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1.0 INTRODUCTION

Welcome to EDU 220 English Language Methods, wisch two-credit
unit course offered in the second year to studehthe undergraduate
degree programme in B.Ed. English.

2.0 LEARNING OUTCOMES
3.0 MAINCONTENT
3.1 Introduction to the Course Guide

This course guide is for distance learners enraitethe B.Ed. English
programme of the National Open University of NigefThis guide is one
of the several resource tools available to you étp hyou successfully
complete this course and ultimately your programme.

There are fifteen study units in this course. Thame no prerequisites for
studying this course. It has been developed wir@piate local examples
suitable for training prospective teachers of Esiglanguage in Nigeria.

In this guide, you will find very useful informaticabout the course aims,
objectives, what the course is about, what couragemals you will be
using,
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available services to support your learning, infation on assignments and
examination. It also offers you guidelines on hawptan your time for
study, the amount of time you are likely to spendeach study unit, your
tutor-marked assignments.

| strongly recommend that you go through this ceuygide and complete
the feedback form at the end before you begin ywiudy of the course.
The feedback form must be submitted to your tutdaiailitator along with
your first assignment. This guide also provideswaars to several of your
questions. However, do not hesitate to contact gty centre if you have
further questions.

I wish you the best in your learning experiences sunccessful completion
of this course.

3.2 A Guide through the Course

3.2.1 Course Aims and Obijectives.

This course aims at giving you an overview of theories, approaches and
methods in teaching English as a second languageu will learn the
methods and techniques of teaching language skitlssub-skills. You will
also learn the techniques of constructing language items, scheme of
work and lesson plans.

3..2.1.1 LEARNING OUTCOMES

There are learning outcomes to be achieved in scly unit of the course.
You should read them before studying each unit.cOmpletion of this
course, you should be able to:

discuss the major approaches to teaching Englishsasond language;
discuss the different teaching methods;

distinguish the different methods and discuss timeirits and demerits;
discuss the four basic language skills and idettir interrelatedness;
discuss procedures for teaching the basic langsiatie and sub-skills;
discuss how to teach the three different genrdiseoature;

identify different types of language tests;

construct credible language tests; and

prepare schemes of work and lesson plans.
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3.2.2 Course Materials and Structure

Course Summary

Module 1 introduces you to the major approacheteaching English as a
second language and the teaching of the four basgrage skills. Module
2 deals with the teaching of the language subsskificluding literature-in-
English while Module 3 deals with language testangl techniques for
constructing language tests. It also deals withptleparation of schemes of
work and lesson plans.
There are fifteen study units in this course. Estcldly unit consists of one
week’s work and should take you about three hauomplete. It includes

specific objectives, guidance for study,

readingtemal and self-

assessment exercises. Together with the tutor-maaksignments, these
exercises will assist you in achieving the statsttriing objectives of the
individual study units.

Study Plan

This table is a presentation of the course and Ibag it should take you to
complete each study unit and the accompanying @ssigts.

Weeks/Activity
Unit Title of Study Unit Assignmen
Course Guid 1 Course Guid
Form
MODULE | Major Approaches to
1 Teaching English as a
Second Language & The
Four Language Skills
1 The Gramma-Translation Method an
Kllig(e?:fd Method, English language in 2 Assignment
2 ThehAlédit(k-]Iingual, the S_itutatio_ln_a ¥
method, the Communicative Teachin ;
Method and the community Ianguageg 3 Assignment
teacling methoc
3 TeachingEnglish Sounc 4 Assignmer
4 TeachingListening Skills 5 Assignmer
5 TeachingSpeakincSkills 6 Assignmer
6 TeachingReadingSkills 7 Assignmer
7 Teaching Writing Skill 8 TMA 1 to be
submitted
MODULE | Teaching Language Su-Skills and
2 Literature -in-English
1 Teaching Vocabulal 9 Assignmer
2 Teaching Gramnr 10 Assignmer
3 Reaching Reading Comprehension . 11
Summary Skill
4 Teaching Literatui-in-English 1: Pros 12 Assignmer




5 Teaching Literatur-in-English 2: Dram TMA 2 to be
and Poetry 13 submitted
MO%ULE Language Testin(
1 Test Types, Functions/Uses, and Qua
of Language Test 14 Assignmer
2 Basic Steps in Language Tt
R Construction 15 Assignment
oY e3 Writing Scheme of Work and Less TMA 3 to be
Plans 16 submitted
Revisior 17
Examinatiol 18
Total 19

e Now use this overview to plan your personal tintdda

vi
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Your course material is the main text for this eseurHowever, you are
encouraged to consult other sources as providedydarin the list of
references and further reading below.

3.0.1 How to get the most from your Course

In distance learning, the Study Units replace thaversity lecturer. The
advantage is that you can read and work throughctinese materials at
your own pace, and at a time and place that swithest. Think of it as
reading the lecture instead of listening to a lextdust as a lecturer might
give you in-class exercise, your Study Units previkercises for you to do
at appropriate times. These are called Self-AsseissExercises (SAES).

Each of the Study Units has common features, whrehdesigned to aid
your learning. The first feature is an introducttorthe subject matter of the
unit and how a particular unit is integrated wither units and the course
as a whole. Next is a set of learning objectividgese objectives let you
know what you should be able to do by the time filaue completed the
unit. You should use these objectives to guide pbunly.

When you have finished the unit, you should go bawc# check whether
you have achieved the objectives. Self-assessmemtrcises are
interspersed throughout each Study Unit and ansarergjiven at the end.
These exercises are designed to help you recall ycwahave studied and
to evaluate your learning by yourself. You shoutdadch self-assessment
exercise as you come to it in the Study Unit. Wigkon these exercises
will help you to achieve the objectives of the umitd prepare you for the
assignments, which you will submit and the finalammnation. The
summary at the end of each unit also helps yoedcalrall the main points
discussed in the content of each unit.

It should take you about three hours to read timetds of a Study Unit, do
the exercises and assignments. When you have cuplee first study
unit, take note of how long it took you and uses tihformation to draw up
a timetable to guide your study for the rest of ryeourse. The wide
margins on the pages of your course book are nfeagbu to make notes
of main ideas or key points which you can use wigsising the course. If
you make use of all these features, you will sigaiitly increase your
chances of passing the course.

3.3 Course Delivery

As an open and distance learner, you learn wheniy@uact with the
content in your course material in the same wag atident interacts with
the teacher in a conventional institution. You alsarn when you are
guided through the course, however you are nothtalng a human being.
Instead, your course material is your teacher,asnsluch you will not be
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able to get answers to any questions, which mae drom your study of
the material. It is for this reason that, in aduitito the course material
which you have received, the delivery of this ceuisssupported by online
class facilitation, tutorials, and counselling thghb support services.
Although these services are not compulsory, youemwouraged to take
maximum advantage of them.

3.3.1 Tutorials

The total number of tutorial hours for this counse8 hours for the
semester. Tutorial sessions form a part of youniag process as you have
an opportunity to receive face-to-face contact wiblir tutorial facilitator
and to receive answers to questions or clarificatiovhich you may have.
Also, you may contact your tutorial Facilitator plgone or e-mail. Tutorials
also provide opportunity for you to discuss witagdmates.

On your part, you will be expected to prepare aladaone by studying the
relevant Study Units, write your questions so agdm maximum benefit
from tutorial sessions. Information about the lamatnd time schedule for
facilitation will be available at your study centre

Tutorial sessions are optional. However, the bénedf participating in

them provide you a forum for interaction and pe®ug discussions, which
will minimize the isolation you may experience adistance learner.

3.3.2 Facilitation

Online class facilitation is learning that takeagal both during and outside

of tutorial sessions. Your tutorial Facilitator das your learning by doing

the following:

e provide answers to your questions during onlindifation sessions via
zoom, phone or by e- malil;

coordinate group discussions;

provide feedback on your assignments;

pose questions to confirm learning outcomes;

coordinate, mark and record your assignment/exaimacore, and
monitor your progress.

The content of this course material is availablerint or CD formats, and
also on the university website.

Information about the location and time schedule fazilitation will be

available at your study centre. Time of facilitatis flexible arrangement

between you and your tutorial Facilitator. You sldotontact your tutorial

Facilitator if:

e you do not understand any part of the Study Unit;

e Yyou have a question or a problem with an assignmatit your tutorial
Facilitator's comments on an assignment or with ¢ginading of an
assignment.
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3.3.2 Counseling
Counselling forms a part of your learning because provided to make
your learning experience easier. Counselling isilavie to you at two
levels, academic and personal counselling. Studeatinsellors are
available at the study centre to provide guidararepkersonal issues that
may affect your studies. Your Study Centre Manatpetor and tutorial
Facilitators can assist you with questions on acecl@anatters such as:
course materials, facilitation, grades and so aamké/sure that you have the
telephone numbers and e-mail addresses of theagtfé Faculty in which
your programme is housed.

34 Assessment

There are three components of assessment for ¢hises namely: Self-
Assessment Exercises and assignments at the eaacbfstudy unit, the
Tutor- Marked Assignment and a written examinatanthe end of the
semester. In doing these assignments, you arectexpdo use the
information gathered during your study of the ceuBelow are detailed
explanations on how to do each assignment.

3.4.1 Self-Assessment Exercises (SAES)

There are Self-Assessment Exercises spread thratugpour course

material. You should attempt each exercise imnteljiafter reading the
section that precedes it. Possible answers toxbecises are provided at
the end of the course book; however, you shouldlcliee answers only
after you must have attempted the exercises. Thecises are for you to
evaluate your learning; they are not to be subnhitte

3.4.2 Tutor-Marked Assignments (TMAS)

There are three Tutor-Marked Assignments for thourge. These
assignments are designed to cover all areas tr@atbe course. You will
be given your assignments and the dates for sulumisg your study
centre. You are required to do all the three Tiarked Assignments.
Each assignment carries 10 percent and togetheceuiht for 30 percent
of your total score for the course. The assignmenist be submitted to
your tutorial Facilitator for formal assessment @nbefore the stipulated
dates for submission.

Guidelines for Writing Tutor-Marked Assignment

1. On the cover page of your assignment, write therssoeode and
title, assignment number (TMA 1, TMA 2), and dafesobmission,
your name and matriculation number. It should Itk this:

Course Code:

Course Title:

Tutor-Marked Assignment: TMA1

Date of Submission:

Faculty and Programme:

Matriculation Number:

2. You should endeavour to be concise and to the jpoiydur answers

vi
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and adhere to word limit where given. Your answeusd be based

on your course material, further readings and e&pees. However,

do not copy from any of these materials. If you gloy will be

penalized. Remember to give relevant examplesillustrations to

support your answers.

Make and keep a copy of your assignments.

Your answers should be hand-written by you.

5. When you have completed each assignment, makétetri¢ reaches your tutorial
Facilitator on or before the deadline. If for aegson you cannot complete your
work on time, contact your Study Centre Manager tatatial Facilitator for the
possibility of an extension. Extensions will netdranted after the due date unless
under exceptional circumstances.

o

3.4.3 Final Examination and Grading

The final examination for EDU 220: English Methosidl be for two hours
duration, and will carry 70 percent of the totaluse grade. The
examination will consist of questions, which reflebe kinds of Self-
Assessment Exercises, and questions in the TutokddaAssignment,
which you have previously encountered.

All areas of the course will be assessed. You shasé the time between

finishing the last unit and taking the examinatiomevise the entire course.

You will find it useful to review your answers telsAssessment Exercises

and Tutor- Marked Assignments before the examinatior you to be

eligible to sit for the final examinations, you nihgve done the following:

1. You should have submitted all the three Tutor-MdrResignments
for the course;

2. You should have registered to sit for the examamatirhe deadline
for examination registration will be available aiuy study centre.
Failure to submit your assignments or to registeittie examination
means that you will not have a score for the course

Course Marking Scheme
The following table lays out the marks that consgitthe total course score.

Assessmer Marks
Assignments -3 Three assignments each marked
10%, totaling 30%
Final Examinatio 70% of overall course scc
Total 100%of course scol

40 CONCLUSION

In conclusion, all the features of this course guiéhve been designed to
facilitate your learning in order that you achidgtie aims and objectives of
the course. They include the aims and objectivestse summary, course
overview, Self-Assessment Exercises and study mgumsstYou should
ensure that you make maximum use of them in youdysto achieve
maximum results.

Vil
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5.0 SUMMARY

EDU220: English Methods provides you with an owvewvi of the
approaches to methods of teaching English as andelamguage. It is
aimed at equipping you with the various methodsshneues and
procedures for teaching the four language skilt$ the other language sub-
skills. Upon completing the course, you should ble &0 choose with ease
suitable methods for teaching, listening, speakiegding and writing skills
and the sub-skills: vocabulary, grammar and readioigprehension and
summary writing. For literature, you should be ableliscuss how to teach
the three different genres of literature: prosentx and poetry. You will
also be able to construct good language tests¢tlgeand essay test items.
You will equally be able to prepare scheme of waimkl lesson plans.
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MODULE 1: MAJOR APPROACHES AND METHODS OF TEACHING
ENGLISH AS A SECOND LANGUAGE: TEACHING THE FO UR
LANGUAGE SKILLS

UNIT 1: The Grammar-Translation Method and The Direct Method
Unit Structure
1.1 Introduction
1.2 Learning Outcomes
1.3  Major Approaches and Methods of Teaching Ehgs a Second Language
1.3.1 Status of English Language in Nigeria
1.3.2 First language and second language
1.3.3 Distinction between First language acquisition aedond language learning
1.4 Major Approaches and Methods of Teaching Englisa 8econd Language
1.4.1 The@mar-Translation Method
1.4.2 Thedat Method
1.5 Summary
1.6 Glossary
1.7 References/further readings
1.8 Possible answers to Selfe&sment Exercises (SAES)

@1.1 Introduction

Teaching English as a second language is very déingaespecially if the
teacher is not a native speaker of the language.tdgk can however be
made a pleasurable experience for the teachee ifsséxposed to the
concepts associated with its teaching. In ordequap you for this task
therefore, this unit sets out to give you a brietle status of English
language in Nigeria as well as teach you importantepts and terms used
in the field of language teaching and how you gapiyathese in teaching
English as a second language. Concepts we willdoeisking here include
theories, approaches, methods and techniques @snuge field of
language teaching. We will also be discussing tivbi@ major language
teaching methods, namely, the Grammar-TranslatidnCarect methods.
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@ 1.2 Learning Outcomes
At the end of this unit, learners should be able to
e discuss the status and hegemony of the Englislutagegin Nigeria.
e explain the full meanings and relevance of--LL, FL, ESL, in
language teaching and acquisition.
e explain the features of various language approaaheésnethods in
teaching and learning.
e apply the various language approaches in classsitowation.
e determine adequate language approaches and meithtaide for
various aspects of language study.
o differentiate between the Grammar-translation Métaod the
Direct Method.
e employ Grammar-translation Method and Direct Methohnguage teaching.

e

1.3 English language in Nigeria

1.3. 1 Status and purpose of English Language in ¢&ria

Since the introduction of English in Nigeria by ti¥itish Colonial
Government, the use of this language has spreadnbethe conduct of
government and commerce purposes to include sedatational, personal
and interpersonal affair$Vhat do you think accounts for the spread of
English in Nigeria? Two reasons account for this spread. First, was the
global significance of English as an internatiolasguage and the second
was the multilingual situation in Nigeria where rtheare about 400
linguistically distinct Nigerian languages.

E) Moaoureen MNchekwube MNwwachi

Some of the many Nigerian languages.
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As a result of the multiplicity of languages in tbeuntry, three of these
were designated as main Nigerian languages. Howewxgreven the so
called three main Nigerian languages, Igbo, HansgaYaruba, can play the
roles that the English language is playing in NmeBecause of its roles in
the various facets of communication in Nigeria, Efgis considered a
second language (ESL) in Nigeria as against Frevigbh is considered a
foreign language (FL). Given the significant pasitiof English in Nigeria
and its impact on the lives of Nigerians nationalhyd internationally, its
teaching and learning must be conducted with utrddgtence.How do
you think the teaching and learning of English carbe diligently carried
out? EDU 220: English Methods, is one of the coursesighed to teach
you how to teach the English language to your sttede enable them use
it for various communicative purposes.

Given the importance of English language in Nigesihat purposes do you
think it serves? Below are some purposes that &mgkrves in Nigeria and
some important factors you must bear in mind teaively teach it to
Nigerian students.

1. Political/Government Purposes
English is Nigeria’'s official language, that isethngua franca. This is
because it is the language used by the Governmeaobnducting its
affairs, whether at federal, state and even aloited government levels.
It is the language of administration, the judicianyd politics. It is the
language that unites and integrates the variousicetjroups into the
entity called Nigeria.

2. Economic Purposes
The English language is used for economic purpdsesnstance,
for business negotiations, for buying and sellinghin and outside
Nigeria.

3. Educational Purposes
English is the medium of instruction in most Nigerischools even
at the primary school level. Teachers teach thratugglish and
learners learn through English. Tests and exanoingativhether in
elementary, secondary schools or university areloected in
English. Examinations by public examining bodiestsas WAEC,
NECO and JAMB are conducted in English.

»

Social Purposes
Social communication and interaction, at persondliaterpersonal
bases are largely done through English. This is@afly the case in
most urban cities in Nigeria. Entertainment, infation
dissemination by the mass media, such as radieyis&n and
newspapers, are through English.
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5.Intra-tribal and Inter-ethnic Communications
As already explained, not even the so-callegetimain Nigerian
languages, Igbo, Hausa and Yoruba, can plasolhe that the
English language is playing in Nigeria. Englishguage is the major
language of communication among users who damderstand or
speak their local languages. Also, it is grpssied by people from
different ethnic groups for communicative plees.

In summary, we can definitely say that the Englefguage is the
lingua franca of Nigeria considering the above pags that it
serves. Given this situation therefore, you asazher of English,
must endeavor to teach your students well enoughhiem to be
able to use English for the various purposes vteser

Self-Assessment Exercise 1: This will take you 5 mites to answer.
1. Does English really serve the mentioned purpsbigeria? Support your
answer with live examples of instances and sitmatighere this is evidenced.
2. What other purpose(s) do English serve in Négas a country?

1.3.2 First language (L1) and Second language (L2)

In the introductory part of this sub-section, weteabthat English is a
second language in Nigeri/hat then is a first language and how does
it differ from a second language?A person’s first language or L1, also
called her mother tongue, is the language she @sjtorm infancy, while
her second language or L2 is the language shesledigr acquiring her L1.
Note that, while L1 is acquired L2 is learnt. lfpiertinent at this juncture to
differentiate between language acquisition anddageg learning.

Language acquisition (L1) is informal way of urgtanding a language
and similar to the way people acquire the firsglaage, usually the mother
tongue. It is unconscious effort. The acquirerdsaware of the rules of the
language but has a feel for correctness. It doesegpire formal teaching.
The acquired system initiates utterances when wamamicate. However,
language learning (L2) involves formal knowledge aflanguage. It
involves knowing about the language. It is deliberalhere is explicit
knowledge of the rules. Formal teaching is requitezhrners have certain
innate characteristics that predispose them tonldanguage. These
characteristics, however, do not predispose childie learn only one
particular language. Children acquire whatever Umgg is spoken around
them, even if their parents speak a different laggu(Brown, 2014).

Acquisition refers to an unconscious process thablves the naturalistic
development of language proficiency through unéeding a language and
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through using a language for meaningful commurocatiLearning by
contrast refers to a process in which conscioussrabout a language are
developed. Formal teaching is necessary for legriim occur, and
conscious correction of errors leads to the dewety of learned rules.
(Krashen and Terrell, 1983)

For most Nigerians, their native language is thaither tongue and their
L1 while English is their L2. As we noted aboveg fbrocess of learning
each of these differs. We need to discuss thigriffce more in order to
better equip you for your job as a teacher of Ehgli

1.3.3. Distinction between First Language Acquisitin Process and
Second language Learning Process

As we mentioned earlier on, a first language iguaed from infancy. This
means that the language is not learnt by the iddaliin a teaching / learning
situation. Rather, the person from infancy picksthg language orally as she
listens and speaks with members of her family amdnounity. There is no
systematically planned effort by her to learn ibgrmembers of her family and
community to teach her the language. She simplyrally assimilates the
language just as she assimilates other aspecterotdmmunity or ethnic
culture. Words/vocabulary, phrases and senteneeeftortlessly learnt by the
child while interacting with members of her comntynOn the other hand, a
second language, in most cases is learnt in atgteecformal school setting.
For more on first language acquisition and secanjuage learning, read
Krashen (1981). As a prospective teacher of EnglisNigeria, you must be
familiar with the differences between the processeacquiring first language
and learning a second languay®hy do you need this knowledge as a
language teacher?ou need it because your B.A. Ed. Programme weéjpare
you to teach at the Junior Secondary School (J&8& Banior Secondary School
(SSS). Students at these two levels have alreagyirad their L1 at infancy
with all the linguistic habits formed. In order ®uccessfully teach these
students English, you need to learn the followirgid factors that affect L2
learning. These include: -

Socio linguistic Factor

Your students are no longer infants but grown baryd girls. As infants, most
of them, acquired their first languages effortigs$heir languages were spoken
all around them in meaningful real-life situatiodss they listened to others
speak, they responded by speaking to others.Hbtigoing to be exactly the
same in a L2 situation where students are fromedacultural and linguistic
backgrounds. Each already has set ways of spealgfiter first language. This
situation places some demand on you requiring goeaiting enabling learning
environments where your students will have amplpodpnities to listen to
others speak English as well as speak Englishiterst You will learn in this
course how you are going to create such enablanqileg environment.
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Psycholinguistic Factor
Students at JSS and SSS levels have develtifedes, beliefs and ways of

saying and doing things in their first languages thay interfere with their
learning English, a L2. You should as a teachet fiays of helping these
students develop positive attitudes and intereBhiglish language. You should
motivate them to learn. English by teaching themgisteresting learning
materials, strategies and activities

Self-Assessment Exercise 2: This will take you 5 mites to answer.
1. Differentiate between language acquisition amgjliage learning.

2. What are some of the factors you must consi@rder to make learning
English easy for your students?

1.4. Major Approaches and Methods of Teachgq English as a Second
Language

a. Language teaching has witnessed the developmemincdrray of teaching
methods. However, for the purpose of this courseare going to focus on six
major ones, namely, the Grammar-translation metttwel,Direct method, the
Situational method, the Audio-lingual method, them@nunicative method and
the community language learning method. In fornthlo®l settings, languages
like every other subject such as Mathematics, $@tiadies, etc. are taught
using one method or another or a combination ohous. Language teaching
methods are developed based on theories of learfimg the field of
Psychology and theories of the nature of languag® the field of linguistics.
For example, the cognitive theory of language learn

b. The Cognitive Theory of Languadearning places the acquisition of language
within the context of a child’s mental or cognitidevelopment. This school of
thought was championed by Jean Piaget, Jerome 8rwamd David Ausubel.
In Piaget's view, early cognitive language develepminvolves processes
based upon actions and later progresses to chamgasntal operationThe
cognitive theory draws attention to the large iasee in children’s vocabulary,
suggesting a link between object permanence ankkdheing of labels for objects.
This theory emphasizes the interaction betweerdi@nl and their care-givers. It
predisposes that the more interaction a learnarlahguage is exposed to, the more
proficient the learner becomes in the languaged@feP016). As learners interact
with the world around them, they continually addvrieguistic knowledge, build
upon existing knowledge, and adapt previously heé&hs to accommodate new
information.

c. These theories determine the direction or appradeinguage teacher adopts in
preparing and presenting what language contergaoht students and how to
test what has been taught.

A given approach for instance will direct the tearclon the elements of
language to select to teach, the strategies ahaitpees to employ for teaching
and testing what has been selected. In this suhioseof this unit, we are going
to discuss the major language teaching approacimes raethods, their
theoretical bases, and the techniques and strateg®ociated with them. But
before we go into this, we will briefly defineetlkey terms mentioned above.

6
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Theory: this is a formulation of basic principles abownething, e.g., the
nature of language learning, supported by empir@atlence and open to
confirmation or refutation by evidence yet to becdivered.

Approach: is a set of assumptions about the nature of layggaad the nature
of language teaching and learning; a philosophyoant of view. An approach
can be defined as a theoretical view of instructidnich is focused on the
nature of the subject to be taught. It is a hypothl concept underlying a
particular way of teaching. It can also be seenaaset of correlative
assumptions dealing with the nature of languagehieg and learning. An
approach is axiomatic. 1t describes the natureefubject matter to be taught.

Method (of teaching): is the overall plan for the selestigrading and
presentation of material to be taught, based oapgnoach. A method refers to
the way a teacher organizes and conducts a leltscem be described as the
pattern of interaction between the teacher andlebeners, the learners and
instructional materials or among the learners tledwves for the purpose of
achieving learning objectives. Method derived frapproach and it determines
the role of the teacher and the students. Thusiades an overall plan for the
orderly presentation of language material, no paxthich contradicts, and all
of which is based upon, the selected approach. gmoach is axiomatic, a
method is procedural. Within one approach, therebeamany methods.

Strategy: is a particular way of approaching or solving ralgjem or task at
hand; a mode of operation for achieving a particgtal or objective

Technique is a particular device, strategy, activity use@tcomplish a goal
or objective. (Adapted from Savignon, 1981). A te@ghe is derived from a
method. It is a particular trick, device or condice used to accomplish an
immediate objective. It can also be described st af unique activities that a
teacher uses to implement a particular methodyvtlves selection of activities
verbal and material devices. It focuses on the mathod handles the
introduction, presentation, practice and feedbdwsps of the lesson.

