

explanation while teaching.
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V. Referent Confusion
This concept refers to a situation whereby thenlearcannot
adequately relate his past experiences to the mresesk. For
instance, the place of previous knowledge cannotoler
emphasized. However, when there is no previousilegrto
employ, apply or recall in teaching and learninguation,
referent confusion eventually set in.

It is pertinent to note that, when the previousvdealge or learning of

the learner is not in conflict with his or her pFatlearning experience,
then there will be no referent confusion. The teacghould know that
each individual learner is different and uniquethe class, so also is
his/her referent ability and knowledge which dihgctietermine the

meaning of the transmitted message or information.

Others include:

1. Speech and language difficulties
2 Boring classroom lessons

3. Personality differences

4 Peer pressure

www.ehow.com

Self-Assessment Exercise 2

1. What are barriers to effective communication in [the
classroom?
2. Discuss the five main barriers to effective claesng
communication and suggest ways to remedy them.

3.5 Summary

Communication is highly central in the teaching aaarning process.
No matter how prepared the teacher is for the teske can only
succeed in getting his message across to the fsafriee has adequate
and very efficient communication skills. The teackkould endeavour
to constantly use appropriate instructional medizenvteaching and
equally improve on their communication skills. Atloinally, classroom
communication is prone to some problems or barrigrsis very
important for the teacher to identify any of therlgas that are peculiar
to his/her situation and remedy them effectivelgainmunication is to
be highly effective in the classroom.

Communication though has a major role in all watkdife; it has a

further more significant place in the teaching t&ag processes.
Research has shown that the teaching comprises ahlyntwo

64



EDT 811 THEORIES OF  COMMUNICATI ON AND
PHILOSOPHICAL BAS SOF INSTRUCTIONAL MEDIA

componentwsiz. the knowledge of the teacher and his mastery dwer t
communication skills for the transfer of the knodde. (Rawat, 3059)

The unit identified some media of communicatiortha classroom such
as audio, visual, audio-visual, mass media and imettia. It is
concluded with explanation on some of the barmérsommunication in
the classroom and how such barriers can be preyent@inimized
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MODULE 5 MODELS OF COMMUNICATION

INTRODUCTION

This module would teach you some models or theorads
communication. Several models or theories of comaation have been
developed by experts in the fields of educatioeahhology. A model
is used always to depict an idea, a concept orgthoin very simple
ways by various pictorial representations and @iag. Models make
learning simple (Prachi, 2015)

These models of communication include:

o David Berlo (popularly known as engineering model
o Harold Lasswell,
o Shannon and Weaver SMRE model of instructional

communication

Others include:

° Aristotle Model of communication
° Helical Model of communication
o Schramm’s model of communication (Prachi, J. 2015)

Some of these communication models would be discussmder the
following units:

Unit 1 David Berlo s Communication Model which ogies as
SMCR model

Unit 2 Harold Lassswell s Communication Model

Unit 3 S.M.R.E. Model of Instructional Communicatjo
Communication Model with Fidelity and Overlapping
Experience

UNIT 1 DAVID BERLO S COMMUNICATION MODEL
Unit Structure

1.1  Introduction

1.2 Learning outcomes

1.3 David Berlo’s Model of Communication

1.4  Summary

1.5 References/Further Readings/Web Sources

1.1 Introduction

In the field of communication, there have been tadb theories or
models that have been developed over the yearsbple in order to
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improve communication flow. David Berlo is one dtfetpeople that
develop such models. The model he developed wagcdhafter him as
David Berlo s Communication Model.

1.2 David Berlo’s Model Of Communication

In David Berlo’s communication model, communicatamginates from
the sender or source. The sender or source coutbdebteacher, pupil,
resource, person and media (Abifarin, 2004). Resainto account the
emotional aspect of the message. It operates infSkhGde: S-Source;
M-Message; C- Channel; R- Receiver

I Under source (S), we have: Communication skillstitédes;
Knowledge; Social system; Culture.

. Under Message(M) we have: Elements; Content; on side;
Structure; code on the other side while Treatmentat the
middle.

iii. Under Channel we have: Seeing; Hearing; Touchimgelihg;
Tasting

Iv. Under Receiver, we have: Communication skills; tAdes;
Knowledge; Social system; Culture.

