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Introduction

EDT 834 Instructional Television and Radio is a two creditirse for
the Masters’ degree programme in Educational Teolgyo

The course consists of two (2) modules of sevemu((fts each. Module
1

dwells on instructional television while module 2isaisses
instructional radio. The material has been develop® suit

undergraduate students in Educational TechnologiyealNational Open
University of Nigeria (NOUN) by adopting a systehat highlights the
key areas in Instructional television and radiodpiction.

It is expected that at the completion of this ceues student will surely
develop a positive stance to instructional televisiand radio. In
addition, a hardworking student will be able to gete instructional
television and radio programmes not only in hisjscibarea but for
other areas of learning or entertainment.

Since instructional television and radio are creagfforts, students are
expected to improve on their first creative effoespecially in script-

writing, by re-writing the first script and makirgrrections to write the

script as many times as possible until an excefienpt is arrived at.

The internet is full of information on instructidnalevision and radio,
please avail yourself of the search machines td ther web and be
abreast of developments in this creative area.

The Course Guide tells you briefly what the coussabout, what course
material you will be using and how you can work yaay through the
course materials. It suggests some general gugdefor the amount of
time you are likely to spend on each unit of theirse in order to
complete it successfully. It also gives you somiglgiuce on your Tutor
Marked Assignments.

What you Will Learn in thisCourse

The overall aim of EDT 734 Instructional Televisiand Radio is to
introduce you to some important aspects of Instvnet Television and
Radio. During the course, you will learn about tises of Instructional
Television and Radio. You will also learn about th&ssification of the
media; types of instructional television and radloe effectiveness of
television and radio in some selected countriesosscrthe world;
production of instructional television and radionda finally, the

instructional and radio script format.
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Learners of nowadays are unique because of the@pdepance of mass
media. Modern communication technology is alreachufght into play
in the teaching/learning situation. The questiow m® how we can best
use the mass media for effective instruction.

There is affirmation at the end of the course ttiaproperly and
creatively used, instructional media can provide wish hitherto
unattainable opportunities to enhance the teadeimging environment.

As you go through the course, you will discover tirgent need to
harmonize the traditional ways of teaching withtiastional television

and radio. The role of media in allowing flexibyliin learning is clear:

materials - print and audio visual — are attractalernatives to the
routine of lecture. Flexibility is enhanced whatternatives to teacher
- talk are available. The course gives you an oppdy for more

flexibility in teaching and learning.

Course Aims

This course aims at giving a general understanaihgnstructional

television and radio. The course takes you fromimethssification to

production of your own television and radio instroeal materials. By
the end of the course, you should be able to plaie scripts and head
for the studio (if available) for your own records

Course Objectives

To achieve the general aims listed above, each hag specific

objectives. The unit objectives are always includethe beginning of a
unit. You should pay attention to them before ytartsvorking through

the unit. You need to refer to the objectives dyratudy of the unit to
monitor your progress. After completing the uniguyneed to look

afresh at the unit objectives. By referring to alijes before, during
and after working through the unit, you can be sune have done what
is required of the unit. Set out below are the sinvbjectives of the

course as a whole.

On successful completion of the course, you shbalédble to:

Identify the various classifications of educationsddia.
Describe eight functions of instructional media.

Define instructional television.

Identify at least three types of instructional veden.
Categorize the strategic roles of instructionatidion in a
formal educational system.

agrwNE
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6. Categorise the strategic roles of instructionawision in a non-
formal education system.

7. Analyse how United Kingdom has made instructiopg\ision
effective.

8. Describe how instructional television was usedvory Coast.

9. Describe how instructional television was used AU

10. Describe the advantages and limitations of insivnel
television.

11. Identify the production staff team.

12. Identify the production crew team.

13. Explain what a normal television studio is madefupo

14. Distinguish the four stages in television productio

15. State some hints on script-writing for television.

16. Describe the instructional television format.

17. Describe seven steps to assure instructional ptimaiuc

18.  Narrate the historical background of instructiorzalio.

19. Identify at least three types of instructional cagrogrammes.

20. Describe the effectiveness of instructional radiga) Nicaragua
(b) Mexico (c) Kenya.

21.  Distinguish between ‘hearing’ and ‘listening’.

22. ldentify four areas of breakdown in audio commundaa

23.  Describe four techniques you can use in improvirsgructional
skills.

24. Discuss five advantages and five limitations ofrinstional radio

25. Describe one possible use of instructional radigor area of
discipline.

26. Identify some facilities in the performance studio.

27. ldentify some facilities in the production controbm.

28. ldentify some functions of sound in production.

29. Describe the stages in the preproduction of inttrnal radio
programmes.

30. Describe the stages in the script-writing process.

31. Write your own script for an instructional radicoduction by
looking at the sample given.

32. Specify some techniques a presenter should possess.

33. Describe some post-production activities.

34. Evaluate your own finished instructional radio margme

35. Evaluate yourself.

Working through thisCourse

To complete this course, you are to read the studig, read set texts
and other materials provided by NOUN. Each unittams self-
assessment exercises. At the end of each unit i®r TMarked
Assignments. At the end of each course is a fin@menation. The
course should take you about 40 weeks in all topdeta. Listed below

Vi
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are all the components of the course, what you t@aw® and how you
should allocate your time to each unit in ordercéanplete the course
successfully and on time.

Course Materials
Major components of the course are:

Course Guide

Study Units

Textbooks

Assignment File (will be available in due course)
Presentation Schedule

abkwpdNE

You must obtain the set books relevant for thisrseuYou can also
search the internet for more information on therseuVisit the website
of NOUN to access more information. You may alsataot your tutor
at the study centre if you have any problem.

Study Units

The course is made up of the following modules @mits

Module 1

Unit 1 Media Classification

Unit 2 Types of Instructional Television

Unit 3 Strategic Roles of Instructional Television

Unit 4 Effectiveness of Instructional Television

Unit 5 Introduction to the Production InstructibiMaterials

Unit 6 Production of Instructional Television Pragmmes

Unit 7 An Instructional Television Script.

Module 2

Unit 1 Historical Background to Instructional RadioNigeria/
Types of Instructional Radio Programmes

Unit 2 Effectiveness of Instructional Radio-casedes Unit3
Basic Concepts in Instructional Radio

Unit4 Applications of Instructional Radio/Faciés in theStudio

Unit5 Functions of Sound/Preproduction Staff

Unit6 The Instructional Radio Script

Unit7 Production and Postproduction Stages

Unit 8 Interactive Radio Instruction

The first seven units in Module 1 constitute Instimnal Television
while the last eight units in Module 2 comprisaradtructional Radio.

Vi
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The two modules cover the relevant aspects inuogstmal Television
and Instructional Radio. Each study unit consisthi@e to six weeks of
work and includes specific objectives, direction®r f study,
commentaries on reading set texts or other sowlmndssummaries of
key issues. The units direct you to work on execiselated to the
required readings by giving you self-assessmentceses. In general,
the self-assessment exercises question you on dkexial you have just
covered. They help you to gauge your progress ancihforce your
understanding of the material. Together with tutarked assignments,
these exercises will assist you in achieving theest learning objectives
of the individual units and of the course.

Assignment File

In this file, you will find all details of the worigou must submit to your
tutor for marking. The marks you obtain for thessignments will
count towards the final marks you obtain for thisurse. Further
information on assignments will be found in theigresent file itself
and later in this course guide in the section essment.

There are 14 tutor-marked assignments in the cptireestudents should
do at least 12.

Presentation Schedule

The presentation schedule included in your couragenals gives you
the important dates for this year for the completaf tutor-marked
assignments and attending tutorials. Remember, areurequired to
submit all your assignments by the due date. Yawishguide against
falling behind in your work.

Assessment

There are two aspects to the assessment of theecdtirst are the tutor-
marked assignments; second is a written examination

In tackling the assignments, you are expected fgyamformation,
knowledge and techniques gathered during the coilitee assignments
must be submitted to your tutor for formal assesdnie accordance
with the deadlines stated in the presentation sdeethd the assignment
file. The work submitted to your tutor for assesatsewill count for
50% of your total course work.

At the end of the course, you will need to sit frfinal written

viii
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examination of three hours’ duration. This examarawill also count
for 50% of your total course mark.

Tutor-Marked Assignment

There are fourteen tutor-marked assignments indbigse. You only
need to submit twelve assignments. You are encedrag submit all
the twelve assignments as quickly as possible. Higkest ten of the
twelve marks will be counted in your favour. Eadsignment counts
2.5% towards your course mark.

Assignment questions for the units in this course @ntained in the
assignment file. You will be able to complete yassignments from the
information and materials contained in your setdereading study units
and from other sources like the internet. Howeltels desirable in all
degree level education to demonstrate that you heaek and researched
more widely than the required minimum. Using otheflerences will
give you a broader view point and may provide gode@nderstanding
of the subject.

When you have completed each assignment, sendggthter with a
TMA (Tutor-Marked Assignment) form, to your tutdvlake sure that
each assignment reaches your tutor on or beforele¢hdline given in
the presentation schedule and assignment fileoifany reason, you
cannot complete your work on time, contact youmrtubefore the
assignment is due to discuss the possibility obxension. Extensions
will not be granted after the due date unless themee exceptional
circumstances.

Final Examination and Grading

The final examination for EDT 730 will be of threeurs duration and
have a value of 50% of the total course grade. &mmmination will
consist of questions which reflect the types of-tdting, practised
exercises and Tutor-marked assignments you haveviopsdy
encountered. All areas of the course will be aggsess

You use the time between finishing the last unid aitting for the
examination to revise the entire course. You mifhd it useful to
review self assessment tests, Tutor-marked assiginarel comments
on them before the examination. The final examamaticovers
information from all parts of the course.

Course Overview

This table brings together the units, the weeks gbould take to
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complete them and the tutor-marked assignmentddaheatv them.

Units [Title of Work W eek Assignment as
Activity the End of
Unit
Course Guid
Module 1
1 |Media Classificatio

N

Types of Instructional Televisir

3 |Strategic Roles Television of
Instructiona

4 |Effectiveness Television of
Instructional

5 |Introduction to the Production of
Instructional Television Materials
6 |Production of Instructional
Television Programmes

7 [The Instructional Television Scr
Module 2

1 |Historical Background tg
Instructional Radio ilNigeria/Type
of Instructional Radio Programmes

2 |Effectiveness of Instructional Radio-
Case Studies

3 |Basic Concepts Radio in
Instructional

4 |Applications of Instructional Radip/
Facilities in the Studio
5 |Functions of Sound/Preproduction
Stage

6 [The Instructional Radio Scri

7 [Production and Postproduction
Stage

How to Get the Most of this Course

In distance learning, the study units replace thigarsity lecture. This
is one of the great advantages of distance leasyaggm. You can read
and work through specially designed study matem@alyou own pace
and at a time and place that suit you best. Thihk as reading the
lecture instead of listening to a lecturer. In fagne way that a lecturer
might give you some readings to do, the study ut@lisyou when to
read your set texts or other materials and whemrndertake other
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practical works. Just as a lecturer might give wouin-class exercise,
your study units provide activities (exercises) fmu to do at the
appropriate points.

Each of the study units follows a common formate Tinst item is an

introduction to the subject matter of the unit &odv a particular unit is
integrated with the other units and the coursewhale. Next is a set of
learning objectives. These objectives let you knelwat you should be
able to do by the time you have completed the Mati should use the
objectives to guide your study. When you have fiad the unit, you
must go back and check whether you have achievedbiectives. If

you make a habit of doing this, you will signifi¢gnimprove your

chances of passing the course.

The main body of the unit guides you through tlguneed reading from

other sources. This will usually be either from yset texts or from a
reading section. The studio is an important pathefcourse. You may
be directed to visit a television and radio recogdstudio nearest to you.
The studio will of course provide you with the preal experience

needed to fully understand the course. Without sh&lio, you can

imagine with your mind’s eyes what is happeninghie studio but you

need to visit the studio even once so you can algreciate the impact
of the course.

Activities are interspersed throughout the uniterMihg through these
tests will help you to achieve the objectives & thnits and prepare you
for the tutor-marked assignments and the examinaif@u should do

each activity as you come to it in the study ufihere are also
numerous examples given in the study units; wor&ugh these when
you come to them too.

The following is a practical strategy for workingraugh the course. If
you run into any trouble, telephone your tutor. Wh@u need help,
don’t hesitate to call and ask your tutor to previd

1. Read this Course Guide thoroughly.

2 Organize a study schedule. Refer to the coursevieverfor
more details. Note the time you are expected todma each
unit and how the assignments relate to the unipohtant
information e.g. details on your tutorials and thega of the
first day of the semester are available at theystgstre. You
need to gather the information in one place, sichoar diary
or your GSM organizer or a wall calendar. Whatewethod
you choose to use, you should decide on your owasdir
working on each unit.

Xi
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10.

11.

Xii

Once you have created your own study schedule,aaode to
stick to it. The major reason why students faithat they get
behind their course work. If you get into difficel with your
schedule, please let your tutor know before itog late for
help.

Turn to unit 1 and read the introduction and olyest for the
unit.

Assemble the study materials. Information abouttwoa need
for a unit is given in the introduction at the beghg of each
unit. You will almost need both the study unit yane working on
and one of your set texts on your desk at the gamee

Work through the unit. The content of the unit litdeas been
arranged to provide a sequence for you to follow.yAu work
through the unit, you will be instructed to readtsms from your
set texts or other articles when necessary. Usairiteto guide
your reading.

Always visit your study centre. Up to date cours@®imation
will be continuously posted there.

Well before the relevant due dates (about 4 weelsré due
dates) access the assignment file for your nextuired
assignment. Keep in mind that you will learn abgtdoing the
assignments carefully. They have been designedl|pyou meet
the objectives of the course and therefore, wilbh@u pass the
examination. Submit all assignments not later tih@ndue dates.

Review the objectives for each study unit to confithat you
have achieved them. If you feel unsure about anythaf
objectives, review the study material or consuliryutor.

When you are confident that you have achieved d&’suni
objectives, you can then start on the next unibced unit by
unit through the course and try to pace your stswlythat you
keep yourself on schedule.

When you have submitted an assignment to your tédor
marking, do not wait for its return before startmgthe next unit.
Keep to your schedule. When the assignment is rmetijrpay
particular attention to your tutor's comments, boththe tutor-
marked assignment form and on the assignment.itSelhsult
your tutor as soon as possible if you have any tiqpre®r any
problem.
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12.  After completing the last unit, review the coursed gprepare
yourself for the final examination. Check that yiwave achieved
the unit’'s objectives (listed at the beginning atle unit and the
course objectives listed in this courseguide).

Facilitator§Tutorsand Tutorials

There are twenty hours of tutorials (ten 2- howsgmns) provided in
support of this course.

You will be notified of the date, time and locatiof these tutorials,
together with the name and phone number of yowr tas soon as you
are allocated a tutorial group.

Your tutor will mark and comment on your assignmnsekeep a close
watch on your assignment, keep a close watch on gmgress and on
any difficulty you might encounter and provide atance to you during
the course. You must mail your Tutor-Marked Assigminto your tutor
before the due date (at least two working daysregeired). They will

be marked by your tutor and returned to you as ssqpossible.

Do not hesitate to contact your tutor by telephaneail or discussion
board if you need help. The following might be aimstances in which
you would find help necessary:

() You do not understand any part of the study unitsthe
assigned readings

(ii) You have difficulty with the self assessment testexercises

(iii) You have a question or a problem with an assignmetit

your tutor’'s comments on an assignment or withgitzeling of
an assignment.

You should try your best to attend the tutorialkisTis the only chance
to have face to face contact with your tutor andg& questions which
are answered instantly. You can raise any probleoountered in the
course of your study. To gain the maximum beneftmf course
tutorials, prepare a question list before attendimegn. You will learn a
lot from participating in discussions actively.

Summary

EDT 734 intends to expose students to instructide&dvision and
instructional radio. Upon completing the courseu yaill be equipped
with the know-how on the production of instructibrielevision and
radio programmes. You will be able to answer somestjons like:

(1) What is media classification?
(2)  What s instructional television?

Xiii
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(3)
(4)
()
(6)

(7)
(8)

(9)
(10)
(11)

(12)

(13)
(14)
(15)
(16)
17)

(18)
(19)

(20)
(21)
(22)
(23)
(24)
(25)

(26)

Xiv
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What are the strategic roles instructional telewisiperform in a
formal education system?

What are the strategic roles instructional telewvigperforms in a
non-formal educational system?

How effective have instructional television prograes been in
the United Kingdom, Ivory Coast and USA?

What are the advantages and limitations of insonat
television?

Who are the people that comprise the televisiom®a

What are the pieces of equipment in the televisiodio
complex?

What are the four stages in television production?

How does an instructional script look like?

What are the seven steps to assure the productiomno
instructional programme?

Briefly trace the historical background leading tthe
establishment of educational broadcasting seniicdsigeria in
1975.

Mention some problems in education that directhgagrthrough
radio can solve.

Describe how you can design an enrichment prograammend a
centralized curriculum.

Describe how radio and radio programmes can be utézied
for formal adult education.

Describe how instructional radio can be used torawp the
quality of instruction, citing a case study to bess your point.
Describe how instructional radio can be used intthaing of
teachers, citing a case study to support your sssiom.
Distinguish between hearing and listening.

Mention the barriers to communication and what gan do to
ameliorate them.

List four advantages and four limitations of insttanal radio
programmes.

Describe how instructional radio can be used inryarea of
discipline.

Describe two facilities in the performance studind aeight
facilities in the production control room.

Describe three types of microphone by the way #reyused and
three types of microphones by the way they ‘*hds’sound.
Describe the seven vital steps you need to considethe
preproduction planning stage in instructional rgatioduction.
Describe the use of speech, sound effects and mimsic
instructional radio production.

Write a ten minute instructional radio programmeyaur chosen
subject area and a topic of your choice reflectthg four
elements in sound design viz: speech, sound effeutsic and
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silence.
(27) Describe four ways of evaluating an instructionadio
programme and four ways of evaluating yourself.
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MODULE 1

Unitl Media Classification

Unit2 Types of Instructional Television

Unit3 Strategic Roles of Instructional Television

Unit4 Effectiveness of Instructional Television

Unit5 Introduction to the Production Instructiomdaterials
Unit6 Production of Instructional Television Pragimes
Unit7 An Instructional Television Script

UNIT 1 MEDIACLASSIFICATION

Unit Structure

: Introductior
1.2 Intended Learning Outcorr
1.2 Main Conten
1.3.1 Classification or Types of Teaching and Learningévials
1.4 Classification by Human Senses
1.5 Some Functions of Media in Education
1.6 Summary
1.7 References/Further Readings/Web Resources
1.€ Possible Answers to Self-Assessment Exercise(s)
)
N1.1 Introduction

Several decades ago, worldwide communication oforinétion
instantaneously was not so common. Nowadays, flseme doubt that
modern communication technology has vastly incret@se exposure to
information and experience. Most media have imgibces for
education that are only now beginning to be fullyderstood and
appreciated. In fact, there is now the pervasivemésnass media. You
will agree with me that there are more magazinesyspapers and
books; there are more programmes on radio andiselay as well as
programmes on computers that promote teaching eswthing process
across all levels. In short, modern communicatiechihology is now
part and parcel of the learning situation. In thmst, you will study the
classification of the media being used in educatalay.
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@ 1.2 Intended Learning Outcomes

By the end of this unit, you will be able to:

e identify the various classifications of educatibmedia
e describe eight functions of instructional media.

1. 3 Main Content

1.3.1 Classification or Types of Teaching and Leamng
Materials

There are many ways of classifying instructionaterials. They may be
perceived according to the levels of technologgw-level or high level

technology materials. They may also be groupedrdeu to the senses
they stimulate — visual media, audio media and awdiual media, or
classified as projected and non-projected mediayTtan be further
classified as printed and non-printed media etdadm, there is no rigid
form of classification.

Figure 1.1: Students learning with Ipad that presidnultimedia
resources

Slideshare.net

Ukoha (1996) in “Educational Media and Instruction” B.A. Ogwo
(Ed) Curriculum Development and Educational Technologyhas
presented two good examples of ways in which edtalt media may
beclassified.
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EDUCATIONAL MEDIA
NON PRINTED ;
MEDIA PRINTED MEDIA
l. Books - Text Reference
OTHERS ELECTRONIC Supplementary
LOW COST MEDIA Wi kbowks
MEDIA Teacher etc
‘ 2. Handouts
3. Journals
SOFTWARE HARDWARE 4 Dictionaries

1. Wall Charts 1. Overhead 5. Encyclopedia
2. Flip Charts 1. Computer Projector 6. Newspapers
3. Panel Board Programme 2. Film strip 7. Magazines. etc
4. Magnetic Board 2. 16mm Films Projector - ’
5. Models 3. 8mm Films 3 Opaque
6. Flippets 4. Slides Projector
7. Dioramas 5. Microfilms 4. Slide
8. Specimens 6. Transparencies Projectors
9. Real Objects 7. Video Films 5. Cameras
10. Posters 8. Audio 6. Radio Cassette
11. Pictures Cassettes etc Recorders
12. Graphics 7. Computers

8. Microfilm recorder

9. Television set

1

0. Transparency
Maker
11. Radio set, etc

The above table can be seen as classification diogpto printed and
non-printed media. The diagram is self explaininginder printed
media, you find books, handouts, journals, dictit@s encyclopedia,
newspapers, magazines. Under non-printed medidindechalkboard,
wall charts, flip charts, magnetic board, modets &lectronic media is
divided into Software and hardware. Under softwaechave computer
programmes, films, slides, video films and audissedtes etc and under
hardware, we have overhead projector, Radio cassettorders,
television sets, Radio sets etc. These learninguress can be used to
facilitate classroom activities and could also i@ interaction
between distance learners and their tutors. You adlilagree with me
that the peculiarities of distance learning netatsithe need to utilize
these resources to connect learners and tutorsssacdifferent
geographical regions.

The second classification according to Ukoha (1986¢lassification
according to the senses they stimulate — visualianaadidio media and
audio visual media.
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1.4  Classification of Educational Media by Human &nses

EDUCATIONAL MEDIA

AUDIO MEDIA i
VISUAL MEDIA J AUDIO
VISUAL
NON- MEDIA
PROJECTED PROJECTED _—
VISUALS VISUALS R Instructional
3 = e i Television
Audio Tapes
¥ " " Educational
- ok Television
E'E.I(I)JIE( TED i?(?;rg\TFD Flannel Board Players
- e y Gy . Closed Circuit
PICTURES P]( TL RES Chalk Board Public Address Television
Systems
Film Stri Cine Fil = Cingaia
P;;?eut:rp R Magnetic Board Microphone Videos etc.
. Educational - LT ;
Slide Projector Television Real Objects Fellcing Diroe
Micro Instructional Specimens e
Projector Television o Hiifiiai Mo
Owerhead Closed Circuit -
Projector Television Diorama
Opaque Video, etc. Charts
) S
Projector Graphs
Models ete

This classification also dwells on the jpobved and non-projected
formats. Under projected still pictures we havenfgtrip projector, slide
projector etc while under projected motion picturese have

instructional television, video etc. Under nonjpoted visuals; we
have chalk board, flannel board, real objects, reade

Under audio media, we have radio sets, audio tamesrd players,
public address systems, microphone, talking drumspan voice etc.
While under audio visual, we have instructionalew&ion, video,
cinema etc.