1.4.1 The Grammar-Translation Method
Grammar Translation Method was used in the eardysyef learning
foreign languages such as Latin and Greek. Theadettvolved
studying a second language called the target layggdar example, Latin,
through a detailed analysis of its grammar ruleloived byapplication of
this knowledge to the task of translating senteacestexts into and out of
the language. The learner’s first language for gdantnglish, is used as
the means of translating the target language.

e Main Features
v' Emphasis is on the grammar of the target language.
v Translation is the principal practice technique.
v" Major focus is on reading and writing skills
7
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Little or no attention is paid to speaking andelishg.
Students’ native language is the medium of insipuact
Sentence is the basic unit of language teachindeamding.

Techniques

Reading

Translation

Deductive teaching of grammar
Memorization

Writing

Despite its antiquity, the grammar-translation rodts still alive and well in use
in language classrooms throughout Europe, AfriceiaAand the Americas. It is
easy to apply as it makes few demands on teachers.

v

D N N N

Advantages

Translation from one language to another is vetgl UWecause comparison
between two languages presents a better undemstpradi the meaning of

abstract words and complicated sentences.

The systematic study of grammatical rules help®stering students’ ability of

reading comprehension and producing grammaticallgect sentences.

The focus on the use of literary texts provides giteation in which reading

and writing abilities are developed.

Disadvantages

Overemphasis on translation can never totally ftee learners from
dependence on the first language.

Knowing a large number of grammatical rules carersture that students can
use them in real communicative situations.

Too much emphasis is placed on reading and writiigie listening and
speaking are neglected. In language communicattinthe four skills are
needed.

The texts are mostly taken from literary works, ethimost often don’'t meet
the practical every day needs of the learners.

Self-Assessment Exercise 3: This will
take you 5 minutes to answer.

1. What are the merits and demerits of
Grammar-Translation Method?

2. Discuss the central idea(s) of each of
the learning theories mentioned above.

1.4.2 The Direct Method

Towards the end of the late 1800s, a revolutiofaiguage teaching
philosophy took place resulting in the birth of ieect method. This
period was referred to as the ‘dawn’ of modernitprdanguage
teaching. Second language theorists maintain tieafitst real method
of language teaching was the Direct Method. It d@agloped as a

8
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reaction against the monotony and ineffectivene$s gammar-
translation classes. The Direct Method was thenbhalid of Charles
Berlitz, a nineteenth century linguist whose schoof language
learning were famous throughout the world. The &itdethod is based
on the notion that people could learnzehsily if it was taught without
using the L. Essentially, the processes of learning the newuage
should mimic the processes of a child learninghlisfirst language.
Specifically, the method promotes the learning ofabulary and
phrases of the second language without recoursarslating using the
learner’s first language. The ultimate aim is tbthe learners to ‘think’
in the second/foreign language.

e Main Features of a Typical Direct Method Classroom

= There are few students in the class.

= Students take turn reading aloud (mostly dialogaesl
anecdotal passages).

= Teacher asks questions in the target languagetstiedents’
understanding.

= Students respond appropriately in the target laggua

» The question — response session is followed bytatdin of
the dialogues or passage by the teacher whilettiloests
write down what they heard.

» Students would then read aloud the dictation trasetwritten.

e Techniques
» Direct use of the target language
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» Use of small class size
» Oral reading of dialogues
» Choral /group reading

» Use of dictation

e Shortcomings

» |ts very intensity and small class size make it asgible in
public schools.

» For the method to be effective the teacher musk haw
excellent command of the target language, or bedtiér a
native speaker of the target language.

» |tis teacher- centered or teacher dependent.

By the late 1920s, the method started to declikth@re was even a return
to the grammar-translation method. However, the®iMethod continues
to enjoy a popular following in private languagéasals. It was one of the
foundations upon which the well-known Audio-lingudllethod took off
from, starting half way through the "2@entury.

—11.3 Summary

To prepare you to face the enormous task of tegdBmglish as a second
language, it is important that you learn the coteemd terminologies
associated with second language methodologies esemted in this unit.
These include the status of English language inefdg some terms
associated with second language teaching sucteasyttapproach, method
and techniques and two language teaching methoaelpa Grammar-

translation Method and the Direct Method.

1.3 Glossary

1.Language acquisition: Acquisition is the unconscious process of
naturally developing language proficiency which sle®t require formal
teaching of rules but acquirers have a feel foramness.

2. Language learning: Language learning involves deliberate formal
teaching of a language through explicit knowledfythe rules.
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LI:; 1.4 Possible answers to Self-Assessment Exercises

Self-Assessment Exercise 1: This will take you 5 mites to answer.
1.Does English really serve the mentioned purpwsBkgeria? Support your answer
with live examples of instances and situations whhis is evidenced.
2.What other purpose(s) do English serve in Nigasia country?

Answers to SAE 1:

1. Does English really serve the listed purposes igeNa? Support your
answer with live examples of instances and sitnatiavhere this is
evidenced.

Answer: English is the language of administration, thegizady and politics. It

is the language that unites and integrates theowsrethnic groups into the
entity called Nigeria. Also, the English language used for economic
purposes, for instance, for business negotiatifansyuying and selling, within

and outside Nigeria. Moreover, English is the medaf instruction in Nigerian

schools even at the primary school level. Furtheensocial communication
and interaction are largely done through English.

2. What other purpose(s) do English serve in Nigesia aountry?

Answer To Self-Assessment Exeid
Answer: English Language is used by people from diffeethinic groups for
communicative purposes in Nigeria. English languiagbe major language of
communication among users who do not understangpeak their local
languages. Within each of the ethnic groups, Ehglisguage is used, and
majorly outside each of the ethnic groups, the Bhdanguage is used.

11



Edu220 English language Methods

major language of communication among users whootdanderstand or
speak their local languages. Within each of thenietlgroups, English
language is used, and majorly outside each of thaeice groups, the
English language is used.

Self-Assessment Exercise 3: This will take you 5 mites to answer.
1.Differentiate between language acquisition andlmage learning.

2.What are some of the factors you must considerder to make learning English
easy for your students?

Answer to SAE 3:
1. Differentiate between language acquisition landuage learning.

Language Acquisition

- Itis informal and similar to the way people acettine first
language, usually the mother tongue.

- Itis unconscious effort.

- The acquirer is not aware of the rules of the laggubut has a feel
for correctness.

- It does not require formal teaching.

- The acquired system initiates utterances when weramicate.

Language Learning

- It involves formal knowledge of a language.

- It involves knowing about the language.

- Itis deliberate.

- There is explicit knowledge of the rules.

- Formal teaching is required.

- The learned system serves as editor or monitonéclcmistakes.

Self-Assessment Exercise 4. This will take
you 5 minutes to answer.
1. What are the merits and demerits of
Grammar-Translation Method?
2. Discuss the central idea(s) of each of
the learning theories mentioned
above.

Answer To Self-Assessment Exercise 4

1. What are the merits and demerits of Graminanslation method?
The merits of Grammar-Translation Method are lidietbw:

e Translation from one language to another is vetgl\because
comparison between two languages presents a Dbetter
understanding of the meaning of abstract wordscanaplicated
sentences.

12
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e The systematic study of grammatical rules helpdostering
students’ ability of reading comprehension and potg
grammatically correct sentences.

e The focus on the use of literary texts provides gheation in
which reading and writing abilities are developed.

The demerits of Grammar-Translation Method are lised
below:

¢ No matter how, learners can never be freed fronexégnce on
the first language

e Learners may not use the learned grammatical rineseal
communicative situations.

= Too much emphasis is placed on reading and wrasm@gainst
all the four skills.

» Texts are mostly taken from literary works.

2. Discuss the central idea(s) of each of legrtheories discussed
above.

The central idea of Direct Method is based on tbgon that people
could learn the target language easily if teachéndirected towards
the target language and not through any previolesynt language.
The Grammar-Translation Method involved studying second
language called the target language, for exampéginl through a
detailed analysis of its grammar rules, followedapyplication of this
knowledge to the task of translating sentencegsextd into and out of
the language.



Edu220 English Language Methods

UNIT 2: THE AUDIO-LINGUAL, SITUATIONAL, COMMUNICATIVE AND
COMMUNITY LANGUAGE TEACHING METHODS

Unit Structure
2.1 Introduction
2.2 Learning Outcomes
2.3 Audio-linguaitustional, communicative and community languagerneng methods
2.3.1 The Theoretical — Basis of Audio -gual Method
2. 3.2 ThAedio —Lingual Approach to Language Teaching
2.4, The Situational Method
2.5 The Theoretical Basis of Communicativetivbd
2.5.1 Tbemmunicative Approach to Language Teaching
2.6. T@emmunity Language Teaching Method
2.7 Summary
2.8 Glossary
2.9 References/Further readings
2.10. Possible answers to Self-Assessieiicises (SAES).

E_l 2.1 INTRODUCTION

In the previous unit, you were introduced to thaaapts and terminologies
associated with second language learning. Two kggteaching methods
were also discussed. This unit is a continuationthe discussion of
language teaching methods. The unit will introdyocer to four other

language-teaching methods: the Audio-lingual, Sittal, Communicative

and community language learning methods.

@ 2.2 LEARNING OUTCOMES

At the end of this unit, learners should be able to

o Clarify the features or peculiarities of audio-lrad, situational, and
communicative teaching approaches.

e Detail the merits of audio-lingual, situationaldacommunicative
teaching approaches.

e List and explain the limitations of each of thedigag and learning
approaches.

¢ Identify the differences among audio-lingual, sitoisal, and
communicative teaching approaches.

e Utilize these methods in planning, teaching andlage evaluation.

2.3 The Audio-lingual, situational, communicativeand community
language learning methods

2.3.1 The Theoretical Basis of the Audio-Lingual Method
12
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The Audio-lingual method dominated language teagrthe 50s and 60s.
It was originally labeled the aural-oral method dese of its emphasis on
listening (aural) and speaking (oral) skills. ltsMaased on the theories of
structural linguists and behaviorist psychologisike structural linguists
consider language learning as a process of someangng the structural
patterns that make up the language such as thel gatterns, the syntactic
patterns, the vocabulary and the grammatical pettelhey advocate
therefore that the language to be learnt shoulgtibdied and broken down
into the above patterns for purposes of teachind &arning. The
behaviourist psychologists on the other hand tkedrithat human-beings
learnt by habit formation through the process ifiglus-response-

reinforcementCan you think of any other method which breaks down
language to be learnt into component parts?

You may have observed that the Audio-lingual metbbdres the idea of
breaking down the target language into its comptnparts for purposes of
studying it with the proponents of Grammar-Translatmethod. The two

however differ in their notion of what the targahjuage should be used
for. While the proponents of the Audio-lingual medhtaught the target

language for the purpose of using it to communijcdweugh listening and

speaking, the other group taught language for tpgse of using it to

translate texts from the foreign language to thst flanguage and vice
versa.

2.3.2. The Audio-Lingual Approach to Language Teadhg

The Audio-lingual Method of teaching derived frone tabove two theories,
adopted a teaching approach that consisted of alysas and selection of
structural patterns of the target language, comynaisled in everyday
situations. These are embedded in dialogues a patt

13
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structural drills and presented to the learnershieyteacher first orally and
much later in written form. The vocabulary contesnitept to a minimum so
as to allow the learners concentrate on acquitigsound, syntactical or
grammatical patterns being taught. The dialogueslearnt by a process
termed mimicry — memorization whereby the studérdsn the sentences in
the dialogues by heaiGood, what do you think the teaching procedure
will consist of? The teaching procedure consists of the followirgpst
- Teacher presents the dialogues orally by himsa#rself or by
using a tape recorder or a language laboratory
- Students listen to the teacher’s voice or to tleonded voice to
identify the sounds e.g., phonemic distinctionsresst and
intonation patterns, to recognize the grammatitaictures and
new vocabulary in the dialogues.
- Students repeat the dialogues after the teacheraay times as
possible until they can do so accurately and flyent
The repetition is at first instance by the entiless. Thereafter repetition is
in smaller groups and finally by individual studenuntil the target sounds
and structural patterns are memorized and repeatedctly. Correctness
is emphasized. If a group falters, the teacherrmstuo class choral
response. If an individual falters the teacherrretuto small group choral
response. The goal is to get every learner to comenimemory the
structural patterns contained in the dialogue. \Wérea student or a group
of students repeats the dialogue well, he/she emgtbup is reinforced or
rewarded by some form of approval by the teachgr, praise. Whenever
possible, the dialogues are presented with relepaiiires or drawings to
further enhance students’ learning. After a palticuialogue has been
learnt by the class, students are guided by theh&zato adapt the learnt
phrase or grammatical structure, in other relegangations. This calls for
pattern drills using techniques such as substitutivansformation /

conversion, expansion and combination procedutlese is an example:
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Dialogue: Teaching the expressietet’s have
Ike: | am thirsty. Are you thirsty, too?
Eze: Yes, | amLet’s have adrink

Adaptation by substitution:

Binta: It is a hot and busy day

Ejiro: Yes, it is.Let’'s havea shower
The Audio-lingual method of teaching gave riseh® massive inclusion of
structural or pattern drills in language text badkier a particular dialogue
has been learnt orally and adaptations of the gliedanade, the students are
led by the teacher to read and write what they Heaent. The Audio-
lingual method encourages a teaching learning pikoeewhere the teacher
is the active initiator and controller of learni(the sage on the stage) and
the students are the passive listeners and respisnd&he teacher
determines thewhatandhow' to learn. The audio-lingual method therefore
is teacher centred and not learner centered. Batewsome of its guiding
principles:

The Audiolingual Method
Guiding Principles
= Studcural patterns

taught using repeatition
drills so matenial is

"owverdeamed”
= Teaching points based
on contrasirue f%

linguistics

= Student arors
prevented & correct
formrms reinforced

* Grammar taught
inductinvely

The main aim of the audio-lingual method is thatents should be able to
comprehend (through listening and reading) andywedthrough speaking
and writing) the target language correctly withoustakes or errors. An
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advantage of this method according to Rivers (1981that students could
attain comprehension and fluency in the target dagg within a limited
amount of language material very early in theiri@ay experience. Another
advantage of the teaching approach based on tHisothés that it encourages
the participation of all students through chorgletition of pattern drillsDo
you think that this choral repetition of pattern drills is a useful feature of
this method? This feature is especially useful in motivating tbhy or less
gifted students who may learn more easily in a greetting. The approach may
also be appropriate for young children who natyrlgVe to mimic and act out
roles because being young they are not restriciedhlyness or the fear of
making mistakes.

In spite of the above advantages, the audio-lingwethod does have its limitations.
For instance, its emphasis on repetition and coress may take a lot of class

time which may result in the students learning \etle in a class period. Secondly,
the teaching approach tends to be mechanical it students learning like
well-trained parrots able to repeat sentencesrfiéadialogues) perfectly when
given a certain stimulus but usuallyentain of the meaning of what they are saying.
Additionally, because the language material todaerit is strictly selected for

a given context or situation, students often amlento use memorized materials in
contexts other than those in which that they haaenked them. The teacher
therefore has the additional work of ensuring gtatients begin early to apply
what they have learnt from dialoguesadous communication situations within

the class and outside the class.

Another limitation of the audio-lingual method It it may not be suitable for
adult learners and very bright or gifted studerit®wwmay find the repetition of
pattern drills boring, uninteresting amtthallenging. Such people usually prefer
learning by analysis and logical exptaraof rules and principles underlying the
target language as done using the Grarim@enslation method.

A major criticism of the Audio-lingualethod is that it restricts the learners

by not encouraging them to learn thglege through the process of trial and
error. By insisting on correctness, rethod kills the natural tendency of human
beings to learn through making mistakekditionally, the method does not

present language elements in the mamnarhich language is naturally used.
15
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In real life, language is used for purposes of camication. That someone
knows some vocabulary and grammar of a given lagguall not readily
equip that person to use the language in diffexenmtmunicative settings. In
spite of the limitations, associated with the Aulingual method, it has
continued to be used in language classroomsekpecially useful when the
teacher wants to ensure that the students argveeihded in the vocabulary
(lexical), grammatical and phonological systemgheftarget language. For
instance, it could be useful in teaching and tedtiifferent tenses as well as
differences between sounds e.g., “hit and heatk ‘dnd leak”, “fan and van”,
“sit and seat”. Stress and intonation patternfi@ftarget language could also
be taught. For instance, the differences betweetesees that are statements,
guestions and exclamations could be taught effelgtivsing the Audio-lingual
method. Here is an illustration:
- She is beautiful. (statement)
- Is she beautiful? (question)
- She is beautiful! (exclamation)
Main Features
0 Separation of the basic language skills into listgnspeaking, reading and writing with
emphasis on the teaching of listening and spedkéfigre reading and writing.
0 Use of Mother Tongue highly discouraged in the sriasm.
o The development of language skills is a matteratfitformulation.
0 Use of structured dialogues and drills in practgarticular language patterns until
response is automatic.
o Only everyday vocabulary and sentences are taGginicrete vocabulary is taught through
demonstration, use of objects and pictures. Abstracabulary is taught through the
association of ideas.

0 Use of language laboratory
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Techniques
o Exercises/activities in form of pattern drills ugimimicry,
memorization for teaching vocabulary and grammaética
structures.

0 Stresses the use of drills to help learners gaitrabover
grammatical structure.

0 Uses simple varied and graded language activibies f
intensive practice of specific features of the Lzage.

- Shortcomings

0 Learners are seen as organisms that can be maeibbia
skilled training techniques to produce responses.

0 Method is teacher dominated, as materials are pityma
teacher-centered. Doesn’t give room for learneatority.

0 The printed material must be kept away from the@sdc
language learner as long as possible.

Despite these shortcomings, the Audio-lingual metisceasy to implement
and cheap to maintain. You can adopt most of ghrtgjues in teaching
grammar. These techniques or strategies will beudsed in detail in
Module 2, Unit 2.

NOTE: For examples of language exercises based on the Aaxingual
method, see Intensive English for Junior Secondar8chool by Oluikpe et al
(1997)

Self-Assessment Exercise 1. This will take you abiobl minutes to answer.
1. What is the theoretical basis of the Audio-lingoedthod?

method and the Direct method?

2. What does the Audio-lingual method share with than®nar- translation

3. Briefly describe the teaching procedure of the Addigual methodologists

2.4  The Situational Method

The Situational Method evolved in the United Kingdas a parallel
method to the Audio-lingual Method. The key diffece from the Audio-
lingual method was that the language presentatioth practice was
situationalised and so was always given social imgarSpeaking and
listening skills were given prominence in this nmegth This approach is
based on the belief that if you want to teach #mgliage of a situation you
have to make up the situation in the classroomutiitahe process of role-
playing. One would say that the situational metl®d bridge between
Audio-Lingual Method and the Communicative Method.

From the start of the Reform Movement, practitisnenade use of
conversation readers in teaching language. Thisfuvdger expanded in the
1960s and 1970s when several language course bweks written
grouping language teaching units around situatitimeahes such a\t the
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Hairdresser’s”, “The Post Office”, “At the Market P lace”, and so on.
The dialogues and narratives in these texts ar&ezkion the situational
themes. Teachers were expected to produce appropemching materials
to support action-based language used in the de§iteations.

e Main Features
v' Use of the three Ps- PPP: Present, Practice, abl&s
v Use of role play
v Use of mimes, pictures etc.
v' Use of contextualized situations
e Shortcomings
v' The major disadvantage of the method is thatribiseasy to
describe most situations; in fact, some situatioasnot be
adequately described.

Self-Assessment Exercise 2. This will take you 5 mites to answer.
1. Compare the situational method with the Audio-liagmethod.

2.5. The Theoretical Basis of the Communicative Mbabd

The theory of behaviorist psychologists which vievigarning as a process of
habit formation through imitation and memorizatigas challenged by
another theory: the cognitive code theory. Thi®thg@ropounded by
Cognitive psychologists viewed learning as involvone’s use of his innate
mental abilities. This theory appealed to lingusish as Chomsky (1966)
and Lenneberg (1957) who applied the theory todagg learning. These
linguists noted that these innate abilities ex@diavhy a child could learn his
first or even his second language just by intengotvith people in his
environment. It is these innate abilities that éedle child to acquire
unconsciously the vocabulary, the grammar of mglage as well as the
psychological, cultural and social rules that regrithe use of the language.
Both Chomsky and Lenneberg argued that becausesé innate abilities,
normal children are able to identify and acquirélfaut being taught
formally), the basic lexical and syntactic systeshtheir language. It is from
this identification that mastery of the languageeadeps and not through the
process of repetition and reinforcement as advddayehe Audio- linguists.
As Lenneberg puts i,

“Obviously, children are not given rules which ticey apply.

18
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They are merely exposed to a great number of exenubl
how the syntax works and from these examples they
completely automatically acquire principles withiafhnew
sentences can be formed that will conform to thearsally
recognized rules of language learnif{genneberg, 1960
quoted in Rivers 1981, pg. 76)
The views of these linguists and others, who suppotheir views, gave
birth to another approach to teaching languages. i§tthe communicative
approach.

Self-Assessment Exercise 3: This will take you 5 mites to answer.

1. Which of the two approaches to learning a langwageld you say was
the process by which your child or any child yowkrearnt his/ her first

language?
2. Highlight some features of Community Language LewyMethod

2.5.1. The Communicative Approach to Language Teaaty

The communicative view of language learning chanted approach to
language teaching from teacher-centred to leareetred. How does this
work? This approach emphasizes language teachatgighbuilt around
communicative situations involving topics and pesso/participants
performing different roles similar to those thatarleers may likely
encounter in real life.

. TECHNIQUES

Communicative language
teaching uses almost any
activity that engages learners in
authentic communication.
functional communication
activities in which
communication is involved, and
social interaction activities, such
as conversation and discussion
sessions, dialogues and role
plays.

Thus, instead of repetition and memorization ofladjaes, learning

situations requiring students to act or play reWede using the language
19
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are set up by the teacher. Consideration of whdt leasw to teach the
language is made on the basis of the language reetnterests of the
learners. Topics and contexts therefore must behef interest of the
particular group of learners. This ensures thateébeners get meaningfully
involved in learningWhat is the teacher’s role?The teacher’s role is that
of a facilitator of learning. He/she guides therteass to use whatever
knowledge and skills they have in the target lagguao express
themselves.

The communicative teaching method aims to make aonicative
competence the goal of language teaching, and alevgdrocedures for
teaching the four skills that acknowledge the mhégendence of language
and communication. It encourages activities thatvolve real
communication and carry out meaningful tasks. liebes that language is
meaningful to the learner supports the learninggse. Language learners
are expected to be negotiators, teachers to bergaminer, a guide, an

analyst, a counselor, or a group process manager.

There is no doubt that the communicative methoctld@ed quite fast, it
dominates language teaching in many countries Isectnot only makes
language learning more interesting, but helps kEarmevelop linguistic
competence as well as communicative competence.Cldmmunicative
approach has the following as its tenets:
- There is no insistence on linguistic accuracy imgeof
pronunciation, grammar or vocabulary in the begigrstages of

learning.

- Emphasis is on the speaker or writer communicatingessage
which is understood. The belief is that with tinme teaner will
achieve the desired correctness.

- The four language skills could be taught at theeséime, that is
integratively depending on the skills needed in gasticular
learning situation, the topic, the roles of thetiogrants and the
purposes of the communicative interaction. Thisgnative
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approach enables learners see the interrelatedriegse four
language skills.

- The basic unit of learning is a meaningful textli@course e.g., a
paragraph for listening comprehension and a tapgpeak on or
write about or a text passage to summarise.

- The text for teaching must be based on situatitoEics, and
activities of interest and needs of the learners.

Advantages

Communicative language teaching approach has madg wseful

contributions to language teaching and learninge ©ould easily say

that it has the following advantages:

» Helps learners communicate in the language sinogsf@ not on
grammatical or pronunciation correctness but howrtderstand
and convey meaning in the language.

» By not insisting on accuracy, learners are encaddag speak,
read or write the language without fear of makingtakes.

» By basing the ‘what and how’ to learn on learnerséds and
interests, learning is meaningful and purposefhisTmakes for
possible transfer of what is learnt to similar &ftons outside the

classroom.

» By not teaching the four language skills individyabut
integratively, learners are made to use the larguimghe natural
way.

» Uses realistic, motivating and meaningful languagevities.

Disadvantages
» Where learners do not have many real-life oppotiesito
practice what they learnt, errors not correctedhat beginning
stages may persist.
» Learners who are teacher dependent and shy mahiteted in
learning by this method.

0 Main Features
v' Emphasis on learning to communicate through inteman
the target language.
v Use of authentic texts into the learning situation.
v' Learners focus not only on language but also ofemming
21
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process itself.

v' Learner's own personal experiences are enhanceidhgartant
contributing elements to classroom learning.

v Attempts linking classroom language learning witnduage
activation outside the classroom.

v" Focus on all the components of communicative coemast, not
only grammatical or linguistic competence.

v' Engages learners in the pragmatic and functior@bfilanguage.

00 Techniques

Use of real life/ authentic texts for reading
Contextualized situations of the real-world invalyilearners to play
roles
Discussion
Debates
Reporting of events
2.6. Community Language Teaching Method
This method is not based on the usual methods hghwanguages are
taught. Rather, the approach is patterned uponsediing techniques
and adapted to the peculiar anxiety and threat elsas the personal
and language problems a person encounters in #neirlg of foreign
languages. Consequently, the learner is not thoafyas a student but
as a client. The instructors of the language atecansidered teachers
but, rather are trained in counselling skills addpto their roles as
language counsellors. This is novibw does this method work for
language learning?
The language-counselling relationship begins whth ¢lient's linguistic
confusion and conflict. The aim of the languagensalior's skill is first
to communicate empathy for the client's threateanadequate state and
to aid him linguistically. Then slowly the teachssunsellor strives to
enable him to arrive at his own increasingly indefsnt language
adequacy. This process is furthered by the langeagasellor's ability
to establish a warm, understanding, and accepttgtionship, thus
becoming an "other-language self" for the clie@m® of the features
of Community Language Approach as seen by RichemdsRodgers
(2001) include:

e Students are considered as learner-clients ang:dlcber as a
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teacher-counsellor.