Feedback
\ 4
Send » Message Chann » Recei
Knowle Content Seeing Knowle
Attitud Elemen i Smellin Attitud
Communicat Treatm NOISE Hearing Communicat
ion skills ent ion skills
cultu code Tasting cultu
Touchin

David Berlo’'s Model O

There exists the message in the communication ehamhe message
could be in form of knowledge, values, attituded gKills. In between
the sender or source and message, there existotbe factors. These
can affect effective communication adversely. Thisa factor could be
psychological, physiological or physical. Any fohdistraction in the
communication process is regarded as noise factor.
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In is model of communication, next to the messagehe channel
through which the message will pass through. difisn directly through
the air waves. The channel can be by correspondeoocks, letters,
post, radio, television, package instruction paekagd some form of
electrical or electronic devices.

The final stage of David Berlo’s model is the reeeior the destination.
In classroom communication, the destination or ixe&zeof instruction
are the pupil and the teacher.

Self-Assessment Exercise

1. Give a brief description of David Berlo |s
Communication Model.

2. Explain in details David Berlo’s Communication
Model.

1.3 Summary

N

In explaining David Berlo’s Communication Modelgtteacher should
make use of well labelled diagram of David Berl&€®mmunication
model in order to make his explanation more explici

David Berlo’s communication model shows the flowcoimnmunication

from the source to the destination. It equally poiout the noise factor
in the communication flow.

1.4 References/Further Readings/Web Sources

Abifarin, M.S. (2004)Modern Approach to Educational Technology
Lagos, Inter-Ventures Publishers.

Prachi, J. (2015) Communication ModdReviewed by Management
Sudy Guide Content Team
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UNIT 2 HAROLD LASSWELL'S COMMUNICATION
MODEL

Unit Structure

2.1 Introduction

2.2  Learning outcomes

2.3  Harold Lasswell’'s Communication Model

2.4  Comparism between David Berlo’'s and Harold hesdiss Model
of Communication

2.5 Summary

2.6  References/Further Readings/Web Sources

2.1 Introduction

Harold Lasswell is one of the experts that devedope model of
communication. His model is also called psycholafjimodel. The
model he developed is also named after him just Diavid Berlo. You
are advised to critically study the model and compéa with David
Berlo s Model. You can as well tabulate the differes you may
observe.

2.2 Learning Outcomes

By the end of this unit, you will be able to:

) explain Harold Lasswell s Model of communicatiordetails
2.3 Harold Lasswell's Communication Model

Harold Lasswell s Communication Model is one of gogular models
of communication developed over the years. Youexgected to study
the model and point out its contributions to comroation technology.

Harold, Lasswell was famous for his linear modelcommunication
developed in 1948 (Mulder, 2018) It describes datamnmunication in
relation to: Who? Said What?, In What Channel2ytbom/ with what
effect? (Sapienza, lyer & Veenstra, 2015)

Lasswell put forth one of the basic but significasdmmunication
models with social scientific background in 1948isTmodel includes
the sequence namely

) who
1)) says what,
1)) in which channel,
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V) to Whom,
V) under what circumstances, and
vi)  with what effects.

This model provides explanation for linear, one-waymmunication.

This model gives importance to the communicator lisdmessage but
like in Aristotle’s model, the element of feedbasks not included.

However, this model had helped improving the undeding about

communication among social scientists engaged imnwoanication

theories. This model was useful in political commeation, propaganda
and political symbolism. The model also assumes db@municator

wishes to influence the receiver and, therefores ®mmmunication as a
persuasive process (Baecker 2017)

Harold Lasswell’'s model is under the psychologicabdels of
communication. Psychological model of communicatisnconcerned
with the effect of message as well as its sourcg @istinction. In
psychological model of communication ask questisush as (i) Who?
(i) Says What (iii) In which Channel (iv) With whaeffect are
addressed.

2.4 Comparism between David Berlo’s and Harold Lassell

Model of Communication

Harold Lasswell's Model David Berlo’s Model
WHO Corresponds with source or sender
WHAT Corresponds with Message

IN WHICH CHANNEL
Corresponds with channel

TO WHOM Corresponds with
Receiver/Destination

WITH WHAT EFFECT Corresponds with feedback
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WHO | sAYs
: WHAT | )
IN WHICH
CHANNEL

WITH TO 4_____””///J
WHAT WHOM

Harold Lasswell’s Model of Communication

Self Assessment Exercise

o Try and study Harold Lasswell’'s communication moietietail
and point out its similarities and differences widavid Berlo’s
communication model

2.5 Summary

Teacher should explain Harold Lasswell’ s commuimcamodel to the
students with the aid of a well labeled diagram.cidie also compare the
model with David Berlo’s model of communication

Harold Lasswell's Communication is called or reéeir to as
psychological model of communication. the modeb&sed on certain

psychological questions such as who says what? wiiht effect? and
to whom?

