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INTRODUCTION

To appreciate the current educational developmedt@an better for
the future requires studying of the past. Histofyeducation anchors
this relevance in our tertiary institutions (Teach&ducation
Programmes). Since education is a cultural actieitythe people, it
means that every cultural system has its own eghrcgirocess. The
yardstick for measuring quality and standard vafresn culture to
culture.

Unfortunately, some early critics on Nigerian ediga were of the
opinion that there was no education among the pedyaifore the
introduction of Arabic and Western-Styled educatibhis explains why
the first part of the course concentrated more len deneral (Basic)
Concepts of History of Education, and in particuléine Nigerian
Traditional Education, at both general and Higleeels.

The second part of the course gives us the cluenmm Western
education came into Nigeria through the missiosarié further
highlighted the initial reluctant attitude shown ke colonial
government to the educational advancement of tbplpeHowever, the
module ended with the government coming into tewitls the missions
authority to assist in areas of financial grantd anolicies though with
little progress made in the Northern Provinces.

The final part of the course dealt with the develept of secondary and
higher education in Nigeria. It also discussed thpid educational

development in Nigeria during the era of regionabaomy. Finally, the

course examined some of the post independent nesasaken on the
nations education; the National Curriculum Confeseand the National
Policy on Education.

THE COURSE

This course guide tells us what to expect from irgadhis material.
History of education is a core subject in any Teackducation
programme for it equips you with adequate infororatand knowledge
for your life and for your career as a teacher @miaistrator in any
field.

The course will assist you to know that Nigeriaresawvell educated in
their very peculiar environment before the adveftlgamic and
Western education. It will also help you to have bioadened idea that
Western or Islamic education in Nigeria do not talege of all the
education needs of the individual child. Effort®sld also be made by
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parents and the society to teach their childremembers, even outside
the classrooms. This is important because of tieayde morality today.

After studying the course, you will appreciate toatributions made by
various individuals, organizations, religious badiglslam and

Christianity) and our forefathers (nationalistsyl arthers in shaping the
educational destiny of this country. This, will ledplly challenge you to

make your own selfless contributions.

COURSE AIMS
The aim of this course is to provide you with thiequate and valuable

information on the educational development of tbiaintry from its
traditional setting to the present multi-culturattsg.

COURSE OBJECTIVES
By the end of this course, you should be able to:

e Know what type of education we had and the purgoserved in the
past;

e Appreciate the various aspects of our past edutatiorocess so as
to link them to the present system;

e Understand some major trends and developmentsrieducational
system;

e Project an effective education, aimed at buildirsggB-reliant nation.

WORKING THROUGH THE COURSE

This course requires you to spend a lot of timeetd. The content of
this material is very comprehensive and you aresetqul to spend time
to study. | would also advise you to avail yourgéké opportunity of

attending the tutorial sessions where you woulcehthe opportunity of
comparing knowledge with our colleagues.

COURSE MATERIAL
You will be provided with the following materials;

a. Course guide;
b. Study units.
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In addition, the course comes with a list of recamded textbooks
which, though are not compulsory for you to acqoiréendeed read, but
are necessary as supplements to the course material

STUDY UNITS

Module 1

Unit 1 Introduction History of Education in Nigar
Unit 2 Nigeria Traditional Education

Unit 3 Higher Education in Traditional Society
Unit 4 Islamic Education in Nigeria

Module2  Advent of Western Education in Nigeria

Unit 1 The Early Missionaries and the Development o
Education in Nigeria

Unit 2 Colonial Government involvement in Nigetlucation
(1872 — 1882)

Unit 3 1887 and 1916 Education ordinances

Unit 4 The impact of Phelps-Stokes Commission omdation
Development in Nigeria

Unit 5 Educational situation in Northern Nige¢Rrovince)

Module3  Secondary and Higher Education in Nigeria

Unit 1 Secondary Education in Nigeria 1859 — 1929

Unit 2 Educational Development in Nigeria Betwd®25-1939
Unit 3 Higher Education in Nigeria

Unit 4 Regionalization and Educational DeveloptriarNigeria
Unit 5 The National Curriculum Conference and thatidhal

Policy on Education

TEXTBOOKS

Abduttawab R. (1980) Fusulum Fi Fight al-Arabiyyalchapters on
Arabic Philosophy) Cairo: Maktabat al-Khaniji.

Abdulkareem, Y. A. (1980) A Guide on Historical Fmlations of
Education in Nigeria llorin: Ibraheem Kewulere Commercial
Press.

Abiri, O. O. (Ed)(2005) Perspectives on HistoryEafucation in Nigeria
Ibadan: Emola-Jay Communications Inc.

Vi
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Adesina, S. (2005) Growth without Development, Ki@js Educational
Experience 1914-200dagos: Yemab Investment Ltd.

Amaele, S. (2003) A Study Guide on History and &otf Education in
Nigeria llorin: INDEMAC (Nigeria Publishers) Limited.

Fafunwa, A. B. (1974) History of Education in Nigetondon: George
Allen & Unwin.

Federal Republic of Nigeria (2004 Revised) NatiorRdlicy on
Education

Osokoya, I. O. (1995) History and Policy of NigeEducation in World
Perspectivedbadan: AMD Publishers.

Taiwo, C. O. (1980) The Nigerian Education Syst&ast, Present and
Future Lagos: Thomas Nelson (Nigeria) Limited.

Ukeje, B. O. (1984) Foundations of Educatiddenin City: Ethipe
Publishing Corporation.

ASSESSM ENT

There are two components of assessment for thiseoli accounts for
30% of the total score. You will be given 4 TMAsdaswer. Three of
these must be answered before you are allowedt ttorsthe end of
course examination. The TMAs would be given to oy your
facilitator and returned after you have done trsgasnent.

END OF COURSE EXAMINATION

This examination concludes the assessment forduese. It constitutes
70% of the whole course. You will be informed oktlime for the
examination. It may or not coincide with the unsigr semester
examination.

SUMMARY

This course intends to provide you with some uryitegl knowledge of
History and Policies in Nigeria education. By thme you complete
studying this course, you will be able to answer fbllowing type of
guestions.

e What are the importances of History of Educationtlie teacher
education programme in Nigeria?

vii



EDU 714 COURSE GUIDE

Examine the prospects and problems of traditiordalcation in
Nigeria,;

Traditional medicine is an aspect of Higher edwratin Nigeria
traditional society. Discuss;

Assess the development of Islamic education in ge
Examine the activities of the early missionariedligeria;
Discuss the objectives and achievements of the d88irance;

Phelps-Stokes commission brought radical change Nigeria
education. Discuss;

Discuss extensively, the development of secondahycation in
Nigeria.

Discuss the development of Higher Education in Negdetween
1932 and 1960;

Assess the relevance of the National Policy on Etloic in Nigeria
before and now;

* Suggest four possible ways ensuring its adeqnadée mentations.

We wish you success in this course. In particuar,hope you will be
able to appreciate the important efforts made e pghst by Nigerians
and non-Nigerians to make our education relevdintoaay. It is our
hope that this course will challenge you to makeryown positive
contributions to the growth and development of Nayeducation.

viii
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MODULE 1

Unit 1 Introduction History of Education in Nigar
Unit 2 Nigeria Traditional Education

Unit 3 Higher Education in Traditional Society
Unit 4 Islamic Education in Nigeria

UNIT 1 INTRODUCTION HISTORY OF EDUCATION
IN NIGERIA

CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Philosophy of Traditional Education
3.2 Aims of Traditional Education
3.3 Characteristics of Traditional Education
3.4 Contents of Traditional Education
3.5 Methods of Teaching
3.6 Stages of Education in the Traditional NigerianiSigc
3.6.1 Infancy
3.6.2 Childhood
3.6.3 Adolescence
3.6.4 Adulthood
3.7 Advantages of Traditional Education
3.8 Disadvantages of Traditional Education
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

This unit is designed to give you an insight vielv some major
concepts in History of education. It will also espoyou to concepts of
history, sources of history as well as that of edion, forms of
education and history of education. By the endhef wnit, you would
have had an over-all view of the importance ofdmgsbf education.
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2.0 OBJECTIVES

By the end of the unit, you should be able to:

explain the basic concepts “History” and “educatimspectively
discuss the two main sources of history

distinguish between formal and informal education

define what history of education is

give, at least five reasons why history of educatsiould be
studied in our teacher education programmes.

3.0 MAIN CONTENT

3.1 Explanation of the Term ‘History’

History is not mere story telling. It is also notnaere fabrication.

History is an account of what actually happenetheapast which has a
link to what is happening at present and can halpplanning or

projecting for the future. In other words, histasy about yesterday,
today and tomorrow. We study important developmanthuman

existence in the past for the development of today.

Historical records or accounts are presented iruesgcpl, coherent,

consistent and systematic order. Logical presemta an important

ingredient of history. Bias and prejudice are ritmvéed or encouraged.
The historian tries to present issues, incidentewents concerning
people and places in their unbiased form. He toedig into important

areas of interest. The historian goes beyond ‘&g’ and seeks to find
out why and how it happened. An historian is natally in a hurry. He

takes time to evaluate the necessary informatioaived. He compares
and analyses the information and its sources s @me up with a

balanced and acceptable account. History is anuatdmecause it aims
at a balanced information of true places, peopteevents of the past. It
cannot be fabricated to suit the interest of thé@ewror historian but

seeks to represent the true past into presentomdigfives account of
real names of people, places, time and incidemisattually took place
at the recorded time. History, therefore, is aeation of the true picture
of important persons, places, events of the pash®present and future
generation. (Amaele, 2003)
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SELF ASSESSMENT EXERCISE 1
History is not the same as story telling. Discuss.
3.2 Sources of History

There are so many sources of gathering informabbrthe major
characters, places or incidents of the past. Ttudyswill limit the
sources to two major areas, namely primary andreegg sources.

3.2.1 Primary Sources

This refers to various information, about real naroé people, places
and events, gathered by the historian from somebogheople who was
or were eye-witness to the incident. If the historigathered the
information himself at the time of happening, thecaunt also is a
primary source. The primary source could be oralatten. It could

also be through video, internet or other scientiffocedures like the
archeological findings.

3.2.2 Secondary Sources

When a historian consults books written by somebodpersons who
was or were not eye-witness (es) to the incidentisheeferring to
secondary sources of information. Secondary souwatsesrefer to oral
information given out by somebody or persons whe wa were not
privileged to have first hand information on theeetr Hence, like
primary sources, secondary sources could be inoonatitten form.

SELF ASSESSMENT EXERCISE 2

List out five history books which were written byra&tt experience
Mention other five history books classified as se@ry sources.

3.3 Concept of Education

How do you define the word education? We’'ll consittee one given
for us below: The word ‘education’ is exclusivelysed for the
development of human beings in the cognitive, @iffec psychomotor
and psycho-productive domains. There is a genepuaement among
educationists and educators that education inva@wvdssirable change in
human behaviour through the process of teachinglaahing. This
means that a human being who exhibits undesiradiawours from the
point of view of the acceptable societal norms carbe adjudged an
educated person, despite the fact that he had gaksssugh the four
walls of an educational institution. The societgngrally, expects a kind
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of change from an educated person. Education pascass of initiating
the child into cherished norms and skills, is desdyand implemented
by the more matured or the adult members of theegoto effect the
desirable changes in the younger ones, from onerggon to the other.

Fafunwa (1974) defined education as what each gaaoergives to its
younger ones, which makes them to develop attifudetities, skills
and other behaviours which are of positive valuthéosociety in which
they live. This position reflects the sociologiparspective.

Education, is a social service, provided world-wid&h multiple

objectives in mind. The objectives vary from theyasition of basic
skills required for a more rapid growth of the ewoy and the basic
knowledge for the individual to function effectiyah the society.

Etymologically, education derived its meaning frawo Latin words
‘educare’ and ‘educere’ respectively. The word eahe’ is interpreted
to mean;to train or to form or to mould. Education here seems to be
sociologically biased. In other wordeagucare implies that the society
trains, forms or moulds the individual to achielie societal needs and
aspirations. This perspective of education hak lith consider on the
natural potentialities of the individual child.

On the contrary, the word ‘educere’ is interpretednean:to build, to
lead or to develop. This perspective of the concept is mostly favdure
the humanists, who insist that the function of edion is to develop the
natural potentialities in the child to enable hiomdtion in the society
according to his abilities, interest and needs.sTerspective of the
concept education is child-centred, whereas thadois society-centred
or subject matter-centred.

From the ongoing discussion, therefore, educatmrdcbe understood
to mean the total development of the individual I&Ghithrough

acceptable methods and techniques, according toabikties and

interests, as well as the needs of the societyake his rightful place
and contribute adequately to the advancement otdusety. (Amaele
2003).

SELF ASSESSMENT EXERCISE3

From the discussions above, what is the full megofreducation?
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3.3.1 Forms of Education

Education can generally be classified into threenky namely: formal,
informal and non-formal. By these various forms sgmeople might be
receiving education without knowing. But there hngits to what each
form of education can do to the receiver. The tgpsociety one finds
oneself and the type of person one is, determirieg form of education
IS most appropriate for one. It is also importanbbserve that so many
people have passed through all the three formsdatation without
knowing. Is that true of you too? (this questioffoisthe student)

3.3.2 Formal Education

This is the type of education which is receivedthe regular formal
school setting, for instance, the primary, secondand tertiary
institutions. Formal education has well determirsetting where well
trained and equipped personnel (teachers) intesaaggular basis, with
the learner(s) on planned educative processes. clineculum, the
learning environment, instructional materials, itegtand evaluation,
human resources and others are planned ahead ef tdmachieve
specific objectives within the time frame. Everyidpiis patterned from
the entry point to the exit point. The books, thessroom, the pupils,
teachers, curriculum, etc are selected and foreuliz

3.3.3 Informal Education

This process of education includes all other agenof learning outside
the formal learning system. These agencies inctodehome (family),
church or mosque, peer-group, mass-media. Infoemhatation can also
be received in the market, farm, along the road smdn. Though, not
deliberately, planned like the formal educationfoimal education
provides learning opportunities for the child tovelep his natural
potentialities within a given limit. It enlargesethchild’s scope of
learning and helps to build up the comprehensiveergnce of the
formal education system.

What the child learns from his/her mother, fathedderly ones, peer-
groups, associations etc, fall under the infornthloation. In this form

of education the child or the adult can learn frone another or from
the society, consciously or and unconsciously.rimfd education is still

relevant today. It can also provide some raw datéhé child, which

could be refined in the formal school system. Bashould be guided so
that what he/she learns through this form of edowatvould not be

negative.



EDU 714 HISTORY OF EDUCATION IN NIGERIA

3.3.4 Non-Formal

This form of education has some basic charactesisof formal
education like planned programme of action, contgersons,
programmed assignment or examination and othetst lsunot formal.
It is non-formal. It is not within the regular saisystem. Non-formal
education is mainly received through workshops, isars,
correspondences, television and radio media. Inc#se of workshops
and seminars, non-formal education is used to eitpgipndividual with
some basic skills, attitudes and intelligence nesuifor human and
societal growth at one particular time or the atHarthis case it is
occasional or adhoc. But in correspondence calsedgarning process
Is spread over the years but it lacks the reguknsgn to person
interaction. However, it is a complementary formedication. It helps
to up-date knowledge as in the case of workshodssaminars and for
care of the education of particular class as in tase of the
correspondence programme.

Each of these three forms of education is importanbhuman and
societal growth and survival and should be encadag\n average
person must pass through all of them consciouslyoaunconsciously.

SELF ASSESSMENT EXERCISE 4

Comment briefly on each of the following forms alueation
(a) formal, (b) informal (c) non-formal.

3.4 Concept of History of Education

History is commonly used to connote the entire hurpast as it did
happen. It is an attempt at interpreting the padiet able to discover the
significant things about the past. History, therefaould be seen as the
development of human societies in space and tiorejtfto embrace
thoughts and actions of people in the past, preaedtfuture. It is a
truthful integrated account of the relationshipsn®En persons, events,
times and places (Osokoya 1989).

As a study in human science, historians have ateni artificially
classify the subject into diverse spheres of Ifelitical history, social
history, economic history, educational history @stdry of education,
among others.

History of education is concerned with the studyhofv societies have
transmitted their culture from one generation tother. It also explains
how education became an instrument of problem sglectivity in the

society from one age to another. History of edwocattherefore, could
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be seen as past efforts at solving man’s sociogroan problems in
order to improve the present and the future. Irelothiords, history of
education is the study of major educational devekpts in the society
which took place in the past for the present anaréugeneration.

History of education, as an academic disciplineletdne viewed as the

application of historical methods or skills in syuty and improving the

education process of the society. It tries to studg educational

practices of the past, noting their strength andknesses, so as to build
a better system for the present and future geweralt gives a starting

point to educational practices of a people andstt® defend some

misconceptions and misinterpretations placed oretheational system
by some foreign authors.

SELF ASSESSMENT EXERCISE 5

What is history of education?

3.5 Importance of History of Education

1. The study of history of education helps us to apipte the
various aspects of our past educational process $0 link them

to the present;

2. It enables us to know what type of education we aad the
purpose it served in the past;

3. It gives us the opportunity of knowing our past takes in our
education with the view to making necessary amends;

4. History of education gives us the opportunity afdsting other
people’s educational ideas and programmes with dine of
developing ours;

5. It also gives us a solid foundation to plan for @uesent and
future educational development;

6. History of education guides us to proffer some fpasisolution
to our present day educational problems;

7. It helps us to understand some major trends andlal@ments in
our educational system;

8. It helps us to formulate and implement better ufthies of
education;
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9. History of education is a good academic exercise;

10. It can lead a nation to project an effective edoocasystem,
aimed at building a self-reliant country;

11. Careful study of history of education can help airtoy to
minimize wastages in education;

12. It widens the scope and knowledge of the teacheémaakes him
more comfortable and competent in his class;

13. Knowledge of history of education can help oneeocbmpetent
in handling any political appointment on educatinationally or
internationally.

SELF ASSESSMENT EXERCISE 6

Suggest more reasons why you think history of etilucashould be
taught in teacher education institutions.

4.0 CONCLUSION

History of education is the systematic study ofcadional development
of a society from the past to the present. It meml at knowing what
was done in the past so as to appreciate the prasenplan for the
future.

5.0 SUMMARY

The following are the major highlights of what wavk learnt in this
unit:

o History is an unbiased record of major events peapld places
of the past which is capable of influencing thespreg and the
future life of the people;

o There are two major sources of history, namely arimand
secondary;
o Education is the overall development of the indieidmember of

the society through the acceptable methods antegiea for the
interest of both the child and the society;

° There are three main forms of education: formdiporimal and
non-formal;
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6.0

7.0

History of education is the study of how societibave
transmitted their culture from one generation tother;

The importance of history of education was alsietls These are
thirteen in number.

TUTOR-MARKED ASSIGNMENT

Examine any two of the following basic concepts:
1. History

2. Education

3. History of Education

State five reasons why history of education shdaddtudied in
teacher education programmes in Nigeria.

REFERENCES/FURTHER READING

Amaele, S. (2003). A Study Guide on History andidyobf Education

in Nigeria. llorin: NDEMAC (Nig. Publishers) Ltd.