A relationship of mutual trust and support is cdesed
essential to the learning process.

Students are permitted to use their native langaadeare
provided with translations from the teacher whitieyt then
attempt to apply.

Grammar and vocabulary are taught inductively. ®supf
target language produced by the students are red@ud later
listened to. They are also transcribed with nati@eguage
equivalents to become texts the students work with.
Students apply the target language independentywvéthout
translation when they are confident enough to do so
Students are encouraged to express not only honféleéabout
the language but how they feel about the learniraggss, to
which the teacher expresses empathy and undensgandi

A variety of activities can be included, for examplocusing on
a particular grammar or pronunciation point, oratirey new
sentences based on the recordings/transcripts.

Tape recording student conversation - Students sehaehat
they want to say, and their target language praoiucts
recorded for later listening/dissemination.

Teacher and learners’ activities include the folloyv

Teacher produces a transcription of the tape-recbrd
conversation with translations in the mother lamgua this is
then used for follow up activities or analysis.

Teacher takes time during or after various acesitto allow
students to express how they feel about the largyaagl the
learning experience, and the  teacher indicates
empathy/understanding.

Students listen to their own voices on the taperielaxed and
reflective environment.

Students work in small groups to create sentensieg tthe
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transcripts and afterwards sharing them with tisé oéthe class.

N

2%y}

All the methods discussed so far are symbolic & pnogress second

2.7 Summary

language teaching methodologies have undergonetbeeyears. As you
will notice most of the methods get recycled infefiént forms, but each
time a “new” approach develops, it either adds emaves a slightly
different perspective. All of these methods werens® work at some point
and so none can be discounted. By the mid-1980% twas a gradual
move towards the concept of a broad “approach”rocompass various
methods. It would be fair to say that if there isy 2one “umbrella”
approach to language teaching that has becometeptad “norm” in this
field, it would have to be the Communicative LanggaTeaching.
Communicative Language Teaching does not teacht ddnoguage, rather,
it teaches language. With this background knowlegge are now better
equipped to teach the language skills, which wi# Hiscussed in
subsequent units of this course.

2.8. Glossary:
Learner-client: Learners are not considered as students butslnhe
teacher who would proffer solutions to their langg@roblems
Teacher-counsellor: This the language instructor trained in counsgllin

skills adapted to their roles as language cournsello
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I_Ijt 2.9 Possible Answers to Self-Assessment Exercié8AES).

Self-Assessment Exercise 1: This will take you 5 mites to answer.
1.What is the theoretical basis of the audio-

lingual method?

2. What does the audio-lingual method share
with the Grammar-Translation Method and

the Direct method?

3. Briefly describe the teaching procedure of
the audio-lingual methodologists.

Answer to Self-Assessment Exercise 1

1. The theoretical basis of Audio-lingual Approashthat language
learning is considered as a process of someongeifgathe structural
patterns that make up the language such as thed qoatterns, the
syntactic patterns, the vocabulary and the granualagatterns. Also,
the approach stipulates those human beings legrtabit formation
through the process of stimulus-response-reinfoecgm

2. The three teaching Approaches lay emphasis enld¢hrning the
grammar of the target language. Moreover, the migous of the three
approaches is

on reading and writing skills. Generally, the thteaching approaches are
geared towards the acquisition of the target laggua

3. The teaching procedure of the Audio-lingual hoeblogists is
structured towards encouraging the participatioralbfstudents through
choral repetition of pattern drills. This teachpigpcedure is useful because
it motivating the shy or less gifted students wheyrfearn more easily in a

group setting

Self-Assessment Exercise 2: This will take you 5 mites to answer.
1.Compare the Situational method

with the Audio-lingual method

Answer to Self-Assessment Exercise 2
The Audio-Lingua Method
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The main aim of the audio-lingual method is thatdshts should be
able to comprehend and produce the target langoagectly without
mistakes or errors. It encourages the participatfaall students through
choral repetition of pattern drills. It is espebjalseful when the teacher
wants to ensure that the students are well grounddide vocabulary,
grammatical and phonological systems of the tdayejuage.

The Situational Method

The method involves the use of contextualized sdna. The language
presentation and practice are situationalised wag as to be given
social meaning. This approach is based on theftibag if you want to
teach the language of a situation you have to nugkthe situation in
the classroom through the process of role- playing.

Self-Assessment Exercise 3: This will take you 5 mites to answer.

1.

Which of the two approaches to learning

a language by which your child or any child
you know learnt his/ her first language?

2.

Highlight some features of Community

Language Learning Method.

26

Answer to Self-Assessment Exercises 3

1. Most children learned their second language uthinoGrammar-
Translation Method due to the fact that their pegr@ommunicated with
them through the medium of their mother-tongue.

2. -Students are considered as ‘learner-clients’ drd téacher as a

‘teacher-counsellor’.

-A relationship of mutual trust and support is ddased essential to the

learning process.

-Students are permitted to use their native languagd are provided

with translations from the teacher which they taeempt to apply.

-Grammar and vocabulary are taught inductively.

-Chunks of target language produced by the studesatsecorded and
later listened to.

-Students apply the target language independentlg avithout

translation when they are confident enough to do so

-Students are encouraged to express not only hewféel about the




Edu220 English Language Methods

language but how they feel about the learning m®ce
-Students choose what they want to say, and et language
production is recorded for later listening/disseaion.

27
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UNIT 3: TEACHING ENGLISH SOUNDS
Unit Structure

3.1 Introduction
3.2 Learning Outcomes
3.3  Teaching English Sounds
3.3.1 Teaching Vowel and Consonant Sounds
3.3.2 Teaching Voweunds

3.3.3.  Teaching Consonant Sounds
3.3.4 Teaching Stress
3.3.5 Teaching Intonation

3.4 Summary
3.5 Glossary
3.6 Referesi-urther Readings
3.7 PossiAleswers to Self-Assessment Exercises (SAES).

Ql 3.1 INTRODUCTION

Being able to understand and speak any languagasbagth one’s ability to
distinguish correctly the sounds s/he hears as agelbronounce correctly the
sounds of that language so that s/he is undersitben this is not the case,
meaningful communication is marred. You may havd tiee experience of
having great difficulty understanding someone wimot of your linguistic
group speaking your language. Your difficulty indenstanding what s/he was
saying might not have been because of the perdacksof knowledge of the
vocabulary and the structure of your language kmdabse the sounds the
person produced seemed peculiar and the persomte vose and fell in
unexpected places.

You might also have had the experience of spedkimgjish to a native speaker
of English, for example a Briton or an American ahe response you got
showed that s/he did not understand what you #aidvith the example above,
the person’s difficulty in understanding you mighdve been due to your
inability to pronounce the words the way a natigeaker of English wouldAs

a teacher of English, what would you do?

As a teacher of English, you must teach your stisdemlisten and recognise
English sounds in words and sentences so as tagedthem correctly. This
means, teaching them to listen and learn, to djgtgh and pronounce correctly
the vowel and consonant sounds in English wordaedsas acquire and use
the correct articulation, intonation and stresggoas of English. To be able to
speak and listen in a second language, it is ¢lestrlanguage learners need
something other than just phonemic correctnesseNmportant seems to be
the ability to comprehend and produce in a neakadike fashion aspects of
pronunciation such as stress, intonation, rhythmg @acing, and to use
gestures and body language appropriately; in otherds, to have both
linguistic and sociolinguistic competence. In margases, however,
pronunciation teaching still focuses on discretergmic awareness and
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production. It should be noted that most languagerners feel that
pronunciation is a crucial part of language leagniStudents believe the
best way to improve their pronunciation is to pi@st and many
pronunciation experts agree that pronunciationhimgcand learning must
be situated in communicative contexts and help estisdto use meta-
cognitive strategies in broader communication

A major objective of the pronunciation segment loé tourse will be to

improve students’ communicative competence by wgrkin troublesome

sound segments and on the supra-segmental elewfeptenunciation —

stress, rhythm and intonation — that promote thityalo be understood in

English discourse. The goal is not to help the estt&l achieve native-like
pronunciation, but rather to help them make thpaesh clearer and more
comprehensible. In this Unit you will learn thetaiques for imparting

these in your students.

@l 3.2 LEARNING OUTCOMES

After reading this Unit, learners should beeatol:
= explain how the English vowel and consonant sowands
produced.
¢ identify the English vowel and consonant soundsands.
= produce each of the English vowel and consoramds
» recognize the differences between pairs of vamdlpairs of
consonant sounds in words
= pronounce English words and phrases/sententles@rrect stress
and intonation
* recoghnize the function of stress and intonaitiothetermining if a
sentence is a statement, a question, a commaaduast or an
exclamation
* recognize pronunciation changes brought abouhlyges in vowel
or consonant positions.

» produce natural English stress patterns, usingniessl length and
vowel quality to differentiate between stressed amstressed words
and syllables.

» use pauses, stress and linking of words to prodatgal English
rhythmic structures.

* use appropriate intonation to convey meaning.

= produce and comprehend reduced forms of words arases.

i1 ]3.3 Teaching English Sounds

3.3.1 Teaching Vowel and Consonant Sounds

The English Language has 20 vowel and 24 cons@mmtds. The vowel
sounds are mainly of two typeshe monophthongs (pure vowels which
consist of single sounds as in seat/i:/, sit/i/) drihe diphthongs which
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consist of two vowels to produce a single sound &s age, cakelei /.

Before we go into the teaching procedure, let uelalook at the English
Language phonetic alphabet shown below.

| TeachingEnglish

=)o) u])[1s][es
] [9][a]
< A a) o] leil[ar][or]

| I 0 0 | B
o[l [e3] =[5 =]
D [ I [ 2 [

Having studied the phonetic alphabet chart, thisise will present to you
the procedure for teaching samples of these soUindsprocedure consists
of the following steps:

-the sound is presented first in the words it ascur

-the sound is presented in short sentences camgamords in which it
occurs

-the sound is contrasted with another sound usingcanique called
“minimal pairs”, first in isolated words and them short sentences. The
purpose here is to show the students the differdrateeen the sounds
contrasted.

3.3.2 Teaching Vowel sounds

The long vowel sound /i: /
Here are examples of words in which this sound sccu
bee- pronounced / bi:/

key- /ki:/
we- Mwi:/

meat /m:it/
seek Isi:k/
field ffi:ld/
seize [si:z
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NOTE: for many more examples of vowel and consosaninds, consult
your course materials on phonetics and phonologynsalt also the
National English Curriculum for Junior and Senicec8ndary Schools,
Vols 4 & 2, Intensive English for Junior & Senioe@®ndary Schools by
Oluikpe, et al (2000). Round Up English by Idowua, & (2001), for

examples of these sounds and how to select therteaod them.

Sample Teaching Procedure

Stepl Using a tape recorder or your voice, you infoilme tlass of the
sound to be taught. For instance, you say to #eselVe are going to learn
to pronounce the long vowel sound /i:/

Step 2 You pronounce the sound yourself explaining odlass the
position of the lips, tongue etc. The studentetidb you.

Step 3 Students repeat after you while you listen tarttaend check for
correctness of their pronunciation. Ensure thahpngiation is first by the
entire class and then by individual students.

Step 4-Pronounce some words containing the sound whilsttgents
repeat after you e.g., field, beans, Peter etc.

Step 5say short sentences in which this sound occurke\iliee students
repeat after you.
Examples- Musa_eats meat every day.

-We will clear the field tomorrow.

Step 6-write words and sentences as in steps 4 and 5eoohiilk board.
Read these to the students who in turn read afterwhile you listen and
correct poor pronunciation.

Step 7 let your students note the different ways thenslolt:/ is spelt in

English.

Examples:

ee ea e i ie ei

bee sea be police _ field _ seize
tree  meat Peter kerosine _ piece _deceive

Step 8make your students read a short passage, for égampgialogue in
which some of the words containing the sound(sytiare found. The
essence is to make the students pronounce thesdssbua larger context
than they would in single isolated words or sergsn¢Consult text books
in English language e.g., Intensive English foridu8enior Secondary
Schools for samples of passages)
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Step 9 dictate words and sentences containing the soursduttents to
write in their exercise books. You go round thesslahecking students’
work.

Notethat you started teaching the sound/i:/by isolatira;md then putting it
in context, first in single words and sentences tash in dialogues. This
technique is called situating or contextualizingpeTtechnique enables you
to teach your students that the ultimate use of sound learnt is for the
purpose of integrating it in words and sentences fieeaningful
communication.

Note also that after the oral practice of the sound, wwoate words and
sentences containing this sound on the chalk baaddmade the students
read these. Finally, you dictated words and seeteoontaining the sound
to the students to write in their exercise bookse Tvhole essence is to
enable your students recognize and pronounce thelsa oral and written
forms. You were also able to make them use allskils of listening,
speaking, reading and writing integratively thusowimg that language
skills are inter-related or linked. Recall thatdnit 1 of this course material
we discussed the relationship and the inter-reteesl of language sub-
systems and language skills.

The short vowel sound /i/

Examples of words in which this sound occurs

I y e ie

Sit nymph pretty ladies
village

fifth rhythm wicked cities
private

Rich symbol houses parties

You will teach this sound by contrasting it witretlong i: sound. We will
do this by following the teaching procedure a ih 8bove

Contrasting /i: / and /i/ sounds

To teach your students the difference between ttvesesounds you use a
technique called “aural/oral discrimination”, ofifgaof words. This entails
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the comparison of a set of words to bring out @vskhe difference or
similarity in their pronunciation

Procedure: Follow steps 4-6 as in 3.1
(@) Contrasting pairs of words

lil fi:/
lick leak
bit beat
fill feel

(b). Contrasting pairs of sentnwith words that contain the two sounds
(1) Hit the ball Heat the soup
(2) The dodoit the man. The malpeatthe dog.

SELF-ASSESSMENT EXERCISEX This will take you 5 minutes to answer.
1.Write 10 words which contain the sound /i/
2. Write 10 words which contain the sound /i:/

NOTE: Consult a Standard English Dictionary to confrm the right
pronunciation of the words you wrote.

The short front vowel sounds /e/ and /ae/
i Examples of words in which /e/ occurs

e ea a
met bread any
egg instead many
Help weapon

i Examples of words in which /ae/occurs
Man hand cap
Cat sat map
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Teaching procedure as in steps 1-8 in 3.1.

Contrast between /e/ and /ae/ Word Contrast: /e//de

men man
set sat
lend land

Sentence contrast
The men are working. The rnisaworking.
Lending money is a risky business.  The plah&nding.

Self-Assessment Exercise 2: This will take you Butes
to answer
1. Write 5 words which contain /e/ sound.
2. Write 5 words which contain /ae/sound
Consult a good dictionary to check for correctrafsshat you wrote.

The long back vowel /a: / in word and sentence caatts
Examples of words in which /a: / occurs

a ar ear er al au
pas: Part hear clerk half aun
father  Star heartt  sergear calf laugl
branct  Marcl calmr

Word contrast

[a:l [ al
cart cat
park pack
aunt ant
march match

Read- John Trim: English Pronunciation illustrated. Drawing
by Peter Kneebone, Cambridge: CUP. (1977 reprinted)

Sentence contrast

The motorpark is full of travelers backedthe books inboxes
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Check out this chart showing both vowel and consahaounds. Try pronouncing
the words to get the correct articulation. Practidt, it is fun.

The Sounds of English
Click to learn the sounds of che
phonetic symbols then test your

Vowels

0G0
Biocfafaa

l:s ' l I , Kwwi1z

You can also practice with this and use it witluystudents at the Primary and
Secondary school levels. It will help studentsredie correct letter-sound relationship.
Check it out: -

Aeir = B bi/ ..;‘:'; C/sir =2 D/di/ E!i!u
Flef/ — Gryif A H eich/ & l/ai >

J/yeis — K!kay.h' l.felf'.?"‘:.'__

M. em/ @ N /en/ . Oou Prpi.r

b

-—

Q/ kiufﬂ R ar/ — Sres: - Thir &

= & N - »

Uiu/ — V vis P W/ doubl iu/ m
x:altsf B quui: = z.fsnduﬁﬁ"t% p—

——

https://wwwi/teachingenglish.org.uk/article/usitexts-constructively-what-
are-texts

3.3.3 Teaching consonant sounds

The teaching of consonant sounds follows the saimeedure as in
teaching vowel sounds. A few examples are giveg farillustration.
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Contrasting the consonant sounds f and v.
Examples of words in which these sounds occur

/fl sound /v Isound
Fat physics laugh nva
Sofa Alphabet  rough Leave

Contrasting the two sounds in sentences
1. Thevan s full of books. Thean is full of cobwebs.

2.He has dine house. He has\ane garden.

Contrasting the consonant sounds9/ and /t /

10/ It/
thought naught
path part
thin tin
thank tank
thigh tie
both boat

Contrasting the consonant soundsd/ and /d /

o/ /d/
though dough
then den
they day
other order
these Ds
those dose

Contrasting the two sounds in sentences
They traveled thelay you returned.

The few examples given above are to show you haeaoh vowel and consonant sounds.
You should be able to teach any English sounduf fpllow the procedure outlined in 3.1 above.

Self-Assessment Exercise 3. This will take you Butes
to answer
Write four pairs of consonant sounds and contrasntin words.
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3.5 Teaching Stress
You will begin by explaining to your students whsttess is and its
importance in the sound system of the English laggu

Words

Your students need to know that words are strebgedyllables. You
should tell them that the parts of a word formedsbynd combinations are
called syllables. Tell them too that there are wood one syllable and
others of two or more syllables as shown below.

e Words with one syllable: it, an, a, boy, etc.

e Words with two syllables: mo/ther, bro/ther, su/gam/duct
Teach them that syllables are generally producéd feice but some
are produced with more force than others and thet syllables are
said to be stressed. Such syllables are said t® fprawary stress while
those stressed with less force are said to hageandary stress. Here
are some words with syllables of primary stresseulited:reason,
mother, three, thiteen
To teach words of different syllables make a tablethese words
beginning from those with fewer syllables to thesth more syllables.
Adapt the teaching procedure in 3.1.1 above enguhiat your students
understand the difference in the syllabificatiorthef words.

Grammatical use of word stress
Teach your students that stress is used to malgtiaction between classes
of words. A very good example is the distinctiotmzEen words which are
spelt the same way but by pronunciation, one isunrand the other is a
verb. Here are some examples. The stressed syllaé indicated by
capital letters.

Noun Verb
SUBject SUbJECT
INsult inSULT
PREsent preSENT
EScort esCORT

To teach the difference between the two sets ofisvadapt the procedure
in 3.1.1 above using word and sentence contexts.

Sentence stress

You should teach your students that stress is ofted to give emphasis on
some words at the sentence level when such wordscansidered
important to drive home the intended message ofsgieaker. Here are
some examples:

-I need the money today not tomorrow. Here todajrisssed

to indicate when the speaker needs the money.

-John is expected home at 60’clock.

-Musa did not go by air; he went by road.
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3. 5 Teaching intonation

Intonation is the rise or fall of the pitch of tkieice when a person speaks.
It is used to indicate what part of an utterancgpaaker wishes to draw
attention to. It is also used to distinguish betwaestatement made on a
falling pitch and a question asked on a risinglpitt is also used to signal
exclamation with a rising pitch.

Intonation types and uses
1. Statements

» Sheis coming.

* Olu likes ogbono soup

2. Questions
Is she coming?
* Does Olu like ogbono?

3. Commands
» Come here, John!
* Will you stop making noise, Mary!

4. Expression of surprise, admiration or anger

* You made it to our party!

* What a beautiful baby!

* You fool!

To teach intonation types adapt the teaching proeeith 3.1.1

A% 3.6 Summary

To speak a language, one must first of all recagm@ind use the sound
system. In learning the English language, this Ive® recognizing and
using the vowels and consonant sounds and thessied intonation
patterns of the language. A mastery of the soursiesy of a language
enables someone to comprehend and speak it well.

3.7 Glossary

Monophthongs: These are pure vowels which con§single sounds

as in seat/i:/, sit/if)

Diphthongs: These are made up of two vowels toyred single sound
as in age, cakelei /.
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I_I:: 3.9 Possible Answers to SAEs

SelfAssessment Exerci 1. This will
take you 5 minutes to answer.
1.Write 10 words which contain the
sound /i/

2. Write 10 words which contain the
sound /i:/

Answers To Self-Assessment Ecisel

1./ 2. 1i:/

bit beat
fill feel
kick wheat
pick feat
tick seat
fit peak
sit read
kith eat
pit meat
dick neat

Self-Assessment Exercise 2. This will take you Butes to answer.
i Write 5 words which contain /e/ sound
i Write 5 words which contain /ae/ sound

Answers To Self-Assessment Exercise2
i Write 5 words which contain /e/ sound
i Write 5 words which contain /ae/ sound

1. /el 2 lael
let mat
net pat
leg rat
wet fat
pet lag
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Self-Assessment Exercise 3. This will take you Butes to answer.
Write four pairs of consonant sounds and contresntin words

ANSWERS SELF-ASSESSMENT EXERCISB
Write four pairs of consonant sounds and contresntin words

ff/ sound / v /sound
Fan walv
Figure van
Fell Vau
Fault \agje
Fit ntgator
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UNIT 4 TEACHING LISTENING SKILLS

Unit Structure

4.1. Introduction
4.2  Learning Outcomes
4.3 Teaching Listening Skills
4.3.1 Whatis listening?
4.3.2 Factors that Determine Comprehension
4.3.3 Types of Listening
4.3.4 Goals/Purposes of Listening
4.3.5 Listening Skills
4.3.6 Phases in the Listening Process
4.3.7 Strategies for Developing Listening Skills
4.4 Summary
4.5 Glossary
4.6 References/further Readings
4.7 Possible answers to SAEs

@4.1 INTRODUCTION

In the previous unit, you learned the importancehef sounds, intonation
and stress patterns of the English language andwerme taught some
procedures for teaching these. What you learndtiahunit was to equip
you to effectively teach the two skills used foralocommunication,
namely, listening and speaking. In this unit ane tiext, we are going to
dwell on the teaching of speaking and listening.eSéh skills are
interrelated, because in a normal communicatiotinggtone can hardly
occur without the other. Speaking for instance duasof itself constitute
communication unless there is a listener or theeeliateners to what is
being said. Neither is communication complete wigbat is listened to is
understood by the listener(s). Both skills are \&sgential for personal and
social communication purposes.

Enjoyment of and participation in community lifedathought are possible
only by one’s ability to understand other membershe community and
for others to understand her/him. Teaching listgramd speaking skills
therefore, is of primary importance if learners trattain the objectives of
meaningful communication in schools and other rsgstiin the larger
society.

Although listening and speaking skills are congdeto be interrelated and
therefore ought to be taught together, we havearhés devote a unit to
each of them to enable us focus attention on Spexspects of each skill.
Bear in mind however, that while you are teaching skill, you are also
teaching the other.

In this unit you will learn how to teach your studi listening skills while
in the next, you will learn how to teach them spegkskills. However,
remember that there are four language skills. Seeiagram below:
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Four I'anguage skills

Source: j.ideasspread.org

@l 4.2 LEARNING OUTCOMES

After studying this unit, learners will be able to

. define the term ‘listening’

. differentiate between ‘listening’ and ‘hearing’

. describe factors that determine a listener’s aetmgnsion of utterances
. list and describe purposes for listening

. mention and explain types of listening skills

. describe phases or steps in the listening process

. describe strategies/ activities for developingients’ listening skills

. assess listening abilities/skills of your student

. conduct a listening comprehension lesson fovargidSS or SSS class
. engage learners in listening programmes

E== 4.3.1Whatis listening?

42

Listening is an active creative skiat enables someone to comprehend a speaker’s
utterance. It is a process by which we receivestant meaning from, and respond to
spoken messages (Emmert, 19%hat are the things involved in this act?The act
of listening involves hearing, thinking, as wellles/ing a good deal of interest to what the
speaker is saying. When we listen to someone spgakie hear sounds. These sounds are
a combination of several language components ssigfoeds (vocabulary), arrangement
of words, (syntax), stress and intonation (the aise fall of the speaker’s voice).

Comprehending a speaker’s utteranceimesjour mentally processing this language

components in order to create meanirgjgmificance from the speakers’ utterance.

See diagram below:
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Stage 1 Stage 2 Stage 3 Stage 4 Stage 5
Listening Understanding Remembering Evaluating Feedback

1
Stages of listening

Source: s3-us-west-2.amazonaws.com

In addition to mental processes, listening enthilse components: the speaker,

the listener and the meaning being share then do we ensure that our learners
understand when they listen?There are some factors that determine a listener’s
comprehension of utterance listened to. We will rpmesent and discuss below some
factors that determine a listener's comprehensfariterances.

4.3.2Factors that Determine a Listener's ComprehensionfoJtterances

Rivers (1981), states that the meaning or signifiecthat a listener attaches to a
speaker’s utterance is dependent on three facéongly, the linguistic information
perceived by the listener, the situational contart the listener's comprehension
of the speaker’s intentions. | will add two morettas. These are: the topic/subject
of speech and the listener’s interest and attitodbe speaker.

a The linguistic information emitted by the speaker.

This is what the listener perceives aurally ofsheaker’s utterance. Linguistic
information is made up of sounds, words and theargements and the rise

and fall of the speaker’s voice. Comprehension kxcas the listener creates meaning
from what she hears. The implication of this ig thbhen teaching listening skills,
selected listening comprehension exercises musaicomostly vocabulary and
grammatical structures your students are familidin.\iunknown words and grammatical
structures must be very few and should appearntegts where their meaning is easily
understood. When this is not so, comprehensianpgded.

a The situational context

This is the setting in which the utterance was nmadewill determine the meaning

the listener will attach to the utterance hearde Situational context will also determine

the listener’s expectation of what the speaker @asaly next. A listener’s understanding

of an utterance in any communicative setting vailgkely be affected by what the

listener knows and understands of the setting. p¥@srof typical communicative

settings are the market places/shops, classrodatgspof worship e.g., churches/mosques,
political rallies, social gatherings e.g., namimgeznonies, weddings, birthday parties etc.
What does this imply?