Ellington and Race (1993) also divided Educatiddallia into Visual,
Audio and Audio Visual like this:
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Different Groups of Educational Media

VISUAL AUDIO AUDIO VISUAL
I li i iv v vi vii
Printed andNon- Still Audio Life Audio & [Video Computer
Duplicated| Projected Projected Materials  [Still Visual [Materials Mediated
Material Displa: Display Materials Materials
Materials| Materials
+ Handouts + + Overhead [+ Radio [+Tape-slide +Tape-Film [+ Number
Chalkboard |Projector Broadcasts [Programmes |Programme [counting and
displays data processing
packages.
+Assignment +Transparenci{¢ +Audio discs [+Tape- + Television
sheets +Maker Boar{and similar Photographs |broadcasts  [+Substitute
displays materials Programme Tutor Packages
+ Individualized + Audio- tapef+Filmstrips with+ Video tape-
study materials + Slides (reel to reejsound recordings
+Felt board cassette, Discg). +Substitute
displays laboratory
+ Compact + Video-disc |packages.
I+ Resource I+ Radio- [recordings
materials forrHook and |+ Filmstrips ision + Data-base
group exercises, [loop board programmes systems
books, displays
programmed
instruction etc.
+ Magnetic [+ I+ Tape-text
board Microforms Tape-model
displays. (Microfiche,
Microfilm,
Microdisc)
+ Tape-realia,
+ Flipchart Tape-
displays Microscope,
slide, etc.
+ Charts-
land-wall
charts.
+ Posters
I+
Photograph
ics
+ Prints
+ Mobiles
+ Models
+ Diorama
+ Realia

From the array of instructional materials listedquycan see the
preponderate of media in education. The first &e@ny media student
is to identify and classify the instructional maés. All other things
will follows sequentially.

15 Some Functions of Media in Education

1 We are all used to the varieties of teacher-talkclass
instruction, which involves only the sense of hegri.e audio. This
practice could be boring after a while. The usesfructional materials
on the other hand calls into play the senses ot sigd touch in addition
to only the sense of hearing. The more the numbsemses involved in
the learning process, the more enduring the legrresults. Remember
the Chinese saying:
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| hear, | forget
| see, | remember | do, | understand

So, we can conclude that instructional materialaramtee more
effective hearing on the learner. In addition tar@hehearing, also sees
and does!

To corroborate the above Chinese statement, Kir(d@93) stated that
people generally remember:

10% of what they read 20% of what they hear 30%ltdt they see
50% of what they hear and see 70% of what they say
90% of what they say as they do.

So, it is a time-tested truism that learning waoédmost effective when
all the senses are involved — hearing, sight, sntafite and touch.
According to US Department of Education (201%@chnological
resources, especially instructional media can demsd as powerful tools to
transform learning environment to make learnersemeargaged in classroom
activities. Instructional media can help affirm aadvance relationships
between educators and students, reinvent our appgeato learning and
collaboration, shrink long-standing equity and asdality gaps, and adapt
learning experiences to meet the needs of divetesgmaes of students in the
learning space. The electronic media are more gpiate to engage learners
in open and distance setting, due to separationdest students and tutors.

2. Instructional materials serve to concretize othsewabstract
concepts and ideas. They also help to describeemsaising prompters
or cues. For example, think of a Nigerian villagadher trying to teach
the concept of ‘SHIP’ which the children had neseen before. If he
describes the ‘SHIP’ using words only, what do yomk will happen?
But when he presents the film/video of a ship mgwm the sea and
shows the various compartments of a ship, the inaigéhe abstract
object in the minds of the children will become cuaiized.

3. Media can provide access to a process or techniquek of the
Engineers constructing a highway or building a ¢eidIf you are just
passing by, you will never know the process of roadstruction. Think
of watching a film that shows the processes. Theeegnce will not be
easily forgotten.

4. Instructional media help in magnifying or reduciolgjects for
classroom use. By means of motion pictures or isl@v, big objects or
small objects can be brought into the classroonclfzser examination.
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INSTRUCTIONAL MEDIA

from chalfilioaud to video

5. Experience that may not otherwise be availablepaogided via

media. Think of the Tsunami earthquakes, wars,dflo® video clip in

all the examples given may transport a child fréva tinknown to the
known.

6. With the use of instructional media, individualipat of learning

becomes a reality. Teachers and students can tyeiatown pace, rate
and convenience. Video, audio cassettes and comassested learning
have made this possible. You can record off thesaine instructional
programmes that can aid in learning, making usaunfio and video
cassette recorders. You can also buy pre-recomaf#id,avideo tapes and
compact discs etc.

7. Instructional media provide a common framework xperience

to a large number of learners. This is what we itedl democratization
of learning or equalizing opportunities for all iears, whether you are
in Delta or Maiduguri, the same telecast can bemeelato all at the
same time provided all other things are favourable.

8. Instructional media gain and hold the attentionledrners. A

popular adage says that monotony kills interest\antkty is the spice
of life. You also remember that a picture speakseariban a thousand
words! Pictures can be still or motionless or ibh d@ moving as in
television orfilms.
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Mlﬁ Summary

In this unit, we have studied the three differetassifications of

educational media. You have been exposed to the,autsual and

audio visual resources in education. We also studieme of the
functions of the instructional media. For more efifee learning to

occur, all learners in the various levels of thdiams educational

system should be provided, not with words or lexsusnly, but should
be provided with the array of learning materialshtieed in this unit.

These learning materials will make them see heach, taste, describe,
make, try and do!. Experiencing learning can bediwith real things
or life situation e.g. through pictures, modelsstinctional television

and instructional radio. In the next unit, we vk studying the four
types of instructional television.

Self-Assessment Exercise(S)

1. Classify the media along the line of printed medra non-
printed media giving at least five examples underted media
and fifteen examples under non-printed media.

2. Functions of media in education

n
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m 1.8 Possible Answers to Self-Assessment Exercige(

1. Ukoha (1996) in “Educational Media and InstructiomB.A.
Ogwo (Ed).Curriculum Development and Educational Technology
has presented two good examples of ways in whiolcadnal media
may beclassified.

EDUCATIONAL MEDIA

NON PRINTED
MEDIA
Lg\IngoRgT ELECTRONIC PRINTED MEDIA
MEDIA
MEDIA
SOFTWARE jHARDWARE 1. Books - Text
1. Wall Charts 1. Computer e Overhead Reference
2. Flip Charts Programme Projector Supplementary
3. Panel Board 2. 16mm Films e  Film strip Workbooks
4. Magnetic Board 3. 8mm Films Projector Teacher etc
5. Models 4. Slides 2. Opaque Projector 2 Handouts
6 FI_|p pets 5. Microfiims 3. Slide 3. Journals
7. Dioramas 6. Transparencies 4. Projectors 4. Dictionaries
8. Spemme_ns 7. Video Films 5. Cameras g Encyclopedia
9. Real Objects 8. Audio Cassettes 6. RadioCassette 5 Newspapers
10. Posters etc Recorders 7. Magazines, etc
11.Pictures 7. Computers ' '
12.Graphics 8. Microfilm
recorder
9. Television set
10. Transparency
Maker
11. Radio set, etc
2 Media can provide access to a process or techniquek of the

Engineers constructing a highway or building a ¢eidIf you are just
passing by, you will never know the process of roadstruction. Think
of watching a film that shows the processes. Theeegnce will not be
easily forgotten. Instructional media help in m&gng or reducing
objects for classroom use. By means of motion péstwor television,
big objects or small objects can be brought inedlassroom for close
examination.
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UNIT 2 TYPES OF INSTRUCTIONALTELEVISION

Unit Structure

2.1  Introduction
2.2 Intended Learning Outcomes
2.3 Main Content
2.3.1 What is Instructional Television?
2.3.2 Type of Instructional Television: Direct Classroom
Teaching
2.3.3 Type of Instructional Television: Supplenaepnt
Enrichment
Classroom Teaching
2.4  Type of Instructional Television: Non-Fornfak-School
Instructional Television
2.5 Type of Instructional Television: Formal AdEducation
2.6 Summary
2.7 References/Further Readings/Web Resources
2.8 Possible Answers to Self-Assessment Exer)ise(

@2.1 Introduction

In the last unit, you learnt about the role of naeid instruction and the
classification of media. You were informed abowd firint and the non-
print media; you were also informed about the prwieé and non-
projected media. Finally, you where introducedhte ¢lectronics media
i.e. instructional television and instructional imdn this unit, you will
be introduced to the various types of instructiotedvision. You will
also be able to compare and contrast the variquesstpf instructional
television.

@IZ.Z Intended Learning Outcomes
By the end of this unit, you will be able to:

o define instructional television
o identify at least three types of instructional veden.

10
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2.3 Main Content

2.3.1 What is Instructional Television?

Teachers in all disciplines are rapidly taking atege of audio-visual
learning resources to engage learners in teackagihg process. Kara
(2008) noted that visual materials which are supgabby audio and
animations are more effective on student’s learnipgrception and
synthesizing. The researcher concluded that stefgssons should be
developed and supported by visual and audio intsbred media to
draw students attention and therefore ensuredhating lasts longer, to
reflect science nature and accelerate learning.efample of such
instructional media is Instructional Television WISimply put
instructional television (ITV) includes those broadts relayed directly
to an organized program of formal instruction anmé directed at
specified learners: to classrooms (schools, cadlegggd universities),
and to individual viewers (usually adult educatioripstructional
Television (ITV) can also refer to any planned usefl video
programmes to meet specific instructional goaliscording to Dike
(2012) broadcast media like television as educatidelivery tool possesses
the capabilities to distribute signal to diversarteers who are located at
different places at the same time. This makes itegsuitable for open and
distance learning across the globe.

Figure 1.2: Students watching instructional telewisin the classroom
ajol.info

11
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The four major points to note in instructional te$gon are:

1. Teacher Guided — A teacher leads viewer throughnileg
experiences.

2. Systematic — broadcasts are related to courseudy sir syllabus
with well behaivoural objectives and planned leagni
experiences.

3. Ordered and Sequential — broadcasts are presehteggaar
intervals in sequence; one builds upon another.SEugiences or
the ordered system and into sub-system helps thmde to
achieve better.

4. Integrated — broadcasts are related to other legrexperiences
such as laboratory practical, reading, discussioitingetc.

2.3.2 Type of Instructional Television: Direct Chssroom
Teaching

Research had shown that educational television igremt aid in

students’ learning and academic achievement aerdift levels of
education. Educational videos can engage studetdrest with

dramatization, animation, and application portiomisich are covered in
detail during class discussions and class actitieat would ensure
comprehension. FindingS¢stilo, L.E. et al (201p revealed that
educational television stimulates class discussremforces lectures
and reading, provides a common base of knowledgengnstudents,
and helps teachers teach more effectively. .Instmal television

programmes can be used for direct classroom teg@hiwarious public
school systems and universities. This can alsoelferred to as Total
Television teaching. In this method, the televisteacher is the only
teacher. Slight assistance can be given by a ‘te@cher.

12
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Ubongo.org '
Direct Television with slight assistance from teaich

At times there is no teacher in the classroom. @icéassroom teaching
can be used to overcome chronic shortages of dis¢ataff especially
for science or mathematics teaching. By using kiks of experienced
and able specialist teachers through televisiognarames, all students
in the whole country can benefit. However, teachkemdbooks and
students’ workbooks must accompany the programroedoflow up
activities. Furthermore, instructional televisiomogrammes can be
duplicated for later playback on the schools owdeui cassette recorder.
The school's media officer can dub these convelyiefhis means that
the librarian should have a monthly catalogue deisg the
programmes available from the broadcasting station.

When Television is used for direct teaching, theeccontent i.e. the
core curriculum and the method of teaching are ehsdo in the
programmes themselves. As stated earlier, theréd do&1 a need for
adult supervision or ‘monitors’. The adult supeovibias no hand in the
content or method by which the content will be taugThe
programmes can originate from an organization file National Open
University of Nigeria; The National Teachers’ Ingte, the Educational
Technology Centre and the Federal Ministry of Ediooa Direct
television teaching has been used in ITV in Ivoyaét. We will be
discussing this project in Unit 4. At the Obafenwdlowo University,
Direct Teaching was used for teaching the GendrtalySstudents using
instructional television. Students learnt through giant television sets
fixed inside a big lecture hall. They were assisiéidr each programme
by education technologists to enable them workheir bwn.

13
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2.3.3 Type of |Instructional Television: Supplemerry
Enrichment Classroom Teaching

The major role of television has been as a suppien@ regular
instruction in the classroom. Enrichment is synoays with
supplementary, hence we have supplementary — Eneichclassroom
teaching. Enrichment means an addition to or afamement of
something that the teacher is already trying toTdw general aim is to
use television to reinforce the content, skillatiitudes that teachers are
already committed to impart to their students. Thplication is that a
topic can be taught or learnt without the telewismrogramme being
seen, but viewing the instructional television pemgme may increase
the chance of learning being more effective andertborough. The
first example of this that comes readily to mindsvthe instructional
television programmes generated at the defunctoNaltiEducational
Technology Centre Kaduna. N.E.T.C Programmes wesgyded not to
teach directly, but to enrich the educational eiqmees of the students.
Examples abound in the United Kingdom, where mdsbals are using
this type of programmes. Facilities abound in tbleosls to record the
programmes off the air or buy pre-recorded prograsifnom the BBC
for students’ viewing at the right time to fit intlv the lesson of theday.

afronline.org

You already know that a developing country like &g has a
centralised curricula so television programmesused as a support to
the standard curriculum, which is normally deteradinwithout any
consideration of how television might be integratath the curriculum.
Programme designers therefore have to take thecelum as given,

14
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and design their programmes around it.

The important point here is that enrichment progmgnes are closely
integrated by the teacher with other teaching medserOnly those parts
of the television programmes that are relevanh&teaching task need
be used. Ideally, it means that when a syllabugeiag planned, the
likely availability of suitable television materglin taken into account
before the teaching programme for the term in yedmalized. Such
advanced planning requires access to televisioenabbefore teaching
begins. The teacher, in essence, should study ulcw@um and see
how television programmes could be integrated \hih curriculum in
order that television could be closely integrateithwadio, textbooks,
direct teaching and other socializing activities. ahy rate, the media
Resource Officer of the school should work hardglobe with the
teachers in order for the teachers to know theuress to enrich their
teachings with.

2.4  Type of Instructional Television: Non-Formal -Pre
School Instruction

Some instructional programmes are intended for migwy youngsters
at home. These youngsters are too young to go kmokc The

programmes are aimed at children aged three to Tike most famous
of example of this is “Sesame Street”. The main afifSesame Street”
was to use popular television techniques to prorttaantellectual and
cultural growth of pre-scholars. The effectivene$s'Sesame Street”
has been confirmed worldwide. The series has detrated that
making programmes entertaining need not precludehtag. ‘Sesame
Street’ has been evaluated over the years andsitdigzovered that all
children who were tested showed learning gains. @veduation also
showed that it was important to encourage viewitgtiver at home, in
day-care centers, or in schools, because childrea wewed most
learned most. Sesame Street has been used in magyalges other
than English to help children understand skillsyahacientific matters.

The children’s programmes were designed to be \deatchome or at
nursery school and were intended to stand alondéowit support
materials. There was a good deal of deliberate titepe from
programme to programme. ‘Sesame Street’ programmags clearly
defined behavioural objectives, a publicly statemtial purpose, a
deliberate use of commercial television technigioesdirect teaching,
extensive formative research and summative evaluati

Children’s programming is an important “socialisirggent in that it
presents models of social behaviour to the childrgavy emphasis is
placed on liberal valves like caring for others wdre less privileged

15
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and doing good. The established valves and morea sdciety are
emphasized so that children can grow up copyingl gooral behaviour.

2.5 Type of Instructional Television: Formal Adult
Education

The use of instructional television for transmigtinformal adult
education has been limited to credit courses oweallbroadcasting
facilities by some Open and distance learning tinstins across the
world. Recorded Video and audio cassettes had bepam of the study
materials for the National Open University of Nigestudents. Let me
give you two examples of how instructional telesrsican be an added
advantage in distance learning instructions.

The first distance learning institution | will gives an example is the
United Kingdom Open University UKDU. The UKDU hascsessfully
integrated the used of television programmes witdysmaterials to the
best advantage of the students. The UKDU was estedol in 1969 and
provides degree level and continuing education sEsifor adults on a
part-time basis. Most students are in employmetrt stndents study
through a mixture of specially designed correspoodetexts (which
provides the core teaching material), televisioroadcasts, audio
cassettes, video cassettes and face to face witorithe study centers.
Without instructional television, it is very doubkfthat the UKDU
would have succeeded or prospered. The UKDU trassnationally,
thirty-five hours a week television over a thirtye-week academic
year, to over 89,000 students! UKDU products 240v rtelevision
programmes a year with a staff strength of abodysioducers.

The second example | will give you is the Chinesnt@l Television
University (CCTU). The CCTU produces and transnateer thirty
hours of new programming each week to 300,000 stsdgsing a total
of ten producers! Programmes are mainly pre-recbleletures, written
our on a blackboard in the style of lectures eb@aventional university.
A typical lecture lasts for fifty minutes, followdaly a short break, then
another lecture. It was designed to cover the wiusteculum.

From the two examples given, you can see thatuotsbnal television
broadcasting, if well integrated with prints andhet materials can be
highly effective.

47 2.6 Summary

In this unit, you have been exposed to four typésinstructional

television viz. direct classroom teaching. Suppletag/-enrichment,
instructional television; Pre-school instructiorialevision; and formal

16
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adult education. Instructional television. Apartorfr educational
programmes, there are entertainment programmeselenidion like
“cockcrow at Dawn” or “Super Story”. They can als®didactic.

The unit has discussed the different types of urcsional television. It

has highlighted the differences between instruetionielevision

programmes designed for various groups; from diteathing using
instructional television, to enrichment teaching, the informal pre-

school learning and the formal adult learning. I#foamentioned case
studies of countries that have used all the ideatimedia to enhance
effective learning. In the next unit, we shall fscan utilization of

instructional television.

Self-Assessment Exercise(s) 1

1. Describe briefly the direct classroom teaching gsirstructional
television.

2. Discuss how this method of instructional deliveande useful
in open and distance learning.

n
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Iﬂz.S Possible Answers to Self-Assessment Exercise(s)

Answers to SAE 1

1 Research had shown that educational televisiongeeat aid in
students’ learning and academic achievement aerdift levels of
education. Educational videos can engage studetdrest with
dramatization, animation, and application portiamisich are covered in
detail during class discussions and class actitieat would ensurge
comprehension. FindingS@stilo, L.E. et al (201p revealed that
educational television stimulates class discussremforces lectures
and reading, provides a common base of knowledgengnstudents,
and helps teachers teach more effectively. .

2. Instructional television programmes can be used doect
classroom teaching in various public school systamd universities,
especially for ODL. This can also be referred toTasal Television
teaching. In this method, the television teachénésonly teacher. Slight
assistance can be given by a ‘live’ teacher. lappropriate for ODL
because it can reach many students across geocgbpbcations

18
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UNIT 3 STRATEGIC ROLES OF
INSTRUCTIONAL TELEVISION

Unit Structure

3.1 Introduction

3.2 Intended Learning Outcomes

3.3 Main Content
3.3.1 Some Reasons for Setting up Television Servic

3.4 Improving the Quality of Formal EducationalServices

3.5 Equalising or Enlarging Educational Opportunities Non-
Formal Education

3.6  Summary

3.7 References/Further Readings/Web Resources
Possible Answers to Self-Assessment Exercise(s)

3.8
@3.1 Introduction

In the last unit, you learnt about the differenpday of instructional
television programmes. You are now conversant viitstructional
television being used for direct teaching; instl television being
used for supplement-enrichment teaching; instroelidelevision being
used for informal pre-school learning and finahgtructional television
being used in formal adult education. In this uyat will be introduced
to the strategic roles of instructional televismmogrammes.

@IB.Z Intended Learning Outcomes

By the end of this unit, you will be able to:

describe some reasons for setting up televisioricger
categorize the strategic roles of instructionakviion in a
formal education system

categorise the strategic roles of instructionaision in a non-
formal education system.

=)

==
——
-
e

3.3 Main Content

3.3.1 Some Reasons for Setting up Television Sexwi
Educational purposes are rarely the main reasonsntecoducing a

television service.
According to Karz and Weddel (1978)
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“There is no reason to assume that the introductibrtelevision is
automatically equated with development by the leadd new and
developing nations. Typically, it is introduced farvariety of other
purposes, as an opiate of the people, as a synibmtmnhood, as a
projector of the image of leadership, as part oatonal celebration, to
transmit sporting event, or to meet with the cosofitgn expectations
of big-city dwellers demanding to be entertainedthie cosmopolitan
manner” (Karz and Weddell, 1978).

However, whatever the visual reasons for setting tdlevision service,
it is not difficult to find valid justification forusing television for
educational purposes, once it is set up. Accortbngahesh, Aabid and
Raslana (2013) television is an educational bdraening imitator, and
a medium for persuasive communications by individirstructional

television has been used for a wide variety of atlanal purposes. It
has been used to reduce illiteracy, poverty anceadis. Studies
suggested that well designed television programmstgsulate and
improve students’ cognitive learning skill (Bryso8017). Several
studies have stressed the relevance of televisawnldarning. For

example, Hassan and Daniyal (2013) conducted & studhe influence
of educational television programs on studentsiiy af Bahawalpur,

Pakistan, the study proved that students do watevision and that it
has a positive influence the students. NwagbaraNamdmmuo (2013)
researched the impact of instructional televisiom the academic
performance of senior secondary students in Ananstade, Nigeria.

The study revealed that television programmes @iebbped students
academically.More importantly, it is being usedettucate those who
otherwise would have received no education atltaié widely used to

promote democratic values of good governance.ifnségment, we will
concern ourselves with two broad reasons for udmgjructional

television ineducation.