Osokoya, I. O. (1989). History and Policy of Nigeri Education in

World Perspective. Ibadan: AMD Publishers.
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UNIT 2 NIGERIAN TRADITIONAL EDUCATION
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3.6 Stages of Education in the Traditional NigerianiSigc
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3.6.3 Adolescence
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1.0 INTRODUCTION

Education which serves as an instrument for theldpwment of both the
individual child and the society is not new to alage. Every society,
irrespective of time, people or place has evolved education system
or the other. Before the introduction of Islamidanestern education
respectively in Nigeria, there had been a trad#i@ystem of education.
This education is still relevant in the societydpdThe unit therefore,
examines the philosophy, aims, characteristicsterds, methods of
teaching, stages of development, advantages arabwdistages of
Nigerian traditional education.

2.0 OBJECTIVES
By the end of this unit, you should be able to:

state the philosophy of Nigerian traditional ediarat

list at least four aims of traditional education

mention some basic characteristics of traditiowlaication

state briefly the various stages of educationaditronal society
give three advantages and three disadvantagesaditional
education.

10
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3.0 MAIN CONTENT
3.1 Philosophy of Traditional Education in Nigeria

In this context of philosophy, we refer to the petpway of thinking,
beliefs, feelings and doing things. Philosophy dfi@ation varies from
one place, time and people to another. It is radtcsand so not peculiar
to only one race. This, therefore, clears the dasbto whether or not
the indigenous Nigerians had a philosophy or evkrcation before the
infiltration of foreign culture. There was enougbncrete evidence to
prove that there existed well organized ancient states across the
various parts of what is today known as Nigeriar Fstance, there
were the Nok people with their unique culture ia gresent Plateau area
of Northern Nigeria; the OId city states of Oyo,nBe and Kanuri
empires; the Bonny and ltsekiri kingdoms, the Nuged Egbas, among
others, all in what later became known as Nigdtech of these unique
societies had their outlook on life and their vasoenvironments
influenced the foundations of their education.

They believe in the supremacy of God, who is thie soeator of the

universe and man. They also believe in other myuals which serve as
messengers of God, as well as the ancestors whibhv@tatermediaries
between God and the living members of their resped¢amilies. They

also believe in the dual nature of man (physical spiritual).

They also have their systematic way of impartingdedge, skills and
character from generation to generation. This metomes done through
oral literature, ceremonies, story telling, poetigservation etc.

Character training is also emphasized. Each famég her peculiar
character traits which she inculcates in her member

SELF ASSESSMENT EXERCISE 1
a. What is the traditional belief of your people ab@ad?

b. How is character or morality taught today in yoammmunity?

11
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3.2 Aims of Traditional Education
The aims of traditional education includes:

I To preserve the cultural heritage of the exten@dedilf, clan and
the tribe;

. To adapt members of the new generation to theirsiphy
environment and teach them how to control and tse i

1 To explain to them that their own future depends tbe
understanding and perpetuation of the institutitanss, language
and values inherited from the past. (Amaele 2004 5g6).

The aims of traditional education can also be gedugs follows:

I to perpetuate but not to change the cultural hggita the clan;

. to prepare and equip children with the requiredvedge, skills,
mode of behaviour and beliefs for playing theiesoin adult life;

iii. to inculcate a sense of belonging; and
\Y2 To discipline the child to mould his character aodnculcate in
him, desirable moral qualities such as sociabilgplidarity,

courage, humility as well as obedience (Ocitti 1973

Fafunwa also enlarged the aims of traditional etiogainto seven
cardinal points:

I to develop the child’s latent skills;

. to develop the child’s character;
iii. to inculcate respect for elders and those in aitthor
\Y2 to develop intellectual skills;

V. to acquire specific vocational training and to depea healthy
attitude towards honest labour;

Vi. to develop a sense of belonging and participateedgtin family
and community affairs; and

Vil. to understand, appreciate and promote the culhemgiage of the
community at large (Fafunwa 1974 p. 20).

12
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From all the various aims set by these authors,affective domain
(character training) occupies the most importansitmn in the
traditional education set-up.

SELF ASSESSMENT EXERCISE 2

List out the aims of traditional education that @mages moral training
and development from Fafunwa’s seven cardinal point

3.3 Characteristics of Traditional Education

Some of the basic characteristics of traditionalcadion in Nigeria are
that:

1. The education is a collective and social activity.other words
almost everybody is involved in the training of tield;

2. It is multi-dimensional in character in terms & goals and the
means employed to achieve the goals (methodology);

3. It is planned in gradual and progressive stepsderoto achieve
conformity with the successive stages of physiealptional and
mental development of the child;

4. The education relies more on informal instruction;

5. It has limited specialized training;

6. The education depends so much on oral tradition;

7. Traditional education is practical and general tasaspecific
situations;

8. Religion, ethnics and education are inextricablgtezl. They are
interwoven and inseparable;

9. The education is basically conservative and opptsetiange;
10. The education can take place at any time and place;

11. Traditional education is a life long process. (Axea2005 pp 6-
7)

SELF ASSESSMENT EXERCISE 3

Kindly suggest other characteristics of traditioedlication.

13
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3.4 Contents of Traditional Education

Traditional education provides for occupational apdofessional
training. For instance, fishing is emphasized ia tiverine areas while
farming is emphasized in the forest areas. Thaaulum of traditional
education is categorized as follows:

I.  Activities on character building, since conformitas necessary;

ii. Physical training through physical contests, wnegil
perseverance activities, etc;

lii.  Arts and crafts, carving, painting, modeling, diti@nd creative
pursuits, songs and dances, masquerades etc;

iv. Intellectual training, including singing and coungj games,
arithmetic etc;

v. Study of facts about natural environments: a fathewes about
with his son, introducing him to the names of dif& objects,
plants, animals, etc;

vi.  Historical knowledge including stories about thalgjotraditions
of various societies which were preserved in fokkloand
regarded as legends which pass from one genetatiemother.

SELF ASSESSMENT EXERCISE 4

Compare the above with the content of our presgutagion system.

3.5 Method of Teaching

As earlier observed, there has been a misconcepiforequating
education to schooling. This is why some peopled tém wonder
whether traditional education really exists. Faotd figures have shown
that traditional education has been in existenceéNigeria from the
beginning of life in this part of the world.

The methods of teaching in this education systerude indoctrination,
modeling, initiation ceremonies, reward and punishtpnimitation, role
play, oral literature, poetry, instruction, obsdiwa, intention,
participation, apprenticeship. Emphasis is laidpoactical knowledge,
skills and character.
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SELF ASSESSMENT EXERCISES
Suggest more methods parents use in teachingcti&ren at home.
3.6 Stages of Education Development

Some scholars of traditional education believe @dication starts at
conception. Hence, the expectant mother is expetbtecknsure a
desirable future for the child. But others suchFakinwa (1974) uphold
that the education of the child starts at birthisTduthor is more inclined
to uphold the former view because in the traditicedting, the pregnant
woman is made to observe some taboos aimed atirbyilde required

type of child. For instance, she abstains fromngatiertain food, fruits
and even animals that are adjudged to have negatwesacter or

behaviors. In Etche land in Rivers State, for insga an expectant
mother is forbidden from eating tortoise so that tthild would not

develop crafty character. Also, the series of mywthich the expectant
mother robs on her abdomen and the concoctionslishks are meant
to shape the child to a desirable size and héealig. therefore, believed
that the health of the mother will influence théttee child.

3.6.1 Infancy

This covers the first five years of the child. Timether and father as
well as the immediate members of the family are fir& group of

teachers at this level. Later the peer group imibee follows. The

education at this stage centres on the persondkr@dhe child such as
food, body care, evacuation, sleep etc. This iallisulone by petting,
rocking, singing and reassuring appellation to lse@nd communicate
pleasure.

Naming ceremonies are done on the seventh, eighéven ninth day
after birth, as the case may be. It is aimed atoweing the child by the
family and relations. As the child grows he leatossit, crawl, walk,

talk. He is also reprimanded for any anti-social performed and
rewarded for good ones. As soon as the child is tbéat solid food, he
Is weaned.

3.6.2 Childhood

This covers the ages six to twelve. At this age, ¢hild moves out for
the discovery of the world around him beyond highmoand immediate
family. He has also mastered his mother tongue hviiec effective

communication, learning at this stage is mainlptigh play, imitation,
observation and participation.
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During play, the child imitates the type of jobacacter or what he sees
his parents do. While acting during play, any pabgeowes it a duty to
correct him if, and when he gets into difficultiesis doing the wrong
thing. At this stage the boys imitate and takehi roles of fathers, the
girls take to those of their mothers. It also aiqukrof learning about
things around their environment: names of treesnals, fish, objects,
insects and so on.

3.6.3 Adolescence

Adolescent stage of learning starts at the agavelve. It is a period of
renewed vigour in play and learning. Learning as tstage is done
through folklores, riddles, proverbs, myths, leggndimitation,
participation, initiation ceremonies, dos and dendand so on. The aim
of the qild-child education at this period is to prepare her astardu
house wife and mother. The boy on his part worksleunclose
supervision of his father or elderly brothers datiens, to become a
future husband and father.

3.6.4 Adulthood

Education in the traditional society is a continsicand endless one.
Accordingly, the adult receives his education frbath the parents and
or parent-in-laws or any elder in the community. &l learns from the
happenings within and outside his environment.

SELF ASSESSMENT EXERCISE 6

Comment on the relevance of these stages of edaadatiNigeria today.

3.7 Advantages of Traditional Education

I.  The education makes everybody a functional memliethe
society, thereby minimizing unemployment and sograkst;

ii. Itinculcates high level of discipline among thepke;

lii. It unites every member of the society and bringcpeand
happiness to all;

iv. There is the fear of God and ancestors which goesheck
members character and behaviour;

v. It transmits to the younger ones things considérethe society
to be worthwhile;
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vi. It provides physical, mental, social, moral andriggml growth
for the individual;

vii.  The education is adapted to the needs of the gociet

vii.  Every member of the society has the opportunityraoeive
education according to his ability and talent.

3.8 Disadvantages of Traditional Education

I.  Traditional education is too rigid, too conservatand, to some
extent, lacks critical examination;

il.  Itis full of dos and don’ts, as well as, fears dmeats;

li.  Itis not open and so does not give enough roonnefeearch and
improvement;

Ilv.  Traditional education has limited scope in termsoftent and
curriculum;

v. Itis mainly informal, hence limiting the span afdwledge;
vi. It does not have well defined structure, duratiotiroe;

vii.  Traditional education lacks uniform standard. Ttaadard varies
from teacher to teacher or community to community.

SELF ASSESSMENT EXERCISE 7
List out more advantages and disadvantages otitradi education
4.0 CONCLUSION

The people of Nigeria, like their counterparts @ler the world, had
their peculiar way of life, a culture which theyndd over from one
generation to another, before the introductionstdirhic and Christian
education. That education process, which is stixistence today is the
traditional education. The education is a complststem of life as it
provides for the people assistance in almost easpgct of their needs:
physically, socially, mentally, spiritually and nadly .
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5.0 SUMMARY

In this unit we have learnt that:

. Nigerian traditional education has been in existehefore the
introduction of both Islamic and Western education;

. The aims and objectives of the education covethal various
domains of human development;

o The education process starts from the pre-natajesta the
adulthood stage;

o Traditional education system in Nigeria has so madiyantages
and disadvantages.

6.0 TUTOR-MARKED ASSIGNMENTS
I.  Discuss the philosophy of traditional educatiomigeria;
ii.  List four aims of traditional education;

ii.  What are some of the basic characteristics of ttoadil
education?

iv.  Briefly state the various stages of Nigerian tiadil education;

v. List four advantages and four disadvantages of itiozadl
education.
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1.0 INTRODUCTION

The discussion in unit two has shown that trad#loeducation in

Nigeria was geared towards the preservation ofivles of the society.

It also maintains the social, cultural and econostizictures of the
people. The education is built on solid and prattioundations. It is in

close harmony with the life, needs and aspiratiohthe community.

The curriculum of the traditional education covaikthe virtues and
ideas that encourage healthy living. “The local oamity constituted

the school as well as the farm, the workshop, thpethsary and a field
for experiments (particularly in agriculture and dizéne)” (Ifeanacho

and lIrikana, 2001). In this unit, efforts will beade to examine higher
education in the traditional Nigerian society. Soofethe disciplines

classified as higher education will also be briefiycussed.
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2.0 OBJECTIVES

By the end of this unit, you should be able to:

o distinguish between general education and highecatthn in
Nigeria traditional society

o mention and briefly discuss the three differentaaref higher
education in traditional society

. discuss any three different methods used by thditivaal

medicine practitioners.
3.0 MAIN CONTENT

3.1 Classification of Traditional Education

There are three different levels of traditional eation. These are:
Education for living in conformity with the tradins of the community;
Education for occupation and economic self-reliaraecel Education for
special occupations. (Taiwo 1980)

3.1.1 Education for Living in Conformity with the Traditi on

This type of education is referred to as the badigcation which every
member of the society must acquire to be ableveodi purposeful life in
the society. It is otherwise called basic educatibine content of the
education include the history of the family, and group or society, the
geography of the neighborhood, some knowledge aftp] insects and
animals, proverbs, riddles, greetings appropriateeéch occasion,
character values, use of language and basic kngeled counting
numbers and so on.

3.1.2 Education for Occupation and Economic Self-Reliance

This type of traditional education could be neauieglent to the

secondary level of education in the formal struetdir gives training in

the area of maintaining the home, growing food, pihectice of crafts

related to the needs of the honest and communitffdrs occupations
according to the traditional patterns of the dumsiof labour. Fathers
direct the male children, early enough to theirupations and mothers
do likewise to their female children.
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3.1.3 Special Occupation

This level of education is usually secret and esikl to respective
families or cults. It is provided only for those avhare entitled by birth,
selection or by special privilege to be trainegbtactice the skill or craft
or share the skill and knowledge. This is the lefetducation regarded
as higher education in the traditional society. Babjects of interest
here include family crafts, secret organisatioreigious priesthood,
medicine (surgery, herbalism, faith-healing, masggagheat-therapy,
hydro-therapy) and divination, among others.

SELF ASSESSMENT EXERCISE 1
Comment briefly on each of these levels of tradaiceducation.
3.2 Types of Higher Education in Traditional Society

There are so many types of higher education intrdmditional society,
this study will limit discussions on three: secmilts, traditional
medicine, and divination.

3.2.1 Secret Cults

Secret cults serve as institutions of higher edowsatn traditional
society. It is at this level that the secret poval or imaginary),
profound native philosophy, science and religioe arastered. As the
child grows into adulthood, he is led into more @used intellectual
training. The secret society has complex traininggmammes which
must be mastered before the initiation ceremonymiddion, here is
restricted to those who have demonstrated the tgpéar further
growth and ability to keep secrets secret. Theyeaposed to the study
of the secret power (real or imaginary), nativelgguphy and science
theology of animism, depending on the professioohewishes to
pursue. (Fafunwa 1974).

* Are you initiated into any secret cult?
3.3 Traditional Medicine

This is another type of higher education in theditranal society.
Traditional medicine follows definite natural lavier the restoration,
maintenance and correction of bodily disorder. pteetitioners believe
that diseases are caused by the violation of ndawa such as adultery,
sexual abuse, failure to eat the required kindotlé and so on, and not
by germs. Based on this philosophy cure for dise&dow the laws of
nature using various natural agencies within theirenment. Every
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disease has its own curative approach, differeomfranother. For
instance, if a disease is caused by a wizard, rdmitional medicine
practitioner attacks and gets rid of the wizard-capell before
administrating any treatment. Traditional medicpractitioners believe
that human body, itself has a curative force andt tthe herbal
preparation administered to the body is only tasagbat natural force
already in the body.

There are so many methods used by the traditionaticime

practitioners in carrying out their practice. Soofethese methods are
herbalism, faith-healing, massaging, heat-therapg &aydro-therapy
(Onyeneye & Orubuloye 1985)

* Could you please mention the rest?

3.4 Methods of Traditional Medicine

3.4.1 Herbalism

This is the systematic restoration of health thiotlge administration of
herbal therapies. It is a very important aspectraditional medicine.
The herbalist uses different parts of the planavés, roots, back,
flowers, juice and so on, and sometimes, parts romals in the
preparation of the therapies.

3.4.2 Massaging

This is also an important method of traditional mee. It is the
method of healing whereby the soft tissues of tdykare methodically
manipulated to achieve the desired cure.

3.4.3 Faith-healing

This is a method of traditional medicine which irm concerned in
solving emotional and psychological problems. Thghfhealers base
their practice on faith and the application of vatthalk in the treatment
of diseases. In Edo State for instance, faith hgaiakes the form of
Igbeku. Igbeku is a traditional religion which c@ts of hierarchical
structure of gods called uku, saints and priestsa@ed cult, temples
and a high priest.

In the practice of Igbeku patients are made to essittheir sins after

which they are cured through prayers, incantatan rigorous dancing
exercises. (Onyeneye and Orubuloye 1985).
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* Do you see any similarity or similarities betwettiis method and the
approach of some spiritual churches today?

3.4.4 Hydro-Therapy

This is the treatment of disease through the useaitr of various

forms and temperature. It takes the form of colith bsteam bath and hot
bath. Each of these forms is prepared with soméshbased on the
nature of the disease. It is used in the treatroérsio many kinds of

diseases; namely rheumatism, asthma, fever, gepaired and catarrhal
infections.

3.4.5 Heat-Therapy

In this method of treatment, heat is generated fiilwhich is believed

to have mysterious curative agents. Fire heat; rdotg to the

practitioners, exercises powerful actions whenrengirates the body. It
stimulates the organs of the body, improves theutation of blood and
cures indigestion. It is also used to calm nervaduce muscular
contraction. Heat therapy stimulates the skin tghowhich impurities

in the body are removed.

* Have you been treated by any of these methofigdse

SELF ASSESSMENT EXERCISE 2

Discuss any two methods of traditional medicinated in this unit.
3.5 Divination

Divination is an approach used, in the traditiopatiety, to unveil the
causes of disease or misfortunes, including détaik.not necessarily a
healing method. But its use can assist the traditiomedicine

practitioner to adopt the best curative methodsination involves both

magical and mystical manipulations. It is centeatraditional medicine
practitioners because it gives them the opportunitind out the causes
of the diseases or misfortune, as well as the isoluDivination could

also be used to know the future of a newly borihdgland to also find

out things that have been hidden from the knowledigan ordinary

man.

4.0 CONCLUSION
From the discussions in this unit, it is importdat believe that the

traditional society in Nigeria has some forms ofHar education.
Unfortunately, this level of education is charaizted by secrecy, and

23



EDU 714 HISTORY OF EDUCATION IN NIGERIA

exclusively reserved for some privileged membershefsociety, some
of who died without handing it over to the incomiggneration. The
fear then is that, if adequate measures are nentakome of these
disciplines may have no future.

50 SUMMARY
In this unit, we have learnt that:

o There are three levels of traditional educationucadion for
living in conformity with the tradition of the commity,
education for occupation and self-reliance and atioic for
special occupation;

o Education for special occupation is also known aghdr
education, which is exclusively preserved for sopnerileged
members of the society;

o Some types of higher education was also discussech as
secret cults, traditional medicine and divination.

6.0 TUTOR-MARKED ASSIGNMENT

I What are the major similarities and differencesMeein general
education and higher education in Nigeria’s tradidl society?