The implication of this is that you must teach iystudents variety of vocabulary and
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registers of communicative situations they arelyike come across in their
everyday lives. Equipping them thus will enablenthearn and understand what
vocabulary and registers speakers will likely usa given communicative setting.

» The listener’s understanding of the speaker’s intetions
Every speaker in any communicative setting hassom(s) for speaking. These are
her intentions or purposes for speaking. The gbahyg speaker is that her listener/audience
would understand her purpose for speaking. Thisilghadso be the listener’s purpose
for listening. This however is not the case somesinThere are instances for example when
you listen to some one and you do not understamgpkaker’s purpose. This may
not be because you do not understand the linguigbcmation in the speaker’s utterance.
Rather it may be due to a number of other fac®ush factors include, your lack
of knowledge of the topic/subject the speakerligrig about, or your lack of interest in
the topic or speaker or both.

Understanding the speaker’s utterance means uaddisy her intentions.
This understanding has to do with what we know &liba topic and the
speaker or persons like the speaker. (Examplespastors/imams, teachers,
parents, children, friends and political assocjatgaderstanding also depends
on the expectations the situation and previousartes have aroused the tone
and nonverbal behaviors (body language) of thekgpedll these constitute
what Rivers (1981) terms interactional content. daesh has shown that the
more the interactional content the more the ligtenaderstands of the
speaker’s utterance. This is because interactiooatent gives the listener
more insight into the meaning the speaker intertiddeshcode.

What does this mean to you as a language teacherfiis has implication for
planning your listening comprehension lessons. s you use must be
interesting and on topics/subjects familiar to ystwdents. Additionally, the
medium (e.g. video/audio cassette players, telawvigr live voice) through
which you deliver the listening comprehension pgesaust be appropriate.

» The topic/subject of speech
Comprehension requires a listener’s prior knowledfjthe theme or topic of
the speaker’s discourse. Why? This knowledge esahk listener to infer or
guess the speaker's meaning beyond what is codtaimethe linguistic
information.
Prior knowledge can be activated by the speakeougir preparatory
discussion of related topics and by ensuring thegt words in the listening
passage are known by the students or have beemt lparthem in recent
language lessons. If there are new words in theyex must ensure that they
appear in context where their meanings are easdgrstood.

Students’ familiarity with the topic or subject speech is very important.
Understanding is often impeded when we listen tmesamne speak on an
unfamiliar topic. If for example you select a text the area of Law or
Government or Economics or Education, you must mskes that your
students are conversant with the vocabulary andtezg and general notions
about the particular field of profession. If theniot the case, your students will
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have a hard time understanding the text selected.

» The listener’s attitude/interest to the speaker andopic
Attitude and interest play a vital role in achiayiour lives’ goals. Positive
attitude and interest will yield positive resulifie meaning a listener gets from
a speaker depends on the listener’s interest aihadat to the speaker and what
she is saying. When we do not show interest taealéicture or television/radio
programme for example, we will very likely missat bf what the speaker is
saying.What do you think is the reason for this?A listener who has a pre-
conceived and biased opinion of the speaker, the tand maybe even the
place where the speech is made will not make muahob the speech.
Therefore, as a teacher, you must encourage yodersts to listen with interest
and pay attention when someone is speaking to @menalso keep an open
mind. A useful way of kindling your students’ ingst is by selecting texts they
can connect with. Examples are texts on family,iadppolitical economic
issues at national and international levels. Youstmaiso ensure that the
language of the text (vocabulary and registersatiyour students’ level of
understanding.

Self-Assessment Exercise 1. This will take you Butes to answer.

1. List and describe three factors that determiligener’'s comprehension of
utterances.

2. How important is it that a teacher considersehfactors when planning a
listening comprehension lesson?

4.3.3 Types of Listening
There are five main types of listening:
¢ Informational Listening: In this type of listening, we listen for the
content of the message to get the gist of the rges$@r example,
when we are listening to a lecture in a classroans being given
instruction to carryoutWait a minute, what type of listening do
you engage in on a daily basisWhat we do on a daily basis is to
listen for information whether it is coming from lacture, an
announcement or sermon. This entails listening domessage,
instruction or guidance on how you go about cergaitivities.
e Critical /Evaluative Listening: Here, we judge/evaluate the
message we received in terms of its worth or whetleeagree with
the speaker or not. For example, we do this attdspaliscussion
sessions etc.
» Appreciative /Aesthetic Listening: This type entails listening for entertainment
(enjoyment). For example, listening to music, dragoncerts, poems, entertaining
radio and television programmes etc.
» Therapeutic/Empathetic Listening: Listening to support or encourage others,
for example, a sick persamgry person, disturbed/ worried person
» Inferential Listening: We do this when we interpret a speaker’'s message
beyond what s/he has said.
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If you look at all the above types of listeninguywill find that they are for academic
purposes as well as for personal and social puspd8®1 must teach your students
to develop the ability to perform all types of éistng.

Basic steps of Listening
Listening according to Ngulube (2015), comprise&im@sense of spoken language
by employing visual input, relevant prior knowledaed the contextual analysis.
Real listening is an active process that has thewng three basic steps. These are:
- Hearing: Hearing just means listening enough to catch whespeaker is saying.
- Understanding: The next step of listening happens when you vahat you have
heard and understand it in your own way.
-Judging: After you are sure that you understood what tleaker has said, think
about what you have heard in order to ascertairiivené makes sense or not.
Now, do you think there is any difference betweendaring and listening?
Hearing refers to the sounds that enter your #aissa physical process which provided you
do not have any hearing problems, happens autcafigticistening, however, requires
more than that: it requires focus and concentratfmit, both mental and sometimes
physical as well.
Listening means paying attention to the use ofuagg and voice, and how the other
person uses his or her body. In other words, itnadeing aware of both verbal and
non-verbal messages. Your ability to listen effeglyi depends on the degree to
which you perceive and understand these messagésnibg is not a passive process.
In fact, the listener can, and should, be at laastngaged in the process as the
speaker. The phrase ‘active listening’ is usedescdbe this process of being fully
involved (Young, 2015).

SelfAssessme exercise . This will take you 5 minutes to answ
List out types of listening.

4.3.4 Goals/Purposes of Listening

Listening skills should be taught not as an enthemselves but as means for
attaining specific communication purposes. Belowe aome purposes for
listening. You can see that they are closely rdla® types of listening
discussed above. In this section you will learulifferent purposes of listening
and the activities for teaching students the sftallsattaining these purposes.
The National Curriculum for Junior and Senior Setzy Schools (1985) has
listed the following as goals for teaching listemin

e Listening for main ideas

e Listening to follow directions and to note detailxd
sequence
Listening to understand a speaker’s purpose, todereod
Listening to the same ideas repeated in differemwte
Listening for verbatim recall
Listening for implied meaning
Listening for critical evaluation in order to expseone’s
opinion or to judge
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Other important purposes for listening are
Listening in a conversational interchange
Listening during group discussions
Listening to identify another viewpoint
Listening to radio and television programmes
Listening to someone speak over the phone
Listening for a sequence of ideas or plot of aystor
Listening to anticipate an outcome
Listening for exact statements of a speaker
Listening to identify lexical and grammatical esor
Listening to distinguish facts from fiction
Listening for appreciation and pleasure
Listening for new vocabulary/words
Listening to recognize relationships expressednptied
Listening to learn various subject matter areas

O 0000000000 O0OO0Oo

The above list of purposes may seem too many to byguthese are
essentially the purposes or reasons why anybodydweant to listen. It
takes some learning and practice to acquire skilisthese purposes,
whether in our mother-tongue or in another languégthe case of English
as a second language, students at various schaasé Ishould be taught
how to acquire and use these the skills needetiaim ahe above purposes.

Self-Assessment exercise 3. This will take you 5mates to answer.
Describe three purposes for which you often listen.

4.3.5 Listening Skills

Broadly speaking, listening skills can be clasdifimto two, namely,
bottom up and top-down processing skills.

e Bottom-up Processing Skills
These are basic fundamental listening abilities ah@erson must acquire in
order to listen with understanding. The bottom-upcpssing skills are
those used for decoding of language into meaningfiis. Bottom-up skills
you will have to develop in your students inclube #ability to:

discriminate between intonation contours

discriminate between phonemes

distinguish morphological endings

select details

recognize fast speech forms

recognize stressed syllables

recognize reduced forms

recognize words as they link together in connesteghms
recognize sentence level features in speech/@ebdise.
recognize organizational clues.

AN N NN N N N NN
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e Top-Down Processing Skills
These are higher levels of listening skills neetedrder to succeed in

the art of |

istening. Top-down processing refersthe attribution of

meaning drawn from one’s own personal experiencésnguage input.
Top-down processing skills include the ability to:

AN NI N N N N NN

identify a speaker’s emotions

get the gist of the speaker’'s message

recognize the topic of the speaker

use discourse structures to enhance listeningegtest
identify the speaker’ stone

evaluate the speaker’s views

find the main detail(s)

make inferences

recognize organizing principles of extended disseur

Self-Assessment Exercise 4. This will take you Butes to answer.
1. How can listening be improve

4.3.6Phases i

n the Listening Process

A way of helping your students develop effectiwtdning ability is to teach
them the phases in listening. Your students knowihegse phases would
make them consciously aware of their importancdistening. There are
three phrases in the listening process.

Pre-Listening phase
At this phase your students need your assistan@etimating what they

already know

about the idea they are about tonliste The effective

listening habits you should aim at developing irurystudents include

teaching them:

use their background knowledge on the subject to
understand the message being transmitted.

have a specific purpose for listening and attermpt t
ascertain speaker’s purpose

tune in and pay attention

avoid being distracted

During Listening
Effective listening habits you should teach yourdgnts to develop
include during a listening exercise are:
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giving complete attention to the listening task and
demonstrating interest.

searching for meaning.

constantly checking their understanding of message
connections, making and confirming predictions, mgk
inferences, evaluating and reflecting.

knowing whether close or cursory listening is regdj
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adjust their listening behavior accordingly.

e being flexible note makers, outlying, mapping,
categorizing, sifting and sorting information rees.

e taking fewer, more meaningful notes.

e distinguishing the context and meaning of words.

After Listening
At this phase, students act upon what they havedhealarify meaning
and extend their thinking. Useful effective listegi habits to be
developed in your students include encouraging tteem
e Withhold judgment till comprehension of messageosiplete
o follow up on presentation by reviewing notes, ¢ang and
reflecting and acting on the message received
e evaluate message based on facts presented andysréwiowledge
of the topic presented.
e draw conclusion based on facts presented
present by speaking or writing one’s own pointsiefvs on the
message heard.

Self-Assessment Exercise 5. This will take you 5 mintesnswe
1. Explain 4 benefits of note-taking?
4.3.7 Strategies for Developing Listeningk@ls
People often assume wrongly that because we haseveashould be able to listen
effectively. This is not so because many people thdne ears often fail to display
efficient listening. Some have the illusory feebngf words going in through one era
and going out through the other. Some forget thexgsoon as they hear them. What
do you as a teacher think of this situation? It nsahat listening skill needs to be
strategically taught just like the other languakjéiss
Perhaps the most valuable way to teach listeninlls sk for you the
teacher to be a model, creating an environmenugirgositive interaction,
actively listening to your students and responding an open and
appropriate manner. As much as possible, you shoyldo minimize
distractions and interruptions. It is importantttlyau provide numerous
opportunities for your students to practice listgnskills and to actively
engage in the listening process. There are sestedégies that you can use
to prepare your students for listening experien¥es. can:
1. Ask your students to listen to radio, televisior dive speeches at

home and social events, using the sample listeginde below. The

listening guide serves to focus the students’ titteron the content,

organization, or devices used by speaker/speakesh@vn below.

Students are to complete the guide after listersind make their

reports to the class.

Sample Listening Guide
¢ Name of Student:
¢ Nature of Spoken Presentation: e.g. political, alpeiconomic,
cultural etc.
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e Where heard:

e Name of Speaker:

e Topic/Subject

e Speaker’s expressed purpose:
Main ideal(s) and implied ideas presented:

¢ Noteworthy features of presentation: e.g., the lepestone,manner
of presenting her/his points of views, the way she/argued his/her
arguments

e Student’s reactions to speaker’s views

¢ In what ways was the talk effective or ineffective?

(Adapted from Devine,1982)

2. Teach your students to look out for the follogvimhen listening to a
speaker:
e Structure of the speech (e.g., debate, short st@gsay, poetry, play) Organizational patterns
that is, the order of the presentation e.g. |dg@d&onological/sequential.
e Transitional devices such as words or phrases tosedicate:
v' Examplesfor example, for instance, thus, in other wordsaras
illustration.
v Time:first, second, third, meanwhile, next, finally |ast, today,
tomorrow, soon.
Addition: in addition, also, furthermore, moreover, another.
Result:as a result, so, accordingly, therefore, thus
Contrast:however, but, in contrast, on the other hand,
nevertheless.
Apart from the above, listeners staantulcate the following listening habits:
e To specifically focus on the messages being comoadeel,
avoiding distractions and preconceptions.
e Togain a full and accurate understanding intcsghemaker’s point of
view and ideas.
e To critically assess what is being said.
e To observe the non-verbal signals accompanying sHa#ing said
to enhance understanding.
e To show interest, concern and concentration.
e To encourage the speaker to communicate fully, lgpserd
honestly.
e To develop a selflessness approach, putting thekspdirst.
e To arrive at a shared and agreed understanding@m@ptance of
the views of both sides.

AN

3. Teach your students how to make notes. Noteimg&githe act of
listening and jotting down salient points heardhAlugh, listeners need
not capture on paper everything they hear, ther¢imes that students
need to focus on the message and so will neectodeertain key
words and phrases. Students can adopt the VerlSatitapage
Procedure (VSPP) to develop note-making strategigls your students
to divide their notebook/paper so that 40% of gzadpe lies to the left
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and 60% to the right (Palmatier, 1973). Studentsishtake brief notes on the
left-hand side only. They should use the right-hsideé to develop their notes
after listening, reorganizing and expanding whaytscribbled on the left hand

side.

Importance of Note-taking during Lectue

It provides students with an invaluable writtecard of important
details of a lecture.

Note-taking retards forgetting in those materietgnt may easily be
recalled.

It affords students permanent record for revigiarposes.

Taking notes during lectures is an essential glestudying because
it involves students in the learning process, dedefore helps
students to concentrate better.

It helps to show some relationship between diffieideas from
different sources.

Since visual, auditory and muscular senses @ dgring note
taking it tends to impress the material more viyidito one’s mind
thus, helping in the retention of the material.

Strategies for Note-taking
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Only write out the important details of a lecture

Note taking should be written legibly so thawill be easier to read
at a later time.

Lay out notes from a lecture in a clear anddagmanner. This will
help to recall the materials more easily.

Keywords and important details should be undediand circled.
One can also draw diagrams instead of desyithie ideas in words.
Apart from the above, students taking notes flectures should
endeavour to understand the lecturer’s style andligeities such as
the lecturer’s accent, pronunciation, delivery @ritence, gestures
and sense of humour.

-The use of abbreviations and symbols are necessalsy/in note
taking. It saves considerable, time, which is patéirly valuable in
note taking.

Sample VSPP
40% 60%

. Develop a curriculum plan for teaching listeningllsko your students.

Here is a format you could adopt. The format istakom the National
English Curriculum for Secondary Schools, publistgdthe Nigerian
Educational Research and Development Council (NERDC
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Unit Topic| Performanc Conten Teaching procedure: tcher’'s & | Materials/Teact
Objectives class activities ng
aids
Students will b a. Writter 1. Teacher explains to stude 1.A passac
able to: passage(s) |the o _ recorded
a. listen and to be read | meaning of main ideas in on a
a. identify main out orally speech or written text and the tape and
Identify ideas in a by the importance of developing the a player
main passage. teacher. ability to identify main ideas. 2.A reading
ideas in a
passage
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b. Answe | b. listen an b. tape passag
questions ol summarize th recorde: 2a. Teacher plays a recort
a
passag! main ideas i passage(s) | passage or reads a passage \
speech(es) heard| shor students listel
passage(s) ree conversatior | 2bTeacher asks student:
S) identify main ideas/points in t
passage they listened to
explain why they consider t
points they chose as main ide
2c. Teacher asks student
summarise the main ideas
their
own words
Follow Students will b Selecte 1.Teacher plays a recorc 1.A tgpe
recorde
directions/p | able to follow recorded ¢ | passage or reads a sele 2. A recorde
ocec
ure or simple anc reading passage containing instructic | passag
sequenc comple> on _ _
of _ directions/instruc | passages « | how to perform certain tasl 3. A reading
performing i| o _ _ passag
task, al ns on how tc appropriat | 2. Students listen to tlpassag
assignmen | a. do an assignmg| difficulty and perform tasks/activiti
or ar
activity. or an activit level required by the instructior
b. use an applian | containing
or medicine instruction:
c. get to or locate | on how tc
destinatiol perform
certair
tasks/activiti
S
Students will b 1.Selecte Teacher asks students to liste| Radio anc
. : : . . . - televisior
a. ldentify | able to listen i radio ol specific radio or televisic sets in the cla:
mair
ideas/points | order to televisior programmes featurin where it is
ofa o _ discussion possible t
discussion (| a. identify point | programme | in the classroom or at hon have thes:
Debatt made by othe featuring Teacher listens to the sa
b. Argue & | b.agree or disagr| discussion: | programmes and asks stud:
point
made by with an opiniol debate questions that will make the
Speake made by anoth | 2. Selecte | identify main points made by
c. Disagree¢ | persol topics fol speaker, disputespeaker’s
or point
agree with a studentst | of view etc
Opinion discuss ¢
expressed [ debate ot
someone
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How to Improve Listening

Apart from strategies earlier discussed in thig,uistening can be improved
through the following ways:

Maintain eye contact with the instructor. Of coungau will need to look at
your notebook to write your notes, but eye conkaetps you focused on the job
at hand and keeps you involved in the lecture.tusmn the content, not
delivery.

Avoid emotional involvement. When you are too emadlly involved in
listening, you tend to hear what you want to heaotwhat is actually being
said. Try to retain objective and open-minded.

Treat listening as a challenging mental task. histg to an academic lecture is
not a passive act. You need to concentrate on iwisatid so that you can
process the information into your notes.

Stay active by asking mental questions. Activeehigig keeps you on your toes

Use the gap between the rate of speech and yauof#tought. You can think
faster than the lecturer can talk.

Let the speaker or what is being listened to filisfore you begin to talk.
Speakers appreciate having the chance to say biegythey would like to say
without being interrupted. When you interrupt,oibks like you are not
listening, even if you really are.

Listen for main ideas. The main ideas are the mngsbrtant points the speaker
wants to get across. They may be mentioned atainiecs end of a talk and
repeated a number of times. Thus, when listenin¢pfay stretches, focus on
key words and issues.

Worry, fear, anger, grief and depression shoulgktissoned.

Individual bias and prejudice towards the speakertopic being listening to
are factors that can militate against effectiveefitng.

Semantics and language difference can also impieetive listening.
Be attentive, yet relaxed.
Try to feel what the speaker is feeling.

Also pay attention to what are not said; such deebings, facial expressions,
gestures, and postures and other non-verbal cues.

Try not to focus on speaker’s accent or speech er&m to the point where
they become distractions.

Do not be distracted by your own thoughts, fealjray biases.
When dealing with difficult people, spend moredifistening than speaking.
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Iul 4.4 Summary

Effective listening skills help students to listeaningfully to utterances.
What you have learned in this unit will help yowel®p your students’
listening skills for academic, personal and intersonal purposes.

4.5 Glossary

Hearing: refers to the sounds that enter your ears. It ghygsical

process that, provided you do not have any hegminglems, happens
automatically.

Listening: requires more than mere hearing. It requires foand

concentrated effort, both mental and sometimes ipalyas well as
paying attention to the use of language and vaoe, how the other
person uses his or her body. In other words, itnedseing aware of
both verbal and non-verbal messages.

@J 4.6  References/Further readings

Brent, R. & Anderson, P (1993). Developing clelds classroom
listening strategiefkeading Teached7(2), 122 — 126
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Emmert, P (1994). A definition of listeninghe Listening Post 516

Lynch, T. (2009). Teaching Second Language Listgridxford: OUP

Nichols, R. G (1973). Factors in listening compreien.Speech
Monographs, 15

National Teachers’ Institute (2021). Language Comication Skills.

SDGs Workshop Manual fonfary School Teachers. Kaduna: NTI Press.

Palmatier, R. A (1973). A note taking system farfeng.Journal of
Reading, 17

Young, (2015). Fourteen-year follow-up of childneith and without
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Iﬁl 4 4Possible answers to SAEs

Self -assessment Exercise This will take
you 5 minutes to answer.

1. List and describe three factors that
determine a listener’s comprehension
of utterances.
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Answer to Self-Assessment exercise 1
1. List and describe three factors that determinstanier’s
comprehension of utterances.
The listener’s understanding of the speaker’s titea

The topic/subject of speech
The listener’s attitude/interest to the speakertapdt
The linguistic information emitted by the speaker.

SelfAssessment Exercise 2. This v
take you 5 minutes to answer.
1. List out types of listening.

Answer to Self-Assessment exercise 2
1. List out types of listening.
- Informational Listening
- Critical /Evaluative Listening
- Appreciative Listening
- Therapeutic/Empathetic Listening
- Inferential Listening

SeltAssessment Exercise 3. This v
take you 5 minutes to answer,
Describe 6 purposes for which you
often listen.

Answer to Self-Assessment exercise 3
Describe six purposes for which you often listen.
Listening to radio and television programmes

- Listening to someone speak over the phone
Listening for a sequence of ideas or plot of aysto
Listening to anticipate an outcome
Listening for exact statements of a speaker
Listening to identify lexical and grammatical esor

Self-Assessment Exercise 4. This will take you Butes to answer.
How can listening be improved?

Answer to Self-Assessment Exercise 4

- How can listening be improved?
Maintain eye contact with the instructor.
Focus on the content, not delivery.
Avoid emotional involvement.

56



Edu220 English Language Methods

- Stay active by asking mental questions.

- Use the gap between the rate of speech and yauof#tought.

- Let the speaker or what is being listened to filisfore you begin to talk.
- Listen for main ideas.

- Worry, fear, anger, grief and depression shoulgktissoned.

SelfAssessment Exercise 5. This will take you 5 mintesnswe
Explain 4 benefits of note-taking.

Answer to Self-Assessment Exercise 5
1. Explain 4 benefits of note-taking?
- Note-taking retards forgetting because matel&dst may easily be

recalled.

-It affords students permanent record for revigiarposes.
-Taking notes during lectures helps students t@eoitnate better.
-It helps to show some relationship between differ@eas from
different sources.
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UNIT 5 TEACHING SPEAKING SKILLS

Unit Structure

5.1 Introduction
5.2 Learning Outcomes
5.3 Teaching Speaking Skills

5.3.1 What is speaking?

5.3.2 Goals of Teaching Speaking.

5.3.3 Language Features involved in Speaking

5.3.4 Factors that Influence One’s Ability to Speak
5.3.5 FunctiorisSpeaking

5.4 Summary

5.5 Glossary

5.6 References/Further Reading
5.7 Possible answers to SAEs

@ 5.1 INTRODUCTION

Recall that in the previous unit, we noted that ocemmunication involved
speaking and listening and that in a normal compaiin situation,
neither could occur without the other. In that wnét discussed the teaching
of listening. In this unit, we are going to discigeaking skills and what
you should do to teach them well to your students

|52  LEARNING OUTCOMES

After studying this unit, learners should be abte t

define the term ‘speaking’

state the objectives of teaching speaking

name the language features involved in speaking

mention and explain micro-skills and strategieolagd in speaking
discuss the functions of speaking

engage in speech delivery and public talk

outline the lesson procedures and activities facheng speaking
teach ‘speaking’ to English language learners

5.3 TEACHING SPEAKING SKILLS

5.3.1 What is Speaking?

Speaking is a complex cognitive process. It is ateractive process of
constructing meaning, which typically involves rietigg, processing and
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producing, information. This can be through the ofseerbal or non- verbal
symbols. Speaking is context bound, that is, itesnfand meaning depend
on the context in which it takes place. The contegludes the participants
(speakers and listeners), their collective expesaen the physical
environment and the purpose for speaking. Speakitige productive skill
in the oral mode. Like the other skills, speaksgiore complicated than it
seems and it involves more than just pronouncingdso In societies
where language has a written form, oral languagssiglly the form that is
used by most people. Speech is a crucial aspechilfren’s experience
and continues to be a powerful means for persaoalal, intellectual and
further language developmenHow do you think students can develop
effective speaking skills?

Students develop effective speaking skills whely tiscuss, hypothesize,
clarify ideas, explore new concept and vocabulaolye problems and
share literary experiences. A cooperative leargingironment that values
risk-taking and support helps students become denfiand competent
users of spoken language. Speaking is the actooeps of transmitting and
exchanging information, ideas and emotions usir language. Whether
in daily informal interactions or in more formaltBegs, communications
are required to organize coherent messages, défieer clearly and adapt
to their listeners. Learning to speak a languagelwes a mastery of the
sounds and sound patterns of the language. Erghsfuage as a language
of international status attracts to itself a higdvel of recognition and
standard. Therefore, it behooves every learnerspedker of the language
to imitate as much as possible the standard orstaadard speech sounds
of the native speakers of the language. Why is tieisessary? This will
help in achieving comprehensible communicatiorhalanguage.