2.6 References/Further Readings/Web Sources
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UNIT 3 SSM.R.E MODEL OF COMMUNICATION,
COMMUNICATION MODEL WITH FIDELITY
AND COMMUNICATION MODEL WITH
OVERLAPPING OF EXPERIENCE

Unit Structure

3.1 Introduction

3.2  Learning outcomes

3.3 S.M.R.E. Model of Communication

3.4  Communication Model with Fidelity

3.5 Communication Model with Overlapping of Expege
3.6 Summary

3.7 References/Further Readings/Web Sources

3.1 introduction

In this unit, S.M.R.E. Model of Communication, Comamication Model
with Fidelity and Communication Model with overlapg of experience
are examined. The relationship that exist betwedh.FRE. model of
communication and other communication models a® pbinted out.

3.2 learning Outcomes

By the end of this unit, you will be able to explai

° S.M.R.E. Model of Communication
o Communication Model with Fidelity
o Communication Model with Overlapping of Experience

3.3 S.M.R.E. Model of Communication

S.M.R.E. Model of Communication, Communication Mbdeith
Fidelity and Communication Model with overlappinfyexperience are
models of communication. All these models explaommunication
flow in their own forms.

This model has to do with input output relationsiighonubi &
Akintaro 2016) Communication can also be explaimettrms of input-
output relationship involving message formulatiotransmission
reception and interpretation as reflected in tid.B.E. model presented
above (Etim, 2006). This linear communication mattes not illustrate
the reciprocity which the communication proceskmown for. Ibe-
Bassey (1992) modified this process to include risponse that will
reduce noise ration to ensure communication figelit
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3.4 Communication Model with Fidelity

Communication fidelity is regarded as the degreecairespondence
between sender’s intended meaning of a particulessage and the
receiver’s understanding of the meaning (www.bussdectionary.com)

Message is encoded and transmitted through chabgeise sender or
source of information to the receiver that will pegs the message by
decoding using sensory modalities. The message heillsent back
through the feedback (response loop) of the semterwill examine the
impact of the message sent. The sender will obsdrgedegree of
analysis and interpretation by the receiver.

There may be inferences of noise that will reduoe fidelity of the
message. In general, communication models are ajga@l on the
overlapping of experiences between the sender bhadréceiver of
information (Etim, 2006).

Schramm’s model is relevant where the sender amdettipient have to
understand the message before the correct intatjpre{Janse, 2019)

3.5 Communication with Overlapping of Experience
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Self-Assessment Exercise

1. Discuss the following model of communication
a. S.M.R.E. Model of Communication

b. Communication model with fidelity c.Commurtica model with
overlapping of experience

3.6 Summary

Communication models or theories are the bed réadommunication,
several communication models have been developed ine years.
Some of the models have also been modified oveydhes. Some of the
examples of the communication models are linear ngsomcation
model, S.M.R.E. communication model, communicatrmodel with
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Fidelity and Communication Model with Overlapping @xperience.
You are expected to read and master these comntionicaodels in
order to understand the basic theories that arecadsed with
communication

In this module, the different communication moddiave been

discussed. These communication models include SB.R
communication model, communication model with figel and

communication model with overlapping of experience.
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MODULE 6 CONCEPT OF PHILOSOPHY AND SOME
EDUCATIONAL PHILOSOPHERS WITH
EMPHASIS ON INSTRUCTIONAL MEDIA
CONCEPT OF PHILOSOPHY

INTRODUCTION

In this unit we shall examine the concept of philosophy. That is, the
meaning of philosophy from the popular conception of philosophy and the
technical or professiona sense. From the popular sense of it, philosophy is
often used to characterize a person s or agroup of people s attitude to life. It
is often used to characterize a person s expressed or observed world view.
According to Akinpelu (1985), this world view may be the sum total of his
assumptions, beliefs, attitudes, and prejudices which are popularly inherited
and partly acquired in the process of living. It is to either or both of these
two senses that is sometimes referred to when we claim to have a personal
philosophy of life. In the technical or professional sense, philosophy is
conceived of as an academic discipline to which scholars devote their time
and energy. It is characterized by logical consistent and systematic thinking
S0 as to reach conclusions that are sound, coherent and consistent in all
their parts. This unit presents a detailed discussion on the meaning of
philosophy.

In this module, you would be introduced to the concept of philosophy. This
would be discussed under the following units.