. Mention the three different disciplines of higheiueation in the
traditional society;

iii. Discuss any three different methods used by thditivaal
medicine practitioners.
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1.0 INTRODUCTION

The word Islam denotes submission to the will ofalAl(God). It also
means peace. Its believers are called Muslimsmislaeducation is
derived from the religion. The education dependslgomon the Holy
book of Islam known as Quran which was written hgpiration of
Allah. Islam, according to Hitti (1970) is a compeasive way of life. It
Is concerned with the moral, intellectual, socetpnomic, as well as
spiritual development of man. This unit will examithe origin of Islam
in Nigeria, the philosophy, aim, contents and medth®f Islamic
education. It will also discuss Islamic educatinrNigeria today.

2.0 OBJECTIVES
By the end of the unit, you should be able to:

state the philosophy of Islamic education

list out some of the basic contents of Islamic etioa

discuss the origin of Islam in Nigeria

comment briefly on opportunities of Islamic educatin Nigeria
today.
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3.0 MAIN CONTENT

3.1 Philosophy of Islamic Education

Philosophy, from the ordinary man perspective, iseffection of the
people’'s world views. Schofields (1972) definedag “a process of
asking particular questions in particular areas1Ip

Technically, philosophy is characterized by a lagiconsistent and
systematic thinking so as to reach sound, coheagt consistent
answer. (Akinpelu 1981 p.2).

Basically philosophy deals with three basic brascheetaphysics,
epistemology and axiology. Metaphysics deals w#buées beyond
ordinary human comprehension such as the natué@odf man, death,
universe etc. Epistomology deals with the meansecgpe, sources and
types of knowledge while axiology deals with theuiss of morality and
values.

In Islam, the Holy Quran offers explanations fdrtake constituents of
philosophy. The nature of God is not in doubt. Heperceived as the
Almighty Allah. Man is presented as a represengat’ God on earth.
He is made up of the indivisible components of hahul and intellect.
Man is created good and innocent and is chargeld @good for he must
surely give account of his works on earth on theafgudgement.

Islam also recognizes the importance of knowledgman and enjoins
adherents to seek it. It recognizes two forms obdvledge; namely
revealed and acquired knowledge.

The Holy Quran lays emphasis on various values hviiicompels on
Muslims. These include honesty, truthfulness, gesthumility. Etc

SELF ASSESSMENT EXERCISE 1

I Does the philosophy of Islamic education compareorably
with the philosophy of the traditional education?

. Does the philosophy of the traditional educatioreagwith the
crisis associated with some adherents of the faiitigeria?

3.2 Aims of Islamic education
The major aim of Islamic education, according tadAltahi (1982) is to

“build up the individual who will act as Allah’'s dtifah
(representatives on earth) or at least put on #netpat leads to such an
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end”. In other word, Islamic education aims at pdg Allah’s

representatives who will do good to mankind onledrtence, it urges
Muslims to imbibe the values of kindness, geneyospatience,
steadfastness, honesty and so on. The Holy Qurahasizes on high
moral standard, obedience, good behaviour and#mong adherents.

SELF ASSESSMENT EXERCISE2
Does this aim reflect part of your aims of beingeated?

3.3 Content of Islamic Education

Quran is a Holy document for all Muslims. It is tleference point from
where the totality of Islamic education is drawrhdittawwab (1980 p
108) illustrate this point as follows:

Arabic syntax and morphology evolved to

protet the Quran from ungrammatic utterances
by foreign speakers. Tasfir, which stands for
commentary on, and interpretation of the Quran,
evolved to facilitate its comprehension. Tajwid,

the art of reading the Quran aloud, according to
established rules of pronunciation and
intonation, was introduced to facilitate its

recitation; and Arabic lexicography developed
so as to define and clarify specific vocabulary
and expressive of the Quran.

This shows that the content of Islamic educatioteisigned to jealously
preserve the Quran and urge Muslims to adherdlgtt@ tenets of the
religion.

Another book of relevance which further guides tbatent of Islamic
education is the Hadith. It contains the saying®@phet Mohammed,
which gives some clearer information on some verdethe Quran,
among others.

Islamic education also covers other areas of stadgconomics social
sciences, medicine, pure science, arts and so on.
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SELF ASSESSMENT EXERCISE 3

List other items that form part of the contentsl&amic education.
3.4 Methods of Islamic Education

The most acceptable approach to teaching in Islanhumanistic.
Educators in this area are urged to be gentle praagh, lenient in
method and compassionate in interaction. The Holyra®
recommended the following methods precisely: stmtling, use of
guestioning, metaphorical expressions. It also meunended the
following strategies: repetition, illustrations, menstration, field trips,
punishments and rewards among others.

SELF ASSESSMENT EXERCISE 4

I. Which of these methods do we not use in the Westdutation
system in Nigeria today;

. Arrange the above methods and strategies in yoderoof
preference.

3.5 Introduction of Islamic Education in Nigeria

The religion and its education came to Nigeria tigto the ancient
Kanem-Borno Empire, covering the present Borno,ddaand part of
Gongola States (Fafunwa 1974, Abdulkareem 1990wds further
argued that the Empire later extended to the LakadCand to as far
north to Fezzan (Ifemesia 1965).

Through trade and diplomatic ties Kanem had becameentre of
Islamic education. By the end of 1 Zentury AD, renowned Muslim
scholars and teachers from Timbuktu in Mali wernenfd in the empire
advancing the education. From this point the edoicapread to Kano,
and Katsina.

The Jihad of Shaykh Usman Dan Fodio in 1804 didomby lead to the
widespread of the religion and education in thethen, and to some
extent; the south western part of Nigeria, it alsvived the genuine
Islamic practices there.
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SELF ASSESSMENT EXERCISE 5
I When and how did Islamic education come to your roomty?

. Two major factors accounted for the rapid Islamaratof
Nigeria, name and discuss them;

iii. Find out some major northern and western towns eviiez 18
century Jihad extended the religion.

3.6 Islamic Education in Nigeria Today

Within the present formal (secular) school systemigeria, Arabic and
Islamic Religious Knowledge have become relevardlialevels. Both
subjects (Arabic and Islamic Religious knowledge)ngd recognition
into the school certification examination in Nigernn the late 1950s
(Balogun 1985). Balogun further argued that IRKlafisic Religious
Knowledge) and Arabic language syllabi designedhgy\West African
Examination Council came into use in 1968 and Expectively for the
subjects. In 1975 Islamic Studies syllabus wasgthesi for the Higher
School Certificate and general Certificate in Ediwca(GCE) Advanced
level. Subsequently, in 1976, the Arabic studidlbys was introduced
(Balogun 1985 p. 74).

Presently, the National Policy on Education, whigs first introduced
in 1977, makes Islamic Studies a core subjectmodisecondary and an
elective in Senior Secondary levels. While Arabigdges is made an
elective subject at both junior and secondary scheeels. Arabic
language and literature as well as Islamic Studrescurrently offered
for study in some Colleges of Education, Polytectrand Universities
in Nigeria. Certificates, diplomas and degrees anarded in these
disciplines also.

SELF ASSESSMENT EXERCISE 6

Examine the place of Islamic Education in the pmesésecular)
education system in Nigeria.

3.7 Qur'anic System of Education in Nigeria

Quranic schools originally started in the premisdsmosques. The
school later began to operate in the respectivehte& house,
preferably in the sitting room, verandah or courdyalhere was no
standard regulation or quality, as everything depédn on the
availability of space and the quality and persdyadif the individual
teacher.
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But today, Quranic schools are restructured to nseehe tenets of
modernization in Nigeria. There are about four gates of Quranic
schools.

The first category is called “lle Kewu” model. Thigpe of Quranic
school still operates in the house of the teaclhbere is no codified
rules and no fixed standard, and no particulardfigeriod of learning.
These things vary from teacher to teacher. Parands pupils rather
show appreciation to the teacher in kind or cash.

The second category of Quranic school is neithectlst formal nor
completely informal. The schools are not run in ts&chers’ homes as
in the case of the first category. Classrooms atlhes are provided
for the learners, as in the formal school systeut,iblacks uniform
standard and rules. The school lays emphasis amilslistudies with
Arabic language as its medium of communication.

There is the third category of Quranic schools.sEhschools function
like the formal schools with approved syllabusedassrooms,
timetables. They also (for consistency) preparé tngoils for the same
external examination such as the Senior Schooifcate Examination
(NECO and/or WASCE). They offer all if not most thfe secondary
school subjects. Some of them learn through theiumedf Arabic

language.

There is also another category of Quranic scholiey are run like

other formal secondary schools. Unlike other caiegomentioned

earlier, this category of Quranic schools use EBhglianguage as the
medium of instruction for all the subjects offered¢luding Islamic

studies. This is the category of Quranic schoaodd groduces most of
the candidates for admission to various tertiargtitations (Jimoh

2004).

SELF ASSESSMENT EXERCISE 6

Quranic schools have become part of the formal &tut system in
Nigeria. Discuss.

4.0 CONCLUSION

Islamic education came first into the northern péimigeria in the 11
century AD through trade and spread to some parthef present
southwestern part of the country, through th& &@ntury Jihad. The
education has made great impact in Nigeria in tres af politics,
religion and even commerce. It has become parheflife of some
Nigerians today.
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50 SUMMARY
In this unit we have learnt that:

° Islam means submission to the will of Allah. laiso referred to
as the religion of peace;

o Islam believes in the supremacy of the Almighty Gatlah) and
man’s obedient to the will of God. This influendéxieducational
philosophy and content and methods;

o Islamic education and Quranic schools have beendbkk to

prepare their products to meet up with the cha#sngosed by
the present socio-economic life of the nation.

6.0 TUTOR-MARKED ASSIGNMENT

I 1. Discuss the philosophy of Islamic education;
2. List out some of the basic contents of Islamic atioo;
3. Examine the introduction of Islamic education imgélia;
4, Comment on the prospects of Islamic education geNa
today.
. 1. History of Education is a very important ¢se for the

teacher education programme in Nigeria. Discuss;

2. Examine the prospects and problems of traditiona
education in Nigeria,

3. Traditional medicine is an aspect of Higher edion in
the traditional society. Discuss;

4. Assess the development of Islamic Educationigeih.
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MODULE 2 ADVENT OF WESTERN EDUCATION IN

NIGERIA

Unit 1 The Early Missionaries and the DevelopmdrEaducation
in Nigeria

Unit 2 Colonial Government involvement in Nigeriald€ation
(1872 — 1882)

Unit 3 1887 and 1916 Education ordinances

Unit 4 The impact of Phelps-Stokes Commission omdation
Development in Nigeria

Unit 5 Educational situation in Northern NigeriadgiAnce)

UNIT 1 THE EARLY MISSIONARIES AND THE
DEVELOPMENT OF EDUCATION IN NIGERIA

CONTENTS
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2.0 Objectives
3.0 Main Content
3.1 The first Christian Missionary attempt in Nigeria
3.2 Reason for the European Penetration into Nigerighén
19" Century
3.3 The Activities of the Early Mission Schools
3.4 The Early Mission Schools in Nigeria
3.5 Aims of the Early Mission Schools
3.6 Content of the Mission Schools
3.7  Control of the Schools
3.8 Problems of the Early Mission Schools
3.9 Some Contributions of the Early Missions
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION
The Christian Missionaries form Sierra-Leone andaBr began their
activities in Nigeria 1842. The focus was evangeliswhich

necessitated the early mission schools. Thisex@mines the activities
of the early missionaries in Nigeria between 184@ 4882.
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2.0 OBJECTIVES
By the end of this unit, you should be able to:

state reasons why Europeans visited Nigeria irl84s
examine the activities of the early missionariebligeria
state the aim, content and control of the earlysioisschools
mention the problems of early missions schoolsigeNa

list out the contributions of the early missionarie Nigeria.

3.0 MAIN CONTENT
3.1 The First Christian Missionary Attempt in Nigeria

As we have already discussed in module one, thasted, in Nigeria,
two highly developed education system before theoduction of
western education. The two system of educationchvhre still relevant
today are the traditional education and the Islagdigcation.

However, the 1842 Christian missionary entry inige¥ia was not the
first, it is important to note that as early as 24The Portuguese
merchants has visited Lagos and Benin. By 1485 thay started
trading activities with the people of Benin. Consewtly, by 1515 the
Catholic Missionaries through the influence of Bguese trades had
established a primary school in the Oba’s palacehfe children of the
Oba and his chiefs and they were all converted hois@Ganity. The
Catholic missionary activities also extended to SBraAkassa, Warri
where churches and schools were established, Buathnolic influence
was almost wiped out by the slave trade which radadest Africa for
nearly three hundred years [Fafunwa 1974: 74-75]

The aims of the education as at that time was #ablenthe Africans
participate effectively in commerce. Hence, it wagued:

The Portuguese were mainly interested in commerce they

nevertheless realized that if Africans were to bst@mers, they must
have some rudiments on education and accept Gmitsti (Fafunwa
1974 p 74).
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3.2 Reasons for European Penetration into Nigeriani the
19" Century

1. Industrial Revolution:

The industrial revolution which began in Europe the 18
century challenged them look for markets to buy raaterials
and sell their manufactured products. Africa becametral in
their hope for this transaction. They sent exploterWest Africa
with Nigeria inclusive. Between 1795 and 1850 gregiact had
been made in the exploration of the continent afcaf by men
like Mungo Park, Clapperton, Lander Brothers andnHeh
Barth. The feedback was very encouraging to theofaan
continent.

2. Anti — Trans — Atlantic:

After the law abolishing slave trade by the Britigarliament,
there seemed to be no end to human trade even s Mfieca.

The humanitarians in Europe then proposed thasuhest way to
end the trade was to introduce alternative trade.

However, opinions were divided on this second rea3be first school
of thought holds that the European industrialisesemvorried that the
slave trade would affect the production of raw mate in the African
continent which they needed in their industriese Becond school of
thought opines that the move was championed by soghigious
denominations in Europe who believed that slaveetravzas morally
wrong. To these missionaries, the continent shbelgpenetrated with
the word of God, so as to change their orientdtiom vices.

This humanitarian position was further encouraggdrbomas Fowell
Brixton in his book “The African Slave Trade ands IRemedy”
published in 1840, he charged the missionarieslamthumanitarians as
well as the industrialist to: “Go inland with thab® and plough and
finish slave trade.” (Osokoya 1989 p.58)

Hence, it could be convenient to argue that thgainieasons for the
European penetration into Nigeria in particular &fdca in general in
the 1940s were both religious and economic. Thdy e@hristian

missionaries came for the main assignment of evengewhereas the
industrialist came to trade.

35



EDU 714 HISTORY OF EDUCATION IN NIGERIA

SELF ASSESSMENT EXERCISE 1

Examine the reasons why the Europeans came to iligéen 19"
century.

3.3 The Activities of the Early Missionaries in Nigria

After the abolition of slave trade in 1833 by tier British Empire,
Freetown in Sierra-leone (West coast of Africa) veaguired for the
settlement of the liberated Africans. Some of theerhted Africans
became converted Christians and educated in tmeafaschool system
in Freetown.

Back home in Europe there were great revival osmigary movement
in Britain. The revival led to the founding of difent religious groups.
These groups were founded as follows: Baptist Mismiy Society
(1792), London Missionary Society (1795), Churchs$itbnary Society
(1799).

The revival zeal of these establishment prompted tmissionaries to
move into the field to win souls. Sierra-leone breatheir landing
point, from where they move to other parts of WAdsica.

With the evangelical atmosphere change in bothaBriand Freetown,
the call to spread became eminent. Some of they eaohverts,
especially of the Yoruba origins returned homed jtheir kiths and
kins. They relayed their experiences abroad; theesships, their rescue
by the British warships, the religion and schodl&m@etown and so on.
These stories became captivating to their localemeg. As time went
on, several of these rescued slaves returned hothéhair stories were
the same. These wonderful experiences, relayedesetlocal audience
resulted to calls from Badagry and Abeakuta to iesionaries in
Sierra-leone and Britain. On 24September, 1842, the Wesleyan
Methodist Society sent Rev. Thomas Birch Freemdre then
superintendent of the Wesleyan Methodist SocietyfCape Coast, to
Badagry. This was in response to a formal invitatlly the Yoruba
emigrants from Sierra-leone who had settled in Baddreeman (a son
of a Negro father and an English mother) was acemmg by Mr. and
Mrs. William de Graft, who later established prignaschools in
Badagry. Mr. William de Graft was also an Africdogrn at Cape coast
(Osokoya 1989).

In 1843 Rev. Samuel Ajayi Crowther, Rev. C. A. Gwl and Mr.
Henry Townsend all from the Church Missionary Styciarrived at
Badagry for missionary work. They later moved toeAkuta in 1846
where they founded two schools; one for boys aedther for girls.
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The Presbyterian Mission arrived at Calabar andbéished a station
there in 1846. In 1853 the Southern Baptist Congaripened a school
at ljaye and another at Ogbomoso and Lagos in 18&veen 1842 and
1964 various missionary bodies have made theirpsfelt especially
within the Lagos, Calabar and across the Nigersar€aese missionary
bodies are:

. the Wesleyan Methodist Society

the Church Missionary Society

the Baptist Mission

the Roman Catholic Mission

the Presbyterian Church of Scotland

the Primitive Methodist Missionary Society
the Qua Iboe Mission

SELF ASSESSMENT EXERCISE 2

Discuss the activities of the early missionarietNigeria between 1842
and 1882.

3.4 Early Mission Schools in Nigeria

The early mission schools were established in ¢hpremises. Each
Christian denomination was actively involved in tastablishment of
their own churches and schools. They used educasoa means of
converting Nigerians into their various denominasoBecause of this

overriding interest on evangelism, the missionsfioed themselves
within the area of literacy, religion and moral edtion.

3.5 The Aim of Mission Schools

As it has been highlighted earlier, the missiorteosts aimed at leading
the people to Christ through the following:

1. The training of indigenous manpower to carry ot ¢vangelical
work to the various local communities;

2. The training of lower manpower to serve as intdpss
messengers, clerks, cleaners, etc for the variossions and the
British Businessmen.

SELF ASSESSMENT EXERCISE3

Comment on the aim of the early mission schools.
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3.6 Content of the Mission Schools

The curriculum content of the schools were Religi@@hristian
Religion), Arithmetic, Reading and Writing, (all English Language).
Other subsidiaries included agriculture, nature\steratft.

The main text of reference was the Holy Bible artlep related

commentaries. There was no separation between hheclc and the
school. The school teachers were also the churehta@nd their wives.

3.7 Control of Schools

The schools were solely organized, controlled arahaged by the
different Christian missionaries. There was disoglin the schools,
even by the use of corporal punishment.

3.8 Problems of Early Mission Schools

A lot of problems were identified in the operatiohthe early mission
schools, such as:

1. lack of central school laws; leading to non-unifostandard for
running schools;

2. the schools lacked standard qualification for teash

3. the movement of teachers and pupils was not chedsadting to
irregular attendance;

4, the focus of the school was religion;

5. there was acute shortage of fund and this affettecvailability
of qualified teachers;

6. there were no trained teachers and no trainingged;

7. there was lack of common syllabus and no standaxtbaoks;
the few that were available were not relevant ®ltical people;

8. the school lacked adequate supervision as weleashing and
learning materials and necessary facilities;

9. there was no regulated standard examination fahalschools;

10. there was no uniformity in teachers’ condition ef\sce and no
job security for the teachers;
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11. in some cases, some older pupils were used to teacyounger
ones; this affected quality;

12. the method of teaching was mainly by rote;

13. it created the problem of educational imbalancevbeh the
northern and southern parts of Nigeria;

14. there was no serious interest and commitment shbwrthe
missions in secondary and vocational education igeia.
(Osokoya 1985 p.61).