Speech is primary to all other language skild/hy do you think that
speech is primary to all other language skillsThe speaking skills are
closely related to the listening skill in that usef English begin to speak
by imitating what they hear from people in theiregeph community.
Furthermore, the spoken and written forms of anyglage are
undoubtedly so closely related that improper maaimn of one adversely
affects the other. Thus, competence in spokeniéinglways affects one’s
level of performance in the written form. Communica therefore is
important. The diagram below illustrates this:

59



EDU220 English Language Methods

G ornrrnreriicatior:

Moreover, there should be a sustained effort oaldpg for it is only when
proper speech habits have been acquired that tir@ele can develop
efficient reading and writing skills. However, wheéhe two modes of
communication are contracted, it is evident tha& ¢ihal communication
poses much difficulty than the written mode.

The absence of physical representation when contating in the written
mode makes communication easier. Oral communitadjgpears to be
more complex and excessively demanding in apptinatbecause the
speech maker has to be physically present. Theepsoof speech delivery
is compelling but not one that is not achievableabse majority of the
problems associated with speech making are surmablentCan you
identify some of these problems?Identified problems include: lack of
comportment; phobia at facing audience of peopéigeting and lack of
ability of producing grammatical and well-structdreentences. All these
can mar or make one’s speech.

5.3.2  Goals for Teaching Speaking
The purpose of teaching your students speakints s&ito ensure that they
can:
e recognhize English sound patterns and produce HEngdisunds
correctly
e express their thoughts using words, sentence gtegtnd registers,
appropriate for given social settings/situationgjiance and subject
matter of discussion
e express themselves using correctly, the stressnatiopn patterns
and rhythm of English.
e organize their thoughts in a meaningful and logarder.
use the English language as a means of expressilgsvand
judgments.
speak the English language fluently.
develop learner’s speech as a complement to thiekihg and writing.
encourage clear, vigorous and fluent speaking.
stimulate the imagination through spoken language.
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give training in listening.
help learners cope with various utilitarian actastsuch as giving vote of thanks,
asking questions in public meetings, conveying @gss, and attending interviews.

Micro skills involved in Speaking

Here are some of the micro-skills involved in spegk The speaker has to:
pronounce the distinctive sounds of the languagartyl enough so that people can
distinguish them. This includes making tonal distions.

use stress, rhythmic and intonation patterns ofldhguage clearly enough so that
people can understand what is said.

use the correct forms of words. This may meangkamples, changes in the tense,
case, or gender.

put words together in correct word order.

use vocabulary appropriately.

use the register of language variety that is appatep to the situation and the
relationship to the conversation partner.

make clear to the listener the main sentence doests, such as subject, verb,
object,

by whatever means the language uses.

make the main ideas stand out from supporting ideasformation.

make the discourse hand together so that peopléottaw what is being said.

Strategies for effective Speaking
Learners should also learn the following strateg@iesrder to improve their speaking
skills. The strategies are as follows:
participating in dialogue, group discussions amanfal meeting
identifying and staying on the topic
making relevant contributions and offering opirs@nd ideas
asking and responding to questions
taking turns and making notes
summarizing and paraphrasing content
managing meeting using agenda and records of nsinute
responding appropriately to listeners’ reactions
planning, preparing and presenting formal speeches
outlining key information on cue cards
rehearsing delivery and keeping within time limits
selecting visual aids and props
learning and using recovery strategies when inpéed
anticipating listeners’ expectations and reactions
evaluating performance by asking for feedback fp@ars, using criteria checklists
and comparing two speakers

5.3.3 Language Features involved in Speaking

There are two groups of features involved in spepkiThese are the
segmental and the supra segmental features ofadge. The ability to use
these features enables someone to speak a lantuegidy. Although we
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had discussed these under the unit on teachinglspume will discuss them
again in this unit because of their importancepeech development.

0 Segmental Features

Segmental features are the basic units of soundshvdombine to form the
spoken language. These are called phonemes andséiney to distinguish
words from one another. How can your studentsrajsish words from one
another? You can teach your students this distindtirough discrimination
exercises of sounds using minimal pairs. For examplaching the English
vowel sounds in words like bee and tea, see, amdRefer to Unit 3 of this
course material where we have many examples ofdsaliscrimination
exercises.

¢ Supra segmental Features
Supra segmental features include; stress, rhgitointonation.

¢+ Stress:This is the combination of length, loudness andpipplied to
syllables in a word. All words that have more tlware syllable, have
word stress. What this means is that at least érieeosyllables is
longer and louder than the other syllable(s). Mwgn your students
may simply learn word stress as they acquire newabwolary. You
should however teach your students some rulesdimtifying word
stress such as shown in the following:

¢ Compound nounThe first part of the compound word is stressed. Fo
example; BLUEbird, BLACKboard, NOTEbook etc
¢+ Phrasal verbs versus Compound nouns:
letbOWN LETdown
In the above examples the stress pattern is differ€or
phrasal verbs the stress is on the prepositionewinil the
compound noun the first part gets the stress.
+ Words with same spelling but different pronunciatésmd meaning.
In this case, the part of speech changes with tird stress.

Noun Verb
‘record re’cord
‘progress pro’'gress

In the above example, if the word is used as a hienfirst syllable gets the
stress while, the second syllable gets the stregerbs.

« Rhythm: This is the regular patterned beat of stresseduastressed
syllables and pauses in a sentence. For exampl&VANETS to EAT
later.

+ Intonation: This is the variation of pitch of the voice whereaging.
In English, intonation is used to convey some id@asoncepts, such
as surprise, irony or to change a statement teeatmun. For example:

He did not say you stole my red shirt
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Nothing is particularly stressed in the above serg#eso the meaning is
quite obvious. However, the meaning of the saméeser will change
depending on the word that is stressed.

HE did not say you stole my red shirt.
Someone else said it not him.
He did not sayy OU stole my red shirt.
It is not you but someone else

He did not say yo8TOLE my red shirt.

Maybe you borrowed it.

Self-Assessment Exercise 1. This will take you Butes to answer.

1. With some illustrations, distinguish betweenrsegtal and supra segmental
features of English language, and explain why iigsortant that you teach these
to your students.

2. What are the micro skills involved in speaking?

5.3.4 Factors that Influence One’s Ability to Speak

The ideal goal for teaching your students to spieafor them to

acquire native-like pronunciation. However, certiaictors make this

goal unattainable. What are these factors? Theserfainclude:

Age: Some studies have revealed that after pubertyralaation (the
assigning of linguistic functions to the differelntain hemispheres) is
completed and adults’ ability to distinguish anddurce native-like
sounds is limited. This is also referred to as thaitical Period
Hypothesis”: This hypothesis states that if humanslo not learn a
second/foreign language before a certain age, thelue to changes
such as maturation of the brain, it becomes impodsle to learn a
second/foreign language like a native speaker. (Gnam, 1994).

2. Home/ School/CommunityEnvironment The amount of exposure to
spoken English that your students have at homeddicloonmunity will
affect their speech pattern.

3. Individual Ability: Due to biological and physiological differences,
some of your students will be more sensitive to hatler at imitating
sounds than others.

4. Attitude: Students’ attitude toward the target languagetuoeiland
native speakers can support or impede their spd@atlopment.
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Self-Assessment Exercise 2. This will take you Butes to answer.
Describe three factors that are necessary foramdevelop his/her ability to
speak.

5.3.5 Functions of Speaking
Speech is usually used for purposes of interactiansaction and performance.
Talk as Interaction

You are not new to conversation. Talk as interaci® the same as
conversation. When you meet people, you excharegtiggs, engage in
small talk, recount recent experiences etc. Youlshse because you
want to be friendly and wish to establish a relagtip with others. The
main features of talk as interaction include tH®ofeing. It:
» acts as a social function.
= Shows role relationship.
» reveals speaker’s identity.
» isformal or casual
» reflects degree of politeness, familiarity
What must you do so your studentseféactively use talk as interaction?
For your students to effectively use talk asrentéon you need to teach them
how to do the following:
o Open and close conversations
Choose topics to speak on
Engage in small talk
Joke
Recount personal incidents and experiences
Take turns in discussions, debates etc.
Use appropriate style of speaking for formal aridrmal
settings and respecting standard speech etiquette

OO0 O0OO0OO0Oo

o0 Talk as Transaction

Examples of talk as transaction include, classrapoup discussion,
asking someone for direction, buying something ishap, ordering
food from a menu in a restaurant etc. For youresttglto use talk as
transaction effectively, what do you need to do? Wl need to teach
them the following skills.
0 Explaining a need or intention
Describing something
Asking questions
Making requests
Asking for clarification
Confirming information
Justifying an opinion
Clarifying understanding
Making comparisons
Agreeing and disagreeing with somebody
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0 Talk as Performance

This last type of talk refers to public talk, that talk that transmits
information before an audience. This is one areerIstudents are
afraid. Why do you think your students are afraid use talk as
performance? They panic when you ask them to staefdre an
audience to make a speech, for example at debéveswill have to
teach your students the following skills to be effifee speakers. Teach
them how to:
o Use appropriate formats of presenting information i
logical/chronological sequence.
o Maintain audience involvement creating an effecthan
audience.
0 Use appropriate vocabulary and registers for gaugtiences
o Use appropriate opening and closing remarks.

Self-Assessment Exercise 3. This will take you Butes to answer.
1.State three functions of speaking.

7 54 Summary

Speaking is crucial to communication. You should nitay your
students’ pronunciation/speech production patteins English to
determine what skills they already have and whatasr need
development. By determining what speaking tasks wbudents can
perform and what specific skills your students nésdurther acquire,
you can help them improve their speaking and olveral competency.

5.4 Glossary

Context-bound: Speaking is context bound, that is, its form andmey
depend on the context in which it takes place.

Segmentals:Segmental features are the basic units of sounashwbmbine

to form the spoken language. These are called phes@and they serve to
distinguish words from one another.

Supra-segmentalsSupra segmental features include; stress, rhytlimraonation.
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‘ﬁ’ 5.8 Possible Answers to SAEs

Self-Assessment Exercise 1. This will take you Butes to answer.
What are the micro-skills involved in speaking?

Answer To Self-Assessment Exercise 1
What are the micro skills involved in speaking?
- pronounce the distinctive sounds of the languagarlyl.
- use stress, rhythmic and intonation patterns ofshguage clearly.
- use the correct forms of words.
- put words together in correct word order.
- use vocabulary appropriately.

Self-Assessment Exercise 2. This will take you Butes to answer.
Describe 3 factors that are necessary for oneveldg his/her ability to speak.

Answer to Self-Assessment Exercise 2
Describe three factors that that are necessamyrierto develop his/her
Ability to speak:

1. Age

2. Home/ School/Community Environment

3. Individual Ability

4. Attitude

Self-Assessment Exercise 3. This will take you 5 mites to answer.
State three functions of speaking

Answer to Self-Assessment Exercise
1. State three functions of speaking.
Speech is usually used for the following purposes:
1. Interactions
2Transactions
3. Performances
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UNIT 6 TEACHING READING SKILLS

Unit Structure

6.1
6.2
6.3

Introduction
Learning Outcomes
Teaching Reading Skills

6.3.1. Whais Reading?
6.3.2 Goals of Teaching Reading

6.4. Reading Approaches aradhdds
6.4.1 Language Expece Approach
6.4.2 Basal Readimproach

6.5. Types of Reafi

6.5.1 Loud and Silent Reading
6.5.2 Skimming anchBning
6.5.3 Extensive and Intensive Reading

6.6 Barriers toddang

6.7 Summary

6.8 Glossary

6.9 References/Further Reading
7.0. Possible Answers to SAEs

&I 6.1 INTRODUCTION

The teaching of reading can be viewed from two pexBves. First, it
can be taken to mean the teaching of initial re;adim the second
language, English. Secondly, it may refer to teaghaimed at
improving the reading skills of those who have adie learned to read
in English. In this unit, our aim is to focus onproving students’
reading skills, which is the second perspective.

]

6.2 LEARNING OUTCOMES

At the end of this unit, you should be able to:

Define term ‘reading’.

Enumerate purposes of reading

Explain various types of reading speeds and rates
Discuss strategies involved in reading

List and explain various terms of reading

State the importance of teaching reading.

List and describe different reading approaches/otth
Identify barriers to reading.

Explain how reading could be improved

Read and demonstrate good comprehension of texeas of the
student’s interest or professional field.
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6.3. Teaching Reading Skills

6.3.1 What is Reading?
Reading is an active receptive skill, which entaitsmprehension and
analysis of information presented in writing orntrilt is an essential part
of language mastery. The reading process involesnteraction between
the reader and the text. Reading is an extremetyp&x psycholinguistic,
socio- communication and cognitive process thatolves mental
processing of graphic materialsBrom the above, what do you think
make up the essential features of reading® good definition on the term
“reading” must incorporate the following essentalcomponent features
(Snow, 2016):
Word Cognition - Identification of letters and the sounds whilséyt
represent.
Comprehension- Attaching appropriate meaning to what has beed.re
Thus, the essence of reading is to obtain inforwndtiom a source.
Reaction -React to what has been read. This reaction ¢@nvirious
forms: objection to what has been read, rejoinaédjtion and
interpretation.
Fusion - This is the ability of a reader to identify sintiillems between
what has been read before and new reading maaedathen fuse or join
them together.
Rates— The ability of a reader to apply appropriatedieg rates and skills
when reading a material.
Utilization — This entails putting into use what has been reey, be for
references, exemplification and justification fotians.

7 g #r

6.3.2 Goals of Teaching Reading

As the aim of this unit is on how to improve thadang skills of your
students, you should encourage them to:
0o Comprehend texts written in English when studyimglish as a
subject and when studying other school subjeajs Mathematics
0 Read a wide range of texts in English outside tagscoom.
o Acquire a wide range of vocabulary, phrases anthgratical
structures which would facilitate reading.
o Adapt a reading type appropriate to a given purpdseading.
o0 Read to comprehend and recall main and detailea$jdefer
implied meanings, compare and contrast opiniorsluate opinions
etc.
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6.4 Reading Approach /Method

There are a variety of approaches and methode&ahting reading. These
include the phonic, whole word, whole sentenceguaige experience and
basal reading approaches. The first three of thesebased on the Audio
lingual approach/method of language teaching wihielast two are based
on the communicative approach/method of languaaghteg. We are
however, going to focus our discussion on just k&t two, namely
language experience and basal reading approaches.

6.4.1 Language Experience Approach/Method

This approach although recommended for teachinglimeading in second
language is equally useful in teaching students arecalready reading but
with difficulties. You may thus find it very usefplrticularly in the junior

secondary classes as a remedial approach for inmgroxour students’

reading proficiencyHow does this work?

The Language Experience approach uses the chikgieriences as the
content for reading. What this means is that thenler's oral language and
his/her environment form the basis of the readiogtent. Typically, the

approach involves the use of a written record ef ¢hild’s experiences,
planned cooperatively by the pupils and the teacheis plan is kept on a
chart known as the experience chart. You shouldwage individual and

small group recording and reporting of experiences.

You can use the Language Experience Approach teloj@wour students’
reading by following these steps in your class.

1) Encourage your students to talk about eventiseim lives, for example,
journeys they made, parties they attended, probkbes encountered and
incidents they witnessed etc.

2) Students write these experiences in chartsidfd small class of 15

— 20 students, each student writes his/her expsgeand reads these out to
the class. Your role is to guide and correct theestts.

3) You can also write these experiences yoursetherchalk-board as the
students narrate them. (You may find this very itaglespecially if you
have a large class siz#f)you class is large, what can you do# the class
is large, then organize it into small groups. Appai leader for each group.
The leader will write in the chart the experienoéshe group on a common
incident

4) Let the students read these write ups while gowide the needed
guidance for correct pronunciation of words andrexr intonation and
reading fluency. Your students will find the exsecivery interesting,
because the content of the story is theirs anddhabulary and expressions
used are within their proficiency level.

6.4.2 Basal Reading Approach
The Basal Reading Approach is the most widely usexthod in the
teaching
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of reading in the Nigerian school system. This apph uses a method of
reading instruction, which is highly controlled tarms of vocabulary,
language expressions/phrases, grammatical strgcame levels of reading
skills being developed. Basal reading approach usesimercially
published course books which usually consist of shedent’'s course
reader, workbook or practice book as well as thecher's handbook.
Examples of basal readers used in Nigeria inclDgford English Course
Book Series, Evans English Course Book Series, Bhraillan English
Course Book Series, Intensive English course bookrges, etc.

What are the unique features of the basal readersPhese basal readers
are written and developed in collaboration with csplests in English
language, language educators and language curricdevelopers. These
readers provide a sequential and controlled programof reading
instruction in such areas as pronunciation, wocdgeition/distinction, and
development of vocabulary, comprehension skillsd agrammatical
structures. Most basal readers contain severakasntone of the most
important being vocabulary. The words selecteddatermined in part by
earlier studies of word list compiled to show theguency of use of words
at various reading levels.

e Advantages:

v" They provide carefully designed sequence of reaslilts
developed throughout the programme.

v They are prepared with different grade levels inanfor
example, Primary 1 — 6 or JSS 1 to JSS3.

v Student’s workbook/practice book provides adeqpedetice
for your students if properly used.

v Teacher’s handbook contains a lot of useful mdseaad
guidance, which can aid you in teaching.

v Nearly all the basal readers contain attractivssiiitions,
which attract students’ interest.

e Disadvantages:

v' Basal readers are followed rigidly as students raegle to
read the same stories irrespective of their vanetividual
reading interests and needs.

v In some cases, stories are not typical of the écpess
encountered by the majority of the students.

Self-Assessment Exercise 1. This will take you Butes to answer.
1. Compare basal reading and language experiepceaqhes.

2. Take a student’s course book of any basal rgaghnes, and study
one of the lesson units. Note down all the languwsgas being taught.

6.5 Types of Reading
Reading is essentially a process of decoding aemriext. It has various
purposes, such as reading for academic purposespnaeé interest, and
pleasure or for gaining information. Your purposer freading will
determine
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the type of reading to adopt. There are variougdypf reading you can
teach your students to equip them to read for @iffe purposes. Six of
these will be treated in the subsequent sub-sexction

6.5.1 Silent and Loud Reading

» Silent Reading

Most of our daily reading is done silently. It ietnatural way of reading.
Silent reading involves individual reading withaudcalization. No sounds
must be made, no lisping. Silent reading is idew helps an individual
student comprehend what he is reading. This typeading is especially
useful to a student who needs to concentrate torbalznd reflect on what
he/she is reading. This type of reading is recondwednfor doing
assignments, preparing or writing examinations. Youst help your
students develop the ability to read silently byimg your class a few
minutes during class to read silently.

* Loud Reading

Loud reading involves vocalization or reading aud. It involves reading
aloud to other people’s hearing. When we read atmudconcentration is
divided. This makes reading difficult and may causeblems of
comprehension. However, there are situations wiwennyay have to read
things aloud when others do not have access tméterials. You can also
use this type of reading to encourage your studentead aloud so that
you can find how fluently they can read/hat other advantage do you
think loud reading has? It will also help you to guide your students’
pronunciation, intonation and general speech flyen¢ou will be
developing both reading and speaking skills astmae time using this.

Loud reading is indigenous to poetry. Renditio @oem can be improved
through reading aloud. It is the only way in whicdfiormation about the
appropriate information pattern, articulation el ,of which are unmarked
in the visual surface structure can be deducethvtilves vocalizing the
written material. This type of reading is usedtfarse still learning to read.
However, it impedes high reading speed and alsydgtcomprehension.
How will you teach your students loud reading skib? Lyon (2015)
suggested the following to teach Loud Reading tml&tts:

e Stressing the importance of correct pronunciatibmough class
discussion and comments by the teacher.

* Requiring students to check pronunciation befe&ding orally, and
giving them help when necessary.

» Teaching the interpretation of diacritical mankshe dictionary.

» Stressing the importance of clear enunciation.

* Having students divide assigned words into sydia.

* Using rhyme to illustrate correct pronunciation.

» Listening to records to note examples of excékegrunciation.
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e Teaching the use of punctuation marks in deterrgimvhere pause
should come.

e Reading a selection orally without pausing for guation marks
and asking the class to supply them where thepeeded.

e Having pupils summarize a selection after readirajoud.

e Preparing in advance questions to be answered byspafter
reading orally.

e Helping pupils overcome individual mannerisms thditaw
attention away from the passage.

e Demonstrating to the class the need for varietyoog, pitch and
rate in oral reading, by contrasting monotonoushwiaried
expression.

e Having pupils read individually for diagnostic poges.

6.5.2 Skimming and Scanning
Skimming and Scanning

Skimming and scanning helps you to find
information easily and quickly. It is a really useful
skill to have and will help you answer
comprehension questions.

What is skimming and scanning?

Skimming is when you read through a piece of
writing quickly to see what it is about,

Scanning is when you scan the page with your eyes

to find answers to questions.
ﬂ leschuer

v L S i | g P oa, L

Source: thefrontseat.weebly.com

e Scanning

Scanning is a quick reading process with the pynfacus of locating
particular information. It involves quick eye movents, in which the eyes
wander until the reader finds the specific pieceindbrmation he/she is
searching for. It is used when specific piece dbrimation, such as key
words like names, date, symbol, formula or phraseeguired or when
someone is looking for a particular topic in a éabf content of a book.
How can the skill of scanning help readers? Scanamables the reader to
zero in on particular points or ideas. It is thél sised to locate a word in
the dictionary or locate a specific point. To &sei this, the reader runs his
eyes fast on the material being read or appliesradippropriate reading
techniques in order to locate particular informatidhe reader knows what
he/she is looking for and so knows when he/shetdsca
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» Skimming

Skimming is reading for the essential meanings b iquick reading process
to get to know how a passage is organized, thalbésstructure of the text:
heading, sub-headings, title etc. It can also leel tis get an idea of the
writer’'s intention or the theme of the passage. piteeess of the skimming
involves location of main ideas. It involves extiag the main ideas in a
passage or a selection rather than details. fierdifrom regular or rapid
reading in that all the materials is not actuakyad. The reader rapidly
peruses the material looking for clues that magudécient to indicate the
main ideas of the materidflow is skimming different from scanning?
Skimming is a more complex task than scanning keatirequires the
reader to organize and remember some of the intmaiven by the
author, not just to locate it. Skimming is a togl Which the author’s
sequence can be observed unlike scanning by wiicte redetermined
information is sought after.

6.5.3 Extensive and Intensive Reading
e Extensive Reading

Extensive reading refers to a relatively rapid estgf reading typically of
longer texts, which are judged to be within theglaage proficiency of the
student. It involves students reading long textslawge quantities for
general understanding with the intension of enjgyiine texts. There are
only a few tasks or comprehension exercises adedciaith the texts or
there may be none at all. Reading novels, newspapaems etc., are
forms of extensive reading.

For extensive reading, students are allowed to £fdbe books they read
depending on their interests, and there is notydveafollow-up discussion
or work in class. In this way you encourage yowrdshts to read for
pleasure and become better readers.

Extensive means covering a substantial area andeXdensive reading
refers to that type of reading in which studentadrand refer to large
guantities of material, chosen by themselves. Asrasg extensive reading,
intensive reading refers to in-depth or concentrateading. Therefore,
intensive reading means that type of reading irctvithe material has to be
read carefully and thoroughly to get specific dstai

o Features of Extensive Reading
v' Reading Materials
Extensive reading involves a large selection ofkdsod ou will have
to make available a large quantity for studentshimose from at
their level.
v’ Students’ Choice
Students choose what they want to read based orirttezest.
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v' Teachers’ Role
The teacher’s role in extensive reading procedute encourage and
help students with their reading.
Students are put off reading when it is tied teslassignment. You can ask
your students about books they are reading infdymahd encourage
occasional mini-presentation of the books review these should not be
seen as obligations by the students.

The Basic Principles of Extensive reading:

1. The reading material is easy

Learners read material that contains few or no roi@ar items of
vocabulary and grammar. Learners will not succeeceading extensively
if they have to struggle with difficult material.

2. A variety of material on a wide range of topics isvailable.

Learners must be given the opportunity to choosat\iley really like to
read. This contains graded readers, magazineewfit language learners
at different ability levels and children’s literagéu Intermediate level
learners may read young adult literature whichum toffers a bridge to
ungraded reading materials. Advanced learnersugmeosed to read books,
magazines and newspapers written for native spgadkrEnglish. The
variety encourages a flexible approach towardsingaas the learners are
reading for different purposes (for informationpdeasure).

3. Learners choose what they want to read.

Self-selection is what learners really enjoy abBxtensive reading. Since
they are encouraged to stop reading anything thaminteresting or too
difficult, they experience a different role fromathin a traditional
classroom where either the teacher chooses thengeadaterial or the
prescribed text is followed.

4.Learners read as much as possible.

The language learning benefits of extensive readorge from quantity of
reading. For the benefits of Extensive readingat@teffect a book a week
is an appropriate goal. This is a realistic targst books written for
beginning language learners are very short.

5. Reading speed is usually faster rather than slower

Since the material is easily understandable, taméss’ reading is fluent.
Learners are discouraged from using dictionariethssinterrupt reading
and make fluency impossible. Instead, learnereaceuraged to ignore or
guess the meaning of a few unknown items they nmapuwnter from the
context.

6. The purpose of reading is usually related to pleasa, information
and general understanding.

Sufficient understanding rather than hundred per@amprehension is
acceptable.
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7.Reading is individual and silent.

Learners read at their own paces. Though silentlimgaperiods are

sometimes reserved during class time, most ofdhding is done out of the
classroom by the learners in their own time and rwhad where they
choose.

8. Reading is its own reward.

Extensive reading is not usually followed by confignesion questions. The
goal of reading is the reader’s own experience ted joy of reading.

However, teachers may ask learners to completewealip activities after

reading. These are designed to reflect the learetperience of reading
rather than comprehension.