3.4 Improving the Quality of Existing Formal Educdion
Services

The first major reason for using instructional wdeon is that it
improves the quality of existing educational seegicThe focus here is
on the use of instructional television for improvarwithin the formal
education system. The target groups are thosedgirea full-time
education at school or college. How does instruetiotelevision
improve the quality of existing educational sergied_et’s take a look
at the tablebelow.
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STRATEGIC ROLES OF TELEVISION

|

Improving Existing Service

|

Formal l:'iiucatiun Systems

[nstitutions In-Service Teacher
(Schools/Colleges) Training
|
Indirect Direct
Teaching Teaching
—» Enrichment > Meeting Improved
Specific Need Qualifications
Leaming Expanding Improved
Resources ¥ Formal System Teaching
Skills
Ly Curriculum —» Improved
Reform Subject
Knowledge

Table 1: Strategic Roles of Television and Radio

a) The above chart describes the roles assigned toudtisnal
television. Instructional television is not desigrte replace the teacher,
rather it should be seen as an extra resource achwifie schools can
draw from instructional television is thus seen ls€ng primarily
intended for improving the quality of the exitinduzational service. It
is intended as a support to existing basic educae@vices. In unit 2,
remember we discussed enrichment and direct tegichmrother words,
we are emphasizing here that instructional telewistan be used for
indirect teaching like enrichment programmes andarnieg

resources.We mean thaistructional television can be considered learning
resource in that it can offer teachers, pupils siudlents teaching materials which
would not be easily accessible to them in otherwRgle of television in distance
education is prominent. Most of the educationalteonis conveyed to learners
through media e.g. print, television, radio etct Blelevision play role to deliver
lessons to distance learners who has no reguleraction with a formal teacher in
preparation of assessment” (Chute, Thompson,

and Hancock, 2009).
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b) Instructional television provides learners with esx to

knowledge and information in a more direct and cete forms.

Television can provide physical models, profesdignalesigned

graphics and animation, foreign languages spokecoiriext by native
speakers, interviews with national leaders, ine& with diverse
audiences in significant events, it brings immesliadtural disasters
such as earthquakes, volcanoes, Tsunamis etc.hvdaic be brought
into the classroom.

0 Instructional television can also perform the sigat roles of

direct teaching in meeting specific needs. Tempordeficiencies can

occur in a particular school due to the loss otsgist teachers through
sickness, transfer or retirement. Instructionaguision can then allow
the scarce learning resources to be made availabtbrect teaching. In

this case, teachers’ notes that provide reinforcémend further

explanation of the subject material are also alskeldor clear follow up

activities. It enables the learner to get a diteaich with the absentee
teacher.

Instructional television can be used in expandihg tormal school
system. It has been used in some countries to emaiplils, who would
otherwise have had no formal schooling beyond dairerage, to
continue with their schooling. It was used in Mexidor their
telesecondarie. Telesecondarie is an example @ctditeaching by
television. ‘Telesecondarie’ are small secondahpsts of less than 100
pupils, mostly in rural areas heavily dependentelavised instruction.
Mostly transmissions are live, being made up ofudlminety lessons of
twenty minutes each covering altogether the varisulsjects of the
curriculum. Broadcasts run from 7:45 — 14:00 hoewsry weekday,
while on Saturday morning, most of the time is resé for broadcast to
‘teleula’ teachers. Each class is one hour while balance of forty
minutes is used for preparatory and follow up ai#ig. It was
discovered that pupils in conventional as well @ssoundarie schools
performed equally.

d Lastly, instructional television can be used fosservice-training
of teachers. That no nation can rise above thd lgivit,s teachers is a
well-known axiom. So, teachers are expected tothevals far above
those they are teaching. Instructional televisiaa been used in several
countries to assist teachers to impraegademically, without having to
give up working while studying further. The Natibn@eacher’s
Institute in Kaduna had been planning to use lesitynal television for
the training and retraining of teachers. In Algehawever, in order to
expand primary education to enable all childrenthof target age to
receive full time education, large numbers of teashwithout any
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proper professional training were trained usingruttional television.

Self-Assessment Exercise(s) 1

1. Outline some reasons for setting up televisioniserv
2. Categorize the strategic roles of instructionakviion in a
formal education system

€) Instructional television have been used to helghees develop
their professional skills. The defunct National Ediional Technology
Centre in Kaduna once designed a programme caked it Visual
Aids for Teachers”. Letters commending the programwere received
from teachers because the programme had helpdteingrofessional
development.

f Television has also helped teachers to improve teaching of
specific subject areas. Mathematics and Scienceha&déwo common
subject areas always targeted for improvement.vidwexample is the
lvory Coast TV project, which has produced moderathamatics
programmes aimed specifically atteachers.

In summary, instructional television can be usedaurformal education
system for:

(1) Direct teaching, (2) Enriching conventional deiag, (3) As a
unique learning resource, (4) Expanding opportesitior in-service
teacher training and, (5) Expanding the formal stlsgstem.

3.5 Equalizing or Enlarging Educational Opportunities in
Non-Formal Education

Another reason for using instructional televisianin a non-formal
educational system. It equalizes and enlarges @édnehopportunities,
such that people are not necessarily restrictedhé¢o formal setting
before getting access to education .TV graphichtings happenings
right into living rooms, complete with color, soyrtane sequences, and
even to some degree, the associated "feelingEfmwtive use of ETV
can make learning process easy & interesting fannkrs. With the help
of ETV programme, a learner can learn about a tepib in a fixed
time. During a programme, ETV teacher tries toheacsuch a way that
he tries to explain most important topics withiriraited time. It has
been observed that, ETV Programs are not retrievébl learners, so
they attend lectures attentively (Akter, 2011).

In a non-formal setting, educational opportunitiean be provided
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through part-time study for those outside the nérmge range or
geographical reach of the basic school system. fdonal education is
concerned with improving the personal, social andrkwlife of
individuals. Non-formal education aims to help widuals make
practical changes in their daily life and persotevelopment in terms
of their own goals and wishes. It is more or lessier centred than
teacher or subject centred. So, a learner in afovomal educational
system needs to put in more personal efforts wesie his goals. Once
again, let us take a look at the tablebelow.

STRATEGIC R()LlES OF TELEVISION
I

Equalising or Enlarging Educational Opportunities

Non-Formal Education

| | |

Reducing diicitg Politicising . .
Inequaliﬁeq Feduulm:_ i(futiza he Masss New or Conlinuing
s = nequalities ; Masses Adult Needs
Prior to Schooling After Schooling
: Disadvz »d Social action | Y | I |
Children’s Basic adult Isadvantage Do General Continuing Distance
! Education  Groups rogramming Rural broad i b
Programming Education education igher
casting education
: ; General & COTTES-
Funetional ,’ Ethnic campaigng Open el State corres
Direct literacy group Broad news Interests ondence
Teaching : i casting systems
; appeals Docu-
. numeracy :
Discovery , handicapped s Jom—— Autonomous
Leaming cademic g distance
Social skill volunteers ) subjects teaching
Social skills elderly Listening Drama institute
eroups
Self help Extension
unemployed unemployed Eiffume Pro- services
i fessional
Music updating Co-
Women

operative
ventures

From the chart, there are five broad purposes mfoonal education to
which instructional television can be useful.

a) Reducing inequalities existing prior to entry to rnal

educational system. There is strong evidence frosychplogical
research that the fifty five years of life — beféeemal schooling begins
— are crucial for the intellectual, emotional awodial development of a
child. If this is so, pre-school programmers aresigieed using
instructional television to develop them intelleadty, emotionally and
socially.

b) Reducing inadequacies subsequent to the formal aéidac
system. Instructional television can cater for éhtsat left school with
no educational qualification or school drop outs.Nigeria, there are
many adults that can neither read nor write. Isibnal television can
make these adults to be able to read and write, ianpadove their
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perception of life generally.

C) Instructional television can help in training ouedting people to
know their rights, to take direct action themselt@gmprove their own
situation in life, and to take advantage of exta@rvices.

d) Instructional television can be used to reach aewidnge of
target audience in the non-formal education arearder to sensitize
and conscientize them politically. It can be usadréiral education etc.

e) Working adults need to keep up with new developmeriheir
trade or business and to develop new skills. Teiewi can impart
knowledge of trade, business and helps in devedppaw skills.

3.6 Summary

The Unit is devoted to the strategic roles of imstional television in a
formal and a non-formal educational system. In @néd educational
system, instructional television is used in impnaviexisting services
while in an informal educational system, instructbtelevision can be
deployed for equalizing educational opportuniti€Bhe unit also

highlighted how developed countries, Mexico, USA KUetc. Although

instructional television cannot solve all the edigeeal problems in any
given country, its use will undoubtedly enrich lgag, provide more
opportunities for learning during formal and nomai@l system of

education and makes all round education more mgariand realistic.

Research studies indicate that the use of instnuatitelevision has fast
tracked dissemination of learning materials moentbver before. In the
next unit, we will together have a glimpse of thige@iveness of

instructional television in some countries of therld.

\ .
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IﬂBB Possible Answers to Self-Assessment Exercise(s)

Answers to SAE 1

1. According to Mahesh, Aabid and Raslana (2013) iglew is an educational
box, a learning imitator, and a medium for perstmgiommunications by
individual. Instructional television has been uded a wide variety of
educational purposes. It has been used to redlitsaity, poverty ang
disease. Studies suggested that well designed isielev programmes
stimulate and improve students’ cognitive learnsigll (Bryson, 2017),
Several studies have stressed the relevance ofdiele for learning. Fo
example, Hassan and Daniyal (2013) conducted & sindhe influence of
educational television programs on students in @ftiBahawalpur, Pakistar
the study proved that students do watch televigiod that it has a positiv
influence the students. Nwagbara and Nwammuo (20&8garched th
impact of instructional television on the academgrformance of senig
secondary students in Anambra State, Nigeria. Thdysrevealed thaf
television programmes did developed students acadéym More
importantly, it is being used to educate those wtierwise would hav
received no education at all. It is widely usegtomote democratic values
of good governance.

= b @ °

11

2. Instructional television provides learners with es8x to
knowledge and information in a more direct and cetecforms.
Television can provide physical models, profesdigndesigned
graphics and animation, foreign languages spokesoiiriext by
native speakers, interviews with national leadetgrviews with
diverse audiences isignificant events, it brings immediate
natural disasters such as earthquakes, volcansesaihis etc.,
which can be brought into the classroom.

Instructional television can also perform the smat roles of direct
teaching in meeting specific needs. Temporary gefaes can occur i
a particular school due to the loss of specialesichers throug
sickness, transfer or retirement

= 2
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UNIT 4 EFFECTIVENESS OF INSTRUCTIONAL
TELEVISION - CASE STUDIES

Unit Structure

4.1  Introduction

4.2 Intended Learning Outcomes

4.3 Main Content
4.3.1 Effectiveness of Instructional Television time United
Kingdom: Supplementary Enrichment programmes

4.4  Effectiveness of Instructional Television in IvoGoast: Direct
Teaching Using Instructional Television

4.5 Effectiveness of Instructional Television in Unitegtates of
America — Instructional Television for Pre-Schodiil@ren

4.6 Summary

4.7 References/Further Readings/Web Resources

4.8 Possible Answers to Self-Assessment Exercise(s)

@4.1 Introduction

In the previous unit, we learnt of the strategidesoinstructional

television can play in a formal and a non-formal@ational system. In
a formal educational system, instructional tel@nsiis used in
improving existing educational delivery servicesle/n an information

by education system, instructional television cae wtilized for

equalizing educational opportunities. In this ume will devote our

energy at studying some case studies in some cesirttrey have used
instructional television to improve the lot of theitizens.

@4.2 Intended Learning Outcomes

By the end of this unit, you will be able to:

. analyse how United Kingdom has made instructiorbdvision
effective

. describe how instructional television was usedvory Coast

. describe how instructional television was usechanW.S.A.
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4.3 Main Content

4.3.1 Effectiveness of Instructional Television ithe United
Kingdom-Supplementary Enrichment Programnes

In the United Kingdom, the experimental period ofstructional
television broadcasting is over. Television is namwly established as
a feature of the educational scene. The BritisraBeasting Corporation
(BBC) is a public corporation set up in 1927 by fReyal Charter to
provide a public service of broadcasting. The BBCeived its charger
because of the great value placed on broadcasivgss as a means of
disseminating information, education and entert@nim Education is
thus one of the three great chapter responsililibiethe BBC. School
broadcasting department provide services to childaed students in
schools of all kinds and to adults both in collegad other institutions
of further education and in their homes. The BBOgpammes for
schools are mostly supplementary environment progras aimed at
providing experience within the classroom, thatrasereadily available
from other sources; they aim at widening childrefisrizons, at
stimulating their imagination and creativity, at cemraging their
interests in the world they live in, its art antedature, its past and
present, its science and technology. The programafies help to
develop new approaches to teaching by exemplifyireg most up-to-
date ideas about curriculum and teaching methode fange of
teachers’ notes and pupils’ workbooks that accompaost educational
broadcast series is intended, to encourage aniddeecipreparation and
follow up by providing supplementary informationword and picture,
and suggesting activities which might exploit marky the material of
the broadcast.

To make instructional television effective, the BBEt up the School
Broadcasting Council for the United Kingdom (SBCUKhe SBCUK
obtains evidence about classroom use and effeesgerof schools
broadcasts in two main ways, from its own staffudFtime education
officers (field officers) and from panels of teacheusing the
programmes with their pupils. Evaluative reportsnirthe Council’s
Education Officers following their visits to clasems to see and hear
broadcasts with teachers and children, give then€iband the BBC
vivid pictures in some depth of the response togmmme in the
particular schools they visit. They also describe tontribution made
by the accompanying publications and note the viefmbie teacher on
the particular programme viewed. The reports alsge gproducers
information about how their broadcasts were reckividne reports will
also note whether a school has a big or a smalllptipn, whether the
children were receiving a broadcast of good qualiggthout my
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technical hindrances that might mar their viewinglThe
teachers’comments to the education officers allweffectiveness of a
particular broadcast are of considerable valubégptoducers.

Most importantly, the following are the steps tak®nthe SBCUK to
make their programmes effective.

1 Annual Statistical Surveys: The Council's Research Unit
conducts annual surveys to know how many scho@seguipped to
receive television broadcasts. From this surveyas discovered that
99% of secondary schools and 95% of primary schbald colour
television sets. Of the remaining 1% of secondahosls, ¥2 % had a
black and white set only and 2% had no set at vdilile of the
remaining 5% of Primary Schools, 3% had a black whde set only
and 2% had no set atall.

Also, about 99% of secondary schools had videordere and about
65% of Primary school had video recorders. (SBCUKSurvey of
viewing in U.K Schools Annual Report 1984 — 85.

2. Teachers Meetings: Before the production of a new
programme, there will be the meetings of teach@tsese meeting

provide for producers and education officers vale@&xchange of views

with teachers who operate varied schemes of wadki@ach children of

different backgrounds and abilities.

3. Pre-Testing of Programmes:Series are pre-tested for formative
evaluation. The formative evaluation, made possievery close
collaboration between the production team and thecation officers
allows for changes of approach and content if needb

4. Post-Testing of Programmes: Series are pos-tested for
validation of earlier testing.

5. Teachers’ Report Cards: Panels of teachers are sent pre-paid
report cards to be returned directly to producéise cards are called
“Feedback BBC School TV".

6. Unsolicited Letters from Teachers:Many comments in praise
or criticism of the programmes being used are serthe Council by
teachers.

7. Children usually send in their writings either iogbry or prose.

8 Advance Information and Publicity to Schools:Full advance
information about school broadcasts and publication essential if
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teachers are to be able to integrate broadcastrialateffectively in
their curriculum plans and time table arrangemeiitsachers obtain

sufficient copies of theccompanying publications and ensure that adequate
equipment is available for reception, recording ptay back. The Council provides
information to schools, colleges and teachersitrgimstitutions on time.

0. Teacher’s Training: A broadcast is only as effective as the used
that is made of it in the classroom. The role af thacher is crucial.
Apart from teachers’ meetings organized by the atloe officer. The
Council, on behalf of the BBC, offers support arssistance for the
study of school broadcasting in the in-servicenirg and education of
teacher’s.

The Council also operates a loan service of recbetdool broadcasts
and other resume material for use in teacher trgiand for use by the
teachers for that student.

4.4 Effectiveness of Instructional Television in CoteD’ivoire—
Ivory Coast - Direct Teaching using Instructional Television

The Ivory Coast is a West African Country of somenillion people.
The country inherited and educational system froan€e that was ill-
adapted to national needs with the effect that &% of the children
of Primary school age were served by the educdteystem. In 1961,
the government decided to reform the structure eodtent of the
system with help from France and UNESCO. Educalitab@vision was
chosen as the instrument of reform. According towkia@dge and
Robinson(1982):

“Educational television offered some promise ofafyee unification of
educational provision, of integration of differesutbjects, of bringing to
large numbers of children the teaching of spe@dliteachers with high
gualifications, of upgrading the work of classrodeachers through
using television for regular courses of teachaning and of increasing
motivation among both students and teachers”.

In 1971, broadcasting began on a national bastspitly to 447 classes
with were provided with television receivers. By 79880, 15,635
classes representing 84% of the students belorgdtketproject. Since
the villages do not have electricity, many recesvare operated with
batteries, some with solar panels for rechargirlyséts are located in
schools and each classroom has its own set priatethers’ guides and
students’ texts are prepared in Bovake to supp@rttélevision series.
Teachers in the project also participated in invser training.

Television programmes broadcast for twenty minirethe evening for
teachers are intended to help them prepare forbtbadcast of the
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following day for their students. Teachers in claesns within the
project are expected to prepare their studentth®broadcast; teachers
watch their students’ reactions, and question themmediately
afterwards. Then for a further 30 minutes or saidenbts do the
exercises in their workbooks.

The project was evaluated by the Evaluation sepiitecollaboration

with a team of researchers from the Laboratory apedfimental

Pedagogy, of the Belgian University of Liege. Amdhg findings were
that the broadcast were too fast in pace and toerl@aded with

information. All the same, there was a strong vithat educational
television has succeeded in introducing new mettaodk attitudes and
that it has provided far greater equal educatiopglortunities. Prior to
the project, urban students had great advantagastiog rural students
because urban teachers were better qualified., Sitdkcording to

Hawkridge and Roinson (1982),

“Dara from the studies of the Belgian team show tth@ range of
differences in standard between the best and tloeepb television
schools is small when measured by students achevieom tests. Some
of the rural school are in fact among the bestnow”.

Self-Assessment Exercise 1

1 Describe six ways by which instructional televisisias made
effective in the United Kingdom.
2. Explain how instructional television was used iariycoast.

45 Effectiveness of Television in the U.S.A.: Cdren’s
Television Workshop (CTW)

Children’s Television Workshop (CTW) is known imationally for its

series called “Sesame Street”. The CTW was eshadalisn 1968. The
effectiveness of “Sesame Street” has been confirmeddwide. The

series demonstrate that making entertainment pmuges does not
preclude teaching. The overall impact of “Sesameée$t was evaluated
over the years by an independent group called thee&ional Testing
Service. All children who were tested showed lezgrgains.

What makes ‘Sesame Street’ effective?

The system approach to programme production wad bgeSystem
approach, we mean the step by step approach ihinegeiz.

4.3.1 Analysing the target audience,
4.3.2 Stating the objectives,
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4.3.3 Selecting the media you will make use of,

4.3.4 Using the media,

4.3.5 Requiring students’ responses and,

4.3.6 Evaluating the project. Let us see how the systppraach was
used effectively in the development, transmissidilization and
evaluation of “Sesame Street”.

1. Experts from outside and inside the production camypconduct
a needs analysis and list out detailed behaviooib@ctives that are
linked to the definition of the education problemetackled.

2. Producers and other production staff are hiredttieir proven
creative skills and that willingness to work witssearchers.

3. Once objectives are clear, producers begin to dpvehe
production format around, which the show will beltusing content
experts and researchers to obtain feedback abitiat plans.

4. The preliminary production phase begins during White
researchers asses the comprehensibility and apgdeakgments to
viewer populations (children) and also test theaceptability to
teachers.

5. By way of evaluation, the researchers measure tureé of
concentration the children exhibit towards the &binsegments for
rejection or modification of those segments failindhold the children’s
attention by using the distraction method.

6. The researchers also administer tests of compreirenshe
segments that do not cause short term compreheasioalso rejected
or modified.

7. The researchers then discuss their findings abbuthwfeatures
to modify or repeat. There is always a strong bdretween the
researchers and producers to knowing the best sggm®e be
transmitted to the children.

Vh/4.6 Summary

In this unit, we have looked at how instructioredévision is effective in

the United Kingdom, in lvory Coast and in the U.StAe unit has

exposed us to the fact that instructional telewisibwell used, enriches
teaching like in the United Kingdom'’s given examptecan be used for
direct teaching as is the case of lvory Coast awdn be used for Pre-
scholars as is the case with the Children’s Telewi®Vorkshop of the

U.S.A. which has produced the world-acclaimed “Ses&treet”.
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The unit has demonstrated that instructional telemi can be used
effectively to teach students all over the worlcheTcase studies,
showing the impact of instructional television iretdeveloped as well
as the developing countries of the world depict theerybody can gain
from it.
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Iﬂ4.8 Possible Answers to Self-Assessment Exercise(s)

Answers to SAE 1

In the United Kingdom, the experimental period afstructional
television broadcasting is over. Television is namwly established as
a feature of the educational scene. The BritisraBeasting Corporation
(BBC) is a public corporation set up in 1927 by Reyal Charter tg
provide a public service of broadcasting. The BBCeived its charger
because of the great value placed on broadcasivgss as a means pf
disseminating information, education and entert@nim Education is
thus one of the three great chapter responsililibiethe BBC. Schoaql
broadcasting department provide services to childaed students in
schools of all kinds and to adults both in collegad other institutions
of further education and in their homes.

In 1971, broadcasting began on a national bastsptiy to 447 classe
with were provided with television receivers. By 79880, 15,635
classes representing 84% of the students belomg#tketproject. Sinc
the villages do not have electricity, many recesvare operated wit
batteries, some with solar panels for recharginyséts are located i
schools and each classroom has its own set priatehers’ guides an
students’ texts are prepared in Bovake to supp@rttélevision series.
Teachers in the project also participated in irvser training.
Television programmes broadcast for twenty minirtethe evening for
teachers are intended to help them prepare forbtbadcast of the
following day for their students. Teachers in claesns within the
project are expected to prepare their studentthiobroadcast; teachers
watch their students’ reactions, and question themmediately
afterwards. Then for a further 30 minutes or sadents do the
exercises in their workbooks.

9% o> 5 7;)
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UNITS INTRODUCTION TO THE PRODUCTION OF
INSTRUCTIONAL TELEVISIONPROGRAMMES

Unit Structure

5.1 Introduction
5.2 Intended Learning Outcomes
5.3 MainContent
5.3.1 Advantages and Limitations of Instructionalévision
5.3.1 Advantages
5.3.2 Limitations
5.4 The Television Team
5.4.1 The Television Team: The Production Staff
5.5 The Television Team — The Production Crew
5.6  Summary
5.7 References/Further Readings/Web Resources
5.8 Possible Answers to Self-Assessment Exercise(s)

@5.1 Introduction

In the last unit, we studied how instructional wde&n was made
effective in three countries. The countries are theted Kingdom,
Ivory Coast and the United States of America. ia tnit, we shall look
at the advantages and limitations of instructioieévision. We shall
also study the television team viz the productiif nd the production
crew.