SELF ASSESSMENT EXERCISE4

List out all the problem of the early mission sclsabat are still facing
education today in Nigeria.

3.9 Some Contributions of the Early Missions

1. They laid the foundation for Western Education igéia,;

2. They introduced English language which becomesntéieon’s
official language of communication among varioubalr and
ethnic groups;

3. They produced the first written words in local laages. For
instance, Bishop Samuel Ajayi Crowther introducedrudba
Language to writing and translated several books the Bible
into Yoruba,

4. They helped in eradicating slave trade and somerdtdrms of
negative practices in Nigeria such as human seesfikilling of
twins and the Osu caste system;

5. They introduced Christianity in Nigeria.

SELF ASSESSMENT EXERCISES

Could you please list others?

4.0 CONCLUSION

The early missionaries, some of who were ex-slamesons of ex-

slaves, came to Nigeria on invitation, in the 18#&0svangelise (spread
the gospel of Christ). Shortly after their arrivalissions schools were
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established. The early mission schools made sorpadts even though
they had some problems.

5.0 SUMMARY

In this unit we have learnt that:

. two major reasons where behind the 1842 movemegiuodpe
to Nigeria;
o the early missionary activities were concentratedhin the

Lagos regions of Nigeria, especially because trayecon the
invitation of some of the Yoruba ex-slaves;

o the early mission schools had nanow aim and cuumewcontent;

o the early schools had some major problems, thobgh tmade
some remarkable contributions.

6.0 TUTOR-MARKED ASSIGNMENT
I Examine the activities of the early missionariedligeria;

. Discuss some of the major problems and prospectieokarly
missionaries in Nigeria.
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1.0 INTRODUCTION

The Western education system in Nigeria started1®42 by the
Christian missionaries. This early activity was cemtrated within the
Lagos area (Badagry and Abeokuta) with little dffoeyond. The
British Colonial interest began when there was aagyy problem in
Lagos between Kosoko and Dosumu. The British Gowent used the
opportunity and bombarded Lagos in 1851 and in 1&&hos then
became a colony under British Government. GraduBiifish authority
in Nigeria began to have interest in the educafidns they did initially
through grants-in-aid and ordinances. This unit n@ras the
involvement of the British colonial government inglria education
between 1872 and 1882.

2.0 OBJECTIVES
By the end of the unit, you should be able to:

) state three basic reasons why the British colog@lernment
could not interfere in the education in Nigeriadyef1882
discuss the aim of colonial education in Nigeria

list out five provisions of the 1882 education oatce

state four important things the ordinance achieved

discuss any four of the limitations of the 1882inamce.
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3.0 MAIN CONTENT

3.1 Why the British Colonial Government Did Not Intervene
Early In the Education in Nigeria

The era between 1842 and 1882 is regarded in histbrNigeria

education as period of exclusive missionary eniseprWithin this

period the various missionary organizations in Nageun the education
according to their respective philosophies, lefananpower available,
as well as the availability of material and finacresources. The
colonial government was silent over the educatiatlvities of the

missions then. The non-interference of the Britstonial government
in Nigeria at the period under review could beilattied to the following
factors:

1. Political factor: Religious interest preceded political interest at
this early British contact in Nigeria. For instartbe missionaries
settled in Nigeria for pure evangelical work in 284rom this
period until 1851 and 1861 when Lagos was bombabyednd
ceded to the British government, respectively, éh@ras no
British political control over any part of Nigeri@his means that
the British Colonial Government took over Lagosaasolony in
1861. It was then that she became visibly presetita politics of
the country;

2. British Government Policy on Education In Britain then,
education was decentralized and the private andjioes
organizations were allowed to establish and rumaishon their
own. The same attitude was upheld by the colonithaity in
Nigeria,;

3. Financial Factor: The British Colonial Government in Nigeria
was not ready to interfere on the establishmentraadagement
of schools, early because of the cost effects (Ama®©03).

3.2 Minimal Grants-In-Aid

In 1872, the British Government released the su30f to each of the
three active missionary societies in Lagos. Thesessionary
organizations were the Church Missionary Societye Wesleyan
Methodist and the Catholic. The money was meansupport their
missionary activities. This was the beginning efaficial grants-in-aid
to education which became the major educationahftral policy of the
colonial government in Nigeria. The grant was iased in 1877 to
£200 to each of the said missions. This amount ir@daan annual
assistant till 1882. Due to the above little grgmen to assist the
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educational activities of the missions schools, tl®lonial
administration decided to gradually intervene ie ftolicy making in
education, through what they called education @mioe. But what
actually, was the aim of colonial education in Nig@

SELF ASSESSMENT EXERCISE 2

What would you think to be the reasons why the mialogovernment
releases grants-in-aid?

3.3 Aims of Colonial Education in Nigeria
The colonial education in Nigeria was purely dijtistilitarian and
conservative. It differed slightly from that of tiheissionaries. The aim

of colonial education could be broken into thedwaling objectives:

1. To produce low level manpower that could be cheajsgd as
interpreters, messengers, artisans and clerks;

2. To produce some indigenous youths who could hedprthal
farmers in planting, harvesting and processing sneszled cash
crops which were exported to Europe as raw maset@ltheir
industries;

3. To produce semi-literate citizens that could comfoand be
absorbed as instruments for actualizing the Bripshosophy of
colonialism (Nduka 1975).

SELF ASSESSMENT EXERCISE3

Comment on the aim of the colonial education inexia

3.4 882 Education Ordinance

The Education Ordinance of 1882 was the colonialegoment’s first
formal document aimed at the control of educatiprgbvernment. This
ordinance covered Lagos and Accra which were umher colonial
Administrative authority.

The ordinance had the following provision:

1. The constitution of a General Board of educatioswath places
as they may consider desirable;

2. The constitution, powers and duties of the localaf8o of
Education;
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10.

11.

Classification of schools into:

a. Government schools which were maintained entirely

through public funds.

b. Assisted schools established by private personsaateti
from public funds.

Freedom of parents as to religious instructiorheirtchildren;
Grants to be used for school buildings and teactedesies;
Conditions of grants-in-aid to private schools-lshs®n
managerial control, attendance of children and exathon
results in specified subjects;

Appointment of an Inspector of Schools for all Betish West
Africa. When appointed the Inspector would spendstnad his
time in the Gold Coast. While Lagos would contréooine-third
of the inspector’s fixed annual salary of £400;

Special grants to be made to industrial schools;

Admission of pauper children into government andisisd
schools;

Defining school curriculum to include Reading, Wi, English
Language, Arithmetic and Needlework for girls. (Kspa 1995
p. 63);

Grants to training colleges and institutions fadeers.

SELF ASSESSMENT EXERCISE 4

Suggest some of the areas that should have beledealc

3.5

Basic Importance of the 1882 Ordinance

The 1882 ordinance was important in the historgaiication in Nigeria
for some obvious reasons:

1.
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3. It encouraged expansion of schools as well as govent
establishment of schools;

4, It encouraged the admission and education of redpthildren;

5. It gave opportunity for the establishment of indastor technical
school and teacher training institutions.

SELF ASSESSMENT EXERCISE 5

Read the eleven point provision and identify moradarlying
importance of the ordinance.

3.6 Problems of the 1882 Ordinance

One of the problems of the ordinance was that it wat purely a
Nigerian ordinance. It cut across Lagos and Achliggria and Ghana).
Other serious limitations of the 1882 ordinanceeawer

1. The ordinance was almost identical with the Englid&mentary
Education Act of 1870 that was targeted to satibf/ needs of
England at that time;

2. Both the Board of Education and the local Board wadirect
importation of English Board of Education and thehaol
Boards. These carbonized arrangement or importateme not
suitable for Nigeria. For instance in England thdrere were
different administrative units which made it sul&alior school
Boards to function. But it was not so in Nigeriaertde, the Board
system was unsuitable for the schools;

3. The clause on religions instruction inserted intee 11882
ordinance was copied from the Cowper-Temple Clao$e
English Education Act of 1978, which was aimedesiotving the
religious controversy among the English people.r&hgas no
such need in Nigeria then, for there was no raligitension and
no denominational controversy among the various simms
schools;

4. The curriculum, the medium of communication (Engliand the
method were too foreign to the Nigeria child;

5. The proposed system of grants-in-aid was not waltout and
so was found unworkable and ridiculously complidaby the
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man, Metacalfe Netcalf Sunter, (the Inspector) wihas
appointed to administer the system;

6. The ordinance ignored the genuine aspiration antadds of the
local people (Nigerians) to develop their localdaage as a
vehicle to education (Osokoya 1975 pp. 31-32, Amaz003).

Rev. Metcalfe Sunter, who was the former principaurah Boy
College, and a product of Christian Missionary Stheas appointed
the first Inspector of Schools for the British Waétican colonies.

Unfortunately due to the cumbersome nature of th#dinance, the
General Board did not perform and the Local Boawdse never
constituted. Few schools qualified for governmefitiancial aid, while
the inspector of schools had much to do, thatetetid he did nothing.
It was obvious that, at the end, the 1882 Educatiminance failed to
achieve its purpose.

SELF ASSESSMENT EXERCISE 6

Comment briefly on each of these problems as @céff our education
today.

4.0 CONCLUSION

Western education which begin in 1842 through tHerts of the
missions, gradually gained the interest of the igrit colonial
government which took political power in 1861 inglos.

The government was reluctant initially on educatioratters but,
gradually became involved through grants-in-aid #mel ordinance on
education of 1882.

5.0 SUMMARY

In this unit we have learnt that:

o the early colonial government in Nigeria did notvéaearly
interest in education in Nigeria;

. aim of colonial education in Nigeria was narrow;

. the 1882 ordinance in Nigeria was the first offieiad bold effort
made by the colonial government in Nigeria educatio
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o the ordinance, much as it has its advantages, ledlse some
major lapses.

6.0 TUTOR-MARKED ASSIGNMENT

I 1 Discuss the activities of the colonial goveemn in
Nigeria before 1882.
2 Discuss the aims of colonial education in Nigeri
. 1 List out five provisions of the 1882 educatiordinance.
2 State four prospects and four limitations of thad

ordinance for Nigerian education.
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1.0 INTRODUCTION

The 1882 Education Ordinance in Nigeria had sonablpms which
needed urgent attention of the colonial governm&htse problems,
together with the rapid expansion of the Britiskoog in Nigeria, made
it necessary for the government to roll out anothrelinance. This unit
examines the provision of the 1887 and 1916 educatidinances, their
objectives, advantages and disadvantages in Nigeria

2.0 OBJECTIVES
By the end of the unit, you should be able:

o state the circumstances that led to the introdnctibthe 1887
education ordinance

list out some of the provisions of the ordinance

mention at least four advantages of the ordinance

discuss some of the major issues that led to thé dédinance
examine the major achievement of the 1916 ordinance
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3.0 MAIN CONTENT

3.1 The Need for the 1887 Education Ordinance

In unit six some of the major limitations of the8P8ordinance were
highlighted. The 1887 ordinance was supposed te talte of those
lapses. Again there was the growing agitative gfee of the
nationalists with demand on the British colonialvgament to give
more attention to education in Nigeria.

In addition to these points, was the desire ofdblenial government to

extend the British influence into the hinterlancasBd on these, Lagos
was separated from Gold coast colony in 1886. $&pmaration required

the enactment of another education ordinance; 8718

The 1887 education ordinance was seen as thefiesttive effort made
by the government to promote education and coftiteotapid expansion
of education by the missions, and was specificagant for the colony
of Lagos covering Lagos Island, Ebute-meta, Yalzaagry. This was a
cautious but practical and articulated ordinancd taid down certain
basic principles which have become the foundatibneducational

policies of Nigeria. (Osokoya 1995 Taiwo, 1980:17).

SELF ASSESSMENT EXERCISE 1

Lagos is the seat of Western education in Nig&iscuss.

3.2 The Provisions of the 1887 Education Ordinance

The ordinance provided as follows:

1. The constitution of a Board of Education which wbube
composed of similar members as in the 1882 ordmaitis
Central Board of Education was made up of the goreas the
chairman, members of the legislative council, faominees of
the governor, and the inspector of schools;

2. The appointment of an inspector of schools (ashi former
ordinance) and also this times a sub- inspectoschibols and
other education officers;

3. Grants-in-aid to schools and teacher training tiatstins;

4. Power of the Board to make, alter and revoke ridesegulating
the procedure of grants-in aid,;
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5. Empowering the governor to open and maintain Gavemt
schools;
6. Rates and conditions of grants-in-aid to infantosté, primary

schools, secondary schools and industrial schoaded) partly,
on subjects taught and partly on degree of exasdlen the

schools;
7. Safeguards as to religious and racial freedom;
8. Certificate of teachers;

9. Admission into an assisted school of pauper anehathildren
assigned to it by the governor;

10. Establishment of scholarships for secondary andhnieal
education. (Taiwo 1982 p 17, Osokoya 1995 pp 64-65)

SELF ASSESSMENT EXERCISE 2

Comment briefly on any five of the provisions oeth887 Education
Ordinance.

3.3 Major Advantages of the Ordinance

1. The ordinance marked the beginning of dual systeedocation,
whereby the government encouraged the missiongyntarly
agencies and private individuals to establish sishdéqually, at
same time government became involved in estabbshin
government owned schools;

2. The composition of Boards was so balanced thantoved the
cumbersomeness that made the earlier Board unwerkdhe
new Board was efficient and effective that it proeld healthy
and balanced deliberations;

3. The provision which kicked against racial discriation was
welcomed by nationalists who demanded for schoolsbé
opened to children without distinction of religionrace;

4. The Ordinance also encouraged manual and techskdéd by
approving special grants to industrial schools;

5. In addition, the government accepted more respiingilior

secondary and primary education by providing gramtsd and
scholarships for deserving primary schools leavers;
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6. The importance of teachers was stressed in thenamde.
Consequently, teachers were trained, examined, dadar
certificate and paid stipulated salaries. The @doe, indeed
aimed at making teaching a profession;

7. It also encouraged a gradual expansion of missidmds,
extending beyond the Lagos area..

SELF ASSESSMENT EXERCISE 3

Choose any two of the above listed advantages tatel their relevance
to our present day education system.

3.4 Dr. Henry Rawlinson Carr and Post 1887 Ordinane

Henry Carr was the only son of Mr. Amuwo Carr. Haher Mr.

Amuwo Carr was an ex-slave of Egba origin. Dr. @eas born in 1863.
He studie in Lagos and Sierra-Leone. In 1882 hdugted from Fourah
Bay College, Sierra-Leone in physics and mathematide later
obtained a Masters of Art Degree and Bachelor ofildaw from

Durham University in 1906. In 1934 he was awardedhanorary
Doctoral Degree of civil law by the Durham Univeysi

After graduation from Fourah Bay College in 1882, taught in the
college till 1885. In 1885 he was appointed to lkeas an assistant
master in C.M.S. Grammar School Lagos, where he t@she position
of senior master in 1889.

Henry Carr was appointed the sub-inspector of dehfmw the colony
and protectorate of Lagos in 1889. By 1891 he becddeputy
Inspector. He was appointed her majesty’s Inspeaft@chools for the
colony of Lagos in 1892.

Dr. Henry Carr brought in some useful ideas whichasced the growth
of education in Nigeria. For instance he advocdimd government
control of schools, as well as for greater goveminimancial support
for schools for easy control of the schools. It va#s0 in his time that
the first government school was established in ka@b899). This
school was in response to the agitation by someliMsisresident in
Lagos, for a secular school for their children.

SELF ASSESSMENT EXERCISE 4

List out the contribution of Dr. Henry Carr to theducational
development of Nigeria
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3.5 The Need for the 1916 Ordinance

Before 1914 there were two separate protectoratesvik as the
Southern and Northern Protectorates. Each was uadeifferent
administrative authority. However, in 1914 the twere amalgamated,
and Lord Fredrick Luggard, who was before then gowernor of
Northern Protectorate, was appointed Governor-Ggnef the new
Nigeria.

As an experienced administrator, who had some myasteNigeria, he

set up two Boards of Education, one for the Norttl the other for the
South. The new task occasioned by the amalgamatiailenged

Lugard to make some recommendations in the educayistem. These
recommendations formed major part of the 1916 Hiltardinance.

The ordinance which came into existence off Récember 1916 was
almost followed up with the education code of' Blecember 1916. The
ordinance applied to both the Southern and Nortlpeatectorates as
one whereas, the education code was exclusivelyttfer Southern

protectorate.

3.6 The Objectives of the 1916 Ordinance and Code

1. Training on the formation of character and habitdiscipline;

2. Co-operation between government and missions;
3. Rural as well as Urban education;
4. Increase in number of literate Nigerian to meet ithereasing

demand for clerks and similar officials;

5. A measure of government control over all schootsuiting non-
assisted schools. (Osokoya 1995 p. 66)

SELF ASSESSMENT EXERCISE 5

Examine each of these objectives and comment dn ukefulness to
our present day education.

3.7 Major Achievements of the 1916 Ordinance and Cie

The following are some of the major achievementthefordinance:

1. It was the first ordinance that took care of theolglcountry;
2. It provided for increased financial participatiohgmvernment in
the schools;
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3. It also encouraged high level co-operation betweha
government and missions;

4. it brought a measure of Government control overcation as a
whole

The code which is operational in the South alonesqibed new
conditions for the disbursement of grants. These ar

- 30% for tone of the school, discipline organizatimmd moral
instruction

- 20% for adequate and efficiency of teaching staff
- 40% for periodical examinations and general pragres
- 10% for buildings, equipment, sanitation

The 1916 code also made great achievement as & tev power to
inspect or obtain information from non-assisted osth that were
increasingly growing in the South. It also statge éimit of pupils in

infant and elementary schools system. It in addjtapproved Religious
instruction as an examinable subject.

SELF ASSESSMENT EXERCISE 6

Why do you think is was necessary to have the dnuceacode
exclusively for the South?

4.0 CONCLUSION

The Education Ordinance of 1887 was the first Cadae enacted for
Nigeria alone. It was a prompt measure by the calaypvernment to
address some of the lapses of the 1882 ordinanoeeter, the 1916
education ordinance code was enacted to meet up tive political
development in the country at the time. All theseafjy enhanced the
growth of education in the country.

50 SUMMARY
In this unit we have learnt that:

. The first purely Nigeria Education Ordinance wasactad in
1887;
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o It made great provisions which helped for educatiarowth in
Nigeria (Southern protectorate );

. Dr Henry Carr also contributed immensely to edwrati
development in Nigeria,;

. The 1916 education ordinance and code resulted hm t

improvement of nation’s education after the amalg@mon of the
Southern and Northern protectorates in 1914.

6.0 TUTOR-MARKED ASSIGNMENT

I Discuss, extensively the objectives and achieargnof the 1887
education ordinance,;

. Examine the importance of the 1916 educatiafirance and the
code on the past and present education systengariii

7.0 REFERENCES/FURTHER READING
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World Perspective Ibadan; AMD Publishers.
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1.0 INTRODUCTION

The activities of the British administration in Miga were on the
increase daily, and these activities demanded iaddltresponsibilities
from the colonial government, especially on theaawmd improved
education. Attempts by the colonial administratit;m solve these
problems through grants-in-aid and ordinances, agoe to give
temporary relief but could not settle the problefisis unit examines
the impact of the important, but independent coreiois — Phelps-
Stokes commission on the education developmentgarid.