9. The teacher orients and guides the learner.

Before starting with Extensive reading, the leasnewst be familiarised
with what it is, why it must be done, what arelienefits, and the method
or procedure. The teacher must be aware of whathewd much the

learners read. The teacher is interested in theersareactions in order to
guide them in getting the most out of their reading

10. The teacher is the reader’s role model.

¢ Intensive Reading
Intensive reading refers to a careful reading whéee aim is to gain
complete comprehension of the text. Intensive repdian be associated
with teaching of reading in terms of its compongkitls i.e. distinguishing
the main idea of a text, reading for gist etc. mstee reading is appropriate
for learners who need help with reading skills dthwskills to achieve
particular goal. Intensive reading helps with fastecabulary acquisition
and awareness of language structures.
Here the reader aims at a detailed comprehensidranalysis of a short
passage. Intensive reading is recommended for adadmirposes where
the goal is to study and learn. It requires comegion by the student and
often needs that the student reads silently. Textsntensive reading are
generally short (often around 500 words) and anguage level judged to
be slightly above the reader’'s proficiency level.usually has a high
proportion of tasks to be done or questions torissvared by the student at
the end of the reading. In order to complete tbksathe students may have
to resort to frequent re-reading of the text.

Examples of tasks/ exercises your learners may caitr after an intensive
reading of a passage include:
o Looking for main and detailed ideas.
Understanding what is implied as against statedside
Making inferences.
Making judgment of what the author wrote
Looking at the order or sequence of information how ideas are
linked from paragraph to paragraph.
Identifying transition words that indicate charfgom one
paragraph to another.
What other methods are there for improving studeatsling?
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Other Methods of Improving Reading

Remedial Reading
These are specialized and most often indivige@ programmes or
instruction in reading. They are usually conduatgithin or outside
the school, in special classes, for purposes ofecbng or
remedying deficiencies in reading. Thus, remediatio reading
entails teaching which included diagnosis of a estiid reading
ability, and connective, remedial, or clinical apgches to improve
that ability. Diagnosis involves a description oéading
performance including strengths and weaknessesoaabulary,
word recognition, sentence and paragraph compraensnd
relayed abilities.

Reading Flexibility
Reading efficiency connotes reading with ifsity, maximum
understanding, retention and recall. It also coemointelligent
application of comprehension skills, including éito find or infer
the main ideas, to select significant details,ditofv direction or to
use context clues to get at the meaning or mes&geaw, 2016).
Others include: ability to anticipate and predicttammes when
processing written communication, to read to answpecific
questions, to read critically and creatively, amalfy to summarize
and generalize.

Efficiency in reading can be assumed to nestithe following
features. The efficient reader possesses a higheelegf eye
fluency. By this is implied that that his eyeswil@ver the lines
very smoothly. This feature translates of courde @ high rate of
reading. Ideally, the faster a person reads theenuamtextual
materials he would be able to cover with a spegificen time.
Another feature of efficiency in reading is a higbmprehension
level. With this, a person would be able to comprehvery much
of the materials read. Such person would attaiy egh scores in
comprehension tests a feature that attests to dle that he
understands much of the materials read.

Readability

It primarily attempts to describe the acdafigy of a text to the
intended readers. When a text is highly readablmeans that the
readers for which it is meant can easily comprehtri@eadability

measurement usually takes into cognizance the bwemaplexity

of the text and the combination of factors that enééxt easy or
difficult to interpret. Such factors may includeyileility, syntactic

structure and the author’s style. Sentence lengitabulary and the
average number of syllables are yardsticks thatb® considered.
In general, the longer the average sentence is, ta@d more
syllables there are in the words, the more diffieud therefore the
less readable the text is.
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Self-Assessment Exercise 2. This will take you 5 mites to answer.
1.What are the basic principles of extensive readg?

6.6 Barriers to Reading

The Reading Process

Reading is the translation of symbols or lettero invords and
sentences. When you read you must follow a sequehsgmbols or
letters arranged in a particular order. In Engligh read from left to
right, in Hebrew from right to left and in Chinefsem top to bottom.

You can easily observe how people read. Ask yolleague or course
mate to read a book, preferably one produced \aitlpel prints. He/she
should read it holding it just below his/her eyeele Watch his/her
eyes, you will notice that, rather than making eneoth sweep across
the page, his/her eyes move sporadically, going/dadt with a jump
and then pausing. This type of “jumping” movementeferred to as
“saccadic movement'Why is this ‘jumping movement necessary
This stopping and starting movement is esseniiagshe eye can only
take in information when it is not moving. When #aee is motionless,
it takes in part of a sentence and then moves ometoext part, so that,
in fact we read sentences in small chunks.

Factors that slow down Reading Speed:
1. Faulty visual perception, that is limited percepg@an which
invariably leads to word-by-word reading
2. Slow perceptual reaction time that is slownesgaognition and
response to materials.

3. Vocalization (reading aloud). This slows dowadiag speed
4. Head swinging, finger pointing or pencil/penmoig can slow reading
speed.

Sub-vocalization (murmuring, making unnecessagnds).

Regression: Re-reading of what has been reamtéoef

Poor head movement.

Lack of concentration on the part of the reader.

. Emotional disturbances.
10. Lack of motivation and interest.
11. Poor retentive ability

©CoNoOO

Let's pause awhile and think. How can you the teadr help your students
overcome these problems?

You can however help your students to overcomeetpesblems through
constant practice under timed conditions like thesobelow:
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Strategies for Improving Reading Efficiency
Stacy (2015) listed the following as strategiesifigproving reading

efficiency:

e Avoid regression.

¢ Do not finger-point words or with any other objects

e Read extensively to increase not only one’s readffigiency, but
to widen one’s intellectual horizons.

e Visual, auditory, injuries and diseases and ali®iof behavioural
maladjustments are contributory or predisposingpfacof reading.
These are to be rectified because they are capébiteairing
one’s reading ability.

e Vocalizing and sub-vocalizing of words to be avaide

e Readers to create interest and avoid any formsfadition.

e Itis not advisable to read any materials wheradeeis down with
fatigue or battling with emotional problems.

e Eye fixation of readers must be improved. Thugaaler must
move his/her eyes quickly, smoothly and easily.

e Reading must be constantly practiced.

e Trained personnel such as graduate teachers ofErsflould be
allowed to teach English as a subject in schools.

e Lack of appropriate reading materials could hangficiency in
reading.

Some textbooks and supplementary readers usuatyinur schools

are culturally alien to school children and alssuitable.

Self-Assessment Exercise 3. This
will take you 5 minutes to answer.
How can reading be improved?

N

A% 6.7 Summary
Reading is a receptive skill and there are varityes for different
purposes. Knowing what each of the different typéseading entails
and when to use them will help you make better adwiwith your
learners.

6.8 Glossary

Word Cognition: Identification of letters and the sounds whicéyth
represent.
Fusion: This is the ability of a reader to identify simiiggms between
what has been read before and new reading maaedathen fuse or join
them together.
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|£| 7.0 Possible answers to SAEs

SelfAssessment Exercise 1. This will te
you 5 minutes to answer.

Compare basal reading and language
experience approaches.

Answer To Self-Assessment Exercise 1
Compare basal reading and language experienceaes.

Language Experience Approach
The Language Experience approach uses the chiighsriences as the
content for reading. Thus, the learner's oral laggu and his/her
environment form the basis of the reading content.
Basal Reading Approach
Basal reading approach uses commercially publisbearse books
which usually consist of the student’'s course readerkbook or
practice book as well as the teacher’s handbook.

Self-Assessment Exercise 2. This will take you Butes to answer
What are the basic principles of extensive reading?
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Answer to Self-Assessment Exercise 2

What are the basic principles of extensive gl

1. The reading material is easy

2. A variety of material on a wide range of topgswvailable.

3. Learners choose what they want to read.

4. Learners read as much as possible.

5. Reading speed is usually faster rather thaneslow

6. The purpose of reading is usually related taglee,
information and general understanding.

. Reading is individual and silent.

. Reading is its own reward.

. The teacher orients and guides the learner.

0. The teacher is the reader’s role model.

B © oo~

Self-Assessment Exercise 3. This will take you Butes to answer.
How can reading be improved?

Answer To Self-Assessment Exercise 3
How can reading be improved

-Do not finger-point words or with any other obgect
-Read extensively to increase not only one’s regdificiency, but to
widen one’s intellectual horizons.
-Vocalizing and sub-vocalizing of words to be awuld
-Readers to create interest and avoid any formstfedttion.
-Eye fixation of readers must be improved.
-Reading must be constantly practiced.
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UNIT 7 TEACHING WRITING SKILLS
Unit Structure

7.1  Introduction
7.2  Learning Outcomes
7.3  Teaching Writing skills
7.3.1 Purpose, Audeeaad Types of Writing
7.3.2 The Writing Process
7.3.3 Hint to Enhancedgtats’ Writing
7.4 Types of Writing
7.5 Correction of Writt€omposition
7.6. Summary
7.7 Glossary
7.8 References/Further Readings
7.9 Possible answers to SAEs

52| 7.1 INTRODUCTION
How to develop learners’ writing competence remainsarduous task
for the English language teacher. In this unit,wi# take a close look
at what writing entails its very nature and thegass of writing. We
will also review the different types of writing. rilly, we will discuss
how to correct your students’ written work.

I@I 7.2 LEARNING OUTCOMES

By the end of this unit, learners should be able to

e define the term ‘writing’.

describe the nature of writing.

discuss exhaustively micro- skills involved in wrg

write different types of writing

discuss the features of various forms of writing

identify the different stages in the writing proses

state the different types of writing.

correct students’ written composition.

apply appropriate information from various sourttesreate a good written piece.

LL17 3 Teaching Writing Skills
Writing is a productive skill. When we write, weeugraphic symbols.
What are the things that make up graphic symbolsGraphic symbols
are letters or combinations of letters, which repre the sounds we make.
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7.3.1. Purpose, Audience and Types of Writing

For you to successfully launch your students ihi art of writing there
are three main issues in writing that you will haeetake them through.
These are:

e Purposes/Objectives of Writing
Writing is defined by its purpose which is the goaintention of the
writer.
The goals of writing vary and are of the followitypes:
i.  taking notes at lectures or when you read;
ii.  summarizing e.g., the main ideas of a text;
iii.  answering test or examination questions;
iv.  describing an incident, event, an experience;
v. describing a process, procedure and event, antaljegerson;
vi.  persuading someone or people;

vii.  exposing an idea, a procedure, a belief a philogopie last four are

usually in form of essays or composition.

e Audience

In any form of communication, the aim is the trargsion of ideas from
one person to another. In the case of writing thdiemce is not
physically present. However, you should have atbidek of your mind
the target group you are writing the piece for. ¥stwuld be able to ask
yourself such questions as: Who is going to re&lpglkece? For whom
am | writing? Are they: familiar known (friends, nfdy, peers),
extended known (community, student body, local @mgdextended
unknown audience (wider range of media, other pabbns)

e Types

There are various types of writing which includepass, letters,
composition / essays and summary. Your purpose ofing will
determine type of writing you are going to do.

Self-Assessment Exercise 1. This will take you Butes to answer.
What three issues should guide someone embarkimgitng?
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7.3.2 The Writing Process: Useful Tips for Writing
Essays/Composition

()Choosing a topic You give a topic to your students to write on.
(i) Planning — Guide them to think about the topic and gatheateel
ideas or points.

(i) Shaping — Show them how to organise the ideas into sections/
paragraphs in a related and orderly manner to kiggiationship of
ideas. Teach them that a good composition must-imirauction, body
and conclusion.

(iv) Drafting — Teach them how to write the ideas in appropriatgences
arranged in paragraphs. Teach them the use ofMorkls such as addition
all, then, next etc. in linking ideas, paragraffach paragraph must contain
atopic sentencehat forms the foundation for the rest of the seoés in the
paragraph. Most writers use the topic sentencéstitoduce the idea in a
paragraph. It summarizes the entire paragraph dhgrmother sentences in
the paragraph. For example, a sentence likeghastopic sentence ‘One of
the causes of armed robbery is unemployment’. éthgr sentence written
apart from this will be discussing the idea mergmin the topic sentence.
A supportive sentence on the other hand elucidatesthe subject
announced by the topic sentence, often developingiéa through the use
of specific details. Supporting details may be form of examples,
illustrations, a chain of consequences etc.

(v) Revising— Students revise their work under your guidanceseBaon
their evaluation, they make decisions on whethee-tarite the draft of
their work by adding, deleting, rewording or rearsng.

(vi) Editing — Under your guidance students edit their work bgaoing the
technical correctness of grammar, flow of expressiod punctuations.

In writing, you can follow the useful tips shownlds:

WRITE

REVISE
Writing i

" Phrasing/Wording |
|\ Layout and Pages 4

3-Part Writing Process
Source: s3-us-west-2.amazonaws.com
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7.3.3 Hints to Enhance Students’ Writing
Teach your students to do the following things to réhance their
writing skills:

1.

2.

©CoNOOO AW

Write on topics / ideas they are familiar with wheer they have
a choice.

When given questions to answer, read through threstmns
carefully before writing their answers, for examplén
comprehension and summary exercises.

Write full meaningful sentences.

Vary sentence and paragraph lengths.

Vary sentence constructions.

Ensure correct sentence agreement/concord.

Use the most suitable tense

Use direct speech/dialogues with discretion.

Write numerals in words unless for dates and moypetmount
or an instruction.

Avoid:

v repetition of words at the beginning of sentenéeg., |
went to the market. | met my friend. | talked witér for
over an hour.

Overusing adjectives and adverbs.

Overusing words.

slang (except you are using it in direct speecmaie a
point.)

Redundancy and tautology

Verbosity

Unnecessary “big words”

ANANIN

AN NN

Micro Skills involved in Writing

Here are some of the micro-skills involves in wigt

use the orthography correctly, including the scrguid spelling
and punctuation conventions.

use the correct forms of words. This may meangu&imms that
express the right tense, case or gender.

put words together in correct word order.

use vocabulary correctly.

use the style appropriate to the genre and audience

make the main ideas distinct from supporting ideas
information.

Make the text coherent, so that people can folldve t
development of the ideas.

Judge how much background knowledge the audienseoha
the subject and make clear what it is assumeddbeyot know.

84



Edu220 English Language Methods

7.4 Types of Writing

There are various types of writing as shown beleach has a format
basically different from the other.

* Narrative Writing

A narrative tells a story or gives an account cérgs or incidents. The
introduction usually indicates time and setting aimfoduces the
characters. The body is made up of a number ofgpaphs. This series
of events contains the development of the plot.

In narrative writing, the organization of materis@saround the sequence
of time. There are three basic types of narratiidey are discussed
below:

Personal narrative: A personal narrative talks about a real experience
that happened to the writer. Do the following wheriting this kind of
essay:

- Use the first-person voice (I, me, my, we, our).

- Focus on one important experience or time.

- Show the reader why the experience was important

Biographical narrative: A biographical narrative talks about a real
event that happened to a person than the writeren\jou write a
biographical narrative, do the following:

- Use the third- person voice (he, she, him, ey}

- Study the experience and, if possible, intervike/person.

- Show the reader why the experience was important.

Fictional narrative: This tells a made-up story. Adhere to the point
below when writing this kind of essay:

- Make up interesting characters.

- Creative a conflict, a problem the characterstrousrcome or solve.

- Tell whether the characters succeed or fail.

- The event to be narrated must be presented mmanclogical order in
which one item is presented after the other.

- Make your narrative essay natural and life- likethe use of dialogues
which demonstrate peculiar speech patterns oftigidual involved.
-There must be a structured pattern of sectionth wach section
dominated by a major point.

- Do not venture opinions.

e Descriptive Writing

Descriptive writing paints a picture with word&ow! How can you paint a

picture with words? You may be required to describe a person, plategtgin,
process or even feelings. This type of writingeagbn details and requires suitable
vocabulary, descriptive powers and creativity. phesent tense is often used.
Adjectives, adverbs and figures of speech shouldslee appropriately. This form
of essay attempts to describe objects, peopleasats vividly.
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The following points should be noted when writingesscriptive essay:
- For a description to be effective, it must have animhant
impression and adequate details.
- There should be a good enough introduction thaiagable of
setting out what the writer intends to achieve.
- The description should contain such details thHaminate or
throw light on the subject of description.

e Argumentative Writing

In this type of writing, you have a belief, a poafitview or an opinion and your
aim is to influence or persuade your audience adees to agree with you. You
take a stand and support your opinion. Approprisge of connecting words
such as; furthermore, of equal importance, in &dditit is clear etc., rhetorical
guestions and repetitions may be used for emphBsies this ring a bell?
Can you connect it to something you know or do?

Yes, the argumentative essay is like a debatmvdlves organizing and stating
objectively and logically the facts and reasong shgpport a particular point of
view. Argumentative essay is a form of persuasiviéing. Persuasive writing
presents the writer's opinion and tries to convirtbe reader to agree.
Persuasive writing often includes the followingtpar

- An opinion statement that gives the writer’s opmio

- The main reasons that support the opinion stater&ach main
reason will appear as the topic sentence of a lpaagigraph.
The details that appear in each middle paragrapipast the
main reason given in the topic sentence.

- A powerful way to support an opinion is to answejeations
against it. An effective answer to an objectioriestan opposing
view, and gives arguments against the opposing.view

- A call to action that asks the reader to think dria a certain
way. It usually appears in the closing paragraph.effective
call to action uses a command verb and requestgeaifis
action.

The following points should also be noted whenwmgitargumentative
essay:

- There should be an introductory part indicating tieter’s
standpoint whether in support or against the tapttand.

- At times, an impartial presentation of the two dfasints may
be required. However, a definite standpoint mestaintained
throughout the writing.

- Ensure that each piece of speech makes a posittvdogical
contribution in order to make the speech a cohew@md
convincing piece of argument.

- Arguments should be well balanced.

- There should be a conclusion that summarizes thenants
and restates the standpoint.
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Expository Essay
This form of writing tries to explain or give dd&d information on a
given topic or subject. Expository writing answéhe reader’s basic
guestion about a topic: who, what, where, when,,vaimg how. Things,
ideas and processes are usually presented, anadyrkdaonstructed
when writing this form of essay. An expository @gslemands a clear,
logical communication of ideas in order to avoid nauddled
presentation of facts. There are three basic tgbexpository essays.
They are as follows:

- Informative expository essaysThis provides information in a
logical order. To create a logical order, link osentence to
another by using repeated words and repeated ideas.

- How-to essay: A how-to essay tells the reader how to do
something. Information in a how-to essay appeatsna order.
This transition words and phrases show time:

first to begin start by
second to continue next
third afterward then
finally to finish last

Comparison-contrast essaysThese essays show the similarities
and differences between two subjects. The informnatppears in a
point-by-point pattern. These transitions are usedompare and

contrast.

Similarities Differences
both however
similarly by cordta
likewise otherwise
same different
and but

also while

When exposing or explaining how a particular objeanade e.g., pot,
mat, soap etc., the following points must be als®brne in mind:
- Write out the material and its exact qualities.
- Explain the sequence of actions using command seste
- Use the specific words or register of such tradevaration
when writing on the subject matter.

Generally, when writing essays, you should hawoat fingertips some of the
following to help make your writing flow. See below
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VWRITING ESSAYS
opening:

It is often said that ... ¥ Many people claim that ...
In this day and age ... ¥ Nowadays ... / These days ...
We live in an age when many of us are ...
- is a hotly-debated topic that often divides opinion.
- iz often discussed yet rarely understood.
It goes without saying that ... is one of the most important issues facing us today.
The following essay takes a look at both sides of the argument.

Firstly, let us take a look at ... /¥ To start with, ...

First of all, it is worth considering ...

Secondly. ... Thirdly, ...

Furthermore. ... 7 In addition, ... /¥ VWhat is more, ... ¥ On top of that, ...
Another point worth noting is ... /¥ Another factor to consider is ...
Lastly, ... / Finally. ... / Last but not least, ...

presenting ld&"lﬁ- & gl\rlng examples:

VWhen it comes 1o nounsSgerund, . According to experts, ..

In terms of r\l;:}r\.\;--r1|rn:i - Research has found that

VvWith respect to nounsgerund, ... There are those who argue that ...

Not only ... but also ... For instance ... ¥ For example ... ¥ such as ...
expressing result 8 reason: contrasting:

As a result, ... 7/ As a result of ..., Adthough/Even though subject + verb, ...

-- has led to ... 7 ... has resulted in ... Despite/In spite of noun /-..! -------- 5.
Consequently, ... 7/ Therefore., ... Despite the fact that subject rio

On account of ... / Due to ... On the one hand ... On the other hand e
One reason behind this is ... However ... / Nevertheless --- & Even so ...
concluding: opinion:

To sum up, ... /£ In conclusion, ... As far as I'm concerned, ...

All things considered. ... From my point of view, ...
Taking everything into consideration. ... In my opinion, ...

VWeighing up both sides of the argument, ... Personally speaking. ...

The advantages of ... outweigh the disadvantages. My owvwn view on the matter is ...

- ) CORK ENGLISH TEACHER =

Letter Writing

There are different types as shown below:

Theformal letteris the kind that is written to someone we arefaotiliar with.
Who in your opinion do we write formal letters tét?is mostly written to
conduct business rather than personal friendshiin ghe case of informal
letters. Letters of application for jobs, resigoatof posts, and letters to the
editors of newspaper etc. fall under this category.

Features of Formal Letters
Writer's address and date: This part indicatespibstal address of the person
writing the address. This could be written in oar the indented forms.
However, for the purpose of uniformity, studente advised to adhere to a
style; particularly the block form because the addee’s address cannot be
indented.
Ensure that the address does not run through tkieline. Start writing your
address from a convenient place so as to avoilingpdver to the next line.
Use the correct form of punctuation marks wherdiegiple.
Indicate the state you are residing when writingdgmeone living outside such
state etc.
Addressee’s address: In addition to be writer'srasisl the addressee’s address
is also written. The address is located on theheftd side of the page below
the date. An address can be punctuated or leftnatpated. When an address
is punctuated, we say the writer has applied @hese style but when an
address features no punctuation marks, it is knas@pen style Punctuation
in address system is therefore optional.
Salutation The following forms of salutation are often used formal or
business letters depending on the person a lsttering sent tdear Sir, Dear
Madam, Sir, Madam, Dear Mr...., Dear Dretc. The salutation must form
part of the addressee’s address.
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Heading of the letter: This feature is designedhedp the recipient to have an
idea of what the body of a letter contains. Thadiey briefly states the
purpose of the letter by summarizing it in a titlehe heading may be written
in capital letters. When the heading is written outthe capital form, it is
unnecessary to underline the topic. Already, thadimg has been given
prominence by the use of the capital letters. Meeecthe full stop is not used
because in most of the cases, the topic or thleditbsen may not amount to a
sentence. On the other hand, the first letterdl dfi@ words except articles and
prepositions are capitalized when writing out tleading in another form. In
this situation, the heading must be underlined.

The Body: The formal letter, as its name implieesuformal language. The
content depends on the type of letter, such ascapphs, letter to the editor,
appointments, requests etc. The language thatlmeussed should be brief and
concise. It should be devoid of slang and wordsukhnot be contrasted.
They should be detached from the writer’'s persqeauliarities except those
related to the subject of the letter. It is inagprate to enquire about the
addressee’s health or things like that as in tke cdinformal letters.
Subscription: “Yours faithfully’ is commonly used formal letters. Observe
the use of the capital letter 'Y’ for ‘Yours’ ante use of small letters for the
other words, and this should be followed by a comriae full name of the
writer is written below the signature.

Informal Letters
These are personal letters that are written taivels friends and people we are
familiar with. It is used to discuss issues andtens that are personal.

Features of informal letters

The address of the writer: This is written at tbp tight-hand corner of the
paper. The address could be written in block oemted form. The writer's
country of residence need only be included if thtet’s destination is not
within the same country. The address should be pugittuated.

Salutation: This refers to the greeting that usuptecedes the letter. Several
words can be used to salute or greet a personsoweiting to. The choice is
determined by the type of relationship and the eegf intimacy between the
two people-Dear..., Honey, Sweetheadic. are used between couples and
lovers. Others includei, Hello, Dear Dadetc. However, a comma always
follows the name or title.

The body of the letter: This is where the messaddbe writer to the sender
are written. Informal language or colloquial Esylis predominantly used for
personal letters. Words could also be contrastddwever, there must be an
appropriate use of punctuations, paragraphs arilingjse

Subscription: The ending of a personal lettersigally informal. An informal
letter may end in any of the following waygours, Your son, Your cousin,
Your affectionate son, With love fraetc depending on the degree of intimacy
between the two people communicating each other.

Writer's name: This is written after the subscopti Usually, the first name or
nickname of the writer is used e.@la, Willy, Bobbyetc.

Having gone through these types of writing, do jloink there are other kinds
of writing? Yes, below are some more writing types:
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Curriculum Vitae (CV): our students will be required to include their GV i
job application letters so it is necessary that tgach them how to write CV. A
CV is a comprehensive biographical statement ofryparsonal details,
achievements and activities. Below is a typicatkehdings of a CV.
o Personal Data
o Qualifications
o Work Experience (if any)
0 Hobbies/Interest
0 References
Feature Article
A feature article appears in a newspaper or magain inform,
persuade or entertain. It addresses social, cuthungolitical issues it is
more detailed than a news report. The writer state$er opinion on
the subject. It has a short eye-catching heading.

Petition Writing

It is a form of writing protesting against an irtjge or maltreatment
meted out to an individual or a group of individdjadnd requesting that
such irregularities be addressed. It is usuallgressed to a higher
authority. The following points should be noted wheriting a petition:

- It must have clear, short and well-defined heading.

- The petition must be brief but concise.

- Convincing expressions or words are used in ordedrive

home the points one is making.
- Must not be unnecessarily long.
- It must be properly signed by the petitioner.