@IS.Z Intended Learning Outcomes

By the end of this unit, you will be able to:

. state the advantages and disadvantages of insimattelevision
. identify the production staff team
. identify the production crew team.

==
=
=
=

53 Main Content

5.3.1 Advantages and Limitations of InstructionalTelevision

There are many advantages and disadvantages ofudtshal
television. Let us look at some of them.
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5.3.2 Advantages

1

The most obvious instructional attribute of a ted@n is its
ability to present colour moving pictures with sduaver long
distances. Its signals can be recorder or playeHifstantly.

Educational television had been found to possessapabilities
to positively influence diverse skills and knowledmp different
areas. For example, programs such as The Electip@ny,
Barney & Friends, Dora the Explorer, and The Pultéze have
been found to play positive roles in language aedosd-
language development (Fisch, Lesh, Motoki, CrespadVielfi,
(2010). Other types of positive influences on ctigai growth
include appreciation for music and the arts, gdnierawledge,
and appreciation of diversity, among others.

Communication by television is effective becauseai transmit
a wide range of audiovisual materials includingl gictures,
film, objects, specimens anddrama.

Instructional television will reach large audiene&sdow-cost per
person.

Viewers over vast geographical areas can experianiee event
simultaneously. It is capable of transporting thewer to any
location in the past, present andfuture.

Learners can be reached at home through televismadcasting
which makes “open and distance learning” a realithe

development of inexpensive video-recorders mak&sagible for
students to view video materials on an individuasib, at their
own time and their ownpace.

Television can bring models of excellence to treewar. We can
see and hear the able scientist, the creative @eaitte great poet
and the pragmatic dramatist. Television can bripgcmlized

teachers in foreign languages, mathematics, scietcdo the

classroom.

Television bridges the educational opportunitiep deetween
children living in urban centres and those in therak
communities.

Television can bring the versatility of the telesrs camera to the
teaching process. The medium provides us with s®uad
sights not easily available even to the viewer oéa event: long
shots, close ups, zoom shorts, magnification, exérelose ups,
etc. Think of watching a football game on the tedmn and
going to the field to watch. Think also of medicstidents

37



EDT834 INSTRUCTIONAL TELEVISION AND RADIO

10.

11.

watching films on surgery and performing the actuabery.

Television is used for self evaluation in micro-adking in
teacher training colleges, colleges of educatian &elevision
may thus be used to present common experiencegréam
discussion and evaluation after a teacher on pexttteaching
has been recorded.

Television can be both instructive and enjoyabiecah provide
an interesting, exciting change of pace, and giveghe variety
that is the spice of education.

5.3.3 Limitations

1

38

The complexity of the television technology allowsany
possibilities for disruption of the communicatiolow. Here, |
mean that atmospheric conditions may disturb brastdsignals
or satellite reception. This limitation can be catdd using
video cassettes.

There is the possibility of technical difficulties/er which the
teachers or students have little or no control thiditintervene
between the lesson and the learner e.g, the telaveet itself
may be malfunctioning.

Television as an instructional tool is a one-wayaruiel of

communication. There is little or no feedback frdne target
audience. Some critics of television also advaheer¢ason that
it encourages passivity on the part of the viewsgeeially for

educational purposes. Live Broadcasts however |tgptad

phone-in methods to reduce the limitation.

Cost may be another limiting factor. Colour telewis sets are
expensive, moreover the human labour involved wdpction,
distribution, maintenance etc can also be capitahisive. Unless
large numbers of learners are being served, thes coay be
difficult to justify.

It is not very ideal for large group viewing sin€® image is
displayed on a rather small surface. One TV receweeeded
for approximately thirty viewers. Though this limtion can be
overcome by using the large-screen television ptigje systems,
the cost is still prohibitive for many educatioaglplications.

Television moves ahead at a constant speed. Youwtaeen a
television programme as you would a book. You carmead’ at
your own pace. In other words, you must match #mpb of
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your learning with the tempo of the televised pnéggon. This
is not always a simple matter. However some mod&fisets are
equipped to either fast forward show down or reiviegprevious
experiences

Self Assessment Exercise(s) 1

I. State the advantages of instructional television.
i. Identify the production staff team.

5.4 The Television Team

Television production is a team operation whichuregs the skills and
abilities of a variety of artists and craft speisialo successfully produce
programmes. A television production is the sumltotahe coordinated
efforts of dozens of skilled individuals who makethe television team.
The television team can be roughly divided into tgmups viz.
production staff members and production crew member

5.4.2 The Television Team: The Production Staff

The production staff is composed of those jobs tiaie considered to
be “creative”, the producer, director, script wrjtassistant director and
the production assistants. You need to have an w@maut their
responsibilities during the production stages. pheduction stages are
preproduction; setup and rehearsal; productionparstl production. We
will be discussing these further in unit 6.

1 The Producer: The producer is responsible for the entire
television production. He is in-charge of all protian aspects from the
planning and writing of the script to the final drection and editing. He
also develops the production budget; he assigns ptlegrammes
director, works with the writer on script and supses all pre-
production planning, rehearsals, the actual prodoctand post-
production activities.

2. The Director: He participates in all pre-production meetings.
He works with the producer and script writer inigcdevelopment. He
establishes production timelines in consultatiothwhe producer, he
casts performers and work out camera shots. Hearsb® performers,
rehearses camera shots in the studio. He exedweproduction and
supervises the final editing.

3. The Script Writer: He works with the producer and director in
developing the script format. He revises the scuptil it is finally
approved. He must make himself available for reimgiif necessary.

4. The Assistant Director: He helps the director in planning
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production design assists director during our ofdst rehearsal and
makes ready camera shots and other cues duringreaiheHe keeps
track of programme timing during production andpisethe director
during the post-production editing.

5.5 The Television Team — The Production Crew

The production crew is made up of individuals wharkvprimarily with

the production hardware and equipment: the techdioector, the audio
engineer, camera operators, floor managers andriatywaf crew
assistants and technicians. Let us look at sortigeof in details.

1 Technical Director: He consults with the producer and director
on necessary technical facilities. Actually, hes giext to the
program director in front of a large bank of buttaand controls
called the “Switcher”. The Technical Director opesm the
switcher on the director's command, showing whatexdeo
source is called for onto the air. He is also resgde for the
general supervision of the technical crew.

2. Audio Engineer: He is responsible for the sound effects of a
television production. During production, the audingineer sits
at a sound-control console mixing the various audjuts from
studio microphone, tape recorders, record turngabfign and
video tracks etc. He must balance all of the sdopdts together
to create the mixed sound of the program. The aedigineer
supervises the operation of the audio crew anddioates the set
up of all audio equipment. He also consults witk firogram
director and other key team members on productesigd and
necessary audio.

3. Light Director: The light director also consults with the program
director, producer and scenic designer on overaghtihg
approach. He designs and executes the lighting feroduction.
Lighting provides the necessary illumination foe thperation oft
he cameras. He supervises the hanging and focudindpe
lighting instruments. During the actual productidghe lighting
director balances all lighting instruments untile thproper
illumination and effects are achieved to presemt dintistes as
effectively as possible onscreen.

4. Scenic Designer/Art Director/Set DesignerHe consults with
the producer, program director and lighting direao overall
physical setting for a program. He supervises tagesheads and
crew members who erect the set on the studiofloor.
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Floor Manager/Stage Manager: Since the program director
operates from the control room, the floor managds as the
director's eyes, ears and voice on the studio flade is
responsible for seeing that everything on the flgmes smoothly.

Camera Operators: They control the television camera during a
production. Studio cameras are mounted on pedestath are
wheeled around the floor to set up different shemd angles.
The camera operator receives shot instructions ftwendirector
via a headset and using the camera lens systeoonmgoses and
frames a shot. A good camera operator with a kesrses of
composition and visualization is a valuable asset the
production team.

Video Engineers: Each studio camera has its own control unit
which enables the engineer to control for variadion scene
brightness, contrast, colour balance and registratdHe sets up
and aligns cameras for best picture. He also hbkpgirector to
achieve special visual effects as necessary dprioduction.

Graphic Designer: Projects all graphic details of the entire
curriculum for broadcast.

There are other important members of the produatiemw like graphic
artists, make-up and wardrobe personnel and adidsthnicians who
operate the video tape recorders, film and sliggegtors, install, repair
and maintain the sophisticated and delicate préamlu@quipments. To
a certain extent, this division between productstaff and production
screw is rather arbitrary since many jobs will inably cross lines for
instance it is not uncommon for the director to rape the video
console, or for the scenic designer to even opénatéghting system.

9
M5.6 Summary

In this unit, we have looked at the advantages Bmdations of
instructional television. We also studied the raéghe different players
in the production of instructional television. Ttetevision team can be
divided into two major groups:

1.

The production staff including the producer, diogctassistant
director, production assistants and script writevho are
concerned primarily with the “creative” side of tpeoduction
and,

The production crew including the technical directhe audio
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engineer, video engineers, floor manager, cameesatqrs and
the rest of the technical crew who are primarilyw@ermned with
equipment operation and maintenance.

The unit also focused on television production a®an effort. The
team approach is the most important element inymiod the kind of
programs people will want to watch and that evedybim the team can
be proud of. An effective and efficient televisie@am requires the
integration of many different jobs, all performehda coordinated
perfectly by the production staff and crew highteggh in this unit. All

production staff are same during production. To enéke team work
well, production staff work in harmony when on work

\ .
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IﬂSB Possible Answers to Self-Assessment Exercije(s

Answers to SAE 1
I. The most obvious instructional attribute of a teden is its ability

to present colour moving pictures with sound owergl distances.

Its signals can be recorder or played back instantl
. Educational television had been found to possessdbpabilities tg

positively influence diverse skills and knowledgedifferent areas|.

For example, programs such as The Electric Compaasney &
Friends, Dora the Explorer, and The Puzzle Plasce Ibaen foung
to play positive roles in language and second-laggudevelopmer
(Fisch, Lesh, Motoki, Crespo, & Melfi, (2010). Othgypes of
positive influences on cognitive growth include egpation for
music and the arts, general knowledge, and apicatiaof
diversity, among others.

iil. Communication by television is effective becauseai transmit &
wide range of audiovisual materials including spilttures, film,
objects, specimens and drama.

iv. Instructional television will reach large audiencdslow-cost per
person.
V. Viewers over vast geographical areas can experianioee event

simultaneously. It is capable of transporting thewer to any
location in the past, present and future.

2. The Producer: The producer is responsible for the entire telewisi

production. He is in-charge of all production agpdmom the planning an
writing of the script to the final production anditng. He also develop,

the production budget; he assigns the programnrestdr, works with the

writer on script and supervises all pre-producidenning, rehearsals, tf
actual production and post-production activities.

The Director: He participates in all pre-production meetings. Wigks
with the producer and script writer in script depghent. He establishe
production timelines in consultation with the prody he casts performe
and work out camera shots. He rehearses performeisarses came
shots in the studio. He executes the production sargervises the fing
editing.

The Script Writer: He works with the producer and director in deveaigp
the script format. He revises the script untikitiinally approved. He mug
make himself available for re-writing if necessary.

The Assistant Director: He helps the director in planning producti
design assists director during our of studio retedaand makes read
camera shots and other cues during rehearsal. Hpskérack of
programme timing during production and helps theeaor during the
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UNIT 6 PRODUCTION OF INSTRUCTIONAL
TELEVISION PROGRAMME

Unit Structure

6.1 Introduction
6.2 Intended Learning Outcomes
6.3 Main Content
6.3.1 The Television Studio
6.3.2 The Control Room
6.3.3 The Studio Floor
6.4  The Four Stages in Television Production
6.4.1 Pre-ProductionPlanning
6.4.2 Set up and Rehearsal
6.5 Production
6.5.1 Post Production
6.6 Summary
6.7 References/Further Readings/Web Resources
Possible Answers to Self-Assessment Exercise(s)

6.8
™N6.1 Introduction

In the previous unit, we studied the advantages kndations of
instructional television. We also studied the tedmn team especially
the production staff and the production crew. Iis thnit, we shall be
discussing the television studio. We will also @elato the four stages
in television production.

@I&Z Intended Learning Outcomes

By the end of this unit, you will be able to:

explain what a normal television studio is madetip
describe the four stages in television production.

==
=
=
i

6.3 Main Content

6.3.1 The Television Studio

Majority of programs are still produced within ttedevision studio. All
studios are made up of two areas:

1. The control room, which is the operational nerveate for
production and
2. The studio floor, where the production takes place.
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6.3.2 The Control Room

The control room serves as the studio’s commantecel is where the
program director, the audio engineer, the techndis¢ctor and the
video engineer work. Have you been to a controhrdiefore? If you
have not, try to visit one as early as you canyds walk into a control
room, you will see an array of television sets ta called monitors.
Each monitor displays the video output of a studimera.

Normally, the monitors are labeled according to thenber of cameras
on the studio floor. This means that if there anerfcameras, you can
have up to four monitors for them. There will notipde additional

monitors showing video output of film or slide peojor, videotape
machines, electronics character generators and hmte video feeds.
There are also two major monitors among the bankaiitors. One is
labeled “Preview” the preview monitor is used teeck any picture or
special video effect before it is actually sent thubugh the second
monitor called the “Line” monitor. The line monit@hows the actual
picture which is leaving the control room to the ar to be fed to
videotape for recording. All the monitors are wialbeled to indicate
what they are showing.

In front of the array of monitors is a long tablelled the production
console. This is where the director, the technidalector and
production assistant sit during a production. lorshthey sit where
they will have a good view of the monitors and deadn which pictures
to use.

Another feature of the control room is the audionsmle being
controlled by the audio engineer. The audio engimaa listen to the
audio mix or preview audio sources to decide wrsoknd or sound
effect should go into their cording.

To the side of the control room are the camerarobnnits called CCU
for short. These are used by the video operatorsdulate the camera
pictures. These are the main features of the cormoon.

6.3.3 The Studio Floor

The studio floor is where the production actuallycars. The studio
floor is an open area which contains the televisioameras,
microphones, lighting equipment, sets (i.e the soemsed for a play,
film/moves) and of course the performers and crevated around the
walls of the studio are various electrical connedioxes to which
cameras, microphones and lighting equipment arenexted. The
lighting equipment generates a considerable amotifteat which is
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why most studios are equipped with powerful airdibaning to keep

the temperature levels down.

A well planned studio floor will also provide a dgr area for storing
props, (props are small objects used by actorsiguhie performance of
a play/movie or film) sets and other pieces of pment. The doors to
the studio floor are always wide. These permit popgint and set to be
moved in and out of the floor area freely.

All studios have sound-proof doors and walls whcavent extraneous
noise from entering the studio where a sensitiverophone may pick it
up and it goes into the recording. A sign above s$hg&dio doors

automatically lights wherever a microphone is ‘lite warn that the

studio is in operation.

6.4 The Four Stages of Television Production
Television production operates in four separatgesta
Pre-production planning

Set up and Rehearsal

Production and
Post-production. Let us look at them one at a time.

PoONPE

6.4.1 Pre-Production Planning

The pre-production planning for a programme mayrbegys, weeks or
even months before the actual production date.nguthis stage, the
producer and director work with the script writerdomplete the script
and to develop the overall production approach.td key members
earlier mentioned in unit 5 like the producer, dicg, technical director,
audio engineer, lighting director, scenic desigmerets to discuss the
programme and the role each will play. If the prtéhn has been
planned out carefully in advance, difficulties imoguction will be
reduced or avoided. Remember, producing a progréhowt adequate
pre-production planning is an invitation to disaste

Remember, during pre-production, you

Develop concept

Establish objectives and production approach

Write program scripts/TV former

Convene production meetings with key team memlgeed(cer
director, lighting director, scenic designer, teichh director,
audio engineer, video engineer etc.
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6.4.2 Set Up and Rehearsal

Set Up: This is a way of organizing something. Set up mehas prior
to the actual production, the studio and the céntoom must be
prepared for the program. While the studio floorbising set up, a
similar set up should occur in the control roomeThachnical director
for instance must check the tape machines, filmslate projectors,
electronic character generator etc, while the aedgineer concentrates
on the audio console by checking the microphonasnds from video
tracks and film tracks etc. The video engineer nalignh the cameras to
provide the best possible pictures. He must algpare video tape and
film play backs. Prompters and cues are used tonckipresenters on
the next line of action or to get them incorporm@eain actions.

Rehearsal: Once the studio and control room are properly g&t u
rehearsals will begin. It is during rehearsal tladit the production
elements will finally come together — the set, aoss and lighting, the
music and sound effects; the camera shots, filnmeldt@ped inserts etc.
Rehearsal is to allow all the performers to cortketerrors detected and
make their performances perfect. For instanceatitho engineers may
reposition the microphone, the scenic designer meplace some
furniture to better the camera shots and the pados’ errors will also
be corrected before the actual production. The aidaé may be dry.
This means no camera will be activated or the camare blocked.

Self-Assessment Exercise(s) 1
1. Explain what a normal television studio is madeotip
2. Describe the four stages in television production.

6.5 Production
This can be done in two ways:

Live: If it is a live program like football matches, theduction stage is
the final stage. Some news programme are also peodiive. This is
the first way.

Video Taping for Editing: Programmes start and end according to the
pre-planned air time. However, the development ofe@ tape has
changed producing some programmes live. This altbbegproducer and
the director more flexibility. Complex productiorarc be recorded in
short segments which can be assembled later thraidgb tape editing.

It is not unusual for segments not to be recordethé exact order in
which they will appear in the completed show, bather for the
convenience of production.
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6.5.1 Post-Production

Programmes which are produced on video tape fer &titing require a
post-production phase. At this time, the directopesvises the tape
editing, selecting those takes or segments whieht@ibe involved in
the final edited version. With post-production audjt it is possible to
select the very best performance of both cast eew from a number of
different takes and building the show by assemhiimggbest scenes, the
best shots and even adding other visual elemémsgliaphics, film or
tape to produce an even more enthralling presentator instance,
additional audio can be added to enhance the mgigtound track.
Remember that post production involves video tapding, audio
enhancement and evaluation of the programme to khdwneets the
objectives stated during the pre-planning stage.

M6.6 Summary

In this unit, we have studied the television studid/e also
highlighted the four stages in television productio

The television studio complex is composed of twomaaeas:

1. The control room which is the operational commarahter
where programme elements are directed and cooedirzatd
2. The studio floor, where the production takes place.

Television production operates in four separatgesta
I. Pre-production planning

i. Set up and Rehearsal

il Post-production.

] |

@6.7 References/Further Readings/Web Resources
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the New Technologies of Instructiblew York: John Wiley and
Sons.

48



EDT834 MODULE 1

IﬂBB Possible Answers to Self-Assessment Exercise(s)

Answers to SAE 1

1.

The control room, which is the operational nervatcefor production
and The studio floor, where the production takesel

2.

a)
b)
c)
d)

Majority of programs are still produced within thelevision
studio. All studios are made up of two areas:

Television production operates in four sepastdges:

Pre-production planning
Set up and Rehearsal
Production and
Post-production.
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UNIT 7 THE INSTRUCTIONAL TELEVISIONSCRIPT

Unit Structure

7.1  Introduction
7.2 Intended Learning Outcomes
7.3 Main Content
7.3.1 Hints on Script-Writing for Telsion
7.4 Detailed Instructional Television Script
7.4.1 Some Acronyms in Script Writing
7.5 Developing an Instructional Television Prognaen using a
System Approach
7.6  Summary
7.7 References/Further Readings/Web Resources
7.8  Possible Answers to Self-Assessment Exergise(s

@7.1 Introduction

In the last unit, you studied the television stuchonplex comprising the
control room and the studio floor. You also studibd four stages of
television production viz (1) Pre-production plampi (2) Set

up/Rehearsal (3) Production and (4) Post produciiorthis unit, you

will study the format of instructional televisiorcrgpts. You will also

try to write your own instructional television guis.

@7.2 Intended Learning Outcomes

By the end of this unit, you will be able to:

o state four hints on script-writing for television
. describe the instructional television script format
. describe seven steps to assure instructional sabevproduction.

(—
=
==

==

7.3 Main Content

7.3.1 Hints on Script-Writing for Television

1. Every television production relies on a script afeosort or
another. A script serves as a road map for a stavproduction.
The script is a working document shared by all ¢hiosolved in
a production. Remember the production staff andptioeluction
crew. Script-writing is the development of a sitaaf story,
characters, dialogue etc. Script-writing requires very special
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talents and skills of a creative writer. The semifiter suggests
such things as visuals, graphics, music and effelctsthe

production of instructional television, a subjegoesialist must be
included for accuracy of content.

2. Writing for Television, a visual medium is not tlsame as
writing for print. A television Scriptwriter mustnderstand the
medium’s advantages and limitations and be famivéh the
basic techniques of television production. Tel@nsis a visual
medium. The television scriptwriter must be as amable with
words and images as with camera use. He must uaddr¢he
best way to combine words and pictures. The imagest
synchronize with the words to convey the messagmrtAfrom
words and pictures, music and sound effects mgstlz¢ part of
the write-up. Camera shots of various types mushbdeated in
the script.

3. Although television is a visual medium, all wordsdsalogue in
a script must be written for the ear. As a generia, always read
your script aloud, listening to how it sounds. langral, keep
your sentences simple, direct and to the point.nDbcram too
many facts, figures, names or ideas into a fewesmmais. A script
must be written to be heard

4. The basic reason for producing any programme shov it to an
audience. So, you need to analyse your audienda.
instructional television, you know the class yoa wariting for —
is it Senior Secondary or Junior Secondary or dsiitior Primary
or Senior Primary. You may need to go to schoosttaly the
syllabus, talk to teachers and discuss with sonngests. Always
write with your target audience in mind.
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7.4 Detailed Script Format of an Interactive Instructional

Television Program on English Grammar

SHOTS VIDEO AUDIO

1. Blank

2. FU theme Music — Vivaldi <The fou
seasons” and hold under.

3. Caml / Hello, the programme you are abou

L/S of Announcer

watch is English Grammar for all. A
Onuba will be your guide.
FU theme Music.

4. Cam2.Cap. 1 /
“How Good is your
English?” Programme 1.
5. FO theme Music completely
6. Caml. / Hello, you are welcome to our ng

MCU Presenter English series titled “How Good is yq
English?” Today we will be discuss
English Grammar. This series is
interactive one and | will like you
always get ready your exercise bg
and pen or pencil ready. I'm giving
twenty seconds to get them ready.

7. FU Music and FO Music
8. Caml. / Now, what is grammar? For ma

LS of Presenter students, grammar has been
frightening word for something th
thought they would not understand.

0. Cam 2.Cap. 2 / But this should not be so.

What is Grammar? The grammar of a language is
description of the rules governing
proper use of the languagerepeat.

10. Caml / we are to use language correctly

CU of Presenter

understand it thoroughly. Then we
know the rules i.e the grammar {
describes the way the language isus
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SHOTS |VIDEO AUDIO

11. Video Insert / Can you be a football player if y
A film of the a football matcidon’t know the rules of the game?

course not.