2.0 OBJECTIVES

By the end of this study, you should be able to:

o state the meaning and composition of the phelgsesto
commission;

. list out the objectives of the commission;

. discuss the recommendations of the commission;

o examine the impact of the commission on Nigeriacatan.

3.0 MAIN CONTENT

3.1 Meaning and Composition of Phelps-Stokes Comnsi®n
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The Phelps-Stokes Commission is a philanthropicamagtion in

America. It was instituted in 1911 by Miss CaroliRbelps-Stokes to
enhance the religion and education of black peoipie&frica and the

United States of America. The Foreign Mission’s féoence of North
America appealed to the trustees of the fund tgaeupa study of
education in Africa.

It is necessary to recall that the early effortsdendy the colonial
government in the way of ordinances, establishmehtschools,
supervision and funding of education, among othappeared to have
made little impact in Nigeria and other African otries. Nationalists
from different African countries became very voaall these agitations
were put in print and audio media across the gldibeese agitations
attracted the initiative of the American Baptistréign Missionary
Society in making a comprehensive study of the seadl resources of
Africa so as to provide them relevant educationc&iit was in line with
the objectives of the Phelps-Stokes Foundationapproached the
foundation for fund through their trustees. It wgranted. Hence, the
name of the Commission became known as Phelps-<S@dmmission.

The Commission had seven members with Dr. ThamsseJdones, an
African sociologist, as the chairman. Dr. Jones it the Education
Director of the Phelps-Stokes funds and the DirecfoResearch at
Hampton Institute, Virginia, which was a renowneahter for studies in
the education of members of black race. Dr. Jammas&n Kwegyir

Kodwo Aggrey, a famous African educationist fromlé&&oast (now

Ghana) was also a member. Others were Henry Statdignbeck, Mr.

and Mrs. Arthur Wilkie of Church of Scotland MiseijoCalabar and
Leo, A. Roy.

SELF ASSESSMENT EXERCISE 1

I Comment freely on the Phelps-Stokes fund as i&amthropic
organization.

. Give your impression on the calibre of personsthe Phelps-
Stokes Commission.

3.2 Objectives of the Phelps-Stokes Commission
The commission was set up in 1920 to:

1. inquire into the educational work done in eachhaf areas to be
studied at that time;
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2. investigate the educational needs of the peoplé wpecial
reference to the religious, social, hygienic andoneenic
conditions;

3. ascertain the extent to which item two above isidp@net;

4. report fully the result of the study (Fafunwa 1$74120).

After gathering information through visits to sealecountries in West
Africa (including Nigeria), South Africa and Cerit/frica from 1920-

1921, the commission produced its report in 192 fieport was titled
“Education in Africa”. The commission reconstitutesbon after and
made similar visits to fourteen countries in Eastica from 1923 to
1924 and there produced its second report titledutition in East
Africa” in 1926 (Taiwo 1980 p.66).

SELF ASSESSMENT EXERCISE 2

Comment on the commitment of member of the commnssi

3.3 The Findings of the Phelps-Stokes Commission

The commission made the following findings:

1. That the education given to the people was not tadafp the
people’s needs;

2. That the education was too literal and classicélgaseful to the
people;

3. That the books and materials used in the schoole west
appropriate to the people;

4. That very few craftmen and technicians were trgined

5. That agriculture should be taught in rural areadenimdustrial
and technical skills taught in urban areas;

6. That schools were not well organized and superyised

7. That education of the masses had been neglected;

8. That there was no clear-cut aim of education, excggion;
9. That children should be taught in vernacular;

10. That health education was required;
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11.

12.

That higher education was necessary;

That women education should be emphasized (Fafurfivd,

Amaele 2003 pp. 35-36)

SELF ASSESSMENT EXERCISES

Examine critically each of the above findings.

3.4 Recommendations of the Commission

Based on the findings summarized above, the cononigssade some
recommendations. The commission stressed that ttaseerned with
education in African territories should:

1.

design instructional programmes for health anduteisreligious
life, character development and family life;

increase government participation in educationughofinancing,
control and supervision of educational activities;

evolve common principles and objectives to guidecational
practice in the various territories;

provide for the development of agricultural anduslial skills;

adopt improved systems of educational organizasapgervision
and inspection;

try practices such as the use of mobile schoolsural areas,
home demonstration movement for the motivation ahlolder
and younger female persons towards improving thmeehand the
community, farm demonstration movement to increase
agricultural productivity, appreciate curriculardaother activities

to promote interest in the rural environment, asll was
cooperation between the home and the school;

use the local language for instruction so as toeabpo the
learner’s mind, while also teaching such Europeargliages as
may be required. (Lewis 1962, Abiri 2005 p.41)

SELF ASSESSMENT EXERCISE 4

Comment on any four of the recommendations above.
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3.5 Impacts of the Recommendations

The findings and the consequent recommendatiortheocommission
had long lasting impacts on Nigeria education. Regcto the 1922
report of the Phelps-Stokes Commission, the Brifigicretary of State
for the colonies set up a committee on Native Etlocan the British

Tropical African Dependencies, in November 1923e Thmmittee was
to advise on educational matters and to assistihiradvancing the
progress of education in the area (Taiwo 1980 p. Tlis was packaged
and released by the colonial office in 1925. Theutoent is what is
referred to in history of education as the 1925 Memdum on

Education.

3.6 1925 Memorandum on Education in British Colonia
Territories

The memorandum was drawn along the following lines:

1. Necessity for government to accept, and readiregnt¢ourage,
voluntary educational efforts that could conformthe general
policy, while directing educational policy and sopsing all
educational institutions either by inspection or dame other
ways;

2. Establishment of an Advisory Board of Education each
dependency with wide representation of the med#giicultural
and Public Works Departments, missionaries, tracgettlers and
native communities;

3. Adaptation of education to the mentality, aptitydescupations,
and traditions of the various peoples;

4. Attracting the greatest importance to religiousk#ag and moral
instruction related to the conditions and daily exgnce of the

pupils;

5. Making provision for the status and conditions efvice of staff
of the education department to attract the besiladla men —
both British and African;

6. Giving grants-in-aid to schools that conform to fescribed
regulations and attain the necessary standards;

7. Preparation of vernacular textbooks, and adaptabébnthe

contents and methods of teaching to African cood#j with
illustrations from African life and experiences;
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10.

11.

12.

13.

14.

Ensuring adequacy of local teaching staff (inclgdwmomen) in
number, qualifications and character, and recoggizhe great
importance of character training in this regard hwitue
realization of the dependence of a sound systeadotation on
the training of teachers;

Adopting the system of trained visiting or itineraaachers for
the improvement of village schools and their teaghe
Recognizing the necessity for a thorough systersugiervision
and inspection of schools;

Making the acquisition of their knowledge of Englisand
Arithmetic essential before the start of apprerstige for skilled
artisans;

Instilling into pupils through the education systéme view that
vocational careers are as honourable as the dleaicd making
them equally as attractive;

Promoting better education of girls and women ia ttopical
African communities since educated wives and methaean
educated homes;

Instituting a complete education system, comprising

a. Infant and primary education for boys and girls;

b. Secondary or intermediate education of differemtesy
and curricular;

C. Institutions for technical and vocational education

d. Other institutions, including some that could adan
later to university status and providing coursessich
professional field as education, medicine and aftice,
among others;

e. Adult education. (Taiwo 1980 pp.70-71, Ikejiani649
pp. 5-6, Abiri 2005 pp. 41-43).

Apart from the memorandum of 1925 which provided @bove 14
guidelines, the recommendations of the Phelps-St@l@mmission also
led to the promulgation of Education Ordinance lé.of 1926 for the
Northern province and ordinance No. 11 togetheh wlie associated
Regulations of 1927 for Lagos colony and the Sautlpgovince. The
aim of these was to solve the identified problelmmeugh greater control
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and supervision of schools by the government armluitih cooperation
with the voluntary agencies.

SELF ASSESSMENT EXERCISE 5

You may please read 1926 ordinance and 1927 codemiare
information.

4.0 CONCLUSION

The Phelps-Stokes Commission was a turning poitlheneducation of
Africa generally and Nigeria in particular. It wasomprehensive study
that exposed the weaknesses of the mission anchiablsystems of
education in the country. Its recommendations weiry helpful to the
nation’s education.

50 SUMMARY

In this unit, we have learnt that:

o the Phelps-Stokes Commission was an independeninisson
sponsored by an American philanthropic organizatmrstudy

the education of the Africans during the colonidér

o the commission was guided with four basic objestwdich they
complied with;

. the commission made some observations or findingchw
guided their recommendations, which was releasd®2?;
o the recommendations of the commission led to th&519

Memorandum of education and subsequent ordinartea@de of
1926 and 1927 respectively.

6.0 TUTOR-MARKED ASSIGNMENT
I What is Phelps-Stokes Commission?
. What were the objectives of the commission?

iii. Discuss some of the major recommendations led Phelps-
Stokes commission;

\Y2 Examine the impact of the commission on Nigedaication.
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1.0 INTRODUCTION

Western-type education, which was first introducedhin Lagos
(Badagry and Abeokuta) in 1842 by the Christiansioizaries, soon
became widely spread to the various parts of theheon Nigeria. But
the case was quite different in the north wherantst religion and
education had been firmly rooted already. This er@mines the forces
that hindered the early arrival of western educationorthern Nigeria
and efforts made to change the trends.

2.0 OBJECTIVES

By the end of the study, you should be able to:

o state the three basic factors that affected thlg @droduction of
western education in northern nigeria
) discuss the efforts made by the colonial governmamd its

agents in encouraging the development of the emuncan
northern protectorate.
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3.0 MAIN CONTENT

3.1 Brief Exposition of Educational Situation in Sathern
Nigeria Up To 1926

Right from the entry point of western educationl®42, through the
Wesleyan Methodist Mission and other missionariest joined the
southern part of Nigeria embraced it. This washaps, partly because
the coming of the missionaries was on invitatioonir the Yoruba
emigrants. Another possible reason could be thpgrtafrom the
traditional education, there was no significantuahce of any orthodox
religion or culture in the area. There was yet haotview which
suggested that the people of the southern parieofcountry lacked a
central authority, and so each tribe or communkigted on its own.
Hence, there were series of inter-tribal conflietsiong them.

Whatever be the case, the south benefited greatlythe early
educational development in Nigeria. But the histegs different in the
North. Neither the ordinance of 1882 nor 1887 hayl r@ference to the
North because there was no single school in the laeéore or after any
of them.

3.1.1 Geographical Factor

Unlike the Islamic education, which came from treh&a regions of
North Africa to Northern Nigeria, Western educaticame from our
coastal areas. The first to benefit from it werasthalong the areas close
to the coast. The missionaries, who brought theca&thn, therefore
settled first within the southern zone before vantinto the north.
Also, the climate and desert nature of the northdenanovements
difficult for the missionaries.

3.1.2 Political Factor

There was a well structured political system in therth, under the
authority of the Sultan of Sokoto. That made thepte to be united and
argue against any move to distort their culturechStentral power was
lacking in the south. For instance, it took the semsus of both the
Northern Emirs and the colonial administrators befgecular education
was introduced in the area. Before then, the sbathgone far ahead.

3.1.3 Religious Factor
This appeared to be the most crucial factor. Adyeas 11" century

A.D. Islam had already come to some parts of théheoan Nigeria. By
1804 it had been popularized in the area by themdth Dan Fodio’s
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Jihad. Before the missionary entry to the south842, Islamic religion
and culture had been well grounded in the nortle fEhgion came with
its education. So to the Muslim dominated Northédigeria the
acceptance of western education was like accepdefpat. They
protested it. (Amaele, 2003).

SELF ASSESSMENT EXERCISE 1

What other factors could you consider to have hediehe educational
development in Northern Nigeria?

3.2 Lugard and Educational Development in Northern
Nigeria

The Northern protectorate was created by the RBritiolonial
administration in 1899. Sir Fedrick Lugard was ingila¢ely appointed
as the first High Commissioner to the region. Lagams faced with
two main problems:

1. how to fuse the colonial political administrationthvthe well
established Muslim local administration;

2. how to introduce western style education in sucbggon where
organized Islamic Education was in full progress.

The Muslim rulers in the North had for long sucdekg resisted the
intrusion of western culture and education eitheoigh the commercial
firms or the missionaries. Lugard, therefore, méhwtrong resistance
from the Northern Emirs. But with the growing paél zeal of the
colonial government, Lugard was bent on effectivielgorporating the
North in the colonial administration. He therefotayunched an eight
hundred mile pacification campaign of using milftdorces to subdue
the northern emirates like Kano, Katsina and Sokb#i resisted the
British administration. Even though Lugard appdsestibdued most of
the strong emirates, the Muslim rulers made itrcteahim that they
would not allow their religion to be interfered tuit

The British colonial administration (under Lugamdas constrained by
preparedness of the Northern leaders to contindght in defence of

the Islamic religion and culture, and has to introgl a special type of
native administration known as Indirect Rule. Bg tolicy of indirect

rule, the natives were allowed to operate theirousr institutions, but
were expected to incorporate the colonial polieied regulations within
their native administration. This means that thlbmal administrators
had contact with the natives only through the Enarslocal heads.
Hence, the colonial administrators had agreed wigh Emirs that the
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High commissioner must not allow the Christian Miss and other
emigrants to corrupt or infest the North with tleégion or education.

Consequently, the British High commissioner wascddr to issue
frequent notices warning the missionaries againgtiacursions in the
Muslim dominated North. Lugard’'s declared educatlgmolicy for the
North in 1902 was that the Christian Missions sHodirect their
attention to the non-Muslim areas in the North. Wwhes anxious to see
that the Muslims did not regard the missionaried #re government
officials as fellow agents of administrations digien (Fafunwa 1974).

SELF ASSESSMENT EXERCISE 2

Unity is strength. Discuss this in relation to fhasition of the Northern
Emirs on western education.

3.3 The Contributions of Dr. H. R. S. Miller to the
Educational Development in the North

Dr. Miller of the Church Missionary Society was &se friend of
Lugard. He suggested a system of education fosahe of the mallams
and chiefs in Zaria area. He advised that it woldd necessary to
emphasise the study of Quranic teachings in subbodg, and at the
same time, aim at preparing such people from thegalass for service
in the expanding colonial bureaucracy by givingnthbasic literacy
education.

Based on the advise, Lugard proposed the followiags, (in his 1905-
6 annual report) for the education of the Northawslins:

1. Mallams should be taught the Roman character (fating
Hausa language) Colloquial English, Arithmetic gedgraphy;

2. A school for the sons of chiefs should be estabtistvhere the
pupils would be boarders and would receive primegtycation,
and be trained in the virtues of patriotism, hopdsyalty, e.t.c
so that they would become enlightened rulers. Hhn@uld not be
imbibed with such western ideas as would cause thdose the
respect of their subjects; nor should they neci#gdargo their

religion;

3. Secular primary schools should be established ¢irothe
protectorate;

4. Cantonment schools for the education of the childrg clerks,

and other government official should be set up.tTtw@astal

66



EDU 714 MODULE 2

clerks no longer need to send their children farayawor
education — a practices which deterred clerks feqplying for
work in the Northern Protectorate.

SELF ASSESSMENT EXERCISE 3

Examine Dr. Milla’s contribution to the development Western
education in Northern Nigeria.

3.4 Hans Vischer’s Contributions to the Education
Development in Northern Nigeria

Hans Vischer was a British missionary worker whe Waer appointed

administrative officer in Northern Nigeria in 1909e was asked by the
government to organize a system of education fergtotectorate of

Northern Nigeria. He made a study visit to Egypid&h, Gold Coast

and Southern Nigeria, and found the educationosélplaces unsuitable
models for Northern Nigeria.

Vischer proposed a number of cardinal principleeddication for the
Northern protectorate to:

1. Develop the national and racial characteristicshef natives on
such lines as will enable them to use their own anha@nd
physical forces to the best advantage;

2. Widen their mental horizon without destroying thesspect for
race and parentage;

3. Supply men for employment in the government;

4. Produce men who will be able to carry on the native
administration in the spirit of the government;

5. Impart sufficient knowledge of Western ideas tol#edhe native
to meet the influx of teachers, and others fromdbast with the
advent of the railway, on equal terms;

6. Avoid encouraging the idea, readily formed by Adine, that it is
more honourable to sit in an office than to eartivang by
manual labour, introducing at the earliest oppatyiriechnical
instruction side by side with purely classical niag (Graham
1966).

Consequent upon the proposal the first governmentapy school was
established in Kano (Nassarawa primary school)9891 The school
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was secular in nature and the Emirs contributed fimancial quota for
the running cost of the school.

In 1910 an education Department was establishedhén Northern

protectorate. Dr. Visvher was appointed the firgteBtor. The North

enjoyed separate education Department until 192s€guently, the
same year (1910) the Nassarawa school becameaihengy institution

for teachers who later took charge of the provins@hools set up at
Sokoto. The Nassarawa school was later expanded ioomprehensive
status covering primary, secondary and technided@s.

The political developments mentioned earlier (theirect rule system)
and the colonial government’s apparent non-interfee with the
religious traditions and native administration lo¢ tvarious provinces in
the Northern protectorate, coupled with the forgetirect and irregular
educational programmes, pursued by both the govemhrand the
Christian mission had the following implications:

1. The uneven distribution of Western type schoolth& Northern
and Southern protectorates, which later culminatederious
educational and socio-political disparities in Nige

2. Dual educational policies and system in the Noshmeen the
government and Muslim native authorities in the tNprand
between the government and the mission in the South

By 1913, there were 29 mission schools with an lwesment of 504
pupils. The number of government and native adimatisn schools
was 5, with a total population of 350 pupils.

Indication in the North, under the dual system oduetion
administration control, educational funding was ot efforts. For
instance, in 1913m the total sum of £6,118 wastsfgaut of the above
sum £2,768 was provided from the public fund (NdLRZ5).

The government and native administration primafysts rose to 68 in
1926 with a total of 2,207 pupils. The voluntaryeages (unassisted)
schools rose to 56 with over 3,000 pupils. By thes year (1926) there
was only one teacher training school in the Naath\lassarawa, with 55
trainee teachers. All were male. There was no eisgtondary school in
the whole of the Northern Nigeria up to 1929, whasein the Southern
protectorate then there were 27 secondary schodlistihe first, been
established in 1859-C.M.S. Grammar school, Lagd®s& secondary
schools, with the exemption of Kings College Lagd®09) and
Government College-Umuahia (1929) and Ibadan (1922 owned
by the various missionary organizations.
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SELF ASSESSMENT EXERCISE 4

What is the current statistical distribution of mpary and secondary
schools between the Northern and Southern Nigeria?

4.0 CONCLUSION

The political, religious and social system firmlgtablished in the
Northern Nigeria before the arrival of the Christiamissionary
education made it difficult for the North to accebe education early
enough. Efforts made by the various missionary rumgdions and the
colonial administration failed to yield fruits imis regard. This unit
examined the three basic factors that hinderedetiry efforts of the
missions and the colonial government in establglschools in the
Northern protectorate. It also discussed the esffiats the government
and the religions organizations made to persuadepdople to shift
ground for western education.