Minute Taking
As its name denotes, minutes are records of whgidred at a
meeting. It is usually written by the secretarynfassociation. The
purpose of putting down the proceedings of a mgesino afford
people recollect what they had deliberated uponthactby act on
those deliberations. Minute taking should followe fhattern discussed
below:
- Must be written under separate headings.
- Formal form of language is adopted.
- Passive sentences are normally used and the psstaense is
predominant.
- Whatever that is written down must be logicallygaeted as
they appear on the agenda.
- Only important details are recorded.
- Avoid documentation of personal opinions or views n
discussed about.
- The language must be simple enough to be understpod
members of the organization.
- Usually contains the opening prayer, subscripbipmembers,
attendance, any other business (A.O.B.), closiageretc.
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Editing and Revising of Written Draft

Perhaps the most important thing to remember whémgva letter or
any form of writing is to check it thoroughly whérns completed.
Even when you think it is exactly what you wangaet one more time.
When checking your written communications make slweedocument
is clear and concise. The following questions maigeg you:

Is there anything in the written communication thadld be
misinterpreted?
Does it raise unanswered questions or fail to ntlaegooint you need to
get across?
Can you cut down on the number of words used?
Is your written communication well organized?
Does each idea proceed logically to the next?
Make sure your written communications are easy&ol rand contain
the necessary information, using facts where neadddvoiding
information that is not relevant. Some of the nixtic tips to
remember when writing include:

- Avoid the use of slang words.

- Try not to use abbreviations (unless appropriatefyned)

- Steer away from the use of symbols.

- Clichés should be avoided, or at the very least wgith

caution.

- Brackets can be used to play down words or phrases.

- Dashes can also be used for emphasis.

- Great care should always be taken to spell the sahpgeople

and companies correctly.

- Keep sentences short.
While the above tips cover the most common mistakade when
writing letters, memos and reports, they in no wayer everything you
need to know to ensure your written communicatemgsaccurate and
understood. The following are also useful tipsriogfreading and
editing:

- Read for content: Writers are to confirm whetheythre actually
conforming to a particular way of writing. The wayetter is written is
quite different from that of essay writing.

- Furthermore, a writer needs to ensure that theeobwff his/her writing
focuses on the message that he/she wants to passisier reader.

- Read for grammatical correctness: In order to wrigdl, the writer
must be versed in the use of the grammar of thgukage of expression.
In order to acquire the necessary grammatical ctenpe, it is
suggested that the following topics be learnednagsly: concord,
tenses, reported speech, and parts of speech.sGtb&rde: common
errors in English, punctuation marks, figures cfesgh, idiomatic
expressions, language registers etc.
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- Read for style of writing: Writing can be viewedane sense as a more
permanent physical record of the spoken languageeider, written
and spoken languages tend to diverge from each, ghely because
of the difference in medium.

" Pre-Writing . ) A
. _ % Outline b
4 Gmm-gmm / Develop a plan for
f [ your arguments.
{ together; find the i and decide the
\ resources you ' order in which you

negﬂ, read them, /

a“d i .wl_lt present t'heﬂ_‘/ >

- N T
Omeaﬂmdraﬁ\
Publish - of your paper, and
Submit your | make sure that Infn
paper to your - . . you get from oﬂ're-r
instructor The Writing Process " sources i dmd

" Check the ﬂnal R 4 Reviev
version for — g Read your paper
spelling, grammar, <l . e |I over and think
and formatting M” Youneedto | | about how you
. errors; finalize 3 4 ~ Change your d"a& A\ revise more % TrrBron ,Y: R
yourcitat‘b‘onsand} so that it than once! \'~_ e o
@bIMmphy, becomes

smoother,
\ clearer, and
genera!lv hetter

Check out this diagram to understand the writing piocess better.
Writing Process-resources for writing:
Source: s3.amazonaws.com

In spoken language, the structure of a messagetharioo complex because
of the risk that the listener will misunderstand thessage. Since the
communication is face-to-face, however, the spehéierthe opportunity to
receive feedback from the listener and to clarifjaithe listener does not
understand. Sentence structures in written comnatiaic can be more complex
because readers can return to an earlier paredétt to clarify their
understanding. However, the writer usually doeshaee the opportunity to
receive feedback from the reader and to reworkekie so texts must be
written with greater clarity.

- Read for spelling mistake# is also necessary to check the spellings of

some of the words that have been used in our \gritin

Self-Assessment Exercise 2. This will take you Butes to answer.
1. Explain some micro-skills of writing.
2. How can you edit a writing successfully?

7.5 Correction of Written Composition
Correcting students’ written composition is timensoming especially
with the large class sizes we have in most of olnlip schools. Do you
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then fold your hands and watch? We must find sarags of correcting
our students’ composition. There are two approagfoescan adopt in
correcting your students’ work.

1. Write corrections on each student’s paper, undagdirthe errors
with red biro to make them clearly visible for tk&udent. Your
students are then expected to do these corrections.

2. Write detailed comments explaining grammar pointajsing
guestions concerning meaning and logical developnsmgesting
alternative wording and re-organizing the text.sTigi surely a more
effective method, but very tedious to use in adactass. However,
its results are rewarding, as your students wdlrebetter because
you will be able to go beyond simple correction.uMaill provide
explanations for your suggested changes. You anuse students’
errors, which are repetitive in nature as sampdescorrecting the
structure.

IV‘_"/| 7.6 Summary

The written mode is important for communicating algas, thoughts
and even for recording our thoughts. We can alwawgsl our writings

and reflect on the ideas at a later date. Teacying students how to
write, would prepare them not only for writing facademic purposes
but for writing for life.

7.7 Glossary
Graphic symbols: These are letters or combinations of letters, whic
represent the sounds we make.

@-;H 7.8 References/Further readings

Bacha, N. (2002). Testing writing in the EFL classn: Students
expectationsForum English Teaching 40(2), 14 —-19

Byrne, D. (1988)Teaching writing skillsLondon: Longman

Hedge, T.(1988Writing. London: Oxford University Press
Raimes, A. (1985)Techniques in teaching writingondon: Oxford
University Press

Iﬁl 7.9. Possible Answers tABs

Self-Assessment Exercise 1. This will take you Butes to answer.
What three issues should guide someone embarkimgitng?
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Answer to Self-Assessment Exercise 1

1. What three issues should guide someongarking on writing?
The purposes and objectives of writing.

The audience that is involved.
The types of writing

Self-Assessment Exercise 2. This
will take you 5 minutes to answer.

1.Explain some micro-skills of

writing

2. How can you edit a writing

successfully?

Answers to Self-Assessment Exercise 2
1. Explain some micro-skills of writing

- use the correct forms of words.

- express the right tense, case or gender.

- put words together in correct word order.

- use vocabulary correctly.

- use the style appropriate to the genre and audience

- make the main ideas distinct from supporting ideas
information.

- Make the text coherent, so that people can follhwe t
development of the ideas.

2. How can you edit a writing successfully?
- Read for content
- Read for grammatical correctness
- Read for style of writing
- Read for spelling mistakes
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MODULE 2: TEACHING LANGUAGE SUB-SKILLS AND LITERATU RE - IN-ENGLISH

Unit 1: Teaching Vocabulary

Unit 2: Teaching Grammar

Unit 3: Teaching Reading Comprehension and SumiSkitis
Unit 4: Teaching Literature-in-English I: Prose

Unit 5: Teaching Literature-in-English 1l: DramacaRoetry

UNIT 1: TEACHING VOCABULARY

1.1 Introduction
1.2  Learning Outcomes
1.3 Teaching Vocabulary
1.3.1 What is Vocabulary?
1.3.2 The Need for Vocabulary Acquisition
1.3. 2. 1 How learners Acquire Vocabulary
1.3. 2. 2 Techniques for Teaching Vocabulary
1.4 Word Formation
1.4.1 Prefixes
1.4.2 Suffixes
1.5 Integration and use of AcgdiWords
1.6. Summary
1.7. Glossary
1.8 References/ Further readings
1.9 Possible answers to SAEs

@Jl.l INTRODUCTION

Vocabulary acquisition is a very important steplanguage learning.
Learners need to broaden their vocabulary in dalexpress themselves
clearly and appropriately in different situatiofifie greatest challenge
inhibiting the ability of your students to readagipropriate grade level
can be attributed to lack or insufficient vocabularhis unit will address
the basic issues involved in vocabulary developmerfiich include,
strategies
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I@Il.Z LEARNING OUTCOMES

By the end of this unit, you should be able to:
e explain the meaning of the term ‘vocabulary’ indaage
e state the importance of vocabulary in language use
e explain how learners can improve their vocabulary
o distinguish between conscious and incidental voleap@acquisition.
o describe the different strategies you can useaichieg vocabulary.
o state the different ways of word formation.
e describe how words acquired are integrated and. used
o differentiate between inflectional and derivatiyéxation

——

iii]1.3 Teaching Vocabulary

1.3.1. What is Vocabulary?
Vocabulary or lexis is words used in a particulanduage. Your
students can understand a written text if they krb& meanings of
majority of the words in the texWhy is it important that your
students know the meanings of most words in a pasg?
Vocabulary is very crucial for a learner’s languageficiency because
it facilitates language production and fluency.

Self-Assessment Exercise 1. This will take you Butes to answer.
Why is vocabulary acquisition crucial in languagarhing?

1.3. 2 The Need for Vocabulary Acquisition

Learners need to acquire a large number of lexieads in order to use
a language effectively. What is the reason forhiearners need to
understand about 98% of the words in a text in otdeinderstand the
main idea, or guess the meaning of the other wordbke text using

contextual clues. For an un-simplified text, thieans about 5,000 —
8,000 words (Schmitt, 2008). This is a great taskahieve.

Many of the lexical items learners need to know“ateinks”. Chunks

are related words or expressions we learn as globtd, which include

collocation, fixed and semi-fixed expressions agioms. E.g., by the

way, all over the world, never mind, back and fpste.,
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1.3.2.1 How Learners Acquire Vocabulary

In teaching vocabulary, perhaps one of the firsbfgms you will face
is what to teach and how. Should your focus beeaathing lexical
items by themselves or guiding students to acquocabulary through
using various approaches to readin@@n you suggest a guiding
principle? The guiding principle should be to use any means o
approaches that would help your students acquifeismt vocabulary
to be able to use the language fluently. Using uang experience,
basal reading, and extensive reading approaché&sstance would lead
your students to build up their vocabulary knowlked@henever the
need arises for you to teach specific vocabulamyg, do not hesitate to
do so if that would help your students. Such instanallow you to
employ the Audio- Lingual procedure of languagesieag. You should
however as much as possible, teach these lexi@hsit in
situations/contexts to enable the students undetdteeir meanings.

It is widely accepted that vocabulary teaching #hdwe part of the
syllabus, and taught in a well-planned and reghksis. Most of the
basal readers in use in Nigeria deal extensively vocabulary
development. These are grouped around words sucthoasehold
items, parts of the body, food, family members,reydravels.Very
good, but what techniques can one use to teach vbcdary to
students?

1.3.2.2 Techniques used in Vocabulary Teaching

e Guided Discovery
This strategy involves asking your students leadjugstions or giving
them clues for instance on a reading passage. Wyl give learners
clues on a reading passage? Giving clues will gthden to guess the
meanings of words correctly. In this way they getoived in the
process of semantic processing that helps learning.

e Contextual Guesswork

You can also teach your learners how to deduce imgari words by
making use of the context in which the word appebrsome cases,
they can guess from the word itself through thevlladge of the word
formation. For example, knowledge of the meaning pfefix or suffix
added to a root will help the learner in guessirgmeaning of a word.
Do you know what word formation is? (Word formatiiil be treated
in the next section.) Identifying the function ofv@rd in the sentence,
e.g., verb, adjective, noun etc. can also helptga@uess the meaning of
the word, E.g.,
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Using Dictionaries

A good dictionary is a necessary companion of amsg@danguage
learner.What is the reason for this?Apart from using it to check
meanings of words, students will be able to chedkpnciation, the
function of the word e.g. verb patterns, verb fgrnasfferent
spellings (American/British) style, as well as sdmgentences that
illustrate the use of the word.

e The use of Synonyms and Antonyms
Asking your students to supply word synonyms ooayms can help
build up their vocabulary. You should stress thet taat when words
are substituted in a passage it must be in the seoné class, e.g., a
noun for a noun or a verb for a verb.
You can encourage your students to get a smalteesbook or index
cards in which they enter any new words they lelrshould indicate
meaning, pronunciation, and sample sentencesusirdite the use of
the word. The class as a whole can also keep autarg box with
cards, which can be used for revision or recyclegularly.

Self-Assessment Exercise 2. This will take you Butes to answer.
State three techniques you can use in teachingsfadents new words

1.3 Word Formation

Learners can increase their vocabulary through keuye of word
formation.How can this be done?There are several ways of creating
new words in English language. These include aifixa
compounding, clipping, blending, and borrowing. fhare a lot of
terms used to describe various forms of words ftionaSome of them
include the following important concepts: inflectjoderivation, and
compounding.

At the basic level, words are made of morphemessé&hare the
smallest units of grammar: roots, prefixes, andixeed. Native speakers
recognize the morphemes as grammatically significarmeaningful.
Inflection occurs when a word has different formg bssentially the
same meaning, and there is only a grammatical rdiffee between
them. In contrast, derivation makes a word withlearty different
meaning.

Morphemes in morphology are the smallest units ¢haty meaning or
fulfill some grammatical function. The wofwby itself consists of one
morpheme, and because it can stand by itself itbzarcalled a free
morpheme. In the worboysthere are two morphemdmy, which is
free, ands which is a bound morpheme, because it cannot dvgnd
itself as it would have no meaning.

Free morphemes can be subdivided into two categorexical
morphemes and inflectional morphemes. Lexical memps are words
that have some meanings — verbs, adjectives, ndmghere is no
problem in adding new entities to this group of dsyrthey are treated
as an open class of words.
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Functional morphemes, on the other hand, are &alokss of words, articles,
prepositions, pronouns which do not carry any m&aoin their own, but only
fulfill a grammatical function.

We will however concentrate on the process of wéydnation through
affixation in this courseDo you have an idea of what affixation is?

Affixation is the process by which affixes combingh root words to form
new words. Affix is a bound morpheme, which attacteea base(root/stem).
They are either prefixes or suffixes. Examples @eun, tion, ty, etc.

Prefixes are attached to the front base, e.g., ‘re-'— rewrite

Suffixes are attached to the end cdisebe.g., ‘-al - critical

Self-Assessment Exercise 3. This will take you Butes to answer.
What is affixation?

141 Prefixes
Learners will be able to infer the megrof a word if they know the meaning of the pxefi
Prefixes are attached to the front base, e.g., ‘re-'— rewrite

Prefix Meaning Word clas Example:
‘non-" | Negation/opposite Noun Noun — nonstarter
Adjective Adj - nonpartisan
‘un-’ Reverse action/ Verb untie, undo
Opposite quality Adjective unsafe, unhappy
‘re-’ Repeat action Verb retie, rewrite,
Noun reunion

Can you think of other classifications of prefi® Other examples include:
Classifications of Prefixes
1. Prefixes of Negative
un-not asin unfortunate
in - notas in  inexperience, indirect
im - notas in  improper,_immobile
il- notasin illegal, illogical
ir - notas in irregular, irresponsible

dis - not as in discomfort, dishonest

2. Prefixes showing attitude
counter-  against as incounterproductive, counterattack
contra- againstas incontraceptive
anti- againstas inantibiotics, anticrime,
pro- supporting @s prodemocracy, pro-government
co- together as inco-author, co-lecturer

3. Prefixes showing position or quality
inter- between as ininter-house, international
trans across  as intrans-sahara, transplant
frater- brother as infraternity, fraternal
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4. Prefixes of numbers
uni- one as inunilateral,_uni-sex
bi- two as inbilingual, bicameral
tri- three as intriangle, trigonometry
multi- many as inmultipurpose, multilateral
poly- many as inpolytechnic, polysyllabic

5. Prefixes showing time

fore- before as in forewarnedforeknowledge

pre- before as in prenatal predict

post- after as in postmortenpostgraduate

ex- out as in expresident, expel

1.4.2 Suffixes

Suffixes most often change the word class of tiselveord. See this table.

Suffix| Word class Word clas¢ Examples
changed to
-ity’ Adjective Noun electric— electricity
obese — obesity
‘-ous’ | Nour Adjective fame- famous
glamour — glamorous
-al Nour Adjective institution— institutiona
‘-able’ | Verb Adjective print — printable
drink — drinkable
‘-ize’ | Adjective Verh concrete- concretiz

Note also that a word can contain both prefix auftbs E.g., “pre
arrangement”. This can be broken into:

Prefix — pre (before)

Base — arrange (verb)

Suffix-ment (change word class

Vocabulary is the most sizeable and unmanageabfepaoeent in second
language learning. You will need to encourage ysudents to explore all
means to develop their vocabulary.

Types of Affixations

During process of affixation, words classes maybered or without changing
the part of speech. For instance, the wdreend’ is a commonnoun.
However, when the prefibe’ is added to this base word, it becortiedfriend’
—which belongs t@erb class. This form of affixation in which the waethss is

affected is referred to d3erivational Affixation. On the other hand, when the
word class is not affected or changed it is callgitexional Affixation. For
instance, when a suffiship’ is added to the base worftiénd’ (a noun), it
becomesfriendship’ the new word friendship’ also belongs to noun classit
does not change its form.
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1.4 Integration and Use of Acquired Words

The way our memory works offers some insights o we integrate and use
words that we acquire. Learning new words involsesing them first in our

short-term memory, and later in the long-term membve however do not

have conscious control over this process. Theresange important clues to
help you in the use of acquired wortl¢hat are these clues?

0 Retention in short-term memory is ineffective ifetmumber of
chunks exceeds seven. This therefore means thastyould not
teach more than this number. Our long-term memary ltowever
hold any amount of information.

o Our mental lexicon is highly organized and effitieBemantically
related words are stored together.

o Frequently used words are easily retrieved.

o Forgetting is an inevitable process in human lifdess you use
words you have learned regularly, there is theeang that you will
forget them. Recycling is vital and ideally thiooskd be done as
frequently as possible.

SelfAssessment Exercise This
will take you 5 minutes to answer.
1. Enumerate the classification of
prefixes.

2. Discuss derivational and
inflexional affixation.

1.6 Summary
Vocabulary development is crucial to language preficy. Your
students need to adopt both conscious and incidapfaoach in the
acquisition of vocabulary in order to build up aesible vocabulary. You
should therefore use different strategies to aehibis purpose.

1.7 Glossary

Chunks: These are related words or expressions we leagtoéal units,
which include collocation, fixed and semi-fixed exgsions and idioms.
Morphemes: These are the smallest units of grammar: rootsfiqas,
and suffixes. Morphemes are grammatically significa meaningful.

Ll
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Iﬁl 1.9 Possible Answers to SAEs

Self-Assessment Exercise 1. This will
take you 5 minutes to answer.
1. Why is vocabulary acquisition crucial in langadgarning?

Answer To Self-Assessment Exercise 1

1. Why is vocabulary acquisition crucial in langadgarning?
Vocabulary acquisition is a very important steplanguage learning.
Vocabulary or lexis is words used in a particulandguage. Learners
need to broaden their vocabulary in order to expthemselves clearly
and appropriately in different situations. The gesachallenge inhibiting
the ability of your students to read at approprigtade level can be
attributed to lack or insufficient vocabulary. Voedary is very crucial
for a learner's language proficiency because fitilifates language
production and fluency.

SelfAssessment Exercise. This will
take you 5 minutes to answer.
State techniques you can use in teaching your stsicew words.

Answer To Self-Assessment Exercise 2

State technigues you can use in teaching your stsicew words.
- Guided Discovery
- Contextual Guesswork
- Using Dictionaries

Self-Assessment Exercise 3. This will take you Butes to answer.
1. What is affixation?

Answer To Self-Assessment Exercise 3
1. What is affixation?
Affixation is the process by which affixes combwvéh root words
to form new words. Affix is a bound morpheme, whattaches to a
base (root/stem). Words can be made up of at rhose tprincipal
parts. The core part which always remains in tiddta if all three
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parts are present, is refer to as the base orotiteform. The other
two parts are referred to as affixes. Affixes aféwo kinds: those
that feature before the base form are called prefiwhile those that
come after the base form are referred to as ssffixe

Self-Assessment Exercise 4. This will take you Butes to answer.
1.Enumerate the classifications of Prefixes
2. Discuss derivational and inflectional affixation

Answer To Self-Assessment Exercise 4

1.

Enumerate the classifications of Prefixes

- Prefixes of negative

- Prefixes showing attitude

- Prefixes showing position or quality

- Prefixes of numbers

- Prefixes showing time

Discuss derivational and inflectional affixation.

Derivational Affixation occurs when the word clagsa word is
affected during the process of affixation. On tikeer hand, when
the word class is not affected or changed it isedalnflectional
Affixation.
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UNIT 2 TEACHING GRAMMAR

Unit Structure

2.0 Introduction
2.2. Learning Outcomes
2.3 Teaching Grammar

2.3.1 Meaning of Grammar
2.3.2 The Role of Grammar in Second Language Tegchi
2.3.3 Methods of Teaching Grammar

2. 3. 1 Deductive Method

2. 3. 2 Inductive Method

2. 3. 3 Eclectic Method

2.4  Techniques for TeaclBr@mmatical Structures.
2.5 Summary

2.6 Glossary
2.7 References/Further Readings
2.8 Possible Answers to SAESs

@2.1 INTRODUCTION

Grammatical structures have played a central mlamguage teaching
and learning. The general goal of any systematstruntion in any

language is to enable learners of the languagécplarly in a second
language situation to acquire knowledge of thecstimal patterns of the
language. This is to facilitate communication. Thirs this unit, the

discussion will focus on what grammar is its ratesecond language
learning and the different methods and techniqués teaching

grammatical structures.

u@ 2.2LEARNING OUTCOMES

By the end of this unit, learners should be able to

define the term ‘grammar’.

state the role of grammar in second language legrni

identify the features in the different methodseafdhing grammar.
construct suitable substitution tables/dialogues#padrills for teaching
specific grammatical structures

write out the steps used in the different methddsaxhing grammar.
discuss techniques for teaching grammar
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* 2.3 Teaching Grammar
2.3.1  Meaning of Grammar

The word ‘grammar’ has been variously defined. ©hthe definitions
listed in the American Heritage Dictionary of EsdfliLanguage (2002),
states that grammar is “a normative or prescripsigeof rules setting
forth the current standard of usage for pedagogéfatence purposes”.
This definition seems to echo Gbenedio’'s (1996)wyi¢hat for the
layman, grammar is seen as “a set of normativesrihat determine the
correctness of our language use”. This means tined §entence to be
correct, it has to conform to some set rules. TQusmmar provides us
with the structure we need in order to organize pudour messages
and ideas across.

The term ‘grammar’ can be used to refer to theesysdf grammatical
rules which constitute a particular language. Thieges are completely
autonomous in the sense that they exist indepelydesft any
description by linguists. It can also refer to gystem of rules that a
person has stored in his or her mind. The termmgnar’ can refer to
the description of a language by linguists or agplinguists.

Normal speech requires us to conform to a compistem of rules
governing the forms of words (morphology) and tlaeg combined in
sequence to produce meaningful utterances (syntax).

The term grammar is generally used in a wide aralnarrow sense. In
the wide sense of the word, grammar compriseallibguistic levels:
phonetics, phonology, morphology, syntax, lexisnaetics, pragmatics
and orthography. In this case, grammar is realduas a synonym of
language. In the narrow sense of the word, grammaestricted to
syntax and morphology. Here, the term grammar setierthe formal-
linguistic properties of a language as well asrthees and meanings in
communication.

Self-Assessment Exercise 1. This will take you Butes to answer.
Define the term ‘Grammar’

2.3.2 The Role of Grammar in Second Language=@ching

Grammar plays a definite role in language teachirge question you
need to ask yourself isiow do | teach grammar? In other words:
How do | help my students learn the grammar they ned for
effective communication?

Most teachers of English as second language rem®ghe need for
teaching the grammar of the language. In Britaid Blorth America
where English is the Mother Tongue teachers haga sad accepted
the need for adequate knowledge of the grammafmahs of the
English language.
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Grammar is to language what anatomy is to the hubmly. Since
grammar is the means by which we can understand endanguage
works, a definitive study of grammar is essentrallanguage study,
second or foreign languag&/hy is the study of grammar essential in
schools?According to Carol, (2012), the following are somkthe

reasons why the teaching of grammar is necessaghiools:

- Anunderstanding of the nature and functioningaoiguage is a
part of general knowledge that students should iezabout
themselves and the world they live in.

- Linguistics, the study of language in all its agpets a central
discipline for the social sciences and humanities.

- We all have conscious or subconscious attitudén¢oBnglish
language and opinions on specific features, wiielarities in
language reinforce social cohesion, differences begocially
divisive. Greater understanding of the nature afiglage,
language variation, and language change will helpliminate
or moderate prejudices.

- Study of the English language can help studentetelop and
refine their ability to adjust their language tee thituational
context.

- Learning about grammatical structures, word ordend
cohesion devices can improve written style.

- The interpretation of literary and non-literary texsometimes
depends crucially on grammatical analysis.

- Recognition of grammatical structure is often neaeg for
conventional punctuation.

- A study of one’s native grammar is helpful for adt of the
grammar of a foreign language

2.3.3 Methods of Teaching Grammar
Grammar can be taught in different ways: deduajrsanmar teaching,
where rules are taught explicitly using grammangtation method,
inductive grammar teaching, where grammar rulegaarght implicitly.
using audio-lingual method, and eclectic grammacheng, where
deductive and inductive approaches are used astitbarises.