12. Video Insert/ Think also of other games i
Video of people playing Lud‘Ludo”, “Monopoly” and “Scrabble”
monopoly, scrabble etc. You must know the rules before

start to play the game.

13. Caml / Let's now link game playing
MCU of Presenter speaking English Language. Why,

you need to know English Gramm
First of all, you must know whathe
rules are in order to understand
quickly correct your ownerrors.

14. Video Insert / Also, your English examination pa
Students writing examinatiorsometimes uses grammatical na

and functions. You also use gram
in writing your essays, answer
summary questions and also answe
comprehension questions.

15. Video Clip / In everything we do involving oth
People talking, Peopleriting,people, we make use
People greeting etc. communication in some for

Language, either spoken or writte
the most common. The words we
fall into one of the eight basic clas
of English called Parts of Speech.

16. Camera Cap. / In other words, all the words
Parts of Speech English Language can be j

according to the work they do il
eight and only eight parts of speech.

17. Caml /-~ Can you name the eighparts o
CU of Presenter speech? Now, write them in

exercise books. (PAUSE F(

18. Video Clip / STUDENTS REPONSE by FU

Students writing Bridge Music for 20 Secs.)
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SHOTS

VIDEO

AUDIO

19.

Cam.1 /
MCU of Presenter

Did you get them right?
Here they are: Nouns, Pronol
Verbs, Adjectives, Adverh
Prepositions,  Conjunctions &
Interjections. Let go over them ag

20. Camp 2.Cap. / Nouns, Pronouns, Verbs, Adjectiy
Parts of Speech: Nouns../Adverbs, Preposition, Conjunctic
Interjection. and Interjections. Check the ans

against your answer.

21. Caml / The key to understanding the part
MCU of Presenter speech is to be able to determine

functions. | mean the worthey dg
Let's now take the eight parts
speech one at a time. Which of th
do we discuss first? Again get re
your exercise books, pen orper

22. Cam. 2Cap  /Nouns Ready? Let's go for Nouns fir

What is a Noun? Write your ansy
in your exercise book.

23. Video Clip / PAUSE FOR STUDENT]Y
Students Writing RESPONSE BY FAING U

BRIDGE MUSIC FOR 20 Secs.

24. Cam. 1 / A Noun is a word used as the na

LS of Presenter of a person,place, things or ide
Look at this Video clip and wri
down the names of all you can se

25. Video Clip the picture - ALLOW THE
A rowdy Market scene withMARKET SCENE TO BE ON TH
lot of activities. SCREEN WHILE  STUDENT

WRITE THE NAMES OF ALl
THEY CAN SEE.
26. Cam. 1 / Were you able to get down th

MCU Presenter

names. Yes, Man, woman, Boy, G
Oranges, Bananas, Yam, Meat, B
Shirt, Chicken, DoorswWindows etq
all you have seen on your screen
Nouns
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SHOTS |VIDEO AUDIO
27. Cam. 1 Well, students in today's lesson,
L/S of Presenter studied grammar, we studied the ¢

of speech and we ended with No
In our next lesson, we will stu
Verbs. Until then. It's goodbye frg
me

FU Music.

28. Character Generator / |Fade Up Music
Script Written by Doku
Olagunju and Ada Onuba

29. Char. Gen. Pfresented K
Ada Onuba

30. Char. Gen. /Cameramen
Muda Ahmed

Mohammed Ahmed

31. Edited by /
Olayiwols
32. Directedby  /

DokunOlagunju

33. Char.Gen /

A National Open Universi
of Nigeria Production © 2006.

34. Fade Out Music complete

You will notice that the page is divided into threselumns. First
column is sequential Shots, second column is lab@kdeo” and the
last column is labeled “Audio”. Program content apdoduction
information are divided into video and audio. Thideo side is for
important visual elements such as titles, graphits, or video tape
inserts etc., while the audio side contains thendoelements of the
programme. Sound effects and music cues are assvtéu. You will
notice that there are blank spaces along the sit®m This is to leave
room for the director and other team members totewm their
operational cues. Directors will also write theegnrarks during the
actual production that will help the editing crewridg the post-
production or the editing process.
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7.4.1 Some Acronyms in Script Writing

Let me quickly explain some acronyms associatetd Walevision script
format.

1 ELS: This is an extreme Long Shot. It is a very widewig
which the camera takes in the entire playing area.

2. LS: This is a long shot. It is a slightly closer fieddl view than
the extreme long shot.

3. MS: This is a medium shot. The subject becomes mugedar
and more dominant.

4, CU: This is a close up shot. The subject becomes timeapy
focus of interest within the shot. Only a small tmor of the
background is visible.

5. ECU: This is an extreme close up shot. The subjectalistdits
the screen and is clearly the central focus.

6. FO & FU Music: Fade out and Fade Up Music.

SELF ASSESSMENT EXERCISE

1 State four hints on script-writing for teleis.
2 Describe the instructional television scripiniat.

7.5 Developing an Instructional Television Programme —
using a Systems Approach

1 Analyse Your Learners The fundamental reason for producing
any instructional television programme is to showattarget audience.
So, you must first analyse your learners’ charatier This is the same
thing as Audience Analysis. A target audience nhesanalysed to have
knowledge of what they already know and what you mesent to them
to improve their knowledge. So, you need to camy an audience
research.

2. State Your Objectives: In any instructional television
programme you are developing, it is a good ideayafi use the

systematic planning process. First, you need tteadt have a vague
idea which can be translated into a viable andcdatife television

production. A need for the program must first belelsshed. A need is
the discrepancy between the actual situation aedd#sired situation.
An instructional television programme must havelwtdted objectives.
As stated earlier, a need is the gap between thyethwiags are and the
way things are to be. Behavioural objectives amestents which
describe specifically, in observable and measurtdrims. The change
in knowledge, attitude or performance that the ance will be able to
demonstrate as a result of the television instoactYour objective is a
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statement NOT of what the television instructomgl#o put in a lesson,
but of what the learner ought to get out of a lesso

3. Gathering of Materials: The first step can be a trip to the library
to learn more about the subject. You may also wasltontact some
subject experts to help you focus on the imporissies or to suggest
additional sources for research. You can visit Imganniversities,
professional associations, public officials - alé ggood resources for
gathering of materials.

4. Selection of the Production TeamSelect your production team
carefully, explain what you want and trust themdto their jobs. You

will find out that if you communicate your concept others and give
them the opportunity and freedom to contribute rthéeas well, you

will have a happier and more productive staff.

5. The Programme Script: Now, write the script for production.
The foundation of every production is the programps. Because the
script is so fundamental to the production, you eaite it yourself. If

you cannot, delegate a staff writer or a free-lawcger can do it. Or
you can give it to a content specialist to do imast, every television
script goes through a series of revisions and tewrbefore it is
produced. After the script revisions are completéd final version

becomes the shooting script. This will be typed dredributed to the
other members of the production team.

6. You need to select the talents for production re-ing: You
may need experienced teachers since it is an ¢igmal television
programme. The teachers or the instructional teiewi presenters are
not always easy to find. Here are some tips for ggoknow what you
are looking for in a presenter.

He inflects and modulates the voice properly.
He speaks at a comfortable pace.

He aims for a smooth flow of words
Rehearses the script.

Sticks to correct pronunciation of words.
Pronounces names properly.

Sounds warm and friendly.

Is calm and confident even when ad-libbing.
Choose the listeners politely.

Provides informative links between programmes.
Apologizes for an error.

RROONOOA~MWONE

= O
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7. Rehearsal, Production and Post Production:After casting,
rehearsals will follow usually dry rehearsals withocameras or
costumes. This can be in an office or any othecepl@tfter rehearsals
come the production and post production stagessassked earlier on.

8. Evaluation: is the final activity. How do we evaluate the
programme?
1 Post Viewing Evaluation Tests:Here, you need to administer

post viewing tests or questionnaires. Judging fthenobjectives given
at the beginning concerning what you want the taageience to learn,
you draw up questions to evaluate whether the tbgscwere realized
after the students had watched the programme.advssable to design
students’ workbooks to accompany instructionalvislen. At the end
of the programme, students should answer quesiiotheir workbooks.
The answers to the questionnaires will enable goknbw the segment
that the students had gained from and the segmwmith had proved
less effective. In other words, segments that @se Eeffective needs to
be revised and we go back to objective setting.

2. Informal Audience Feedback:Phone calls and letters constitute
more informal audience feedback. Many writers aaliecs are sincere
in their praise and criticisms. Paying attentiovamious calls and letters
and noting the overall tread of such messages ¢am ypu some
interesting perspective in viewer reactions to youogramme.

3. Research Unit: Every programme for broadcast maste ho
relate to the research unit of the station to mlevnaterials, check the
content scripts, moderate layout plans, and conguet and post
audience research.

7.6 Summary

In this unit, you have studied some useful hintssonptwriting for
instructional television. You are also exposed k@ tnstructional
television script format. Finally, you studied sevaseful steps in
instructional television production.

Every television production relies on a script &g foundation of
production. A script serves as a road map for evislon production.
We have studied it in-depth because of its vitalpamance in
production. The instructional television format givis not exhaustive.
It can serve as a teaser for you to go ahead apidrexmore in your
subject area. Finally, you were introduced to th&esn’s approach in
planning to develop an instructional televisiondarction.
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Iﬂ7.8 Possible Answers to Self-Assessment Exercige(

Answers
1
a) Every television production relies on a script afeosort or

another. A script serves as a road map for a ®@avi production. Th¢
script is a working document shared by all thoseolved in a
production. Remember the production staff and thedyction crew
Script-writing is the development of a situatiortpryg, characters
dialogue etc. Script-writing requires the very spktalents and skills 0
a creative writer.

b)

D

—_—

Writing for Television, a visual medium is not tlsame as
writing for print. A television Scriptwriter mustnderstand th¢
medium’s advantages and limitations and be famiviéh the
basic techniques of television production. Tel@nsis a visua
medium.

Although television is a visual medium, all wordsdsalogue in
a script must be written for the ear. As a generig, always read
your script aloud, listening to how it sounds. langral, keep
your sentences simple, direct and to the point.nDbcram tog
many facts, figures, names or ideas into a fewesmmais. A script
must be written to beheard

1%

The basic reason for producing any programme shov it to an
audience. So, you need to analyse your audiencesiructional
television, you know the class you are writing fors it Senior
Secondary or Junior Secondary or is it Junior Prynoat Senior|
Primary.
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MODULE 2

Unit 1 Historical Background to Instructional Radio Nigeria/
Types of Instructional Radio Programmes

Unit 2 Effectiveness of Instructional Radio-casedsts

Unit3 Basic Concepts in Instructional Radio

Unit 4 Applications of Instructional Radio/MHaes in the Studio

Unit5 Functions of Sound/Preproduction Staff

Unit 6 The Instructional Radio Script

Unit 7 Production and Postproduction Stages

Unit 8 Interactive Radio Instruction

UNIT 1 HISTORICAL BACKGROUND TO

INSTRUCTIONAL RADIO IN NIGERIA/TYPES
OF INSTRUCTIONAL RADIOPROGRAMMES

Unit Structure

Introduction

Intended Learning Outcomes

Main Content

1.3.1 Historical Background to Instructional Radio
Nigeria

1.4 Types of Instructional Radio Broadcasting Programme
1.4.1 Direct Classroom Teaching

1.5 Supplementary — Enrichment Classroom Teaching
1.5.1 Formal Adult Education

1.6 Summary

1.7 References/Further Readings/Web Resources

1.8 Possible Answers to Self-Assessment Exercise(s)

e
wN P

@1.1 Introduction

Radio consists simply of the transmission througbalicasting of an audio
signal to a number of listeners. This can be viaNtedium Wave (MW), the
Short Wave (SW) or the Frequency Modulated (FM)iaadand widths.
Today, we have electronic devices for the stordgexdio broadcast signals
like, the audio cassette playback equipment whickes radio broadcast
programme accessible to all Open University stuslé® radio can mean two
things; radio broadcasting for direct consumptianrecordings of radio
broadcasts to be stored and used in much the sayeasvaudio cassettes.
Broadly speaking, no other means of transmittingvdedge whether by the
printed book, the classroom lecture or discussi@muldv seem nearly as
effective and affordable as radio. It allows a teado address an educational
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message to audience so thousands and, at timea#iohsnof people.

Instructional radio involves using audio technolody provide

educational opportunities for students. The usesifuctional radio had
been found to be very appropriate in such settwigsre the education
system is not very strong, qualified lecturers asearce, and
instructional materials have to be provided onrgdascale (Olakulehin,
2016). Instructional radio programmes have beemr wgesupplement
and enrich traditional ways of education. In thistfunit, we will trace

the historical background of educational broadogston radio in

Nigeria. We will also look at some types of instiacal radio.

@'1.2 Intended Learning Outcomes
By the end of this unit, you will be able to:

. narrate the historical background of instructioraalio in Nigeria
. identify at least three types of instructional cagrogrammes.

[
=
==

==

1.3 Main Content

1.3.1 Historical Background to Instructional Radioin Nigeria

An evolutionary analysis of broadcasting in Nigesiauld disclose that
it was transferred from the United Kingdom, jukeliWestern education
itself. Nigeria relied on the model of broadcastdeyeloped in Britain.
In 1922, radio broadcasting started in the Unitedglom by the then
British Broadcasting Company that metamorphosedl tié present day
British Broadcasting Corporation in 1927. Educagio®roadcasting
started in Britain in 1924, when BBC appointed fitst Director of

Education. In Nigeria, a special BBC radio servitee BBC Empire
Service, relayed news and music to the British &iqte communities
starting from 1932. According to Wilkinson (1972)

“By far the largest coverage of Africa is providéy the English
Transmissions of the BBC World Service which beganthe Empire
Service in 1932, became the General Overseas ednvit947 and was
renamed the World Service in 1965".

Between 1932 and 1938, the British expatriatesivedethe broadcasts
via the traditional short-wave band (SW) which dedlradio signals to
be broadcast over a long distance. It could be iseanthat the
expatriates had their own radio receivers.

Programmes for the indigenous audiences began38, ¥ghen the first
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programmes featuring Nigerian performers were predulocally and

broadcast under the auspices of the Public Relt©ffice (later to

become the Ministry of Information and Culture). réd distribution

services or re-diffusion services were introducesl &a means of
providing low-cost receivers at the time before ttamsistor revolution
when a radio receiver was a relatively expensivenrnodity. Re-

diffusion services required only that a loudspedi@x be attached to
the cable, thus enabling the cost to the audieacket reduced to a
minimum. In such cases, the “wired boxes” were ednfrom the

organization responsible for the operation of trexvise (service
providers) at a few shillings a month.

In 1936, the British Colonial government, realizittge potentials of
Broadcasting set up a committee under Lord Plymdaath'Consider
and recommend what steps could usefully be takeactelerate the
provision of broadcasting service in the colonied & coordinate such
services with the work of the British Broadcastidgrporation”.

The Plymouth Committee recommended broadcastirmnaastrument
to improve communication between government andgtheerned and
to enlighten and educate the masses as well agedain them.

The Second World War dampened the enthusiasm eésdlitiy the
colonial government to execute the Plymouth Coneeitt
recommendations at once. In January, 1951, Mr. TNélmers was
appointed the first director of the Nigerian Broasiiing Service. The
NBS was the first broadcasting service to be estadd in the British
Colonial Territories. According to Chalmers in 1952

“The declared aim of the Nigerian Broadcasting ®erwvas to train
Nigerians to run the service with the same standarthose set by BBC,
nothing less is worthy of this great country”.

In 1955, three regional branches of the NBS for Noeth, West and
East of Nigeria were established in Kaduna, lbad@d Enugu,
respectively.

Remember that one of the recommendations of Lorgm&uth

Committee was that broadcasting “should provide aams for
education”. In pursuance of this, Richmond Posegatformer head of
BBC Schools broadcast was invited to Nigeria in5,95..to advise on
the establishment of a comprehensive system ofaddiroadcasting in
English and the main vernacular languages at pyimmad secondary
levels.”
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Mr. Post-gate recommended that Nigeria should heavelly-fledged

schools broadcasting unit. In 1957, the recommadndatwas

implemented and the ministries of education in tthen Northern and
Western Regions started providing educational p@mwognes. The
programmes were transmitted in their respectivasad Kaduna and
Ibadan. Thus, 1957 in effect marked the beginnifgeducational

broadcasting services in Nigeria. By 1959, dis¢#enprogrammes that
were transmitted by both stations were English, idgSjv History,

Geography and Teaching Methodology.

1.4 Types of Instructional Radio Programmes

There are various types of instructional radio Heasting. These are
direct classroom teaching, supplementary/enrichmeatdssroom
teaching and formal Adult education.

1.4.1 Direct Classroom Teaching

Just as instructional television programmes ard tmedirect classroom
teaching, so also are instructional radio prograsmmsed for direct
classroom teaching. However, the tremendous groithlevision may
have led some people to believe that radio is elomimportance as an
educational tool. Nothing can be further from thett. The truth is that
radio is more easily available and affordable thhe television, to
millions of people around the globe. Most vehialesvadays have radio
sets which provide information and entertainmergdiB sets are quite
handy and can be found in very remote rural ardasrevelectricity is
unavailable to the populace. Can you watch antuogtnal television
programme while you are driving? Of course not. Yali agree with
me that even now, there are more radio sets in &dimen television
sets. Think of other locations where you can taier ytransistor radio
sets to. When you consider this, you will fathonwiradio can easily be
used for massive education, through direct classremaching. Radio
message has enabled nomadic people to receive testuocahile
traveling from one place to the other.

The use of radio for direct teaching has led tostaritial educational
improvements in the countries that used it. Somamgtes of direct
teaching by radio are: (1) Radio primaria in Mexiand (2) Radio
Mathematics in Nicaragua. Direct classroom teachliggadio can be
used to improve the quality of instruction. Indeedll made radio
programmes by qualified and trained teachers, baseready existing
centralized national curriculum, can be transmitted conventional
schools. Using the skills of a specialist teach®ough radio, all
students in the country can benefit. Low educatidmase can be
corrected by direct teaching through radio. Whaméan by low
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educational base includes low enrolments in then&rschool system;
high drop out by those who enroll; poorly traineédhers and lack of
books and other basic educational resources; allyapncreasing
population and an uneven distribution of educalioasources. Through
direct teaching by radio, educational planners regmove the obstacles
to education mentioned above. To make direct tegctby radio
effective, teachers’ hand books and students’ wmokb must
accompany the programmes for follow up activities. order to
maximize the use of radio for direct teaching, sthacan use tape
recorders to record school radio broadcast. Schabisuld be
encouraged to acquire audio recording equipmenybédy can record
through the combined radio-cassette machines. Toarere direct
teaching at the Open University, recorded audicettss can be mailed
to all students in their subject areas. Audio d#ssecan easily be
integrated with the texts in the Open Universitgteyn. They can be
listened to everywhere even while you are driving!

Self-Assessment Exercise

1. Narrate the historical background of instructionadio in
Nigeria.
2. Identify at least three types of instructional agrogrammes..

1.5 Supplementary-Enrichment Classroom Teaching

Enrichment means supplementing the work of the htetac in the
classroom. The objective is to enrich the conttrg,skills or attitudes
that the teachers are already teaching the studénts&chment can be
done by increasing motivation to learn, by makimg topic more
interesting or relevant and by providing a wider rapre realistic
content. For instance, in some developed counsriese the curriculum
is not rigidly centralized, it is very difficult foeducational broadcasters
to be sure that their programmes will fit in withetteaching plans of
individual classes. It is for these reason thaioradoviders deliberately
avoid teaching ‘directly’ or didactically as we dissed earlier on. An
example is when a teacher is teaching the prontioiciaf phonemes of
English Language in class, a native speaker, whasee has been
recorded on tape can enrich the lesson. The napeaker gives the
correct pronunciations of the phonemes to be le&vwen, in developing
countries like Nigeria, that have nationally detered curriculum, radio
is still most frequently used as a support to taedard curriculum. The
radio pregrammes at the defunct National Educaltiorechnology
Centre, Kaduna were designed to supplement antbreenthe existing
curriculum. The curriculum was designed without @oysideration of
how radio programmes might be integrated with theiculum. It is
therefore left for radio producers to go througle turriculum or at
times the school’s syllabus and design radio progras around it.
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Ideally, a broadcasting organization should havactsing teachers,
who have regular contacts with other teachers enfigeld in order to
have a pretty good idea of the needs of schoolsréefesigning their
radio programmes.

Programmes should be tailored to the needs ofttliests and teachers
in schools instead of just designing them with guehope that they
would somehow fit into the children’s learning atti.

Enrichment programmes generally tend to be loosglyctured,
sometimes with a number of separate short itemsyboérally linked
together. They tend to make use of the charadteisif general
broadcasting that motivate learners and hold gtiéantion.

15.1 Formal Adult Education

Through instructional radio, adult learners arevjgted with a learning
resource which would not be easily accessible &nthn other ways.
Instructional radio programmes provide learnersvaitimary resource
materials. Radio provides learners with access nowkedge and
information in a more direct and concrete form. formal adult

education like the Open University system, audiademals could be
closely integrated by the course designers, whieoteaching materials.
Ideally, when courses are designed, audio materaads taken into
account before the teaching programme for the aessi finalized.

Students should have access to the audio casdetfese teaching
begins. All | am saying here is that audio prograsroould be closely
integrated with the curriculum so that televisiorogrammes, radio
programmes, textbooks, direct teaching by the twaemd group and
socializing activities are all integrated. A simpéxample will be

sufficient to show you how radio or audio progransncan be used for
formal Adult Education. When the government of Kanyished to

expand primary education to enable children oftrget age receives
full time education, large numbers of teachers outh proper

professional qualifications were employed. Consatljyethe Ministry

of Education set up a correspondence course urfiegnUniversity of

Nairobi to provide courses through a combinationcofrespondence
teaching, radio broadcasts and occasional resalsemninars.

Tremendous success was recorded. This will be skeclifully in Unit
2, under case studies.
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4% 1.6 Summary

In this unit, we have traced the historical backab of educational
radio broadcasting in Nigeria. We also highlightee three types of
instructional radio programmes. The unit traced the history of radio
broadcasting and how educational or instructiondla broadcasting in
the former Western, Eastern, and Northern Nigegees. The unit also
discussed how audio programmes can be used fdiréz} teaching, (b)
enrichment or supplementary teaching and finaty, (€) formal adult
education. In the next unit, we are going to discosse studies on the
effectiveness of Instructional Radio.