Unit 1 Meaning/Definition of Philosophy
Unit 2 Branches of Philosophy
Unit 3 Some Educational Philosophers with  Emphasis on

Instructional Media

UNIT 1 MEANING AND DEFINITION OF PHILOSOPHY
Unit Structure

1.1  Introduction

1.2  Learning outcomes

1.3  Main content

14 Summary

1.6 References/Further Readings/Web Sources
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1.1 Introduction

1.2 Learning Outcomes
By the end of this unit, you will be able to:

J Explain the meaning of philosophy

o Identify the branches of philosophy, that is, metaphysics,
epistemology and axiology
J | dentify philosophers with emphasis on instructional media

1.3 Meaning/Definition of Philosophy

There are different terminologies you will be coming across in our course
of discussion. These terminologies are well discussed in this unit. They are
discussed in avery simple language.

The word philosophy is coined from Ancient Greek word Philosophia
which means love of wisdom. That is, an in-depth search for knowledge
and truth. It is the search for and establishment of the truth by the use of
reason. That is why Bello (1999) defines philosophy as the process of
asking questions or asking rational inquiry into the meaning of reality.

According to Molagun (2000) Philosophy is a critical inquiry into the
principle of reality, knowledge and value. It is also attempts to find out and
establish what is happening in life by the way of reasoning Philosophy is
about enquiry. That is, it involves asking questions in order to rid a man s
mind of all pre-conceived ideas which usualy stand in the way of the
understanding.

Philosophy do not ask questions that are ambiguous. That is, questions that
are loaded with several interpretations and those that demand for yes or no
answers. In asking philosophical questions, all biases, assumptions and
prejudices are avoided.

Philosophy asks questions that are related to beliefs (that is, on reality),
guestion asked are purely theoretical. In Greek Theoria means speculation
or contemplation, that is why philosophical question are speculative and
contemplative.
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Philosophy can aso be seen from the perspective of school discipline. As
an academic discipline, it attempts to organize al fields of human
endeavour, in order to alow for a comprehensive understanding and
interpretation of the totality of reality.

Every aspect of human endeavours are covered through the main
branches(structures) of philosophy. These are, Metaphysics, Epistemology,
and Axiology. These branches of philosophy are called components of
philosophy in some books of philosophy. Philosophy is an activity which
may eventually become away of life of an individual (Pecorino, (no date)

Self-Assessment Exercise

1 Make an attempt to explain the meaning of philosophy in
your own words.
2. Discuss the meaning of philosophy as a school discipline

14 Summary

Philosophy as a discipline has a lot of contributions to the development of
education generally. Therefore, whatever development in educations has
philosophical foundation. Teachers are expected to explain philosophical
foundations to their students adequately.

In this unit, the concept of philosophy has been explained fully. Emphasis
has been laid to philosophy as an academic discipline. Teachers should
explain thisto their students very well.

15 References/Further Readings/Web Sour ces
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www.qcc.cuny.edu Retrieved on 15/06/2020

https.//philosophy.fsu.edu What is Philosophy Florida State University

77



EDT 811 THEORIES OF COMMUNICATI ON AND
PHILOSOPHICAL BAS SOF INSTRUCTIONAL MEDIA

UNIT 2 BRANCHES OF PHILOSOPHY
Unit Structure

2.1  Introduction

2.2. Learning outcomes

2.3  Branches of Philosophy
2.3.1 Metaphysics
2.3.2 Epistemology
2.3.3. Types of Knowledge

2.3.3 Axiology
24  Kind of Values
25 Summary

2.6  References/Further Readings/Web Sources
2.1 Introduction

In the previous unit, the meaning of philosophy has been explained. In this
unit the branches of philosophy such as metaphysics, epistemology and
axiology will be discussed.

2.2 Learning Outcomes
By the end of this unit, you will be able to:

. |dentify the 3 branches of philosophy
J Explain each of the branches of philosophy
o Compare each of the 3 branches of philosophy

2.3 Branchesof Philosophy

Philosophy as an academic discipline can be divided into 3 branches. These
are metaphysics (nature of man and the nature of the world), epistemology
(which is about the search for knowledge and truth) and axiology which
deals with values. These 3 branches will be explained in details in this unit.

The three main or important branches of philosophy are:
i Metaphysics

ii. Epistemol ogy

iii.  Axiology
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2.3.1 Metaphysics

Metaphysics is the theory about the nature of man and nature of the world
in which helives.

" It deals with the questions of what man really is

. From where man had his origin

" What place does he go after his death

" It deals with how man behaves the way he does things?