50 SUMMARY
In this unit we have learnt that:

o There were three basic factors that hindered tHg droduction
of Western-type education in the Northern Nige@angraphical,
political and Religious factors;

o The British colonial masters did not want to usecéoon the
Northern people, rather it devised diplomatic adstiative
measures to rule the people;

o There were other individuals whose principles aodtrebutions

assisted in the development of education in thettiN¢kord
Lugard, Dr. Miller and Hans Vischer).

6.0 TUTOR-MARKED ASSIGNMENT

I Examine critically the factors that affected #s@rly introduction
of Western education in Northern Nigeria;

. Discuss the efforts of the colonial adminisioatand its agents in
encouraging the Western education in the Northesteptorate.
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MODULE 3
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UNIT 1 SECONDARY EDUCATION IN NIGERIA
1859 — 1929
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1.0 INTRODUCTION

The activities of the Christian Missionaries in thagos araa of what
was later named Nigeria began in 1842. This samedgenarked the
beginning of Western-type education in the areae €Hducation was
necessitated by the need for more personnel tcadpgespel to the
increasing audience. The early missionary educatias limited to the
elementary school level. It was not until 1859 whéme Church
Missionary Society, made the first bold move toabksh the CMS
Grammar School, Lagos. This unit examines the dgweént of
secondary education in Nigeria from 1859 to 1929.
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2.0 OBJECTIVES

By the end of this unit, you should be able to:

. state some of he factors that caused the late lisstaient of
secondary schools in Nigeria;

o identify some of the early secondary schools aei thwners;

. discuss some of the problems of the early seconsiargols in
Nigeria;

o examine some of the contributions of the colon@legnment to
secondary education in Nigeria;

. discuss the contributions of some African (Nigesjnto

secondary education in Nigeria.
3.0 MAIN CONTENT

3.1 Possible Factors that Delayed Early Establishme of
Secondary Schools in Nigeria

It is necessary to note that the delay in the éstabent of secondary
education in Nigeria, especially by the colonialvgamment was

deliberate. The following are some of the possiblsons: (see Amaele
2003 p.47-8)

3.1.1 Objective of Missionary/Colonial Education inNigeria

The main objective of the missionaries in the cadshigeria was to
evangelise the people. The whole aim of educatias @ achieve that
objective. Since primary education could providenthwith the low
manpower as interpreters, teachers, messengeriss,abtc to facilitate
the spread of the gospel, there was no need rudioingecondary
education.

3.1.2 Conservatism
Secondary education could make the people deveitipat thinking,

which may not be helpful for the conservation pplaf the colonial
government. So it has to be discouraged.

3.1.3 Finance
Another possible reasons could be finance. Secgnd@aucation

requires higher manpower and huge financial spendutich the
missions could not conveniently afford. On the pafrtthe colonial
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government, interest was more on political and eooa control, with
little interest in spending on education.

Lugard summarized the above in his speech in 29B&n he said;

The chief function of government primary

and secondary schools among the primitive
communities is to train the more promising

boys from the village schools as teachers for
those schools, as clerks for the local native
schools, and as interpreters.

3.2 The Beginning of Secondary Education in Nigeria

The first secondary school that was successfulighished in Nigeria
was the CMS Grammar School, Lagos in 1859. Thedahas modeled
along the pattern of English Grammar School. Itvgled manpower for
the colonial administration and European companiése school
curriculum laid emphasis on grammar and Latin.lditvas done in the
area of science. At this period there were threpmtgpes of secondary
institutions that emerged. According to Adesina7(2g) they were:
“the grammar or classical education schools, thacher-training
institutions and the vocational and agriculturaha@us.” Among the
grammar schools, the best known was the one startd@59 by the
CMS which was also Nigeria’s first secondary gramrsahool in

Lagos. Due to the competitiveness in admissiorg the school, by
1865, only 25 students had passed through the bkchite CMS

grammar school, with a curriculum modeled alonglthes of English

Grammar School, remained the major source for #wruitment of

clerks for the colonial administration and otherrdpean trading
companies.

The first attempt at teacher training in Nigeriaswtae CMS training
institution at Abeokuta which was founded in 18%5®ler the leadership
of Richard Charnley Paley of Peterhouse. The CMtclaed

importance to the training and selection of its siusaries at home.
(Britain) and wished to apply the same principleshe selection and
training of African evangelists and teachers. as$ why, according to
Taiwo (1980:9) said:

The Rev. Henry Venne (Jr.) Honorary
Secretary of the CMS arranged for an
African lad, Thomas Babington Macaulay,
to be brought from Fourah Bay College to
Islington and Kings’ College, London, and
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trained with a view to working at a proposed
training institution at Abeokuta.

After the death of Richard Charnley Paley of Peiade, and
completion of his training, Mr. T. B. Macauley seeded R. C. Paley.
Mr. Macaulay’s contribution was “too academic antswitable” as it
was described by Rev. Henry Townsend, and he vpdaced by a Basle
Seminary-trained school master, Mr. W. Kirkham tamthe institution
in 1856, but died a year later. Mr. W. Kirkham wagceeded by Reuv.
Gottlieb Frederick Ehler, a Basle Seminary man wias been a
missionary at Abeokuta since 1855, took over tlsétution in 1857 and
remained in charge of the institution until his @he& 1865. It was
through the success of Rev. G. F. Buhler thathadleé of the clergymen
the training institution produced by the year 188fre pupils of his.

In 1856 an industrial institution was establishédAleokuta which
taught brick-making, carpentry, dyeing and printitigalso served as a
depot for receiving, preparing and sending cott&ngland according
to Taiwo (1980). In his effort to regenerate Afriog calling forth her
resources, Venn had the idea of cotton productionAbeokuta.
According to Taiwo (1980:9):

Venn contracted some Manchester textile
merchants and organized a market for
Abeokuta cotton. Henry Robin, an emigrant,
was sent to Manchester to learn the
preparation of cotton for marketing. He and
Samuel Crowther (Jr.) were appointed
managers of the institution, which organized
the sale of cotton directly by farmers to the
merchants in Manchester.

The Roman Catholic, on the other hand, in 1876Gtestaagricultural

school at Topo. Here, rudiments of agriculturalduction were taught
to students and families that settled on plantatidrhe products were
put on sale and the proceeds were ploughed totdffseunning cost of
the institution. This Topo school failed becauseRziman Catholic

policy of admitting only her denominational congerfo support this
assertion, Adesina (1977:4) aptly puts it:

The Topo experiment however failed partly
because of its exclusivist policy of admitting
only Roman Catholics and those willing to
be converted, partly because it actually
became more of a conversion centre than
agricultural school, and partly because its
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programmes, agricultural or otherwise,
appealed to very few natives.

As a result of the afore-mentioned reasons, Togw&cwas converted
to an orphanage and centre for juvenile delinquents

At this time the contributions of Church Mission ward the
development of literacy cannot be overemphasizéatyTcontributed
immensely by the use of Africans towards the dgwmlent of local
languages especially Igbo and Yoruba Languagesharee literacy in
the development of languages. You can recall that purpose of
mission schools was the spreading of the gospé&ésidis Christ and this
could not have speedied up if the gospel wouldoeoheard and read in
the languages of the converts. It became nece$sathie missions to
embark on the translation of the relevant portionghe whole of the
Bible in the languages of the taught. As Taiwo (128) puts it:

the gospel was best spread in the
language of the converts, that the printed
word was a powerful transmitter of
Christianity and civilization, and that books
supplemented the efforts of the missionaries.
The Yoruba and the Igbo languages are
examples of the unifying force of a language
among tribes who speak a variety of dialects.

Venn at this time saw to it that the missionariassped vigorously the
study of local languages and he obtained for thgpemrs advice and
guidance. In 1959 Townsend established a Yorubemdbtiwe Irohin”
(newspaper), which was published fortnightly. Thbjeot, Taiwo
(1980), “is to get the people to read, that idye¢get the habit of seeking
information by reading. It is very difficult.”

In addition to promoting read skill, the journalt it to educate the
reading public which was estimated at 3,000 andexgite their
intelligence. The journal was a big contribution ttee spreading of
literacy especially as there was little printed enai in the Yoruba
language.

We can see that the early Christian mission scWaslan adjunct of the
church, for it was a replica of a similar developtnan Britain during
the Dark ages.

SELF ASSESSMENT EXERCISE 1

Identify some of the early secondary schools aed ftroprietors.
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3.3 Problems of Early Secondary Schools

The early schools taken together faced some gepsvhlem. Adesina
(1977) itemized these problems. The first of thgseblems was
organizational. Due to the fact that there was emtral school laws, no
legally constituted government to offer directioeach mission
administered its schools in its own style. Parentsy were accustomed
to taking their children from one missionary schawlthe other, were
not serious with either the schools or the missidiso there were no
standard qualifications for teachers and the teacb@me to school at
will. Likewise, students came to school any timeytliked and left the
school during school hours. For instance, as itnepsrted that in Hope
Wadell's School at Creek Town in one year the amce was 120 in
January, 68 in July, 54 in November, and 47 in D,

Secondly, it related to the type of education tpeyvided, namely an
educational programme with strong emphasis on Bsblgly. This

resulted in missionaries and native clients devatpgifferent concepts
of school. For instance, the Bonny Chiefs told RBamuel Crowther
that they did not want any religious educationtfair children because
the children had enough of that at home. They wbkélthe schools to
teach their children ‘how to gauge palm-oil'’ andh® mercantile

business.” Some parents at this time believedthigainissionary schools
isolated their children from the home by teachimgyaspect to elders
and tradition.

The third problem of the early schools was finandstil 1877 schools
and teachers were maintained from Sunday collextaomd donations
from abroad. At a stage, missions resorted to ahgufges which ranged
from four pence to six pence a month in primaryosth and four
guineas to six guineas a year in Grammar schodbis.pkttern was that
fees would be lower in areas where there alreadgtezk some
reluctance to go to school and higher in areas evhanch enthusiasm
for schools was expressed. For example, schoolsertain areas in
Yoruba land and Rivers charged three pence a mwhile fees were
highest in Igbo land where as much as eight persgenmnth was
charged.

Lastly, the problem of personnel emerged due tdittencial handicap
of the missions to administer the schools, forrce of each mission
determined the size, quality and retention leveit®fpersonnel. In the
first place, there were no available trained teesleeally and it was not
until the turn of the 19 century that teacher training institutions were
set up. Secondly, even if the teachers were avajldbere was little
money to go round. Thus the Methodists were coragdt close down
their girls grammar school in 1892, not to be rewmueuntil 1912, and
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the CMS grammar school for a long time had littteno budget for
equipment and repairs. The situation continuedet@loomy until the
beginning of the 20 century when the colonial administration began to
express its taciturn interest in financial terns.

SELF ASSESSMENT EXERCISE 2

What were some of the major problems of early séapnschools in
Nigeria?

3.4 Colonial Government Contributions to Secondary
Education in Southern Nigeria

The intervention of the colonial government in eation within the

period under review (1959-1923) was minimal. Intfdleir assistance
was more on providing regulatory framework in thaywof ordinances
(1882, 1887, 1961 and 1926).

Another aspect where they made some progress wdseirway of
grants-in-aid to various missionary schools, orsgrieed conditions.

The government involvement in the establishmentadministration of
schools in Nigeria up to 1929 was very poor andalisaging. For
instance between 1859 and 1929 there were 26 schwosouthern
Nigeria (none in the northern Nigeria). A breakdowh the above
showed that 11 schools were owned by the CMS, th&Wethodist, 3
by the RCM, 2 each by the Baptist and the PrimitiBaptist

respectively. The colonial government had 3 white delonged to the
private individual (the Eko Boys High School LagoEhe schools were
as follows:

S/INO DATE SCHOOL OWNER
(2) 1859 CMS Grammar School Lagos CMS
(2) 1876 Gregory’s College Lagos RCM

(3) 1878 Methodist Boys High School Lagos Methodist
4) 1879 Methodist Girls School Lagos ¢

(5) 1885 Baptist High School Lagos Baptist

(6) 1895 Hope Waddel Training InstitutiorCMS
Calabar

(7) 1896 St. Andrew’s College Oyo CMS

(8) 1897 Baptist Training College Ogbomoso Baptist

(9) 1904 St. Paul’'s Training Institution Awka CMS

(120) 1905 Oron Training Institute Oron Primitive
Methodist

(11) 1905 Weseleyan Training Institution Ibadan Methbdis

(12) 1908 Abeokuta Grammar School Abeokuta CMS
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(13) * 1909 Kings College Lagos — Lagos Government
(14) 1913 Eko Boys High School — Lagos Private
(15) 1913 Ibadan Grammar School Ibadan CMS

(16) 1913 ljebu-Ode Grammar School ljebu Ode  “
a7) 1919 Duke Town Secondary School Calabar
(18) 1919 Ondo Boys High School Ondo “

(19 1923 Ibo Boys Institue Uzuakoli Primitive
Methodist

(20) 1923 Baptist High School Abeokuta Baptist

(21) 1928 Dennis Memorial Grammar Scho@MS

Onitsha

(22) 1928 United Missionary College Ibadan CMS/Metho
dist

(23) 1928 St. Thomas College Asaba RCM

(24) 1929 St. Charles Training College — Onitsha RCM

(25) 1929 Government College — Umuahia Government

(26) 1929 Government College — Ibadan “
(Adapted from Abernethy 1969)
SELF ASSESSMENT EXERCISE 3

Examine some of the contributions of the coloniavgrnment on the
development of secondary education within the perio

3.5 Contributions of Africans to Secondary Education

Based on the available information so far, Africeontributions to
secondary education between 1859 and 1925 canmmtdsemphasized.
Without the indigenous Africans education in gehetauld have
remained in its lowest ebb.

Judging from the inception of education which gdrtwith the

missionaries, it was the help of Ajayi Crowther wiostered education
in Yoruba land as well as Eastern Nigeria. It waganny that Rev.

Samuel Ajayi Crowther was told by the chief thagythmever needed
religious education for their children for they hadough of that at
home. Again it was the effort of Rev. Samuel Crawtthat the C.M.S.
concept of educating Africans came to a reality.

Mission education could not have been successftiiowt the aid of
Africans. The CMS was able to advance in its edacahrough the aid
of an ‘African eminent and zealous teacher of distaégd character and
great usefulness, Mr.Andrew Wilhelm, an emigrarinfr Hastings,
Sierra Leone. More so, when men’s teacher trainmsgjtution was
transferred from Abeoutat, it was Mr.E. H. HenlemdaMr. J.
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Okuseinde, both Africans that assisted Rev.A. Mdanman the
institution in 1867.

Also, with the shortcoming of 1882 Education Ordica and the urgent
need for 1887 Ordinance which was master mindedifoizans, the
African nationalists protested against the attitaflehe Europeans to
Europeanize Africans by relegating African cultioethe background.
Such Nigerians as James Johnson, Edward BlydeB, Blaize, J. B.
Benjamin, Dr. Aggrey became the champions of caltmationalism.
Consequently, this led to the launching, in 1880 4882, of the ‘Lagos
Times’ and “Lagos Observer” respectively which pded a forum for
the nationalist critics of the education providgdtbe missions. During
the period, the press attacked the 1882 Ordinaecause it ignored the
aspiration of the Africans to develop the localgaage as a vehicle of
education. The “Lagos Time” in its editorial comrmesked: Taiwo
(1980:16):

Is the ulterior object of the Education Bill to prote the
Conquest of West Africa by England morally through
the English Language and secure that morally which
African fevers perhaps prevent acquiring physically
We shall not sit tamely to witness the murder, lleand
burial of those important distinguishing nationailda
racial marks that God has given to us ... Surelywibg

to elevate a people is not first to teach themntierain

the lowest ideas of themselves and make them servil
imitators of others.

Perhaps the most outstanding Nigerian contributor education
(secondary) at this period was Henry Carr. In 1I88%vas appointed the
Chief Clerk and Sub-Inspector of schools. Two y&sder, he was
promoted to Deputy Inspector of Schools, and in2ll88came Inspector
of Schools for the Colony and Protectorate of Lagasing this time,
Carr first intensified government support for Edima and concluded
that ‘a really suitable system of education carmetheap and cannot be
provided under the voluntary system.” Among hisiaedments were:
the establishment of first primary school for Maslichildren to be
catered for by the government. Secondly, he intteduhe regulation of
school attendance. Next, government recognizegdliment of fees but
were not to exceed some fixed amounts. Again, €administration set
up an Education Department for its Southern Pra@snehich revised
the criteria for the government the award of gramaid to the missions
to ensure controlled expansion and high standards.
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SELF ASSESSMENT EXERCISE 4

Discuss some of the contributions of Africans ogéfians in the early
development of secondary education in Nigeria.

4.0 CONCLUSION

Like the case of elementary education, the estabksnt of secondary
education, which started late was championed by rthssionary

organizations. The colonial government was morer@sted in political

and economic growth. But it later started develgpimterest gradually
in secondary education, especially after the Ph8tpkes commissions
indictment.

50 SUMMARY
In this unit we have learnt that:

. secondary education did not come early in the d@duchistory
due to some factors, some of which are political aconomical,

o the church missionary society led the establishroésecondary
schools in 1859 for other missions to follow later;

o the early secondary schools had some problems, @mwwhirch
were moral, financial and personnel factors;

. the colonial government in Nigeria later made s@wmetribution
to the development of secondary education in the efagrants-
in-aid to the missions, regulatory framework aniglgisshment of
few secondary schools;

. some Nigerians contributed immensely to the devaku of
secondary education in the country.

6.0 TUTOR-MARKED ASSIGNMENT

Discuss extensively, the development of seconddugation in Nigeria
between 1859 and 1929.
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INTRODUCTION

Government involvement in Education at both themeletary and
secondary levels was too minimal until the repdrthe Phelps-Stokes
Commission in 1922. The report which was an inde&tmon the
colonial government in Nigeria and even Britishatoés in West Africa
spurred the government to set up advisory commdte@ducation. In
1925 the government released its guiding princigaseducation in
Nigeria through the 1925 memorandum on educaticomRhis time the
colonial government becomes more involved on thecation of the
people. This unit examines the colonial governmernblvement on
education from 1925 to 1939.

2.0

OBJECTIVES

By the end of this study, you should be able to

82

mention at least five basic principles of the 19@&morandum
on education

state some of the major contributions of Sir Hudiff@d to the

nation’s education

examine some contributions of Mr. E. R. J. Husseythle

development of education in Nigeria.
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3.0 MAIN CONTENT

3.1 An Overview of the 1925 Memorandum on Education

One of the major out come of the Phelps-Stokes Gesiom in Nigeria
education was the 1925 memorandum on educatioaddsyi the British
Colonial government. Hence, educational developnmeNtigeria took a
different dimension from 1925.

After the Phelps-Stokes report on West Africa irk3,9London was
terribly affected. In 1923 the colonial adminisioatappointed Advisory
Committee on Native Education on Tropical Areas, afvise the
secretary of state for the colonies on matters ativd Education. This
committee known as Advisory Committee on Educatian the
Colonies, produced in March 1925, a memorandum hvbiatlined the
principles that helped to guide British Educatiompallicy in Africa
(Nigeria) during the colonial period. This becamée t first
comprehensive statement of the colonial administiatpolicy on
education.