\ .
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Iﬂl.S Possible Answers to Self-Assessment Exercise(s)
Answers to SAE 1

1. An evolutionary analysis of broadcasting in étig would
disclose that it was transferred from the Unitedhd€iom, just
like Western education itself. Nigeria relied ore tmodel of
broadcasting developed in Britain. In 1922, radioddlcasting
started in the United Kingdom by the then Britisto&]casting
Company that metamorphosed into the present dayisiBr
Broadcasting Corporation in 1927. Educational Boaating
started in Britain in 1924, when BBC appointedfitst Director
of Education. In Nigeria, a special BBC radio seeyithe BBC
Empire Service, relayed news and music to the Briéxpatriate
communities starting from 1932. According to Wilkon (1972
“By far the largest coverage of Africa is provided the English
Transmissions of the BBC World Service which beganthe
Empire Service in 1932, became the General Overssage in
1947 and was renamed the World Service in 1965”.

2. Direct Classroom Teaching

Just as instructional television programmes ard @sedirect classroom teaching, so
also are instructional radio programmes used f@cticlassroom teaching. However,
the tremendous growth of television may have ledespeople to believe that radio|is
of minor importance as an educational tool. Nothtagy be further from the truth.
The truth is that radio is more easily availabld affordable than the television, to
millions of people around the globe.

Supplementary-Enrichment Classroom Teaching

Enrichment means supplementing the work of thehtergcin the classroom. The
objective is to enrich the content, the skills titades that the teachers are already
teaching the students. Enrichment can be donedygasing motivation to learn, by
making the topic more interesting or relevant aiydpboviding a wider or mor¢
realistic content.
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UNIT 2 EFFECTIVENESS OF INSTRUCTIONAL
RADIO — CASE STUDIES

Unit Structure

2.1 Introduction

2.2 Intended Learning Outcomes

2.3 Main Content
2.3.1 The Nicaragua Radio Mathematics Project
2.3.2 The Mexico Radio Primaria Project

2.4 In Service Training of Teachers through Radiod a
Correspondence in Kenya

2.5 Summary

2.6  References/Further Readings/Web Resources

2.7 Possible Answers to Self-Assessment Exergise(s

@2.1 Introduction

In the previous unit we learnt about the histori¢dalindation to
instructional radio. We also discussed three tygfesstructional radio
viz (a) direct teaching (b) enrichment or suppletagnteaching and (c)
for formal adult education. In this unit, we shadl looking at three case
studies in which instructional radio had been pujreat use.

As mentioned in the previous unit, as early aslii20’s, educational
authorities began using instructional radio to d$ement instruction
within schools and to extend the reach of educatisside the schools.
Some countries that have used instructional raglimprove the quality
of instruction are Nicaragua, Mexico and Kenya.

@IZ.Z Intended Learning Outcomes

By the end of this unit, you will be able to:

. describe the effectiveness of instructional radio(a) Nicaragua
(b) Mexico and (c)Kenya.

2.3 Main Content

2.3.1 The Nicaragua Radio Mathematics Project

In Nicaragua, instructional radio programmes weseduto improve the
quality of instruction in Mathematics. The proj@etme into being due
to the low level of education of the teachers rasylfrom lack of
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training and other suitable resources such as boblke quality of
instruction was considered poor. In 1973, the Nigam Radio
Mathematics Project was undertaken by Nicaraguaemonent under
contract with the Institute for Mathematical Studiat Stand ford
University. Using the mathematics curriculum of tiearagua ministry
of education; the lesson segments were developedranslated into 20
minutes radio scripts. The Nicaragua governmenparipd the project
with local staff and facilities.

In order to make the radio programme interactivel aaifective,
students’ worksheets and teachers’ guides were asatdpplements. In
general, the radio instruction project was welkereed by both teachers
and students. Using the worksheets, students gmta deal of practice
and responded with correct answers. According te8a

. in Nicaragua, at all grades covered by the schegmpils taught
mathematics by radio learned more than pupils taughraditional
classrooms and these results were consistent wifitereht types of
school and levels of ability.

Self-Assessment Exercise 1

Adduce three reasons for the Nicaragua Radio Madties Project
Apart from radio instruction, mention two othergasces that made the
project successful.

2.3.2 The Mexico Radio Primaria Project

In Mexico, instructional radio programmes were usecxpand the
range of the school systemBy this | mean it enabled pupils who
would otherwise have had no formal schooling beyarzkrtain age to
continue with their schooling. Most of the pupilsutd not complete
their primary school. A major reason for the draggowas simply the
lack of school facilities. Yet, there was a driforh the rural areas to
seek employment in the cities. Of course withodk fuimary school
education, there was no guarantee of any job incthes. Thus, the
government was faced with the task of ensuringcbeducation for its
teeming population. To rectify this situation, thevernment turned to
the use of radio.

In 1970, a project called radio primaria beganha tity of San Luis
Potosi, 260 miles Northwest of Mexico city. The extijves were:

(1) that children of school age who live in rural conmties and

attend schools below primary six be able to coneplbteir primary
education in the ordinary time of six yearsand,
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(@) that as an extension of the project, the opporubpg given to
persons above 15 years, who for various reasonkl doush
their primary education to finish their studies adormal
students.

As you can see, full primary education in the rar@as was the goal of
radio primaria because the rural people believed #ducation could
lead to jobs in the city. There was a consistestrddor education with
a conviction that education is a vehicle to esclpm the rural area.
Most of the pupils also believed that better jolpagunities await them
with their primary school certificate in hand. Inekdco, lessons based
on the standard national curriculum were distridutierough radio to
areas where there was no adequate conventionablsgrovision.
Pupils normally follow the programmes in classesing basic
accommodation. There was usually a supervisor aritmoin charge of
thegroups.

It is heartening to note that the achievement sicwlieated that children
taught with the radio received education comparabléhe children in
the traditional school system.

SELF ASSESSMENT EXERCISE 2

Narrate the educational situation in Mexico that {e the introduction
of instructional radio by the Mexican governmeridi0.

2.4 In Service Training of Teachers through Radioand
Correspondence in Kenya

During the early years of independence, the problemanfronting
Kenya were a high percentage of illiteracy amoregatiult and working
population, increase in school enroliment as alrefugrowing public
demand for education and most importantly, shortaiggqualified and
experienced teachers, teacher trainers and admaiois. Thus, the
government of Kenya wished to expand primary edacdb enable all
children of the target age to receive full time emlion. To achieve this
quickly meant employing large number of teacherghout any
professional training. In 1968, of the 37,923 teashemployed in
Kenyan primary schools, 10,438 had no professianalifications.
Consequently, the Ministry of Education embarkedreservice teacher
training and upgrading programmes as a way of pimogi more
qualified teachers. Against this backdrop and Wl urge to increase
the speed of Kenya's educational development, thimiskly of
Education set up in 1964, a commission to look itme system and
make recommendations to the minister of educatiurt. of their report
came a decision to use instructional radio andespondence methods
for teacher training. Thus, in 1968, a correspordeaourse unit was set
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up in the University of Nairobi to provide coursdkrough a
combination of correspondence teaching, radio lrastd and
occasional residential seminars.

The programmes were quickly embraced by teachecause they
enabled them to obtain academic and professioralifigations while

in employment. Radio offers one of the most prattand effective
means of communication. In Kenya, reception in mpoatts of the
country is generally good. About 90% of the popalatcan easily be
reached through the use of radio. The battery pedv&ansistor radio
has increasingly become popular with most famiietuding those in
rural areas. The immediacy of radio and the crétibiof the

information and messages carried by radio constigkdme of the
strengths of this medium. So, radio broadcast @mogre were
developed as an integral part of the instructiosgstem. Radio
broadcasts have been used regularly to supplemstitiction in each
subject in the same way that a classroom teacHkoffar extra help to
the slower students to encourage them, sustaim theirest, answer
their questions and help them solve their problems.

Radio lessons were offered in English, Kiswahilistdry, Geography,
Mathematics, Biology and Physical Science. The léengase study,
you will agree with me is a laudable way of solvparticular problems
in the development of the country using instructiaadio.

Self-Assessment Exercise 3

Describe the educational problem in Kenya immediatafter
independence. How was this problem resolved?

V{J/2.5 Summary

In this unit, we have seen how instructional ragiogrammes were
effectively utilized in Nicaragua, Mexico and Kenyastructional radio
programmes were used to improve the quality of ricsion in
Mathematics in Nicaragua. The same instructiondloravas used to
expand the range of the school system in Mexicogushe Mexico
Radio Primaria Project. In Kenya, instructional icadvas used to
redress the problem of unqualified teachers. Iutghrell, instructional
radio can be used for formal and non-formal edooaflhe focus of this
unit is that instructional radio can be used toveotéducational and
social problems if properly utilized. The three eastudies here are
examples of what had happened in various partseoivorld where the
medium of audio instruction had been properly usedthe best
advantage. The unit shows us that instructionabradn be deployed to
improve the quality of instruction and also to expahe range of the
school system. It shows that teacher media educaticnecessary to

72



EDT834 MODULE 2

expand the teaching of materials on Radio.

\ .
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MZJ Possible Answers to Self-Assessment Exerige

Answer

1.
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UNIT 3 BASIC CONCEPTS IN INSTRUCTIONAL RADIO

Unit Structure

3.1
3.2
3.3

3.4

3.5

3.6
3.7
3.8

Introduction
Intended Learning Outcomes
Main Content
3.3.1 Hearing and Listening
3.3.2 Areas of Breakdown in Communication
3.3.3  Encoding
3.3.4 Hearing
3.3.5 Listening
3.3.6 Decoding Level
Techniques for Improving Listening Skills
3.4.1 Directed Listening
3.4.2 Following Direction
3.4.3 Listening for Main Ideas, Imp@ort Details and Inferences
3.4.4 Finding Sequence
3.4.5 Using Context in Listening
3.4.6 Listening Critically
Advantages and Limitations of Audio Media
3.5.1 Advantages
3.5.2 Limitations
Summary
References/Further Readings/Web Resources
Possible Answers to Self-Assessment Exercise(s)

@3.1 Introduction

In the last unit, we learnt about how instructioredio can be used in
different ways to solve some educational and sopmablems by
looking at some case studies. In this unit, wegag to study some
basic concepts of instructional radio.
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Instructional radio is subsumed under audio média.shall attempt to
distinguish between hearing and listening and dgudentify some
areas of breakdown in audio communication. We algb discuss how
we can improve the listening skills. Finally, weaBhexplore the
advantages and limitations of audio media.

@ 3.2 Intended Learning Outcomes

By the end of this unit, you will be able to:

. distinguish between ‘hearing’ and ‘listening’

. identify four areas of breakdown in audio commutiaa

. describe four techniques you can use in improvistgring skills
. list five advantages and five limitations of insttional radio.

3.3 Main Content

3.3.1 Hearing and Listening

Which of the learning activities consume the mgortion of students’
classroom time? Is it reading instructional materiaanswering
questions or listening to the instructor or lect@rd you say listening;
you are probably correct. Actually, typical elemsytand secondary
students spend about 50 percent of their classitoom listening (or at
least ‘hearing’). In the university about 90 peiicehstudent’s time in
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class is spent in listening to lectures and tukaliscussions. From this,
we can see the importance of audio media in edurcati

By audio media, | mean the various means of rengrdind transmitting
the human voice and other sounds for instructipogboses.

Hearing and listening, though interrelated, are tiede same thing.
Hearing is a physiological process while listenisga psychological
process. Physiologically, ‘hearing’ is a processmmich sound waves
entering the outer ear are transmitted to the eamdconverted into
mechanical vibrations in the middle ear and theanged into nerve
impulses which travels to the brain.

The psychological process of listening begins wilomeone’s
awareness of and attention to sounds or speeclermsttproceeds
through identification and recognition of speci@iaditory signals and
ends in comprehension. Attention and concentrago@ important
elements of listening. Attention may waver if wielistened to is either
too difficult or too easy. If the environment istnmnducive etc, you
may be hearing and not listening.

Self-Assessment Exercise 1
\ Define audio media. Distinguish between ‘hearinyd distening’. \

3.3.2 Areas of Breakdown in Communication

The hearing/listening process is also a commumig&iearing process.
A message is encoded by a sender and decoded bgeavaer. The
quality of the encoded message is affected by bilgyeof the sender to
express the message clearly and logically. Theitguslthe message is
affected by the ability of the receiver to compmth¢he message. In 2.1
we distinguished between hearing and listening. 'Ddorget the
encoding and the decoding of the message. The #&ieps in
communication for our purpose will be like this:

ENCODING — HEARING — LISTENING — DECODING

There can be communication breakdown at any pairihe process of
encoding, hearing listening and decoding. Let ke taem one by one.

3.3.3 Encoding

Proper encoding of the message depends upon thoerserskill in

organizing and presenting the message. For exartipdeyocabulary
level used by the encoder must be within the voleapuevel of the
receiver. Also, the message itself must be predentsuch a way that it
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is within the receiver’s experiential range. Intfabe encoder needs to
carry out audience research or audience analysiswiiting an
instructional radio programme, the encoder mustlgetfacts about the
audience. The audience for a programme is the fepecitarget group
the programme design is set to achieve. For instahgou are writing
for students, you will need to know their classgithprevious
knowledge, how much education they have and whaid kof
information they need. You need to ask yourself saquestions like:
(1) what are the things they wish to know? (2) wdhatl wish to say to
them? Proper audience analysis can help you indemgdhe message
that your audience can hear and listen to and @eooderstandingly.
Audience Analysis is a research measurement desigmeknow the
audience attributes, values and needs. This isseapeto understand
the needs of the audience.

3.3.4 Hearing

This is the second stage. The message can break Hewe due to
physical problems like impaired hearing mechaniincan also break
down due to auditory fatigue. In the classroomyaneous noise can
cause auditory fatigue and make communicationcdiffi In essence, if
instructional radio is to be used to its best atkg®, efforts should be
harnessed at making the environment less noisyoAotonous tone or
a droning voice can cause a break-down in commtiaicaWhen the
voice is boring, the hearer can “tune out”. So, la@k for presenters
with pleasant voices when actually recording ouwstrinctional radio
programme so that our audience will not “tune out”.

3.3.5 Listening

Communication can break down at the point of listgndue to the
receiver’s lack of listening skill. If the vocabuwalevel is higher than
that of the receiver communication will not takeag#. Also, if the
message is beyond the experience of the receigarmeinication will
break sown. Communication at the stage of listeizg break down if
the receiver has hearing difficulties. It can diseak down by listener’s
lack of attentiveness or lack of skill in auditoanalysis. Finally,
communication can break down when the listener thekexpertise to
internalize and thus comprehend the message. ingteto a good
instructional radio programme can be ruined iflitsiening environment
is poor. You need to listen to instructional ragican environment free
of extraneous noises. See to it that the equipimeing used is properly
tuned — proper balance level and proper volumd Eneenecessary.
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3.3.6 Decoding Level

Communication can break down due to receiver's latkskills in
comprehending the idea being expressed by the encaddl the
impediments mentioned in 2.2.3 are applicable ® dbcoding level.
The impediments act as barriers between the engostiep and the
decoding step to reduce understanding of the mgantended by the
encoder to a small fraction.

Self-Assessment Exercise 2

1. Describe the four stages in the hearing and listgprocess.
2. Why do you need audience analysis?

3.4 Techniques for Improving Listening Skills

There are some techniques which can be used inoinmgy listening
skills. Listening is a skill and like all skillsf can be improved with
practice. | will mention about six here.

3.4.1 Directed Listening

Before presenting an instructional radio prograhe s$tudents can be
given objectives or questions to guide their listgn You can start with

short passages and one or two objectives which bmngradually

increased with time.

3.4.2 Following Direction

Give the students directions on instructional radimd ask them to
follow the instructions. Here, you can have, therksbeets prepared.
Using the prepared worksheet, the student wouldgked to put an X
on .... Or Circle Y or N.

3.4.3 Listening for Main Ideas, Important Details ad
Inferences

On an instructional radio programme, you can refmicha short
passage or story and ask students to give itea ¥itbu can also ask them
by way of summary to write down the main idea a #nd of your
presentation. You can also ask them to write theafa@f thestory.

3.4.4 Finding Sequence

Here you can read aloud a story containing a nurabevents, then ask
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students to restate them in their own words andha sequence of
occurrence. Alternatively, you can record a shastysscrambling the
order of events and requesting students to listemtasely and restate
them in correct order in their workbooks.

3.4.5 Using Context in Listening

You can record sentences with missing words andtlaskstudents to
supply appropriate words. This is to sustain theceatration of

students while listening to instructional radio.ud&tnts will listen

attentively and try to figure out the missing woutsl fill in the gaps.
You can also read open ended incomplete sentemdeask students to
finish them in ways that make sense.

3.4.6 Listening Critically
You can record a political speech and ask studientisten critically.
Questions on the speech can then be asked e.g.isMhe speaker?

What is the main thrust of the speech? When wasghech made? etc

Self-Assessment Exercise 3

Describe four techniques an instructional radiodpoer can use to
improve the listening skills of the target audience

3.5 Advantages and Limitations of Audio Media

3.5.1 Advantages of Audio Media

0) They are inexpensive forms of instruction. Once égaipment
and tapes have been purchased, there is no additiost. Audio
tapes can be erased after use and a new messagaececNew
audio tapes are not as expensive as Video tapéSor

(i) Audio tapes are readily available and very simplage. You can
record your own tapes and tapes can easily beregbavhen
damaged unlike audio discs.

(i) Audio tapes can easily be adapted for individua aisfor group
instruction.

(v  Students who cannot read can learn from instruatioadio
programmes. Even blind students can learn fronruogonal
radio.

(v  Audio cassette tape recorders are very portablecandeven be
used “in the field” with battery power or solar pem

(M)  Cassette recorders are ideal for home study sirareyrstudents
have their personal ones.

() For young children, instructional radio can providaarly
language experiences.
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(i) Instructional radio programmes can present moreusdting
verbal messages more dramatically than print.
3.5.2 Limitations of Instructional Radio

(i) Without someone speaking to the students face de, faome
students may not pay adequate attention to thepiason. They
may ‘hear’ but do not ‘listen’ and comprehend.

(i)  Development of instructional radio programmes ey itistructor
may be time consuming as we will see in subsequi@is.

@)  Instructional radio tends to fix the sequence gr@sentation —
not much flexibility.

(v)  The initial expense of playback and recording eau@pt can
pose a problem.

Self-Assessment Exercise4

Identify four advantages and four limitations ofstiuctional radig
programmes.

V{J/3.6 Summary

In this unit, we have discussed some basic charstoits of
instructional radio. We now know the differencevibetn hearing
and listening. We also discussed the barriers tteceve
communication. We learnt about how to improve tistehing
skills and finally, we discussed the advantages landations of
instructional radio.

In instructional radio production, it is essenfiat us to be aware
of some basic facts like how to improve the lisbgnskills and the
barriers to our communication. Audience researclalsd very
essential in our programme production because ables us to
know what the audience will like and so tailor qaqrogrammes
along that line. We are now aware that though uesional radio
programmes are versatile, they have limitationsctvhnust be
guided against. Instructional radio has applicaionall fields of
learning-Mathematics, Languages, Social StudiesSaiences just
to mention a few. You only need to be imaginatine areative as
a producer to use it in all places of instructioinom introduction
of a topic to its evaluation. In fact, the usesaoflio media are
limited only by the imagination of the programmedgucer. It has
been identified that radio transmission is by fer theapest means
to reach learners within the shortest possible ame space.
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MBB Possible Answers to Self-Assessment Exercie(
within the content

Answer to SAE
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UNIT 4 APPLICATIONS OF INSTRUCTIONAL RADIO
FACILITIES IN THESTUDIO

Unit Structure

4.1 Introduction
4.2 Intended Learning Outcomes
4.3 Main Content
4.3.1 Applications of Instructional Radio
4.3.2 Some Facilities in the Sound Studio
4.4  Performance Studios
4.4.1 Microphones
4.5  The Production Control Rooms
4.6 Summary
4.7 References/Further Readings/Web Resources
4.8 Possible Answers to Self-Assessment Exercise(s)

@4.1 Introduction

In the last unit, we considered some basic conceptsstructional
radio. We distinguished between ‘hearing’ whichaisphysiological
phenomenon and ‘listening’ which is a psychologjglaénomenon. We
discussed how to improve the listening skill and fimally highlighted
some advantages and limitations of instructiondloraln this unit, we
will look at the various areas of discipline whémstructional radio has
applications. We will also look at the facilitiesevare expected to find
in the sound studios.

@4.2 INTENDED LEARNING OUTCOMES

By the end of this unit, you will be able to:

. describe one possible use of instructional radiydar area of
discipline

. identify some facilities in the performance studio

. identify some facilities in the production controbm.
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4.3 MAIN CONTENT

43.1 Applications of Instructional Radio

Instructional radio lends itself generously to tirea and imaginative
producers. It can be used in all phases of instmcfrom the
introduction of a topic to its evaluation. Instriecial radio can be used
in self-paced learning. When instructional radimgramme is well
packaged and dubbed into cassettes, you can theeciser to pause the
tape and do some exercises. Naturally, a musigérid introduced
during the time of stoppage. Audio tapes can berdst to enable a
slow student to go back and repeat a segment ag tnags as possible
until mastery is achieved. The brilliant studenh caove the cassette
forward to skip segments that are easy for him.-rBcerded
instructional radio materials are available in adinall subjects. Let us
look at some subject areas where it can be applied.

4.3.1b In Languages, instructional radio can beduse teaching
pronunciation; tone etc. Spelling of words can beorded and
taught to the students. Essay writing, grammarheflanguage,
storytelling etc can be taught using instructioredio. In fact,
speaking, reading, listening and even writing skilin be taught
using instructional radio.

4.3.1cIn Shorthand Practice: Instructional radio or audioe is used in
business schools. The students practice takingattiot by
listening to audio tapes prepared by the instructariety of
voices can be introduced on the tapes to allowstadents to
practice dealing with different voices, differentcants and a
variety of dictation speeds. Students can begimm wadsy tapes
and then move on to difficult ones.

4.3.1d In Music Classes: Instructional radio canulked to introduce
new lessons in the music class. The sounds of wanmousical
instruments can be presented individually or in brations.

4,3,1e In Social Studies/History Class: Instruciloradio can bring the
voice of persons who have made history into thesttaom. You
can bring in the voices of presidents who had gdegkiover the
affairs of some countries in the past. Voices aftpeaders like
Dr. Azikiwe, Chief Awolowo, Sir Ahmadu Bello, Presint
Bush, President Clinton etc. can be recorded amdysed in a
Social Studies class. The sounds of current evemtsalso be
presented for analysis.
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4.3.1f In Mass Communication: Instructional radie useful for
simulating radio broadcasting. Students can benginstructions
on dramatization, script-writing, programme preatioh etc.
Students in Mass Communication can record their efforts
and criticize themselves towards improvement.

4.3.1g In Mathematics: Instructional radio can umed for teaching
multiplication tables, fractions etc.

So, you see, instructional radio has applicationalliareas of education.
However, care is taken in the use of radio forremeeducation. It has
been designed for all categories of learning.