Metaphysics, however, at times goes beyond and above questions to discuss
abstract and hidden topics. For example, we can discuss under it the
guestions about the nature of the soul or the mind, whether a man has a soul
or mind, if he has one how it functions and finally what happensto it at his
death?

Metaphysics also asks other questions such as
. Whether God exists
" If he does, how can we know him?

All these are fair questions for metaphysics to answer. Other philosophical
topics such as human destiny, predestination, fate and freewill are regularly
discussed under metaphysics.

2.3.2 Epistemology

It is in theory of knowledge or epistemology that the relevance of
philosophy to education, most especially, in the classroom teaching and
learning activities is most felt. John Dewey had noted that, the search for
knowledge and the truth is the common task of both education and
philosophy. The only difference is that while education as process is
concerned with the impacting of knowledge by the teacher and its
acquisition by the student (using the finding of educational psychology).

Epistemology digsinto the root of knowledge. It asks questions such as:

. What do you mean by knowledge itself?

J What isit to know something?

. What are the sources of knowledge?

J How do we establish that we know when we claim that we know
something?

Do we know in the same way in all the subjects in the curriculum?

. If not, what are the types of knowledge that are possible?
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o What are the prices that we should pay on the difference of
knowledge

J availableto us?

o What types of knowledge is of most worth?

These are questions which philosophy deals with while psychology of
education deals with the most efficient way by which the knowledge can be
imparted or acquired (Akinpelu, 1985).

Akinpelu (1985) equally asserts that teachers impart various types of
knowledge in the classroom according to their area of disciplines. It is
important for a teacher to know the types of knowledge he impacts. What
are their sources and how much relevance can be placed on them. It is
equally of relevance that the teacher should be aware of the way of
knowing his particular subject.

2.3.3. Types Of Knowledge

i Revelation Knowledge

Thisisthe type of knowledge we have through revelation. Thisisthe
characteristic knowledge in al religion, especially the revealed
religion of Christianity and Islam with which most of us are familiar
through the Bible and Quran respectively. For instance, the ten
commandments in the Bible were revealed to Moses while Quran
was revealed to Prophet Mohammed. This is a type of knowledge
that is not open to observation or other empirical test, nor can it be
proved by logic and reasoning. It just has to be accepted by faith,
that is, regarded as absolutely true on faith. For example, Christians
and Muslim believe that there is God despite the fact that they have
never seen him. They believe and their belief is not open to doubt or
investigation.

ii. Empirical or Scientific Knowledge

This knowledge is scientific in nature. It is the type of knowledge
that is obtained through observation of the things around us, through
your sense organs and through personal experiences from actions in
which we are involved. This type of knowledge is widely used in
sciences both the natural and social sciences. It is an empirical type
of knowledge which means that it can be verified for its truth
especially by those who have the expertise to do so. It is a type of
knowledge that is highly valued due to its truthfulness and
reliability.
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iii.  Rational Knowledge

This is a type of knowledge we derive through reasoning. It is not
acquired by empirical knowledge. That is, not by observation but by
inferring new knowledge from what we know aready. The
mathematical subjects are good example of natural knowledge, so
also is a subject like philosophy. Given some hypotheses or premise,
we can go on to deduce a number of conclusions that must
necessarily follow. For example, for the given premise that a man is
abachéelor, it follows as of necessity that heis not married.

Self-Assessment Exercise 1

1. Explain the 3 branches of philosophy
2. ldentify the types of knowledge under metaphysics and explain each
one of them fully

2.3.4 Axiology

Axiology as branch of philosophy deals with values. That is, it is the theory
of value. It considers the nature and kinds of values, beliefs and the
worthwhileness of issues, practices and things. Vaue primarily refers to
those objects which are cherished, appreciated, wanted, deserved or needed.
The psychologist will determine values as the objects of our desire and
interest.

But such a definition gives only half the truth, but it is just the case that a
person may desire an object, but that object may turn out to be something
that has no lasting value or something that he ought not to desire. For
example, children, if left to themselves, may desire to play or talk the whole
day; but their teacher, considering that, it is not valuable (desirable)
enough, sets them to work for part of the time. Here it is clear that it is not
sufficient for a person to express a desire for something, the object desired
has also to be worth desiring or to be desirable before we can say it is
valuable.

Thus, in curriculum development what the child wants to do out of
spontaneous interest has to be taken aong with what he needs to do either
for surviva or for his future development.

There are two main kinds of values. These are aesthetic and or moral .