Some of the basic principles stated from the menthren were that:

1. Government themselves should control educationétypobut
they will cooperate with other educational agenciésach
territory should have an education advisory boamdwich all
educational interests should be represented,;

2. Education should be adapted to the mentality, s,
occupations and traditions of the various peopiesserving, as
far as possible, all sound healthy elements infalbeic of their
social life, adapting them, where necessary, to ngéa
circumstances and progressive ideas, as an agematafal
growth and evolution. This includes the fosteringd athe
educational use of African Arts and culture, andl,wiis hoped
to narrow the gap between the education classtendest of the
community;

3. Religious and character training. This is of theeagest
importance, the central difficulty lies in findingays to improve
what is sound in indigenous tradition;

4. The educational service must be made to attractbdst men
from Britain, whether for permanent careers ordbort service
appointments;

5. Grants should be given to all voluntary schoolschlsatisfy the
requirements;
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6. African languages, as well as English, should bedum
education; the content and method of teaching insabjects
should be adapted to the conditions of Africa; sgdextbooks
should be prepared.

The post 1925 memorandum on education in Nigeria marked by
rapid expansion in primary and secondary educatiand the
government involvement in establishing secondahpsts.

SELF ASSESSMENT EXERCISE 1

Mention basic principles of the 1925 memoranduneduncation.
3.2 Sir Hugh Clifford and Educational Development (1926

Sir Hugh Clifford was responsible for transformittig memorandum on
education of 1925 into practice. He pointed out tiedects in the then
educational system. The first was the poor quadityeducation and
many poorly equipped schools. The second was paadirig of the
education system. He promised to make positive gémnby checking
the growth of schools and improve educational fogdiSir Clifford
proposed that elementary schools should be harajethe Christian
missions in the south.

The result of Sir Hugh Clifford's efforts was thdugation (Colony and
Southern Provinces) Ordinance, No.15 of 1926 aadrigulation made
under it which came into effect on 26 May, 1926 &mpbtember 1927
respectively. A separate ordinance No.14 of 1926 enacted for the
Northern Provinces (Taiwo, 1980). This was forprd!| reasons. They
wanted to maintain a stable government as they khewNortherners
would revolt if what was given to the Christian sowas given to them
the Muslims.

The 1926 ordinance stated that teachers shoul@édpstered. No new
schools should be established unless the Directmt Board of
Education were sure that they will be well staffed! taken good care
of. That any school that was not providing coutbas were relevant to
the community shall be closed down. Supervisorddcbe appointed
by the voluntary agencies but they had to abideth®/ laid down
regulations and his appointment has to be appriyethe Governor.
The members of the Board of Education were teresgptatives of the
missions. Director, Deputy Director and Assistamebtor of Education.
Others were representatives of the various eduwdtiagencies. In
other words they represented those who were ireatositact with the
educational development. Its duty was to make latigmns and advise
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the Government on educational matters and this toadbe to the

advantage of the Government. It also gave adviteéhe teaching of
hygiene. In practice this did not bring about @hgnge as the Africans
did not believe in it. They saw the teacher (atfhan) who came with
the pupils to clean up their villages as a visiéamd so they always
prepare for his arrival. Again it advised on tlygtem of apprenticeship
and the teaching of school gardening. This toondidyield the required
result as the people saw the miniature gardencaddis play compared
with their many acres of farm land they were caltig at home. Also,

it advised that central schools should be estaddisand text books
should also be produced.

The 1926 ordinance was to serve as a check onrthiéepation of the
hedge-schools, create the spirit of co-operatioth wWhe missions, the
community, etc. (Taiwo, 1980).

SELF ASSESSMENT EXERCISE 2

What were the major contributions of Hugh Cliffotd Nigeria
education?

3.3 Eric Hussey and the Amalgamation of the Education
Department of Nigeria, 1929-1936

Mr. E. R. J. Hussey's appointment on 17 July, 182%he first Director

of amalgamated education (between the north anthswas seen as a
big development in the educational field. He triedmerge the two

separate ordinances, though this did not work otit @& January 1949

(Taiwo, 1980).

In the north, the government took responsibility @bening and
maintaining schools, though on the condition tleré were enough
trained teachers. The Government took this respoitgifor political
reasons and because the demand for western eduaftBo the war was
not much. As a result there was no proliferationpobrly equipped
schools.

In order to keep pace with the educational devekmnin the south,
Katsina Training College was established for theman 1921. This
college had very good trained English Languagehiac In 1929 a
Teacher Training College was established in Toroater for the need
of the 'Pagans' in that area. Toro was a modetuagrral village in
which the students, their wives and children livadd practice
agriculture justas they would do on their return to their respective
villages. These two schools provided steady educatidevelopment in
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the northern part of the country, though there g no girls'
education.

In 1929 there were 116 Government cum-native aditnation schools
comprising 95 elementary, 8 crafts, 12 primary(rfefidand one
secondary (the training college) with a populawdi3,549 pupils. There
were 152 mission schools of which only five weresisted. The
population of the mission school stood at 4,446e Buropean staff in
the Government schools were 53 in number whil&énission schools
they were 84. From 1929 - 30, the Government sp&Esv,650

(N109,300) of which £391 (N782) was grants-in-akhe Koranic

schools were actually many. They had 30,303 Quradmols with a
total population of 381,536 (Taiwo 1980, p.75). S&égures show they
were not interested in western education.

3.4 School Distribution in Southern Nigeria in 1929

In the south there was a great development indbeational field under
sir Selwyn Grier. Students could further their estianal as lawyers,
doctors etc in the British Universities. The pasitiin 1929 was as
follows

a. Secondary schools

Boys Girls
(1) Government 2 (Kings and Queens) 142 39
(i)  Assisted, 17 442 11
b. Training Colleges
(1) Government, 4 (Ibadan, Umuahia,
Warri, Buea) 90 -
(i)  voluntary agencies 390 41
C. Primary Schools
(1) Government (49) and native
Administration 16 9,649 1,000
(i)  Assisted 269 36,780 10,050
(i)  Non-Assisted, 2,440 72,250 8,874

The grants-in-aid was £99,530 (N119,060)
(Taiwo, 1980 p. 76)
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3.5 Hussey’'s Reviewed Educational Programme in Nigeria

In 1930 Hussey came with another Policy on Edunatibich stated the
current position and made proposals for all thellewf education both
in the northern and southern provinces: primargpsdary and higher
levels.

In the north he proposed three elementary traioergres for vernacular
teachers using Hausa as the medium of instruciiba.centres were to
be under the superintendents of Education and ataeed elementary
teachers from England. The courses they would sffeuld be tailored
towards the need of the community. The primary \wdae¢ merged with
the craft schools to form the middle schools andildiaun a six year
course in secondary and technical school subjétigher education
would be provided in Zaria and vocational coursas medicine,

agriculture, engineering, teaching, etc would berefl. Girls’ schools
were to be established in Kano and Katsina.

In the South, he proposed a four year elementangagtbn with sub-
standard classes for infants, six year secondangagwn and a higher
education at the Yaba Higher College. He also megdhe addition of
three government training centres to the existimdumary agency
training colleges.

The proposals were adopted when Hussey finally Mifjeria on
February 29,1939. Most of the proposals have remgathe pattern of
Nigeria educational system till date.

Nevertheless, much as the end result of Husseylisypwas good,

especially in the later part of the history, thstrietion on opening more
schools affected so many people’s urge for westdutation. Secondly,
the system of having two different ordinances fog horth and south,
respectively, helped in enhancing educational digpbetween the two
regions. The gap it widened between these two dirtee country is
still being felt both politically and educationally

SELF ASSESSMENT EXERCISE 3

Mr. E. R. J. Hussey played major role in the depelent of education
in Nigeria. Discuss.

4.0 CONCLUSION
The period 1925 to 1939 marked a very impressiveegonent
involvement in education in Nigeria. At this timgovernment was no

longer interested in grants and principles along was involved in full
control of education in the country.
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50 SUMMARY
In this unit, we have learnt that:

o the 1925 memorandum on education in Nigeria createde
long lasting impact on Nigeria education;

o the colonial government intensified measures indiggi and
controlling education in Nigeria within this periddrough the
following persons:

o] Sir. Hugh Clifford
o] Mr. E. R. J. Hussey
6.0 TUTOR-MARKED ASSIGNMENT

I Discuss the major principles of the 1925 memdtan on
education;

. Examine the role of any of the following on tdevelopment of
education in Nigeria

1. Sir Hugh Clifford;
2. Mr. E. R. J. Hussey
7.0 REFERENCES/FURTHER READING

Taiwo, C. O. (1980). Nigerian Education System.dHra Past Present
and Future Lagos: Thomas Nelson (Nigeria) Limited.
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1.0 INTRODUCTION

Higher education was not within the reach of thesmwinaries, due to its
cost intensive. The colonial government who had résources was,
also, not interested to venture into it. There wgneat agitations from
within and outside the country for the establishinehthis level of

education. This, gradually vyielded little fruit 11932 with the

establishment of Yaba Higher College. This unit rexees the

development of Higher education in Nigeria from 298 1962.

2.0 OBJECTIVES
By the end of this unit, you should be able to:

o list out the factors that lead to the establishnodntaba Higher
College

mention the contributions of Yaba Higher College

state some of the problems of Yaba Higher College

state the recommendations of the Asquith Commission
examine the importance of Elliot's Commission ongliér
education
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. discuss the establishment of the University Colléigedan
state the major findings of the Ashby Commissiod #s impact
in Nigeria.

3.0 MAIN CONTENT

3.1 Yaba Higher College

From 1842 when the missionary bodies first establsthe first primary
school in Nigeria till 1859, there was no secondgrgmmar school
established in Nigeria. The first secondary scheat established in
1859 at Lagos by the C.M.S. unfortunately, it totile colonial

government in Nigeria about 73 years, from the dagefirst secondary
school was established in 1859, to establish a ehighducation
institution in Nigeria. The first Higher Educatiamstitution established
in Nigeria was the Yaba Higher College (Lagos)wits established in
1932 by the colonial government, but commencediassudh 1934. The
college, though established in 1932, began intensiudies in 1934 in
courses such as medicine, agriculture, engineesugyey, commence,
forestry, veterinary medicine and teacher education

Before the establishment of Yaba Higher Collegergheere post-
secondary education that offered sub-professionad &ocational
courses at Central Agricultural Research StatiomgoiMPlantation,
Ibadan at Samaru near Zaria. Others were the IdigeRailway in
Lagos centre for engineering and Vom Centre foeneary medicine.
These did not satisfy the increasing demand forhetigeducation in
Nigeria.

If would be recalled that the British colonial govment had the
intention of using education to raise, among theoppe lower

manpower who would help them to perpetuate colmmal The

introduction of Higher education was seen as a ureas creating great
awareness among the people. This, it was belieweld cun contrary to
the spirit of colonialism.

3.2 Factors that led to the Establishment of Higher
Education

1. The agitation from the nationalists for higher emtian in Nigeria
and Africa as a whole;

2. The role of the mass media in extending the voicth® people
for higher education across the continent of Africa
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The higher demand for indigenous middle level mavgydoy the
colonial government and the then European companies

The increased turn-out of secondary school leawdxsgeria;

The world war exposure and the high sense of dguafiman
developed by some of our soldiers after the war;

The educational experience and competence of MrR.E
Hussey.

SELF ASSESSMENT EXERCISE 1

What were the factors that led to the establishnoénYaba Higher
College in 19327

3.3

1.

The Contributions of Yaba Higher College

The establishment of Yaba Higher College completedcircle
of the three levels of education in Nigeria;

It provided learning opportunity for some of ourceedary
school leavers;

It produced some Nigerians who occupied assistanfsbsitions
in the public or civil service or private sectofdlme country.

SELF ASSESSMENT EXERCISE 2

Examine the importance of Yaba Higher College igdtia.

3.4

1.

Problems of Yaba Higher College

The curriculum was limited to the areas of needhef colonial
government and not based on the general needsspitdteons of
Nigerians;

The products of the College could not rise abowe dhsistant
position, to become medical, engineering, agricaltuetc
assistants;

The students spent between four and seven yeagsdify in
their respective areas of study for the ordinaplaina, whereas
their counterparts who studied abroad spent less ttiat number
of years to obtain degree in similar disciplines;
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The college diploma was criticized as being infeaod had no
recognition outside Nigeria;

Some brilliant students of the college were frusttaout of the
school at the peak of their studies; this led sdmecommit
suicide (Nduka 1975);

The world economic depression and the world warsaky
affected the college. Some of its members of stafre
conscripted. Consequently, fund was reduced.

SELF ASSESSMENT EXERCISE 3

Discuss the problems of Yaba Higher College.

3.5

3.6

Asquith Commission

The Asquith commission was up set in August 1943 to

look into the principles that guide the mpaogion of higher
education, learning and research as well as thelal@went of
universities in the British Colonies;

explore possible means through which univessi@&d other

agents in the United Kingdom can assist the irsgtitg of higher
education in the colonies to achieve the principlesve.

Recommendations

The following recommendations were submitted bydmemission:

1.
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Universities should be established in the areass@sn as
possible, starting with university colleges;

Training of teachers should be giving the highesiriby;

Facilities should be provided for the teaching § @nd science
teachers to control the problem of lack of teachrethe grammar
schools;

Research should be a very important aspect of tsiiydife;

Colonial universities should be autonomous likesthan the
United Kingdom;
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6. Colonial universities should be assisted by Londoiversity so
as to be awarded degrees of the university;

7. A colonial Grants Advisory Committee should be teda

8. Universities should be residential and open to lsetkes and all
classes (Osokoya 1989).

SELF ASSESSMENT EXERCISE 4
Examine the recommendations of Asquith Commission.
3.7 The Elliot Commission

The Elliot Commission was set up in June 1943 lyy $ecretary of
State to report on higher education in British Wafica. The thirteen
member commission was charged with the resportygiloii

1. looking into the alleged lukewarm attitude of thelomial
government towards establishing higher education;

2. verifying the fact in the alleged lack of opportiynfor Africans
to participate in the development of their country.

The commission was asked to look into the orgaimisand facilities of
existing centres of higher education in British WA&ica and make
recommendations for future university development.

3.8 Report of the Commission

The Elliot Commission unanimously and strongly agren the need for
higher education in the area but was divided on:

1. the number of University Colleges;
2. where the university colleges would be sited.

On the basis of the above, the reports were senivm different
volumes: the majority report and the minority répofhe majority
report recommended three university colleges: or@etsited in Nigeria
for the faculties of Arts, Science and Professi@@iools of medicine,
agriculture, forestry, animal health and teachercaton; another to be
sited in the Gold Coast for faculties of arts, sces and an institute of
education; and the third to be sited in Sierra-le=séor courses in arts
and Science up to the intermediate level and tedcnaing courses.
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The minority report recommended the immediate déstabent of one
institution of the status of a university for altitssh West Africa to be
sited at Ibadan. The modification of the above tedhe establishment
of the University College, Ibadan in 1948.

SELF ASSESSMENT EXERCISE 5

Comment on the two different reports of the Ell@@mmission.
3.9 The University College Ibadan

The University College started in Ibadan on 18thuday 1948 with 104
students (all residential), under the Principaligieste Dr. Kenneth
Mellanby. The college was criticised on the balsat:t

1. It did not offer higher degrees;

2. It served the purpose of a University college amd a full
autonomous University needed by the people;

3. It was not truly African in scope, nature and atuhum;

4. Too few Africans were recruited to work in the ihgion. For
instance up to 1953, only six (6) Africans weraployed as
against (81) expatriates employed by the Univesitthority;

5. The college placed very high premium on entrancarexation
condition;

6. Its curriculum was closely modelled after that loé tUniversity
of London. Based on all these and other problerh& Ashby
commission was set up.

SELF ASSESSMENT EXERCISE 6

Comment on the limitations of the University Cokelfpadan.

3.10 Ashby Commission (April 1959-September 1960)

The Ashby commission was the first Nigeria Comnoissset up on
Higher Education in 1959 to investigate and recommndo the
government, among others, on the needs for higharagion in Nigeria.

The Nine-man commission was composed of three mesmdzech from
Nigeria, Britain and America.
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The commission's report was so comprehensive thambraced the
secondary, technical, commercial, veterinary agthér education needs
of Nigeria. It also projected the manpower need$efcountry up to the
1980's and worked out effective strategies forisew such through the
various levels of our education.

3.11 The major findings of the commission included:

1. Lack of continuity from primary to secondary schadk stated
that students were not well prepared for highercation, stating
that three-quarters of the teachers were uncextigf;

2. That there were high drop-out rates leading to tsiger of
teachers;

3. That secondary education was too literal;
4. That few students were attracted to agriculturetandnology;

5. That there was educational imbalance between thithNod the
South.

The findings and the recommendations of the comansassisted, to a
great extent, the establishment of more univessitiethe country. For
instance, in 1962, the number of universities igdyia rose from one in
1948 to five. These universities are:

1. University of Ibadan, Ibadan, 1948;

2. University of Nigeria Nsukka, 1960;

3. University of Ife, lle Ife, 1962;

4. Ahmadu Bello University Zaria, 1962, and

5. University of Lagos,Lagos, 1962.

These Universities were planned to take care ofapges created in the
early years of the University of Ibadan. They westablished as full
autonomous Nigerian universities aimed at raisirgg trequired
manpower to take their respective places in thetrgu

4.0 CONCLUSION

The journey of Higher education in Nigeria was vesygh. Even when

it came; due to pressure on the colonial governrogrihe nationalists
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and the media, it was very slow. It began with bege (Yaba Higher
College) awarding only certificates and lower dmphs, then to
University College and finally to full university.

5.0 SUMMARY

In this unit, we have learnt that:

. a lot of factors hindered the establishment of @igkducation in
Nigeria;
. the first formal higher institution established Niigeria was the

Yaba Higher College in 1932,

. the college faced a lot of problems;

o Asquith and Elliot Commissions were set up in 19&0groffer
solutions to the problems of education in Nigerapgcially on
Higher Education).

The commissions’ findings and recommendations aid#dte

establishment of University Colege Ibadan, in 1988e first Nigerian

organized commission of 1951 the Eric Ashby Cominrsgave rise to
the establishment of full Nigerian Universities.

6.0 TUTOR-MARKED ASSIGNMENT

I Discuss extensively the development of Higheudadion in
Nigeria between 1932 and 1960;

. Examine the impact of any of the following conssions on the
development of Higher education in Nigeria.

1. Asquith Commission;
2. Elliot Commission;
3. Ashby Commission.
7.0 REFERENCES/FURTHER READING

Amaele, S. (2003). A Study Guide on History andidyobf Education
in Nigeria. llorin: INDEMAC (Nigeria Publishers) dt

Osokoya, I. O. (1995). History and Policy of NigerEducation in
World Perspective. Ibadan: AMD Publishers.
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1.0 INTRODUCTION

The destiny of Nigeria education from 1842 to ed®40s had been in
the hands of both the Christian missionary orgdinma and the
colonial government. Pressures from the internationganizations and
the nationalists on the two bodies to giving Niges the best education
could only effect little changes. Hence, the pmhes and practice of
education within this period was not satisfactoffhe Richard’s
constitution of 1946 and subsequent constitutionMaircpherson in
1951 created the country into regions and empoweesgh region to
have its own educational autonomy. This unit exawsithe development
of education at each region between 1949 and 1859.