Self-Assessment Exercise 1
| Describe five areas where instructional radio caeffectively used. |

432 Some Facilities in the Sound Studio

There are two main audio facilities in use. Thestfione is the
performance studio where talents perform beforda@aphone, and the
production control room where the various piecesqfipment used for
recording audio was housed. Looking at it from ghesspective, audio
production is a relatively more straight-forwardopess than video
production. In fact, advances in technology havedend possible to
produce high quality computer assisted sound jogvhere using the
audio work station. Let us now look at the perfonee studio and the
control room.

4.4 Performance Studios

As the name indicates, a performance studio is evhibe talent
performs. Performance studios contain microphonats, loud

speakers, headphone, acoustic, electrical musisauments, furniture.
A glass window often separates the performancecfuoim the control

room. The glass window enables the performers gedators of the
console to communicate by various cues, by hartdrough a talk-back
system. A cue is a signal to show the beginningmak of a programme.
Cues are also used as a general sign language jprdHuction of audio/
video materials. When you point your finger at aadger to tell him to
begin his presentation, you are using the ‘hand ¢ue light goes on in
the studio to show the start of a programme, thailled a ‘light cue’.
The ‘talkback’ system permits communication fromcentrol room

microphone to a loudspeaker or headphones in tierpence studio.

Let us dwell on one or two pieces of equipmenthe performance
studio that affect the quality of the audio prodiicéet us discuss
Acoustics this is the science of sounds. When we discusssticguve
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need to concern ourselves with how to eliminateeduce the echoes in
the performance studio. Echo, as we know, is caumsedhe sound
waves bouncing back from the solid reflecting stefan the room.
These distracting sound reverberations are pickedythe sensitive
microphones and can do much damage to our recadifapr acoustics
interfere with the fidelity of our recordings. Whadd we do to reduce
the distracting sound reverberations interferinghwhe fidelity of our
recordings? To dampen the sound in a room progertyat it becomes
a performance studio is an extremely expensive mizkirg. The
performance floor must be covered by rugs and thdis walls with
acoustic tiles. Many studio recording problems t@ntraced to the
microphone’s inability to ignore sounds. The midrope picks up every
sound within its range and transmits all faithfully the recording
device. In the performance studio, microphone plesg becomes an
artful compromise between maximum pick up of dekissund and
minimal pick up of extraneous sounds. In effect skudio walls should
be well padded so that outside noise will not etitestudio.

4.4.1 Microphones

The microphone takes the sound of a voice or masd turns it into
electrical vibrations which may be broadcast oorded in cassettes. A
loud speaker turns the electrical vibrations bat sound your ears can
hear.

A wide variety of microphones are available. We dascribe them in
two ways viz. the way they are used and the way ‘thear’ the sound.

A. The way they areused

() Desk Microphone: This is placed on a small standt san be
used on a table.

@ Boom microphone: This is put on a large stand (bosmthat it
can hang down between the speakers and the mussician

® Floor microphone: This is put on a stand that restthe floor.

@ Lapel microphone: This is attached to the clothiden it hangs
from a string around the speaker’s neck, it carcddeed a neck
microphone.

B. The way they hear sound

(1) Omni-directional: This microphone can pick up soaificom all
sides.

(2) Bi-directional: This can pick up sounds from thenfr and the
back but not too well from the other sides

(3)  Uni-directional: This microphone would hear thecsbest from
only the front i.e. the live side of the microphde@nly in front.
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Whatever the type of microphone in the performastoelio, the studio
engineer should strike what we call the microphbaknce by placing
the actors at the best distance from the microph@oethat the sound
we hear is natural and pleasing. You can only geidgbalance by
trying many different distances for each person dnyd listening
carefully through a loudspeaker. You should avoithcipg the
microphones close to any hard surface that mightaaca sounding
board. As a rule of thumbs, your mouth should renadout a foot away
from the microphone. Do not speak directly into theerophone, but
rather, talk over it. Placing the desk microphonea&loth or some other
sound absorbing material or on a stand will deerdhe possibility of
noise being transferred to the microphone from desk or table.
Finally, avoid handling sheets of paper near aopicone.

Self-Assessment Exercise 2

1%

Describe the performance studio with particularemefice to theé
acoustics and the microphones.

4.5 The Production Control Rooms

The technology of production is gradually movingagwrom analog to
digital. Digital equipment are compact and fragiehile analog are
bulky. However, both are largely in use for broadgaroductions. In
most developing parts of the world, the analogilsavailable and this
discussion will highlight the commonalities for cprehensible purpose.

The audio production control rooms house most & #yuipment
needed to prepare sound material. The control rcamboast of many
pieces of equipment according to their purpose.whMedwell on basic

equipment in the control room. The radio controbms are usually
designed so that the pieces of equipment are witténarm’s reach of
the operator. The pieces of equipment include tmioaconsole, the
turntable, the compact disc player, the tape remordhe signal

processor, the loudspeaker, the headphone, thé pateel etc. Let us
briefly look at some of them.

1 Audio Console: This is a device that receives all incoming audio
signals from microphones, discs players, audiosapad other
sound sources and amplifies, balances, mixes artdgohem for
recording or broadcasting.

2. The Turntable: A sturdy record player specially designed for
professional audio facilities. Special effects melenl on plates or
discs can be played on it and fed into the audioscte for
recording.
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The Compact Disc Player:A disc player that uses laser beam to
read information recorded on a compact disc (CD).

Tape Recorder: An analog or digital device that records and
plays information stored in the form of magnetiesyy.

Signal ProcessorsDevices that change the waveform, time or
quality of a signal and hence its original sounkltek of the more
common signal processors are the equalizer, limitempressor
and reverberation unit.

Loudspeaker: A device that makes electric signals audible by
converting them into sound.

Headphones:“miniature loudspeakers” that fit over the ears to
provide private listening and to isolate outsidersh

Patch Panel: an assembly of wired connections linking the
inputs and outputs of the audio components in distwhich
facilitates the routing and rerouting of signals.

Microphones: A familiar, almost ubiquitous piece of sound
equipment that changes sound energy into electniergs.
Performers and speakers speak into it for t hequerpf getting
their voices recorded or heard.

As an instructional radio students and would-betrircsional radio

producer, you need to visit a radio studio near youfamiliarize

yourself with the practical aspects of the perfarceastudio as well as
the production control room.

Self-Assessment Exercise 3

Write short notes on the functions of these equipgsia the production
control rooms.

The turntable
the tape recorder
the audio consoles

The patch panel and
V. the signal processors.
-
/ /4.6 Summary

The unit has shown that studios are very imporitarhe production of
instructional radio and you must be conversant Witk pieces of

89



EDT834 INSTRUCTIONAL TELEVISION AND RADIO

equipment and their functions. The unit also todcbe the versatility
of instructional radio and the advancement in tetgy from analog to
digital equipment productions. The uses of audidiamare limited only
by the imagination of teachers and students. A mapvantage of
instructional radio is the ease with which they barmproduced. All that
is needed is a blank audio tape, a tape recordeérsame level of
creativity by the performers and producers.

In this unit, we have learnt about how instructioradio has

applications in all areas of learning. It lendselitscreditably to all

aspects of language teaching and learning. It @aosed in shorthand
practice in business studies etc. we also learautathe performance
studio where talents or performers stay during petidn and also the
production control room where the pieces of equipirfer recording

and play backs are kept.

4.7 References/Further Readings/Web Resources
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UNIT 5 FUNCTIONS OF SOUND/PREPRODUCTION
STAGE

Unit Structure

51 Introduction
5.2 Intended Learning Outcomes
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5.4  Speech, Sound Effects, Music and Silence in Souoduetion
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5.6 Summary
5.7 References/Further Readings/Web Resources
5.8 Possible Answers to Self-Assessment Exercise(s)

@5.1 Introduction

In the previous unit, we learnt how instructionadlio has applications
in all facets of learning. We also learnt about sdmasic facilities and
their functions in the performance studio and tmedpction control

room. In this unit, we shall identify some functoof sound in radio
productions. We shall also look at the pre-produrctistage in

instructional radio production.

@IS.Z Intended Learning Outcomes

By the end of this unit, you will be able to:

explain some functions of sound in radio production
describe the stages in the production of instraetioradio
programmes.
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5.3 Main Content

5.3.1 Functions of Sound in Instructional Radio Prduction

Instructional radio uses four elements in creairgpund design. These
are speech, sound effects, music and silence. nAliructional radio,
from the simplest talk programme to the most adednadio play,
consists of only these four elements. Sound pedothe following
functions:
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(1) Sound is a formidable agent in communicating cogmit
affective and psychomotor in formation.
(2)  The greatest advantage of the pure sound medisnmliés direct

appeal to imagination. The ‘scenery’ is built irertn théisteners
using the four building bricks of speech, soun@@#, music and silence. As
you listen to instructional radio, a listener igdrto build his own mental
picture. You will agree with me that radio is exirey effective in creating a
‘theater of the mind’ using just sound.

(3) Sound of music has been known to have some thetiapau
spiritual effect on the listeners. Throughout higtkings and the
royalty, and even the ordinary plain country pedpdee derived
pleasure bordering on some spiritual elevationistgring to the
sound of music, in addition to the educative arfdrmational
aspect of sound music.

(4) In the visual media sound often carries substaptation of the
overall information.

(5) Sound has an undeniable power to direct our atiertth and
sharpen our interpretation of an image; to creapeetations and
to emphasize an idea or an emotion.

Self-Assessment Exercise 1
| Describe four functions of sound in audio and vigeaduction. |

54  Speech, Sound Effects, Music and Silence in Sound
Production

1. Speech or Spoken Sound

It is important for you to know the various wayswhich speech affects
meaning. Speech has basically two functions vizrratian and
dialogue.

Narration: Is usually descriptive and voiced over. A narratescribes

events from outside the action, not as a participamn as are observer.
As an instructional radio script writer, understagdthe influences of
narration on content results in a better concesaad design.

Dialogue Is a conversation between two or more persons. In
characterization for production, dialogue can caméandy. A script-
writer should be aware of the use of dialogue imding to life his
character. You may want your character to be vieagtighly educated
and thus speak in a formal manner or you are pangaa half-baked,
semi-illiterate personality. You need dialogue to this. Accent,
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emphasis, influence etc. are part ofdialogue.
2. Sound Effects

Sound effects also have specific functions to perfan instructional
radio production. The most common functions are atong

environment, establishing location, time and dépgctidentity to
mention a few. In creating environment, you canefaa the ‘noise’
from the stadium to create the environment of Spaatena. In
establishing location, you can fade in the honkicey horns and
screeching brakes to tell your audience that yeuraa traffic jam. You
can fade in the sound of the airport, of planestabff and landing to
tell your audience, that you are at the airportoider to depict time or
identity, you can use the cock crow to signify dammmorning, while
the barking of a dog may depict that a strangeriegro a house, etc.

3. Functions ofMusic

In instructional radio production, music can be ywerseful. Before
cueing in the announcer, you start with music. Taéenusic is a piece
of music used at the beginning and end of a progranUsually, the
theme music is short. There music helps the listéoeidentify the

programme that is on air. Music Bridge is a shaete of well chosen
music between two parts of a programme serving laskaor a bridge

between them. Music can be used also to estaldsild — music can
establish whether the locale is Ibo land, Hausd lanYoruba land. In
short, you can use music to emphasize action, dapentity, evoke

atmosphere, and establish feeling or mood.

4. Silence

Silence is the pauses or ‘silences’ between wadsnds and musical
notes that help to create rhythm, contrast and po%#ence is very
effective following sound e.g. an explosion thall westroy the enemy
is set to go off. And silence can be used befosaund if somebody
screams after silence.

Self-Assessment Exercise 2

Write short notes depicting the functions of (1eegh (2) sound effects
and (3) music in instructional radio production.

5.5 The Stages of Production

Instructional radio production has three distintetges; preproduction,
production and post production. In preproductioppraaches to the
conceptualization and realization of the programraes decided on;
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budgeting and other logistical planning are alstidk on. In the actual
production, programmes are recorded on tape.dfatlive programme,
the programme can be aired directly thus endingptbduction activity

here. In postproduction, recorded material is pseed, edited and
mixed into its final form. Each stage is very imgamt to the successful
outcome of a production. However, we shall criticaéxplore the

preproduction stage because of its strategic irapo#d.

5.5.1 The Preproduction Planning Stage

The most critical stage in the production stageshés preproduction
stage. During preproduction, creative and busimesssions that will

affect the two later stages are carefully worketl dw most cases, as
preproduction goes, so goes the rest of the pramucSo, proper

planning at this stage is essential for the smawottming of your

production. We should devote at least 60% of tloelpetion time to this

stage. Failure to do will impact negatively on freduction and post
production stages. Let us look into certain basitstderations that must
be taken into account during the preproduction esteginstructional

radio production.

I. Curriculum Study: Nigeria has a centralized curriculum so you
need to get a copy of the curriculum for the tamgetience and study it.
You need to identify curriculum needs at the subleeel. This will of
course lead to curriculum development at individiaglic level. Don’t
forget you have the syllabus at your disposal. \Wéver one you use, a
need for the programme must be established.

. Target Audience Research/Analysis:Here, you find out the
things you must know about the students you aretingrithe
programmes for. For instance, you will need to kribeir class, their
previous knowledge and the kind of information thresed from your
programme. You need a notebook to jot down youdifigs. Do not just
commit it to memory. You can equally open a redediite. Few
programmes are successful without the audienceamdse You also
need to involve the teachers in school in thigahflanning. Ask them
how you can enrich their teachings by instructiorealio. Again take
note of their pieces of advice and keep in youy. fil

ii. Programme Research:You also need to do the programme
research. You can pose these two questions.

1. What are the things the students wish to know?
2. How do | say the right things they wish to know?

There are many things you want to tell your tagedience. They must
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be things that will help the students in some wdyadio is a very
powerful tool, when you use it; you have a greapamsibility to tell the
truth. If you want to meet the needs and interégbar audience, target
audience research and programme research are w@hsalecessary.
Audience and programme research enable you to rgehi@eas with
all the stakeholders.

V. Setting Objectives: You now need to write your objectives for
the chosen topic. An objective is a statement riatttat the producer
wants to put into the programme, but what yourneaought to get out
of your instructional programme. The statementefabjectives should
be specific and clear. If objectives are clearlyl apecifically stated,
learning and teaching become objective orientedowng your
objectives will force you to create a learning eanment in which the
objectives can be achieved. Indeed, a statemenbjetctives may be
viewed as a type of contract between the instroatioadio producer
and the target audience

V. Establish content or instructional points: The instructional
message is the biggest part of the writing. It #thoweally be an
instructional radio programme. Instructional raghmogramme should
make simple points and be fairly short. The fewnpoiou have in mind
must be exposed carefully and in a straight forvedyte. If there are too
many ideas, the listener’'s mind will fail to grage theme. Actually,
twenty minutes duration is the highest. A twentyrote programme
consumes between three thousand, six hundred wordsir thousand
words. How do we arrive at this? For instructioredio, we calculate
averagely about three words per second, which & vords per
minute i.e. 3x60 seconds. Then 180 words per mimotdtiply by
twenty minutes will give you 3600 words. Note that more than three
or four minutes should be devoted to any idea obpartance. This
means a twenty minutes programme should not comaire than five
ideas. As there must be a match between learndrslgpctives, there
must also be a match between learner and contemtur& the
appropriateness of the vocabulary level etc. Scmptting may
commence here.

Vi. Budget/Cost: In instructional radio production, you need to
know whether there is sufficient money availablgaur budget to meet
the cost of production. You should pay early attantto cost
implications. An estimate should be done duringpprduction stage. In
fact, you will need to allocate funds to the follog; audience research,
script writing, talents/ presenters/performers,dpiciion in the studio,
editing, dubbing or duplicating, food and drinks @nacks,
transportation, buying of tapes, use of Electrohiews Gathering
Devices (ENGD) and other contingences.
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vi.  Equipment/Facilities: In instructional radio production, you
need to ask yourself whether you have available tleeessary
equipment to produce or not. Depending on youmpscyou may invite
a sound engineer to be involved; from selecting riierophone, to
recording of outside inserts, to recording the spae the studio and to
recording of music and other sound effects. Thengdangineer may be
involved in so many things. He can be the produseorder, editor etc.
All you need to do is to visit the studio and knthe type of equipment
available and how they can be deployed to realmar ynstructional
objectives. Instructional productions are madeegiih a studio or on
another location, away from the studio. Althoughdst recording may
be logistically less complex, recording at eithete srequires
preproduction planning. You need to test the mand dack-up
equipment so that you are not disappointed duhegttual production.

Self-Assessment Exercise 3

Describe seven vital steps you need to considengltine preproductior
stage in instructional radio production.

-

MSB Summary

You have learnt in this unit, that an instructioredio producer must be
conversant with the four elements of sound in otdetesign a balanced
radio programme. The four elements are speech,dseffacts, music
and silence. You also learnt the functions of the¢ements and
discussed the critical importance of the varioages$ in preproduction,
and concluded that the instructional radio produmcast be aware of all
these stages in order not to produce programmésdva no bearing on
the target audiencerou were alsointroduced to the importance of
sound in instructional radio production. Every instional radio
programme must consist of spoken sounds, eitheudtr a narrator
voicing over the content of the programme or tiglouhe use of
dialogue. Sound effects are used in creating enmiemt, establishing
locale and depicting identity. Music too is usedbansively in the
production of instructional radio. Finally, we dissed the use of
silence which is the pause or silence between wealsds and musical
notes. Silence helps in creating rhythm, contrast power. Another
topic given serious consideration was the preprbdu@lanning stage
which involves curriculum study, target audiencalgsis, programme
research, setting objectives, establishing contdnidgeting and
equipment/facilities. An instructional radio pro@nanust consider all
these before embarking on the project.
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5.8 Possible Answers to Self-Assessment Exercise(s)
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UNIT 6 THE INSTRUCTIONAL RADIOSCRIPT

Unit Structure

6.1 Introduction

6.2 Intended Learning Outcomes

6.3 Main Content: Script Development for Instructiofigddio — Useful
Hints
6.3.1 Write the Scripts yourself or Hire ProfessibScript Writer
6.3.2 Scripts are written to be heard
6.3.3 Timing
6.3.4 Write for your Audience

6.4 Script Writing for Instructional Radio: ide Stages for Writing
6.4.1 Stage One: Developing the Outlines
6.4.2 State Two: Writing the First Draft
6.4.3 State Three: Rewriting the Script

6.5 A Detailed Instructional Radio Program&uazipt
6.5.1 Analysis of the Script

6.6  Summary

6.7 References/Further Readings/Web Resources

6.8 Possible Answers to Self-Assessment Exdr)ise

€ )
M&l Introduction

In the last unit, we learnt theoretically about tber elements of sound
that an instructional radio producer must be cosewsr with. These
elements are spoken sound, sound effects, musiciterte. We also
learnt about that important stage in production vkmoas the
preproduction stage. In this unit, we shall see heavcan practically
write an instructional radio script and cap thet lny studying a written
script.

@I&Z Intended Learning Outcomes
By the end of this unit, you will be able to:

. describe the stages in the script-writing process
. write your own script for an instructional radicogramme.
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6.3 Main Content

Script Development for Instructional Radio: Usdflihts

6.3.1 Write the Scripts Yourself or Hire Professioal
Scriptwriters

Instructional radio production relies heavily omigts. Scriptwriting is

the development of situation, a story, dialogudsaracters etc. An
instructional radio producer should work hand imdhavith a subject
specialist to marshal out a good script. If possilpractising teachers
should be invited to participate in scriptwritinBemember that the
elements of sound design we discussed in the previmit will come

into play: speech, music, sound effects and silengst be part of the
scripting. At times you can hire a professionaiguarriter.

6.3.2 Scripts are written to be heard

Remember that a script is written to be heard. Wdirds, whether
narration or dialogue, music and sound effectsnaitten for the ear. As
a general rule, always read your script aloud aeoto listen to how it
sounds.

6.3.3 Timing

Timing is very important while writing your scripHow do you time

your script? You can time your script by the rulé the thumb.

Averagely we read aloud three words per secondoni@ minute, it

should be 3x60 seconds which is 180 words per mjnst, a twenty
minute instructional radio programme should be ¥@0 which is

3,600 words. You can also read your scripts alowtiuse a stop-watch
for the timing. Remember you must time your musid ather inserts as
well.

6.3.4 Write for your Audience

In the previous unit, we discussed target audieaoalysis. In
scriptwriting keep the target audience in mind amde for them. Think
of their level and use appropriate vocabulary thitsuit their level of
communication/learning/comprehension.

Self-Assessment Exercise 1

Write four useful hints that will help you in youwcript writing for
instructional radio.
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6.4  Script Writing for Instructional Radio: Thre e Stages for
Writing

6.4.1 Stage One: Developing the Outlines

1. State Objectives:In developing the outlines you will need to
state the objectives you will like to achieve ie firgoramme.

2. Attention Catcher: The first sentence should be very short
sentences that will make the listener want to hdzat else you
are going to say. It may be in form of an excitopgestion or a
challenging statement.

3. Direction Pointer: You should have one or two sentences that
would help the listener to begin to think about subject matter
you have in mind.

4, The Instructional Message This is the biggest part of the
writing. It is like the main body of letter writindf it is going to
be effective; it should be instructional and higimlieractive.

5. The Quick Closing: Think of what you will use in closing the
programme. You need to tell the target audiencet wiey will
look forward to in the next programme.

6.4.2 Stage Two: Writing the First Draft

From the outlines you can now write your first drdfet me reiterate
that a subject specialist should be included fauescy of content. The
subject specialists should vet the final script yare going to use in
recording. Involving a subject specialist is to udee quality
assurance in your production.

Read over the first draft quickly and change (egayr scripts where
necessary. Ask yourself the following questions:

1. Am | using the words my target audience will noterstand? If
so change them to easier words.

2. Are my sentences too long and difficult? Senterstesuld be
very short and simple in instructional radio.

3. Is my writing interesting? Are there better colarfvords and
phrases | could have used? Try to put them iney tieally fit.

4. Am | too serious? Will my script not be better ifmakes the
listener smile sometimes? A smile or a laugh wilint your
listener into a friend.

5. Is it exactly 20 minutes long? Again calculate Jdgper second
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x 20 minutes = 3,600words.
6.4.3 Stage Three: Rewriting the Script

From the experience of veteran producers, fourive frafts are
normally required before the final one is readyrecording. A famous
writer once said, “Great authors do not write, thewrite”. If you will
be honest with yourself, the first draft may endinghe waste paper
basket! It can never be good enough for productionyou need to
rewrite your script. All of us find it hard to judgur work because we
like to feel that what we have done is good. Indpigiion, we must
learn to judge ourselves more harshly than our naremy if we are to
become good writers.

Your first draft will be covered with correctionsacinew ideas will be
popping up. However, as you work through the cdives, the new
script is forming in your mind.

After all said and done, you now have an air capsatly typed and
when you are satisfied it is the best script yon kaock together, take
the finished script to whoever will vet it beforew head for the
recording studio.