81



EDT 811 THEORIES OF COMMUNICATI ON AND
PHILOSOPHICAL BAS SOF INSTRUCTIONAL MEDIA

24 Kind of Values

i Aesthetic Value
This refers to the philosophy of art and beauty. It is the field that
tries to define nature of the beauty and formulation of principles
governing its production and evaluation (Bello, 1991).

Beauty is the recognition of perfection through the employment of
the senses. Individual s aesthetic perception differs. For example,
what is beautiful to one person may not be beautiful to another
person. Aesthetic value is of a great necessity to production of
instructional media.

ii. Ethicsor Moral Philosophy
This refers to the philosophy of right conduct and right action. It
classifies man s action and behaviour into either right or wrong by
probing and analyzing such actions.

Ethics and Moral philosophy ask questions such as

a Isit right to steal your uncle s money?

b Isit proper to cheat in an Examination?

C. Isit good to damage your school infrastructure?
d. Isitideal for oneto tell lies?

e Isit proper to take bribe as a public officer?

People with right ethical values will always conduct themselves well in all
aspects of life. They will aways want to act according to the law of the
land. A man with high ethical value will always act according to his
conscience. There are ethical values attached to different disciplines. For
example, there are professional ethics such as military, educational, legal,
medical, ethics etc. Members of these professions are expected to practice
according to the ethics of the

profession.

Self-Assessment Exercise 2

1. Identify the various branches of philosophy
2. Mention the types of knowledge under epistemology and kinds of values
under axiology
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25 Summary

In this unit, the 3 branches of philosophy have been discussed. The teacher
is expected to show the different types of knowledge and the kinds of
valuesto their students.

This unit discusses the 3 branches of philosophy. That is, metaphysics
epistemology and axiology. The types of knowledge under metaphysics and

kinds of values under axiology ware equally discussed. Teachers are
expected to explain these fully to their students.

2.6 ReferencesdFurther Readings/Web Sources

Akinpelu, J.A (1985) An Introduction to Philosophy of Education London,
Macmillan Publisher Ltd.

Bello, J.Y. (1991) An Introduction to Philosophy Ilorin, Femac Press
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UNIT 3 SOME EDUCATIONAL PHILOSOPHERS WITH
EMPHASISON INSTRUCTIONAL MEDIA

Unit Structure

3.1 Introduction
3.2  Learning outcomes
3.3  Some Educational Philosophy
3.4  Educational Philosopherswith Emphasis on Instructional Media
3.4.1 John Amos Komensky (Comenius)
3.4.2 Burrhus Freedrick Skinner
Invention of Teaching Machines
3.4.3 MariaMontessori
3.4.3. MariaMontessori Emphasis on Instructional Media
35 Summary
3.6 References/Further Readings/Web Sources

3.1 Introduction

In the unit, we shall examine three educational philosophers which placed
emphasis on the use of instructional media. These include Comenius,
Skinners and Maria Montessori. The contributions of these philosophers to
the development and use of instructional media will be explained fully in
the unit.

3.2 Learning Outcomes
By the end of this unit, you will be able to:

Explain the contributions of the following educational philosophers to the
development and use of instructional media

I Comenius

ii. B.F. Skinner

iii.  MariaMontessori

3.3 Some Educational Philosophers
There have been severa philosophers that have contributed to the
development of education. These include people like Socrates, Herbert,

Dewey and others. Their contributions to the Development of Education is
still very unique till today. In this unit, emphasis will be placed on
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Comenius, Skinner and Montessori because of their contributions to the
development and use of instructional media.

These men and women are regarded as educational philosophers because of
their contributions to the development of instructional media in different
fields of education. For instance, many of the educational philosophers
concentrated on only one or two foundation disciplines in education, such
as psychology, sociology or economics and did not treat the whole field of
education as one unit.

There are other educational philosophers of note, who over a considerable
period of time offered inclusive and unified system of ideas relating to all
or most of the main issues of education. People like John Dewey and Alfred
North Whitehead have written inclusively and comprehensively on
education.

Some other educational philosophers of note are regarded because of their
contributions or theories or new emphasis on the process of education.
These may relate to psychology relating to the pupil or his teacher. For
instance, Rousseeau and Frobel charted the stages through which a child
matures John Locke or Pestalozzi describes the properties of an idedl
educator. Some other philosophers concerned themselves with genera or
specific methods of teaching and learning. This is the field of Comenius
with his one sure way of Loyola and the Jesuits, of John Dewey s project
method and Herbert whose step were developed into lesson plan of
countless courses in pedagogy.