2.0 OBJECTIVES
By the end of this unit, you should be able to:
o discuss the basic principles of regionalizatioredaocation;

o examine the efforts made by each region to develiycation
within the period.
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3.0 MAIN CONTENT

3.1 The Creation of Regional Government in Nigeria

Arthur Richard’s Constitution of 1946 divided Nigerinto three
regions: West, East and North. The 1951 Macphess@uonstitution
gave each region power to legislate and make lamedacation, health,
agriculture and local government within the boursiarof its region.
This constitutional provision led to the divisiohemucation department
into three parallel departments, to reflect the¢hregions. Each region
thereafter had a Regional Director of Education.

Politically, there were three main political groups parties, each
becoming more influential to a particular regioror Anstance, the
Action Group become more popular in the Westernidtegvhile the
East and North were dominated by the National Cotee of Nigerian
Citizen (NCNC) and the Northern People’s CongressP(Q)
respectively. With the regionalization of education 1951 and the
emergence of the three political parties in 195jcation and other
social services become the centre point of the mgowent in each of the
regions. This resulted in the great opportunity wWestern and eastern
region had to launch the universal (free) Primadydation in 1955 and
1957 respectively. In other words, the structurelenaducation to be a
political tool. Each regional government increadest spending on
education. According to Nwagwu government expemeitun education
in 1950 rose to 32% in both Eastern and Westerromsegas against
earlier expansion of schools at primary, secondaigher and technical
education in Nigeria. These various expansion @Enognes were
deliberately designed to produce the required marpaopreparatory for
self rule. By December 1950, for instance, thereevadtogether a total
of 239 secondary schools, 1,817 teachers and 2%td@énts in Nigeria
(Amaele 2005 p. 178).

SELF ASSESSMENT EXERCISE 1

Comment briefly on the importance of both 1946 4881 constitutions
on Nigeria education.

3.2 Western Region and the Universal Primary Educan

When the Action Group won its first general electio 1952, its leader
Chief Obafemi Awolowo, in his budget speech dedatbat his

government would give special attention to educadiod health. In July
1952, Hon. S. O. Awokoya, the then Minister of Ealian in the

western region drew a comprehensive programmeé@mtroduction of

free and compulsory primary education for the Redar 1955.
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The ground plan for the programme included massaeher training
scheme, expansion of teacher training facilities;oadary schools as
well as introduction of modern schools and technieducation.

(Osokoya 1995)

The government was fully aware of the problems @oting education
in Nigeria, earlier, and before the launching ¢f thPE scheme in 1955
these problems were itemized. These problems were:

1. parent’s attitudes toward sending their childrespéeially their
female ones) to school;

2. shortage of manpower in schools and;
3. lack of proper funding.

To counter these problems, enlightenment campaigns carried out to
villages and towns on the importance of educatothe people (both
adults and youths). Secondly, training institutiomsre expanded and
teachers were massively trained. Thirdly, the stlooriculum was

equally developed and adapted to the pupils ne&lds. new schools

were established and some old ones rehabilitateels& things were put
in place between 1952 and 1954 in preparationhi@istheme. (Amaele,
2003).

On the 1% January 1955, the Universal Primary Education,lahgest
free primary education scheme then in Africa, wasnthed in the
Western Region of Nigeria. It marked an era of atinoal revolution in
Nigeria. There was a resounding turn up in pupfiobnent in 1955.
Primary school enrolment in the year (1955) wasual®i 1,000 pupils
as against the total number of 457,000 pupils Wmate in school in
1954. The enrolment continued to increase yeaudy.istance in 1960,
pupils’ enrolment in the region was put at 1,128,78his was about
90% of children of school age in the region themé&le 2003 p.54).

This fast increasing enrolment could not be eqdaigh the available
human and material resources. This later resulte@ trop in the
standard and quality of primary school work. Batponmission was set
up in 1960 to find out the problems facing the UstRgramme in the
region and advise appropriately. Among the findiogghe commission
were:
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1. There were large number of untrained teachers;
2. There was lack of continuity in staffing;

3. There was too much attention to teachers’ privaidiss to the
neglect of the children;

4. There were too many large classes;
5. There were too many under-aged children in schools;

6. It also found out that the syllabus was poor.
(Osokoya 1995 p.78, Amaele, 2003 p.54).

SELF ASSESSMENT EXERCISE 2

Give your personal appraisal of the UPE scheme @stéfn Region of
Nigeria.

3.3 Eastern Nigerian and Introduction of UPE Scheme

In 1953 the government of Eastern Nigeria made agpgsal for free

education in the region. The proposal was a mantest It proposed that
45 percent of the cost of a junior primary educapoogramme by 1957
would be paid by the local government bodies. dbgroposed for the
increase of 1,300 to 2,500 teachers annually, adl wase the

establishment of a secondary school in each divisio

However, the crisis in the ruling party in the ey ousted the
leadership of Eyo Ita and R. I. Uzoma and a neweguwent of Dr.
Nnamdi Azikize and U. I. Akpabio came in place. THeav government
discarded the modest proposal made by their predecand launched a
full blown UPE scheme in February 1957, without essary
precautionary measures.

The Eastern Region Universal Primary Education tetarto have

problems of implementation less than one year i$ V@nched. The
region could not meet up with its financial obligat to the scheme.
There was also the swift opposition from the Ror@atholic Mission,

that had about 60 percent of primary schools in thbgion then.

Furthermore, the pupils enrolment that was estithate904,235 rose to
1,209,167 and 1,221,272 in 1957 and 1958 respéctive

The Dike Commission set up in 1958 observed tragthvernment was

already spending a third of its entire revenue ducation. It added that
if the government wanted to successfully implentéet scheme in the
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region, it would take all its resources. The Consiois, however,
advised the government to work on quality educatrather than
guantity. (Amaele, 2003 p55-56).

SELF ASSESSMENT EXERCISE 3
UPE scheme in the Eastern Region was a total éaildiscuss.
3.4 UPE Scheme in Lagos City Council

The Macpherson Constitution of 1951 created onhgdhregions, in
which case, Lagos was under the western regionigéri. In 1954
Lagos was carved out as a federal territory anaa® not part of the
1955 Universal Primary Education scheme in the ¥rastiRegion.
Consequently, the Lagos Town Council establishedown separate
education office under a Chief Education OfficeheTLagos town
council took time to study the UPE scheme and &7li9introduced the
scheme with an initial pupil enrolment of 50,18%heTscheme was
sustained for over nine years. The total pupil Eneot in Lagos
primary schools in 1964 was 140,000 in 129 sch@Olsokoya 1995
p.81).

SELF ASSESSMENT EXERCISE 4
Comment on the success of the UBE scheme in Lagas Touncil.
3.5 Northern Region and Its Position on UPE

The government of the Northern Region was morerested in adult

literacy programmes than the Universal Primary Bdioa. However, in

1958, the government planned primary education doeze quality

rather than quantity. Hence, schools could onlestblished in areas
where there were qualified teachers. In 1955, theeee about 25
primary schools in the region with pupil enrolmehtl68,521. In 1956

and 1957 it stood at 27 schools while enrolmenteased to 185,484
and 205,769 pupils respectively. By 1960 there widr@rimary schools
in the whole region and a total pupils enrolment282,849 (Amaele

2003 p.56).

101



EDU 714 HISTORY OF EDUCATION IN NIGERIA

SELF ASSESSMENT EXERCISE 5

What do you think was responsible for the attitofléNorthern Region
government on UPE scheme?

3.6 Increase in secondary Education in Nigeria

Meanwhile, the aggressive expansion of primary atioi, at this
period, also had influential effect on secondaryicadion in all the
regions. For instance there were a total of 4,80dlents in various
secondary schools in Lagos city council in 1959.

The data below shows the consistent growth of dall@@Iment in each
region between 1955 and 1960.

Table 1:Western Region

Year No. of Sec.No. of Students % Increase over
Grammar previous year
Schools

1955 86 10,935 -

1956 96 12,621 15.4

1957 99 16,208 28.4

1958 99 18,754 15.7

1959 98 22,374 19.3

1960 101 25,755 15.1

Eastern Region

Year No. of Sec.No. of Students % Increase over
Grammar previous year
Schools

1955 49 10,584 -

1956 149 11,118 5.0

1957 152 12,242 10.1

1958 157 13,960 14.0

1959 158 15,789 13.1

1960 159 18,263 17.7
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Northern Region

Year No. of Sec.No. of Students % Increase over
Grammar previous year
Schools

1955 31 2,671 -

1956 31 3,263 22.2

1957 46 3,651 11.9

1958 47 4,086 11.9

1959 49 4,683 14.6

1960 51 6,264 33.8

4.0 CONCLUSION

The period 1946-1960 was a period of self detertimnain Nigeria.
Each region tried to maximize the opportunity tgrove the education
of the people at both the primary and the post amnntevels.

5.0 SUMMARY

In this unit we have learnt that:

o the Arthur Richard’s Constitution of 1946 dividedglria into
three regions: Western, Eastern and Northern Repion

o the Macpherson Constitution of 1951 empowered eagion to
legislate and enact laws on education, health,calipre and
local government within its region;

. the regional autonomy spurred each region to advant its
education programme; the Western Region launchedURE
programme in 1955 and was joined by the Easternladagos
Council in 1957;

. the Northern region was reluctant to introduce WPthe area, as
it preferred quality education to quantity.

6.0 TUTOR-MARKED ASSIGNMENT

I 1. Examine the major provisions of the 1946 al@bl
constitutions in Nigeria.

2. How did the constitutional provision affect edtional
development in each of the regions?
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1.0 INTRODUCTION

Nigeria had her political independence on Octohet960. From then
the full responsibility of education and other sigseof human endavour
in the country was placed on the government anclpeof Nigeria.
Unfortunately, the tribal movement which began 848 and climaxed
in 1950s, affected the unity of the newly indeperidetion of Nigeria.
This led to the Nigeria Civil War of 1967-1970. 1869, there was the
need, to re-orientate the mind of all Nigerian®tigh education. Hence,
the National Curriculum Conference was held. Tmg examines the
National Curriculum Conference in Nigeria and ifsedhought that
resulted to the National Policy on Education.

2.0 OBJECTIVES

By the end of this unit, you should be able to:

. examine the circumstances that led to the 1969ictium
conference in Nigeria

) discuss the importance of the National Policy ondadion

. list and discuss some of the problems facing thd fu

implementation of the National Policy on EducatiomNigeria.
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MAIN CONTENT
Why the Conference?

Some of the major steps taken by the federal govem on education
after independence, despite the set back causeatiebiigerian civil
war, were the institution of the National CurricoluConference in
1969, the introduction of universal [free] primagucation [1976] and
the establishment of more Federal Universities, l€ges and
Polytechnics to boost the nations manpower. Forpilngose of this
study, the author will limit the discussion to tNational Curriculum
Conference, which is a spring board to the maimessf this unit,
"National Philosophy and Philosophy of educatiolNigeria."

The expectation of average thinking Nigerians waa ur political
independence in 1960 was going to produce a rieatisange in all the
facets of the nation, including education. Unfodtaly, a few years
after independence, ethnic and tribal politics e@dr Our politicians
and some of our privileged individuals turned thelwss into another
group of colonial masters. It became unsafe foigefian to live among
people of another tribe, region or state other tias Interest in
education started to dwindle.

The climax of it all was a three-year civil war.v8eal lives were lost,
while property worth billions of naira perished.€lkituation called for
urgent government intervention using education pstant instrument.

Again, it was observed that most of those who Haa white man's
education and culture did not address the problefnNigerians. Tai
Solarin was one of the educationists who werecalitof this issue. He
called them Europeanised Africans who were insemesiio the local
needs and aspirations. He described them in thesgsw[Ukeje 1979,
p.81]

The best student we can produce with our
present system is one who is Nigeria in
blood but English in opinion, in morals and
intellect; such animals are fit for export.

These facts, coupled with over reliance on foraiganpower, among
others, made it imperative for the government efflederal Republic of
Nigeria, under General Yakubu Gown to assemble r&xpe various
fields of life, to decide the fate of the natiorhelTmeeting which was
organised by the Nigerian Educational Research €lbun September
1969 was tagged "National Curriculum Conference'CQY. The
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conference document was later reviewed by the Bé@overnment to
what is today known as National Policy on Education

3.2 The Mandate of the Conference

The conference was given the mandate to reviewexiiting goals of
Nigerian education with the aim of identifying negoals for the
country's education at all levels. They were askeproduce guidelines
on what should be accomplished in the system iddl@ving areas:

1. The needs of youth and adult individuals in ounety¢

2. The socio-economic needs values, aspirations amdlafement
of our society;

3. The curriculum substance, the subject content ef giistem,
which is the means to the goals. [Adaralegbe 1p22]1].

It is, however, worth mentioning here that theseedahlisted areas
covered the scope of both the Nigerian nationalopbphy and the
philosophy of education. For instance, items onel &wo above
addressed the issue of national philosophy, thargits non-technical
sense of Nigerian world view. Item three was airaedlefining sound
philosophy of education that could lead the Nigerizhild towards
achieving the national philosophy.

The above three broad areas of study were restadctby the
conference as follows:

1. Identification and clarification of a national pbslophy, goals,
purpose and objectives;

2. Statement of issues and problems;
3. Development of implications and recommendationsafoational
curriculum.

3.3 The Action of the Conference

The conference went into swift action, two plenagssions were
organised on the purpose of education and impboati for
implementation, respectively. Papers were preseatetldiscussed on
the above two broad areas. On the first, the perpofls primary,
secondary and university education were deliberatpdn. On the
second category, teachers' education, educatiamien, education for
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living and the role of science and technology itiareal development
were discussed.

It is indeed worth mentioning that despite someial constraints, the
National Conference on Education made some higbipneendable
efforts in setting up some national objectives. idt the most
comprehensive effort made by anybody or group ia history of

Nigeria education. It sets up objectives to beisedl by the country. It
set up the aims and objectives of education in g he structure and
curriculum of all the segments and levels of edocain Nigeria were

drawn. Its main significance lay in the fact thatwias the first time
Nigerians would be involved in deliberation on faéure of education
in Nigeria. Their aims and objectives as well asckeng and learning
strategies, supervision, funding and so on weragstively discussed
and recommendations made. It was detailed and cooebée. But it

could not be effectively implemented because, desps beautiful

ideas, it did not stem from any sound philosophyother words, they
were mere aims and objectives that could be actlievenot. That is
quite different from philosophy.

SELF ASSESSMENT EXERCISE 1

Examine critically the importance of the Nationalur@culum
Conference in Nigeria.

3.4 The National Policy on Education

The National policy on Education is a formal docateroduced by the
Federal Republic of Nigeria as a guide to all #neels of education in
the country. The document which was first publisledl977 was a
direct result of the National Curriculum Confererj8th -12 September
1969]. It has since then [1977] undergone someevexi 1981,1989,
1998 and 2004.

3.5 Importance of the National Policy on Education

1. It is truly a Nigerian focused policy on education;

2. It is used to address the major problem of theonaby the
colonial government constitution in Nigeria. Hende, laid

foundation for national integration;

3. The National Policy on Education sets certain dbjes for the
nation [Nigeria] and the nation's education;
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4. It gives a comprehensive structure of the natiediscation from
pre-primary, primary, secondary, technical, grammar
commercial, teacher education to post secondargadicun;

5. It introduces a new system of education called @i8-3-4
system, which aims at realising a self reliant aett sufficient
nation;

6. The National Policy on Education has a broad culuim which
aims at creating enough learning opportunity fdr clildren,
irrespective of gender, age, ability, class, irgeretc;

7. It makes education in Nigeria a full governmentegntise and so
gives the government a centralised control of etioican the
country;

8. Other relevant aspects of the nation's educatierspecified and

their functions well stated. These include adulaeadion, non-
formal education, and special education;

9. The issue of funding in education is clearly présénwith the
government accepting the bulk of all the expenditwn
education;

10. It lays strong foundation for the 6-3-3-4 systemediication in
Nigeria.

SELF ASSESSMENT EXERCISE 2

State some of the importance of the National Pary¥ducation.

3.6 Problems of the National Policy on Education

There are so many problems working against impléatem of the
genuine objectives of the national policy on edwcatSome of these
include:

3.6.1 The Issue of National Philosophy

The National Policy on Education and the philosopifiyeducation in
Nigeria must be directed by a sound' national gbitny. This author
has repeatedly said it that what is contained e Nlational Policy on
Education is nothing more than national aims/ dbjes or goals. The
nation is in search of a sound national philosoftys is very crucial in
determining the direction and commitment of thearato education as
well as that of education to the nation.
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3.6.2 Political Instability in the Country

Political instability in Nigeria has produced insiay in all facets of the
nation's life, including education. The changeeafdership by force as it
were in the case of Nigeria, often leads to thenghan the educational
programmes of the nation. The fact remains thah saccessor forced
his predecessor out of office and so equally ddextheir programmes.
This has led to lack of continuity.

3.6.3 Funding

Education in Nigeria is suffering from acute shgetaf fund. While a
poor nation like Mali spent about 30% of her annbaldget on
education in 1980s, Nigeria was spending less il of her annual
budget on education. It was disheartening to olesérat the military,
especially in the 1980s up to late 1990s, madendefesuperior to
education. Olamosu [2000] observed that a staggetm of 5% of the
annual budget was allocated for education in 1990.

Consequently, the poor or inadequate funding otatlon has led to the
failure of the 6-3-3-4 system of education, sinbe programme is
capital intensive. It requires high and adequatenpuwers; which
entails the training, recruitment and retentiontled right calibre of
teachers. The system also requires workshops, itedrand vocational
centres, as well as functional libraries, laboiatrand counselling
services all of which involve huge budgetary prmns.

3.6.4 Corruption

Corruption and corrupt practices in Nigeria hagetfd every institution
in the country. This system has reduced most of ghkcies and

regulations concerning education to mere theoryeof those who are
supposed to implement the policies are sabotatmgystem for selfish
and corrupt reasons. Heads of institutions divaflip funds meant to
run schools to personal uses.

SELF ASSESSMENT EXERCISE 3

Discuss some of the major factors affecting thé ifaplementation of
the National Policy on Education.
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4.0 CONCLUSION

The National Curriculum Conference was summonedaigos in 1969

(at the peak of the Nigerian Civil War) under thiitary leadership of

General Yakubu Gowon, to find out the way educatiounld be used to
fashion a united Nigeria. Major issues concernimg @nity peace and
self reliance were discussed and recommendationde.mé was

followed up with seminars which later resulted e production of the
document known as the National Policy on Education.

5.0 SUMMARY

In this unit we have learnt that:

. the National Curriculum Conference was held in 1868focuss
and reshape the orientation of Nigerians througlcation;

. the findings and recommendations of the conferehelped
greatly to fashion out a desirable National PobayEducation;

o the National Policy on Education has great prospeeven
though its full implementations are hindered by sedactors like
sound national philosophy, political instabilityuniding and
corruption.

6.0 TUTOR-MARKED ASSIGNMENT

I Examine the circumstances that led to the 19@®ri€ilum
Conference in Nigeria;

. Examine the importance of the National Poligy Bducation. (b)
What could be considered to be some of the probleffesting
its full implementation in Nigeria?

iii. Discuss extensively, the development of se@wdeducation in
Nigeria between 1859 and 1929;

\Y2 Discuss the principles and practice of the 18#morandum on
education in Nigeria,

V. Discuss the development of Higher education igeNa between
1932 and 1960;

Vi. Examine the implication of the 1946 and 195hstdutions on
the development of education in Nigeria;
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vii.  Assess the importance of the National Poliay Bducation in
Nigeria

viii.  Suggest four ways to make it more relevant.
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