Do not feel bad if your supervisor asks you to &iihe programme
again and to make some changes. Be grateful toifhira points out
your mistakes. We can only improve on our work & @an find out our
mistakes and correct them.

Self-Assessment Exercise 2

1. Describe three vital stages in script writing flostructional radio
2. What makes a script airworthy?

6.5 A Detailed Instructional Radio Programme

TITLE: EFFECTIVE APPROACH TO THE TEACHING AND
LEARNING OF ENGLISH LANGUAGE

TOPIC: NOUNS
1. THEME MUSIC UP 10, THEN UNDER 20

2. ANNOUNCER: Hello teachers, you are welcome to your
favourite programme that focuses on Effective Apgioto the
Teaching and Learning of English Language. Aftsteliing to
the programme, you should be able to (1) Defineoann (2)

Identify nouns at home, school, in the market anahgplace(3)
Distinguish between concrete nouns and abstrachsnduhave with me a
teacher and some pupils who will help us in todégsgson.
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12.
13.

14.
15.

16

17.

18.

19.

20.

21.
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THEME MUSIC UP HANDOUT

TEACHER: A noun is the name of anything. Now listen to these
sounds and tell me the names of the producersafdbinds.

FX: goat bleating
ADE: A goat

FX: cockcrowing
JUMAI: A cock

FX: Dog barking
EMEKA: A dog.
FX. Cow’s sound
ZAINAB. A cow

TEACHER: Excellent. You identified the sounds of a goat, a
cock, a dog and a cow. All the sounds you idemtifi®long to
things you can name. They are all nouns. The noaos again
are goat, cock, dog and cow. Now, write the debfniof a noun

in your workbook and quickly give four examplesmames of
animals.

THEME MUSIC UP 20 SECONDS ANDOUT

TEACHER: Let us now take a look round the classroom and
name all the things in the classroom. Each of yastrmame at
least three things in the classroom. Yes

ADE: Chalkboard, desks, seats

TEACHER: What are chalkboard, desks and seats?

GOGQO: They are all names of things in the classroom. Tdrey

all nouns.

TEACHER: Thank you Gogo, let's have some more examples.
YesZainab?

ZAINAB: Tables, chair and fan

TEACHER: Very good Zainab, Table, chair and fan are all
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22.
23.

24.

25.

26

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

nouns. Nexts0go?

GOGO: Door, window, wall
TEACHER: Very good, door, window and wall are all nouns.
They are names of objects in the classroom. NestADE

ADE: Books, Pen and Pencils

TEACHER: Excellent, book, pens and pencils are all names of
things in our classroom. They are all nouns. Ndass; write the
names of ten objects in the class in your workbook.

THEME MUSIC UP ANDDOWN

NARRATOR: As you can hear. The world is full of nouns. Just
name anything and it is a noun. The teacher isastiund to tell

us about concrete and abstract nouns. Here we go.

TEACHER: Nouns are divided into two broad groups. These are
concrete and abstract. Who among you can tell met wh mean

by concrete nouns? Yes Ade?

ADE: concrete nouns refer to objects that are real, ¢aatbe
seen and that can be touched.

TEACHER: Very good. Now let us have some examples of
concrete nouns. Yes Zainab?

ZAINAB: Goats, chickens, dogs, pigs and cats.

TEACHER: Very good Zainab. Goats, chickens, dogs, pigs and
cats are all concrete nouns — they can be seertharydcan be
touched. Next Audu?

AUDU: Doors, windows, tables, desks and wall.

TEACHER: Very good. Next Jumai?

JUMAL: Pen, pencil, chalk, eraser and books

TEACHER: Excellent. In fact, all the nouns we have mentioned
so far are concrete nouns. Now, write ten exampfesoncrete

nouns in your exercise books.

THEME MUSIC UP ANDOUT
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38.

39.

40

41.

42.

43.

44.

45.

46.

47.

48.
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TEACHER: Now, we have known that concrete nouns are the
names of objects that are real, that can be seeriha can be
touched. Let somebody tell us what abstract noues ‘¥es
Emeka?

EMEKA: Abstract nouns are nouns associated with feelings.
Abstract nouns cannot be seen and cannot be touched

TEACHER: Very good. Unlike concrete nouns, abstract nouns
deal with feelings. They cannot be seen and theyhaabe
touched. Come on, give me some examples. Yes Zainab

ZAINAB: Honesty

TEACHER: Good. Honesty is an abstract noun. We cannot
touch honesty and we cannot see it. We can howellex story
of honesty. Let me tell you a short story on hoyest

TEACHER: One day, a poor taxi driver picked a passenger.
When the passenger reached his destination, hietedigvithout
picking his suit case containing one million navéhen the taxi
driver saw the suitcase, he opened it and discdvisre money.
With such amount of money, he knew he could buyertaxi
cabs and make more money. However, instead of congehe
money to his own, he went straight to the Federali®
Corporation of Nigeria Office, Lagos and handed rowee
money. Using the business card found inside th&case, the
owner was contacted by the FRCN who was able teatohis
money back. The passenger was very happy that iWénate
drivers like that in Nigeria. So what do you gaiom the story?.

EMEKA: Honesty, an adage says, is the best policy.
TEACHER: Let us have more examples of abstract nouns.
GOGO: Happiness and Love.

TEACHER: Yes, happiness and love are also good examples of
abstract nouns because we cannot see ‘happineds’lare’
neither can we touch happiness and love. But wetelastories

to show the feelings associated with happinesslanel Now,

give three examples of abstract nouns and writeo#t,sstory on

one of the three examples given. Submit you workydor
teachers for assessment.

THEME MUSIC UP ANDUNDER
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49. ANNOUNCER: Well teachers, in today's lesson, we have learnt
that a noun is the name of anything. Also we nowvkrthe
difference between concrete and abstract nounsouin next
lesson, we will be discussing how to improve owdirg skills.

Till then it's goodbye.

6.5.1 Analysis of the Script

You will notice that the script is divided into #@&mes or segments. Let
us look at some frames in order to explain the ngbif a script.

a) Frame 1 is “THEME MUSIC UP 10, THEN UNDER20”

This means that we are starting the programme witlsic for 10
seconds. Théheme musicwill then be turned down to become
like background music for 20 seconds to take theoancer in
the second frame. Other producers call the meigicature tune
or sig. tune for short. They are all the same.

b) Frame 2is the voice or spoken words of the announcer.rAfte
announcer, we go to frame3.

C) Frame 3: THEME MUSIC UP AND OUT. This means that the
theme musicis tuned up immediately after the announcer acting
as Music Bridge to allow the teacher to come in. This leads to
frame 4.

d) Frame 4. Teacher’s voice — again spoken words.

e) Frame 5: is FX goat bleating: This means fade in (FX) the
bleating of the goat. Here, you introduce souneatflalready
recorded by ENG or you can use the one from a ttassefrom
a record plate.

So, you see, in the first nine frames of our senijiing, we have all the
elements of sound design as discussed in unit &.elgments again are
spoken sound (the announcer and the teacher); seffadts (goat
bleating, cock crowing and dog barking); Music (ihgening theme
music and Music Bridge after frame 2); silence, ftheath element, is of
course integrated.

After a careful study of this instructional radioript, you should be
prepared to write your own.
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Self-Assessment Exercise 3

Using the derailed instructional radio script fotrhare as a templat
write a ten minute programme script in your chosebject area and g

D

a topic of your choice.
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Vw6.6 Summary

The unit has practicalized the writing of a script an instructional
radio production. Every instructional radio program producer must
perforce write a script. As producers, we cannot geay from

scriptwriting. It is the foundation to programmeguction. The script is
a working document shared by all who are involvadprogramme
production. Even the technical crew members mustgiven their

scripts. In order to write a good script, the progtumust follow the
three relevant stages stated viz: developing thiptsoutlines, writing

the first draft of the script and rewriting the iptr The need to use
appropriate language and vocabulary during thesamiting was also
emphasized.

) |
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MBB Possible Answers to Self-Assessment Exerci3e(s

Answer

1.
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UNIT 7 PRODUCTION AND POST PRODUCTION STAGES

Unit Structure

7.1  Introduction
7.2 Intended Learning Outcomes
7.3 Main Content: Presentation Techniques
7.3.1 Read Aloud you Script
7.3.2 Smile
7.3.3 Rehearse
7.3.4 Other Presentation Tips
7.4  Two Ways of Editing Sound Programming
7.5  Evaluating your Finished Product
7.5.1 Evaluating the Programme
7.5.2 Evaluating Yourself
7.6  Summary
7.7 References/Further Readings/Web Resources
7.8 Possible Answers to Self-Assessment Exergisefthin the
content

@7.1 Introduction

In the last unit, we learnt about the three stag@soduction. At the end
of the unit, you learnt how to write a detailedtrastional radio script.
In this unit, we will learn about presentation teicques during the
studio recording, and also have insight into, goyetduction or editing
of our programmes. Finally, we will learn how to demtake the
evaluation of our instructional radio programme.

@7.2 Intended Learning Outcomes

By the end of this unit, you will be able to:

describe some techniques a presenter should possess
list post-production activities
o evaluate your own finished instructional radio peogme.
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7.3 Main Content: Presentation Techniques
After writing the script of your instructional radprogramme, you head

for the studio for presentation and recording. Tiesis of good
instructional radio production is communication.c@8aadio speaking is
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not easy to learn. It takes a great deal of pradied hard work. Here
are some presentation tips | will like to sharehwjiou.

7.3.1 Read Aloud your Script

You will help yourself very much if you spend a tdttime by yourself
reading out loud. Read it a second time aloud agdta sound as
friendly as you can. Read it a third time and try to soussirecere as
you can. Read it out a fourth time and try to soasdonversationalas
you can. Try to sound as if you are talking to sbowy sitting quietly
beside you. Read it a fifth time, very slowly makisure that every
sound in every word comes out clearly. Now, rea@royour talk
silently and underline all the words needing emghas

7.3.2 Smile

Always remember to put a smile on your face. It wibke your voice
friendlier, more relaxed, more pleasant, and waramer it will keep you
from making mistakes.

7.3.3 Rehearsal

You need to rehearse the script with others inwblvethe production.

Are you using some students or other artists? Yemdrto rehearse. The
studio engineers will of course direct the placetredrthe microphones

and where you will sit or stand. Remember that shhould be about 10-
14 inches away from the microphone. While theraxiesmile, stretch,

and enjoy yourself because you are speaking tadseGo ahead and
record your programme.

7.3.4 Other Presentation Tips

I. You should speak out at comfortable pace

. You should aim for a smooth flow of words

iii. You should infect and modulate your voice properly
iv.  You should stick to correct pronunciation of words

2 You should be calm and confident when ad-libbing
Vi. You should woo the listeners politely
vii.  You should apologize for any error

Self-Assessment Exercise 1

Suggest some techniques a presenter of an insmactiradio
programme should possess.
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7.4. Two Ways of Editing Sound Programme

There are basically two ways to edit sound. Thst fivay is the cutting
and splicing tape, a manual way to edit, and ticerss way is computer
assisted audio editing (editing digitally).

1. Cutting and Splicing Tape: This is the system used in the olden
days for analog audio tape recordings. You needfahewing
items:

I Cutting tools: These are the metal block and rdadeh

il. Marking pen or pencil: A very soft lead pencil on a
indelible felt pen can be used to mark the edipogt on
therecording.

iii. Splicing tape: The tape is specially made to stick
recording tape. Most splicing tape comes in rolls.

2. Computer-Assisted Audio Editing: Editing sound programme
using cutting and splicing can be laborious ancetoonsuming.
Nowadays, we use computer work stations to editioaud
programmes. Computers have made possible, wavedditimg.
Instead of editing music, sound effects and spégdie cut and
splice method the sound’'s wave form is displayed tba
computer screen. By using the mouse, it is posdblalter the
waveform and therefore the sound in any way. Edfexdn be
positioned against material already recorded byinged¢he
waveforms of the sounds on any two tracks at theeiene.

Self-Assessment Exercise 2

1. State four reasons why you need to edit your recgsd
2. Describe the ancient and modern ways of editingicatape
recording

7.5 Evaluating your Finished Product
7.5.1 Evaluating the Programme

In producing audio, sound quality should be evadatvery step of the
way. It is after the final editing that the momaeaittruth arrives. You

can evaluate your programme using these paramateles listening to

the programme.

I. Intelligibility: Are your spoken words or narration, dialogue and
music intelligible? It makes sense that if there aarration,
dialogue or song lyrics, the words must be intédlg If not the
meaning is lost and you are not communicating. &loee, you
need to tune your ‘ears’ as if you were hearingviioeds for the
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first time.

il. Tonal Balance: The timbre of the voice, sound effects and
musical instruments should sound so natural. Enkersdund
should blend. Check for the balance in tones uydill are
satisfied.

iii. Definition: Each element should be clearly defined - identiéab
separate and distinct or if you are mixing, thegudtl blend so
that no one element stands out like a sore thumlanother
element masking another one. Each element shouwe Ita
position and be a natural part of the sound’s disgrangement.

iv. Cleanness:A clean recording is noise and distortion free. Hum
hiss, leakage, blurring from too much reverberatiad loudness
adversely affect sound clarity.

V. Airiness: Sound should be airy and open. It should not sound
isolated, stuffy, muffled, closed down, lifelessyeonhelming
and oppressive.

Vi. Production values These relate to your style, the interest you
can sustain in your programme and your own crea#se or
inventiveness. Material with excellent producticedues “grabs”
and moves your target audience.

7.5.2 Evaluating Yourself

If you learn to judge yourself carefully each tinleen you will become
an expert programme writer and producer. If youndblearn to criticize
yourself, your work will be of low value.

You can prepare yourself a checklist thus:

I. Did my instructional message comply with the objesg stated?

. Did | say things that were important to the stud@nt

il. Did my programme have an interesting beginning tihatistener
would really want to hear the rest of it?

V. Did | use colourful or pleasant words or phrasentake my
instructional radio programme interesting?

V. Did my voice sound so natural as if | was talkimga friend
beside me?

vi.  Was the language simple enough for the studerdsrtgprehend?

Listen to the tape recording of your instructiomallio programme
several times to be sure that you have answeredubstions posed. If
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you are able to answer ‘yes’ to all of them, thew yare home free. If
not, you begin from the scratch that is, go backh® preproduction
planning stage.

Self-Assessment Exercise 3

1. In evaluating your instructional radio programmentien at least
four parameters you will use.

2. In evaluating yourself, draw up four questions ymay ask
yourself.

9,

7.6 Summary

In this unit, we have learnt of the presentatiarntegues you can adopt while
presenting your own programme. We have describ@despostproduction
activities like editing and dubbing of the prograeenWe also learnt about
some reasons necessitating editing. Finally, wentegbout the parameters we
can use in assessing the programme and posed soestiogs on self
assessment. The unit has dealt with the last stagmstructional radio
programme production. An instructional radio prognae producer must be a
good presenter; he must rehearse the programmeebefoording and look
presentable in the studio during the presentatime.t The post production
activities include editing of the programme befdubbing or transmitting the
programme to the target audience. We also leaattrib matter how good a
programme is it must be evaluated as part of qualsurance. A producer
must also learn to evaluate himself.

\ .
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UNIT 8 INTERACTIVE RADIO INSTRUCTION (IRI) IN
DISTANCE LEARNING

Unit Structure

8.1 Introduction

8.2 Intended Learning Outcomes

8.3  Main Content: The Concept of Interactive Rddgtruction (IRI)
8.3.1 Definition of Interactive Radio Instruction
8.3.2 Using Interactive Radio Instruction for Distanceatr@ng

8.4  Steps in Producing Interactive Radio Indiouc for Distance
Learning

8.5 Instructional Benefits of Interactive Radistimiction to Distance
Learners

8.6 Summary

8.7 References/Further Readings/Web Resources

8.8  Possible Answers to Self-Assessment Exdr)ise

@8.1 Introduction

In the last six units, you have been exposed taifierent concepts in
radio instruction and necessary procedures tovioitothe production of
radio instruction. Having gone through these uniis, becomes

imperative to expose you to the concept of intéraatadio instruction

and how this delivery mode could be used to fatditdistance learning
programme across the world. This is the focus isfuhit.

@I&Z Intended Learning Outcomes
By the end of this unit, you will be able to:

define interactive radio instruction

describe how interactive radio instruction could dmopted to
facilitate instruction in open and distance leagnin

explain the basic steps involved in developingraxtéve radio
instruction.
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8.3 Main Content: Interactive Radio Instruction

The prominent feature of the traditional radio iastion is the one-way
communication channel that allows transmission nddrmation from
the teacher to large population of students ovggagraphical region. In
this mode of communication, it became practicathpossible to get
immediate feedback from the students, regardin@qréicolar concept
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that had just been disseminated. You will remenfimsv people used to
listen to news on big radio boxes in those dayshaut having the
opportunity to give feedback on critical natiorgedues. This made radio
communication then to be one-way communication searHowever,
the advancement in communication technologies actios globe had
made it easy for radio instruction to become irdéva and engaging
than what was obtainable in the traditional setting

8.3.1 Definition of Interactive Radio Instruction

The multi-way interaction had been introduced i@dio instruction and
this provides opportunity for teacher to receivedieack from students
during the classroom instruction. The strategicesolof radio in
teaching-learning process had been strengthenedebytroduction of
interactive radio instruction. Interactive radicndae defined as a radio
programming concept and technique, which allows -ivey
communication between tutor and students, regaddesspatial and
temporal distance. Two-way communication creates viable
instructional platform which brings together instiars, learners, and
learning resources, even if they are not at theegalacce and same time.
This is the basis of interactive radio instructioNthough radio is
primarily one-way communication channel, differetéchnological
devices like emails and mobile phones had strengthehe extent of
interaction in radio instruction.

S AR
Interactive radio Instruction

Literacy Enhancement Assistance Project (LEAP), $AlD-funded
project implemented by Education Development Cen(EDC),
Research Triangle International (RTI) and World &ation, with EDC
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as the lead implementing partner. The objectiveLBAP was to
improve the ability of Nigerian children to readdanrite English and to
do basic mathematics by the end of primary levebath public and
Islamiyya schools. LEAP established close collaboma with the
Federal, State, Local Government Education Autlesrias well as local
schools and communities. Thus, IRl had been angratepart of
instructional process over the years. This teacleaghing mode had
been found to have significant influence on stusidntended Learning
Outcomes. Ho and Thukral (2009) found that exposarénteractive
radio instruction (IRI) was associated with higHevels of student
achievement, consistently producing learning gaiasiong its
participants of diverse ages and in diverse sedtiig Haiti, Zambia,
and Sudan, IRl mathematics instruction has shovaitige results with
respect to pre-test to post-test gains.

8.3.2 Using Interactive Radio Instruction for Distance
Learning

Interactive radio instruction (IRI) is a distancdueation teaching-
learning mode that combines radio broadcasts wgtivea learning to

improve educational quality and teaching practi¢t®$.has been in use
for more than 25 years and has demonstrated tban ibe effective on a
large scale at low cost.

Considering the specific peculiarities of distanlearners and the
instructional space in open and distance learniR¢,can provide a
veritable platform to engage learners in teacheagfling process.
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https://www.edc.org/sites/default/files/radio lilzejpg

In interactive radio instruction, presenters, astinctors come together
with learners in seamless interaction. To do thHigcavely, some

cutting-edge communication technologies like molplones, emails,
fax machines can be used to create interaction gntbe basic

instructional elements (teachers, students andhiteg@rresources) in
open and distance learning.

https://hausa.leadership.ng/wp-content/uploads/@1&:lephone-
ados.jpg
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Learners can leverage the capabilities of thesdcegvto provide
feedback on the content at anytime from anywhere.

8.4  Steps in Producing Interactive Radio Instructdn for Distance
Learning

These involve three basic steps to ensure thablbfectives of using
interactive radio instruction are realized withimetshortest possible
time. The steps are discussed as follows:

Developing the strategic technology plan is thstfstep to produce
interactive radio programme in distance educatidhe strategic
technology plan provides the necessary answer agfthing the
components to accomplish successful interactiv paggrammes.

This plan has seven major stages:

1) Defining the current needs and expectationgeople in the high
rhythm of life styles;

2) planning technology requirements to define theeded
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communicational media;

3) examining personal sources and supports toyamaturrent
situations and needs;

4) communicating with the stakeholders to constauknowledge
network with prospective society, business, schonlyersities,
etc.

5) creating standards based on the mission statetbecope with
the future challenges, 6) developing the goals @néctives to
define the proposed outcomes clearly based on the e
codes;and

7) creating the learning statement for interactiadio instruction.
The plan must provide a specific description of tnse of
interactive radio programmes in distance educatystem.

The second step of producing interactive radio rugsion is to

implement the programme development process, whiaives:

1) Working on project timelines to define the @jtasks to work
fine and punctually, and

2) budgeting to select the models for the brodthaaso estimate alll
costs and identify the fund sources. The timelind &nancial
plan have extremely vital roles to accomplish tRéniithout any
delay.

Basically, implementation of programme developm@oicess has four

sub-steps:

1) Deciding the type broadcast (broadcasting stydech as live or
taped broadcasting, synchronously or asynchronpasiyixed),

2) Purpose (clarifying the objectives the radimgramme will
achieve),

3) Strategies (highlighting which critical thinkjnskills will be
learnt and strengthened), and

4) Components (defining what kinds of the cuttedge
technological devices are needed).

Evaluating the implementation process is the kgt of the programme,

which involves:

1) receiving feedback from the learner and stakkdie to clarify
whether the interactive radio programmes meet theegds and
expectations, and

2) managing the change process to provide a uletpfidance for
the system producers to create more open and Mexib
educational milieus. In the evaluation process, chis a
continuous procedure, the data are collected frafferent
sources, and then the results are analyzed.
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8.5 Benefits of using Interactive Radio Instructio in ODL

Interactive radio instruction enriches the learniagvironment by
engaging learners with learning resources withnléarning space.
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IRI provides feedback to the teacher on the re@tieof instructional
objectives. This makes it appropriate for open distance learning due
to quasi separation between learners and tutoilgédsars.

The learning mode promotes incorporation of locadra content into
the instructional content as teachers from locahroainities are able to
package instruction to transmitted over radio. T¢vsnects distance
learners with their environments.

@8.6 Summary

Interactive radio instruction provides a veritaplatform to democratize
learning in open and distance learning across rdifferegions of the
world. Thus, this last unit had exposed you to ftimlamental steps in
development of IRI as well as the instructional éféa derivable from

using this mode of instruction in ODL. It is expetttthat stakeholders
would leverage the capabilities of IRl to engagstatice learners in
teaching-learning process.

This last had exposed you to the meaning of interacadio and how
the medium could be used to facilitate instructioropen and distance
learning. You have also learnt the basic steps lweeb in the
development of interactive radio instruction. Thesps include;
developing strategic technology plan, implement th®grammes
development process and evaluating the implementairocess. This
would lead to the production interactive radio fastion that is
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engaging and allows for feedback from the students.
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