3.4 Educational Philosophers with Emphasis on Instructional
Media

Many of the educational philosophers did very little on the use of teaching
aid for teaching and learning. Except Commenius who made mention of its
relevance to teaching and learning specifically. Some other philosophers
whose work could be seen as contribution to the development of teaching
aids (now called instructional media, educational media or instructional
materials) are B.F. Skinner who developed the teaching machines and
Maria Montessori who laid much emphasis on the teaching of the children
with graphic and other materials.

3.4.1 John Amos Komensky (Comenius)

He was born in 1552 in a small Moravian village near Uhersky Brod. His
father was a man of standing in the small religious sect called Unity of
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Brethren but more generally known as Moravian Brethren. His father,
mother and two of his three sisters died when he was twelve years old.
When John was sixteen years old he became a candidate of the ministry and
his church sent him to the grammar school at Prerov where he proved to be
very intelligent and successful scholar. He was ordained in 1616 after his
higher education at the Calvinist Academy of Herborn. He spent the next
two years as an assistant to Bishop Lanechy before getting married. He left
for Northern Moravia after his marriage. He wrote his mgjor book Opera
Didactica Omniain 1657. He spent his last years in Holland where he died
in 1670.

Comenius advocated for universal education. He contends that school
education is preferable to home education. He believes that school is
necessary since it is seldom that parents have adequate ability or the
necessary leisure to instruct their children. He also advocated that children
should be taught together in the same class. He equally believes that better
results and more pleasure are obtainable when one pupil serves as an
example and a stimulus for another.

A manuscript work in Latin by Comenius The Pampadia argues that
considerable length, supported freely by texts from the scriptures, that all
should be educated irrespective of class, creed, sex or age, in all things and
according to their true nature. All life is to be a school from cradle or even
prior, to the grave. He distinguishes seven stages or schools education.

i. The Antenatal
ii. Infancy

iii.  Boyhood

iv. Adolescence
V. Y outh

vi. Adulthood
vii.  Senescence

He is of the opinion that death should complete these series of education or
stages of learning. According to Comenius, the first school has its location
in the womb, the second stage in every home, the third stage in every
village, the forth stage in every town, the fifth stage in every kingdom or
province, the sixth stage in the whole world and the seventh stage wherever
old men congregate. The first two may be designated private schools, the
middle three public schools since they are under the supervision of the
church or community; and the last two personal since every man thus far
advanced in years is, should be, the architect of his own fortune, and his
education isin the hands of himself and of God.
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Provision for each stage of life in the way of schools, books and teachers
must be made. A chapter in the Pampadiais devoted to each of these stages.
Rusk and Scotland (1985) asserts that Comenius laid great emphasis on the
value of teaching aids. He would certainly have pressed today for the
widest possible use of mass media for teaching and learning . Based on the
assertion of Rusk and Scotland (1985) it is assumed that Comenius is one
of the earliest philosophers if not the first to advocate for the use of mass
media in the teaching and learning process. It is upon his earlier assertion
that other philosophers, educators and experts carried out further
investigations and development in the use of mass media for teaching and
learning.

3.4.2 Burrhus Freedrick Skinner (March 20, 1904 to August 18,
1990)

B.F. Skinner was born on March 20, 1904 in Susquehanna, Pennsylvania to
Grease and William Skinner. He is a son of a Lawyer, he attended
Hamilton College in New Y ork with the intention of becaming a writer. He
received his B.A. English Literature in 1926. on graduation he was at his
parents home in Scranton, attempting to become awriter of fiction. He soon
become disillusioned with his literacy skills and concluded that he had little
world experience and no strong personal perspective from which to write.

Skinner received a PhD from Harvard in 1931, and remained there as a
researcher until 1936. He then taught at the University of Minnesota at
Minneapolis and later at Indiana University where he was chair of the
psychology department from 1946-1947 before returning to Harvard as a
tenured professor in 1948. He remained at Harvard for the rest of his career.
He died in 1990 and was buried in Mount Auburn Cemetery Cambridge,
M assachusetts.

3.4.3 Invention of Teaching Machines

Teaching machine is one of the earliest instructional media invented. It was
invented by B.F. Skinner. It is a mechanical invention to automate the task
of programmed instruction.

The teaching machine was a mechanical device whose purpose was to
administer a curriculum of programmed instruction. It housed a list of
guestions, and a mechanism through which the learner could respond to
each question. Upon delivering a correct answer, the learner would be
rewarded.
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In Europe and America, the introduction of computer technology into
education resulted from the invention of teaching. Machine. The ideas got
from teaching machine were later extended and integrated into programmed
learning and now to computer technology in education.

Teaching machine were initially used for testing learning but Skinner laid
more emphasis on the programme. He believed that the teaching machine
should not only test, that is, should not only perform an adjunct function to
the teacher but should also teach. Skinner borrowed ideas from his operant
conditioning of learning to really organize a programme for teaching. The
machine was thus used to teach this programme and also to test and provide
immediate feedback.

With the development Skinner brought into the teaching machines, al the
teaching, did just three things:

a Display a stimulus materials
b. Accommodation of aresponse
C. Provisions of reinforcements

Based on the functions of teaching machines above, it could be detected
that there are similarities between the teaching machine and programmed
learning. Infact, programmed learning could be seen as an off-shoot of the
concept of teaching machine

3.44 MariaMontessori

Maria Montessori is a medical doctor by profession. Her parents intended
her to be a teacher, but her own preferences were more assertive. She was
seeking a career in engineering. She went to a Boys Technica High School,
but in 1989, at the age of twenty-six, she became the first woman to
graduate in medicine from the University of Rome, indeed the first in Italy.
On the staff of the University s Psychiatric clinic, she specialized in
working with mentally deficient children. She was travelling to London and
Paris to study the method of Jean Itard and Edward Seguin. Her two years
of success with backward children fostered her interest in general
education. She returned to Rome as a student of philosophy, psychology
and anthropology, at the same time assisting on the staff of the City s
Training College for women. In 1904 she become a professor of
Anthropology.
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3.4.3.1 MariaMontessori Emphasison Instructional Media

The role of Maria Montessori in the development of instructional media
could be seen in her efforts to give the best education to the children
through her preparatory training. Her effort in the development of
instructional media started in one December when some pupils were
playing near the chimney where she was sitting. She asked a five year old
boy who sat beside her to draw a picture of the chimney with a piece of
chalk. The little boy obediently made a rough sketch of the chimney on the
tiles which formed the floor of the roof terrace. Maria Montessori
encouraged the boy and praised his work. After alittle time, the child said |
can write! | can write the boy knelt down again and wrote on the pavement
the word hand. He also wrote Chimney and roof . Later two or three said to
Maria Montessori Give me the chalk. | can write too indeed, they began to
write various words such as mama, hand, John, chimney, Ada etc. These
children s ability to draw and write letters is a further development in the
field of instructional media.

The teaching of reading is prepared for in the Montessori system by the
procedure adopted in the teaching of writing. Included in the exercises
preparatory to writing is word building with sand paper script characters
representing the sounds of the spoken word.

According to Montessori, reading demands the inverse process, that is, the
reproduction of the sounds into words. It is also necessary for the correct
enunciation of the word for the proper accentuation of the syllables, and
this comes only with recognition of the meaning. She equally said, what |
understand by reading is the interpretation of an idea from the written signs
and again, until the child reads a transmission of ideas from written words
he does not read. In Montessori system, the didactic material for the lessons
in reading consists of dips of paper or cards upon which are written, in
clear large script, words and phrase. In this system also, graphic signs for
the numbers are cut in sandpaper, the pupil is taught to associate the names
of the numbers with their graphic forms. The graphic signs are related to
the quantity represented.

The use of various sand paper cuts and some other graphic material to teach
reading and number in Montessori system can be regarded as Maria
Montessori s contribution to the development of instructional media despite
the fact that the action is not a deliberate attempt towards the devel opment
of instructional media.
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3.5 Summary

It is very important for you to know the philosophical basis of learning and
to equally understand some of the contributions of some of the philosophers
that have made their impacts on the development and use of instructional
media. This will serve as basis for your understanding of the place of
instructional media in the teaching and learning process.

In the module, the concept of philosophy has been examined. The different
branches of philosophy such as metaphysics, epistemology and axiology
were also discussed. Under the discussion of epistemology, the different
forms of knowledge such as revelation knowledge empirical or scientific
knowledge and rational knowledge were adequately explained.

In this unit specifically, the contributions of some of the educational
philosophers with emphasis on instructional media such as Comenius,
Skinner and Maria Montessori were equally discussed.

Self-Assessment Exercise

1. Write short notes on the contributions of the following
philosophers to the development and use of instructional media:

(&) Comenius

(b) B.F. Skinner

(c) Maria Montessori

3.6 ReferencedFurther Readings/Web Sources
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