2.3.3.1 Deductive Method
The deductive method, also known asp*' down” approach is one
where the teacher explains the grammar rules tattidents who learns
these rules and then applies them in respondiegeccises on grammar.
How do you think this works out? The principle behithis method is
based on the rationale that learners need to uadershe elements of
the linguistic system of a language before puttingm into practice.
With this understanding plus memorization and fesgwse, learners are
sure to internalize the structures. The teacherspdamajor role in this
method.
Deductive grammar instruction approaches refexptiat ways of
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making students aware of grammatical structureacliers use grammar
instruction to logically reason, explicitly expla@&and demonstrate
grammar rules from general to specific applicatiofise learners are
expected to consciously develop required langudgdks SNoonan,
2014). Therefore, the lessons usually start withteacher presenting a
rule, followed by the students practicing it. Eveilly, the learners
reproduce the desired pattern.

For example, to teach the use of the ending “-e8d* and “- ied” with
verbs in the simple past tense (regular form) acajdesson using this
method will take the following steps:

* Lesson Outline

Step I: Start the lesson with a warm-up exerciseveew students’ prior
knowledge on the simple present tense.

Step II: State the objective of the lesson clebyiydefining the rules and
applying them to verbs with which the studentsfamailiar.

There are three ways in which the simple past teasebe formed in the
regular form:

* Add *-d’ to verbs ending with the vowel letter @ance — danced
refuse — refused

* Add ‘-ed’ to verbs ending with consonants enchetexl

attend — attended

» Add *-ied’ to verbs ending with the letter ‘y’ étkbte ‘y’ first) try — tried
bully — bullied

Step IlI: Give further illustrations with a numbef examples. Write the
verbs in three columns, one for each rule. Ask esttslto identify the
rule used in the formation and state the reason.

Step IV: Let the students provide additional exasmn their own.

Step V: Ask students to sum up what they have tearaughout the
lesson.

Step VI: Give students an assignment to be turnezhd discussed for
the next lesson.

Advantages of a deductive approach

* It gets straight to the point, and can therefoeetime-saving. Many

rules, especially rules of form, can be more singsig quickly explained

than elicited from examples. This will allow moimé for practice and

application.

* It respects the intelligence and maturity of mangspecially adult -

students, and acknowledges the role of cognitivegsses in language
acquisition

* It confirms many students' expectations abousstt@om learning,

particularly for those learners who have an anedytiearning style.

* It allows the teacher to deal with language poias they come up,
rather than having to anticipate them and preparéheém in advance.
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Disadvantages of a deductive approach

» Starting the lesson with a grammar presentatiay be off-putting for
some students, especially younger ones. They mayae sufficient
meta-language i.e., language used to talk abouyubaye such as
grammar terminology. Or they may not be able toeusidnd the
concepts involved.

» Grammar explanation encourages a teacher-frot@asmission-style
classroom; teacher explanation is often at the resgeof student
involvement and interaction.

» Explanation is seldom as memorable as other fayfmsresentation,
such as demonstration.

2.3.2.2 Inductive Method
The inductive method is also known“asttom up” approach and
advocated for by the Audio-lingual methodologisshased on the
assumption that exposure to comprehensible langusgill result in
the internalization of the linguistic systehis process may be conscious
or unconscious or a combination of the tiwow does this method work?
In this method, learners are not taught rules tyrdowt are left to
discover the grammatical rules by themselves argedhe rules from
their experience of using the language. The rotheteacher is to guide
the learners. By guiding the learners, the tealdaels the learners to look
for similarities and differences, and generalizsrtbbservations, form and
test hypotheses and discover how the language works

For example, to teach the use of the ending “-&¥d™ and “- ied” with verbs
in the simple past tense (regular form) a typieasbn using this method will
take the following steps:
e Lesson Outline
Step I: Start the lesson with a warm-up exercise to revitwdents’
prior knowledge on the simple present tense.

Step II: Continue the lesson by writing some relevant semtgmon the
board.

The First World War ended in1918.

He attended a party last week.

They danced gracefully at the party.

They refused the gift.

Tolu tried to jump back.

Adamu_bullied all the little boys in his class.

O 0OO0O0OO0O0o

Prompt the students to supply the present tenge dbthe verbs
underlined in the sentences.
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Present Past

end ended
attend attended
dance danced
refuse refused
try tried
bully bullied

Step Ill: Pose questions that are focused on the notiothbaterbs used in the above
sentences have thieviohg endings ‘-d’, -ed’ and ‘-ied’

Step IV: Having made the students understand the rulethdat relate what they found out
in the lesson andegéxamples of their own.

Step V: Divide the class into several groups and ask tteewerify the rules and give reasons
for their verification.

Step VI: Give students an assignment to be turned in &udisked for the next session.

Advantages of inductive apprch

¢ Rules learners discover for themselves are moedyliio fit their existing mental
structures than rules they have been presented Witk in turn will make the rules
more meaningful, memorable, and serviceable.

e The mental effort involved ensures a greater degfeegnitive depth which, again,
ensures greater memorability.

e Students are more actively involved in the learmnoress, rather than being simply
passive recipients: they are therefore likely tartmee attentive and more motivated.

e Itis an approach which favours pattern-recogniaad problem-solving abilities
which suggests that it is particularly suitable lBarners who like this kind of challenge.

e If the problem-solving is done collaborativelydan the target language, learners get the
opportunity for extra language practice.
Working things out for themselves prepares studintgreater self-reliance and is
therefore conducive to learner autonomy.

The disadvantages of inductive approach

» The time and energy spent in working out rules mmasiead
students into believing that rules are the objecti¥ language
learning, rather than a means.

» The time taken to work out a rule may be at thpeese of
time spent in putting the rule to some sort of picitve
practice. Students may hypothesise the wrong rietheir
version of the rule may be either too
broad or too narrow in its application: this ipesially a danger where there is no
overt testing of their hypotheses, either thropgittice examples, or by
eliciting an explicit statement of the rule.
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explicit statement of the rule.

» It can place heavy demands on teachers in plarmitggson.
They need to select and organise the data caredolias to
guide learners to an accurate formulation of the, while also
ensuring the data is intelligible.

» However carefully organised the data is, many lzgg areas
such as aspect and modality resist easy rule fatmul

» An inductive approach frustrates students who, iny af their
personal learning style or their past learning erpee (or
both), would prefer simply to be told the rule.

» Research findings into the relative benefits of ui#ige and
inductive methods have been inconclusive. Shom tgains for
deductive learning have been found, and therensesevidence
to suggest that some kinds of language items dterbgiven
than discovered. Moreover, when surveyed, moshégartend
to prefer deductive presentations of grammar. Nbeéss,
once exposed to inductive approaches, there isn oftes
resistance as the learners see the benefits ohgdlanguage
problems themselves.

SelfAssessment Exercist

Mention one striking difference
between the deductive and
inductive methods of teaching
grammar.

2.3.3.3 Eclectic Method

This method combines what is best in both the d&du@and inductive
methods. The teacher is expected to first give estisd examples of the
grammatical structures to be learned. After theletis have analysed the
structures to discover the underlying rules orgratt and have extensively
practiced the structures, they are guided to forgemeralization about the
grammatical form they have worked with.
To further enhance learning, the teacher lateestakplicitly the rules and
patterns or generalizations governing the grammlasittuctures to confirm
what students have discovered on their own. Thithodeplaces a lot of
emphasis on practice, which comprises of a sequeheetivities broken
into three stages: Exploration, Explanation andrEggion.
To teach, for example, the use of the simple paste ending “-d”, “-ed”
and “- ied” of regular verbs, a typical lesson gsihis method will take the
following steps:
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e Lesson Outline

Step I:Start the lesson with a warm-up exercise to reaewents’
prior knowledge of the simple present tense.

Stage 1: Exploration
Step Il: Write the following sentences on the board andsaséents to
state the grammatical patterns in the underlinedsve

0 The First World War ended in1918.
He attended a party last week.
They danced gracefully at the party.
They refused the gift.
Tolu tried to jump back.

0 Adamu_bullied all the little boys in his class.
Draw students’ attention to the underlined verbshm sentences. Let
them see the underlying rules. Let them identify dlifferent endings:
‘-d’, *-ed’ and ‘-ied’. Together with the class disss the pattern, which
can be observed.

O O O0OOo

Stage 2: Explanation
Step llI: Discuss the rules, which the students have idedtifi step Il
to make the connection between the examples arekiiit rules.
There are three ways in which the simple past teasebe formed in
the regular form:
0 Add ‘-d’ to verbs ending with the vowel letter ‘e’
dance —danced
refuse — refused
0 Add ‘-ed’ to verbs ending with
consonants end —ended
attend — attended
0 Add ‘-ied’ to verbs ending with the letter ‘y’ (detk ‘y'first)
Try —tried
Bully — bullied

Step IV:Give students more meaningful examples of how andhat
situations the rules can be used.

Stage 3: Expression
Step V: Divide students into pairs and give thesksato tell their partners what

they had done in the past
Step VI: Give students an assignment to be tumeohd discussed for the next session.
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2.4  Techniques for Teaching Grammatical Structures
There are various techniques that you can use &ohteyour students
grammatical structures. Can you list some of thesbniques? These include
substitution tables, dialogues and pattern drills.
Substitution Table

A substitution table is a format where sentencessat out in their simplest
forms. The substitution method lays stress on smo@el sentences that can be
multiplied indefinitely by replacing any of its was or word-groups, and units
of the identical grammatical family within definisemantic restriction®oes
this method have any benefits©ne of the most remarkable benefits of this
method is that it secures the formation of corspatech habits and reduces the
opportunities of forming faulty habits. The pupdsquire the knowledge of a
multitude of sentences without cramming the rulegrammar as the method
emboldens pupils to think and form their own seocésnwith the help of the
model sentence.
The substitution tables serve as an effective de$ty the diagrammatic
presentation of linguistic materials. These taldes of excessive practical
value for setting out of syntactical and grammataspects of the language at
the same time. Moreover, the substitution tablesgmées an original linguistic
form of language in extremely condensed form. Threedel sentences are fed
into the linguistic memory of the language studé&hich tables can provide a
large number of articulation and fluency exercidésw can you the teacher
make effective use of substitution tables?
The exercises should be adapted to the definit@nemgents of the learner. The
teacher should encourage his students to artica&aences of sounds. Thus,
the usual disagreement between practice and thatirgie away. Knowledge
of sounds is extremely necessary for learning guage and equally necessary
is recognition of the possible grouping of the sbumits in real speech. The
substitution tables have shown good results inrégpect. In the substitution
method, students find opportunities for writing ttebles and in this way
writing and reading are correlated. The use ofrtfegher-tongue is properly
done and it assists the students in perceiving ughagppening in the class.
Pupils find this method interesting. Local learnefeen have problems with
English vowel sounds, especially when a sound camescluster of different
sounds in the adjoining place of the vowel. Substih tables can be prepared
to remove this problem.
The table is planned in such a way that some ofattsels can be substituted
with other words and you still maintain the samentsece pattern. Its
usefulness includes:

- Quickest and easiest way of introducing new stinestu

- Can be used to stamp out common errors.

- Very useful in teaching English tenses

Here is an example to teach the present formseo¥féhb “to be”
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Sample A
A B C D
| are Trader(s)
She a farmer
He am teacher(s)
We clerk
They is

Your students can construct up to eighteen sengefioe this table.
They can also add new phrases to column A and B camdtruct
additional sentences.

Here is another sampl€an you tell what grammatical structure is
being taught by this table?

Sample B
1 2 3 4
You Would Attended to Before next Tuesday
They have been Examined By 30" December
All the class Promoted By the time we get home
Some pf the students Paid Before Monday next week

None of them
The tailor

Seen by the doctof Before midnight

fed

Before the next meeting
Before we leave

Your students can construct well over 200 sentefices this table.
Divide the class into groups and ask students tkensantences from
the table. They can also add phrases to columdsid 4.

Dialogues

Dialogues are used as a form of natural methoeaftting a language.
The teacher acts as the model, while students tenitan/her. Class
activities such as debates can be organized tdiakxgues.

Dialogues include question and answer chains. @umsstyou ask

should be ones that enable your students makensesté the required

patterns.

Sample Dialogue (Use of the verb form — have)
Efosa:I'm sorry I'm late. Have you been here long?
Alero: No, only for a few minutes.

Efosa:What will y:

ou eat?

Alero: | haven't decided. Have you ever eaten “Amala awedt™?
Efosa:No, | haven't. Is it good?
Alero: It's delicious. | have had it several times.

Efosa:How about “Edikangkon”? Have you ever had it?
Alero: Actually, | did my National Youth Service (NYSC)W@yo in
Akwa- Ibom State. | ate it a lot there
Efosa:l didn’t know that. When was that?

Alero: Two years

ago.
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Pattern Drills

Pattern drills are designed to allow you practeetences and phrases you have
taught your students. There are several drillgype

Repetitions— students repeat after the teacher like a parrot.

Substitution — similar to substitution table format but not ite@ular form.
Example:

James has gone to school.

Mary has gone to school.

She has gone to school.

Expansion— making the sentence longExample:
They have come (just)

They have just come. (Lagos)

They have just come from Lagos (air)

They have just come from Lagos by air.

Replacement- one word may be replaced with another word from
the same class.

Transformation — changing from one form to another, e.g.,
Statement — Question

Positive — Negative

Direct — Indirect

Active -Passive

Self-Assessment Exercise 3. This will take yauiButes to answer.
Name and describe three types of pattern drills

Other methods of teaching grammatical structurelside the following:

Teaching Grammar through texts

If learners are to achieve a functional command eécond language, they will need to be
able to understand and produce not just isolatatesees, but whole texts in that language.
Course book texts tend to be specially tailoredefagse of understanding and so as to display

specific features of grammar. This often gives tlzestightly unreal air.

Advantages of using texts:

e They provide co-textual information, allowing leara to deduce the meaning of

unfamiliar grammatical items from the co-text

e |If the texts are authentic, they can show how ttemiis used in real

communication.

e As well as grammar input, texts provide vocabulaiyut, skills practice, and

exposure to features of text organisation.

e Their use in the classroom is good preparatiomnidependent study.

e If the texts come from the students themselves; thay be more engaging and

their language features therefore more memorable.
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Disadvantages of using texts:

e The difficulty of the text, especially an authenbice, may mean that some of the
above advantages are lost.

e The alternative - to use simplified texts - mayegas misleading impression as to
how the language item is naturally used, againalefg the purpose of using
texts.

Not all texts will be of equal interest to students

e Students who want quick answers to simple questioag consider the use of
texts to be the 'scenic route' to language awasemesl would prefer a quicker,
more direct route instead.

Teaching Grammar through stories

Stories can be used for both eliciting and illagtg grammar points. The former
employs inductive reasoning, while the latter reggiideductive thought, and it is
useful to include both approaches in lesson planrim addition, a well-told story is
the perfect context for a structure-discourse maiahthe technique can also be used
effectively for a structure-social factor match §8m, 2015). Storytelling is one of
these extremely versatile techniques; it can berasenient and natural grammar
teaching tool.

Teaching grammar through songs and rhymes

Since meaning is an important device in teachingmgnar, it is important to
contextualize any grammar point. Songs are onbeofrtost enchanting and culturally
rich resources that can easily be used in langalgsrooms. Songs offer a change
from routine classroom activities. They are presioasources to develop students’
abilities in listening, speaking, reading, and ingt They can also be used to teach a
variety of language items such as sentence pattewsabulary, pronunciation,
rhythm, adjectives, and adverbs. Learning Englsbugh songs also provides a non-
threatening atmosphere for students, who usuadlyearse when speaking English in

a formal classroom setting.

In consequence, if selected properly and adopteefuily, a teacher should benefit
from songs in all phases of teaching grammar. Sorggsboth be used for the
presentation or the practice phase of the grammssoh. They may encourage
extensive and intensive listening, and inspire torgya and use of imagination in a
relaxed classroom atmosphere (Takala, 2016). Wddlecting a song the teacher
should take the age, interests of the learnerghenthnguage being used in the song
into consideration. To enhance learner commitminis also beneficial to allow
learners to take part in the selection of the songs

Teaching grammar through poems

Poems, like songs, contextualize a grammar lesHentigely. Since poetry is often
spoken, repeated, dealt with, and consideredistas an effective tool for practicing
a specific grammatical structure. Through repeating) considering the poem, the
grammatical structures become more deeply intee@dl{Sadat, 2017). Thus, poetry
not only provides a rewarding resource for struedupractice of grammar, but also a
proper basis for review. At the teaching staga pbem, it is not advisable to talk
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about the meaning of the poem in advance. Sincg dffer a reading and listening
activity, poems could be presented through a repglan. At the pre-reading stage,
students might be motivated through some enthusiedks about poetry or the poet.
Some necessary vocabulary can also be handleds ataige. At the reading stage, in
order to create images and stress the prosodiarésatthe teacher may want the
students to close their eyes while he/she is regaithiea poem. After the poem has been
read at least twice, it is better to elicit thenpatry responses of the students about the
poem. Next, after distributing the poem to studestisdents may be asked to read it
either loudly or silently. In order to practice tetermined grammar point, students

may be asked to paraphrase the poem. Through dramsfy the verse into prose
students get acquainted with the structure (Zh20d5).

Self-Assessment Exercise 4. This will take you Butes to answer.
List the techniques of teaching grammatical stmasu

o/, s Summary
It is essential that second language learners ty@eply groomed in the
grammatical structures of the target language t@blen them
communicate.

2.6 Glossary

Substitution table: this is a format where model sentences are seinout
their simplest forms. These can be multiplied ind&fly by replacing any
of its words or word-groups, and units of the ideadtgrammatical family
within definite semantic restrictions.

Dialogues: Dialogues are used as a form of natural methogaxthing a
language.

an
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Iﬁl 2.8 Possible answers to SAEs

SelfAssessment Exercise 1. This will take you 5 mintesnswe
Define the term “Grammar”

Answer to Self-Assessment Exercise 1
Define the term ‘Grammar’

The word ‘grammar’ can be defined as a normaiiverescriptive set of rules
setting forth the current standard of usage foagedical reference purposes”.
The term ‘grammar’ can be used to refer to theesysdf grammatical rules
which constitute a particular language. It can ad¢der to the system of rules
that a person has stored in his or her mind. Time tgrammar’ can refer to the
description of a language by linguists or applieduists. The term grammar
refers to the formal-linguistic properties of adaage as well as their uses and
meanings in communication.

SelfAssessment Exercise 2. This will take you 5 mintesnswe
Mention one striking difference between the dedcéind inductive
methods of teaching grammar

Answer to Self-Assessment Exercise 2

Mention one striking difference between the dedwctind inductive methods
of teaching grammar.

In the deductive method, the teacher explains taenmar rules to the students
who learns these rules and then applies them jponeng to exercises on
grammar. The principle behind this method is baeadthe rationale that
learners need to understand the elements of thaiditic system of a language
before putting them into practice. However, in thductive method, learners
are not taught rules directly but are left to dissothe grammatical rules by
themselves or induce the rules from their expedesfasing the language.

SelfAssessment Exercise 3. This will take you 5 mintesnswe
Name and describe any three types of pattern drills

Answer to Self-Assessment Exercise 3
Repetition

Substitution

Expansion

Replacement

Transformation

SelfAssessment Exercise 4. This will take you 5 mintesnswe
List the techniques of teaching grammatical stmasu
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Answer to Self-Assessment Exercise 4
List the techniques of teachimgngmatical structures.
The techniques are listed below:
1. The use of substitution tables
2. By means of dialogues
3. Through the use of pattern drills.
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UNIT 3 Teaching Reading Comprehension and Summarykdls
Unit Structure

3.1Introduction
3.2 Learning Outcomes
3.3 Teaching Reading Comprehension and Summarig Skil
3.3.1 Reading Comprehension
3.3.1.1 Factors that affect reading Comprehension
3.3.1.2 Strategies for Reading and Comprehendihexa
3.3.1.3 Question Types for Reading Comprehension
3.4 Summary Writing
3. 4. 1 Hints on Teaching Summarizing Skills
3. 4. 2 Summarization Strategies
3.4. 3 The Summarizing Process
3.5 Summary
3.6 Glossary
3.7 Reference/Further Reading
3.8 Possible Answers to SAEs

El 3.1 INTRODUCTION

The speed with which we read and comprehend whatreeeading is
very important. You need to develop your studergading skills as they
help them not only in comprehending texts but imswarizing. Reading
comprehension and summarizing skills are skillsrygtudents will need
not only for English but also for other subjects.fact, they are life
skills.

@I 3.2 LEARNING OUTCOMES

By the end of this unit, learners should be able to

define reading comprehension

state factors that affect reading comprehension

discuss the guidelines for analyzing written text.

set different types of questions on comprehensamsages.
discuss different comprehension strategies

mention and discuss micro-skills involved in regdaomprehension
define summary writing

state different types of summarization strategies.
discuss different comprehension strategies

describe the different steps in the summarizinggss.
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3.3 Teaching Reading Comprehension and Summary 3ki

3.3.1 Reading Comprehension

Reading comprehension can be defined as the ldvehderstanding of a

passage or text. In other words, it is the abtlityunderstand what we read. In

what ways can you gauge your students’ abilitydmprehend? Your students’
comprehension ability may be determined by theilitglbo:

recognize individual words in a passage or text,

group words into thought units, and

relate these thought units into meaningful senteec@aragraphs.

decipher the script in the alphabetic system,rttéans establishing a relationship between
sounds and symbols.

use pictograph system, associate the meaning efahgs with written symbols.

recognize vocabulary.

pick out keywords, such as those identifying togind main ideas.

figure out the meaning of the words, including umiigar vocabulary from the written context.
recognize grammatical words classes.

detect sentence constituents.

reconstruct and infer situation.

recognize basic syntactic patterns.

use both the knowledge of the words, lexical amahgnatical cohesive devices to make inferences.
predict outcomes and infer links and connectionsranthe parts of the texts.

get the main idea point or the most important imfation and distinguish the main idea
from supporting details.

adjust reading strategies to different reading pseg, such as skimming for main idea or
studying in-depth.

Your students being able to do the above will udtiely lead them to have a meaningful
Comprehension of a text at the following threeidtlevels of comprehension:

+ Factual Level- that is reading the lines. Students may only be
able to pick out the bare facts in the passagexor t

¢ Interpretative Level- reading between the lines. At this level
your students can comprehend the meaning that isxpoessed,
but implied.

«»Evaluative Level- reading beyond the lines. This involves the
evaluation of what is read through mental actigiteuch as
judging the authenticity of the materials, assaegaivhat s/ he
has read with his/her present/past experiences.
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2.

3.

Self-Assessment Exercise 1. This will
take you 5 minutes to answer.
1.

What is reading
comprehension?

Describe how you will be able
to

judge someone as being able
to comprehend.

1. 3.1.1 Factors that Affect Reading Comprehension
You will notice that not all your students can readhe same speed level
or comprehend what they read effectivélyhat can you do to help?
There is a need therefore for you to help your estitsl develop their
comprehension skills. In order for you to do thieliw you must
understand the factors that could affect readingprehension. These
factors include the following:

1.

The kind of text used: If a student is not familiaith words,
concepts and experiences contained in the selpeteshge or text,
comprehension will be affected.

. Vocabulary: If there are too many difficult wordsdachunks in a

passage or text that the students have not conossabefore or
cannot infer their meaning from context, compref@mwill be

impaired.

Sentence length and paragraph formation: Studergating

comprehension is often impaired when the passatgxbis filled

with lengthy sentences and paragraphs.

. Limited intelligence: Generally, the intelligencevél of your

students can lead to their ability or inabilitydmmprehend much.
Lack of developmental reading skills: Reading coshgnsion
skills are based on earlier stages of reading dewetnt, which
include oral reading and reading speed/fluency. h@it
developing these earlier skills, students mostnoftentinually
focus on decoding letters and words instead of yiogs the
progression to meaning and understanding.
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Self-Assessment Exercise 2. This will take you Butes to answer.
1. Name and describe three factors that could taféading
comprehension and explain how you would deal widsé factors.

3. 3.1. 2 Strategies for reading and comprehending a Mten Text
There are useful strategies you can teach yourestsdto aid their
reading comprehension.

Useful strategies for reading comprehension include
+ First Reading
Teach your students to have a general overvievnepassage or text
when they are given a passage to read. Such ani@wewill help them
focus attention on the text. Teach them to do dlieviing:
- Take note of the title. It may offer clue to thentent and
purpose.
- Read through the questions (if there are any).
- Take note of the introduction as it often creathe t
atmosphere and provides the setting for what fsltow.
- Take note of the conclusion. This may usually tievith
the main purpose or arguments of the writer.

Re-examine the text and analyse in more detalil.

At this stage students are to take note of theviofig:
-Theme(s), ideas and issues

- Context - cultural, historical and situatiorishese can affect the interpretation
of the text.

- Audience —professional/general/students

- Purpose — to entertain/inform/persuade.

- Style — diction, imagery etc.

Reading Comprehension
Strategies

Re-read A tivarte Prior Lise Contest
thhe Text Franowledge “lues
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Other reading comprehension strategies include:

e Syntactic strategies
This depends on the readers’ knowledge of langstigetures and grammar. A sound
knowledge of sentence structures and familiarityhwanguage patterns enable a reader
to predict which word are most likely to follow vehi in the sentences he is reading.
Syntactic information involves understanding thateece patterns which includes the
grammatical sequences and interrelationship ofuagg.

e Semantic strategies

This involves the reader trying to make sense déx, using his or her desire to
understand and powers of prediction to guess wifamiliar — looking words may mean.
Learners must read widely in order to develop & ltr constant reading. The more a
person reads, the better he or she is at readimg.sfrategy is employed when a reader
brings the experience he has garnered in readimgplay in order to understand the
content of what he is reading.

e Visual strategies

Readers use visual strategies when visually perdeinformation such as, layout
features, still or moving images, illustrationsagtiams, particular typefaces, or the use of
colour, are used to suggest or support meanings Bhparticularly so with younger
learners whose texts are usually heavily illusttated often beautifully coloured.

e Grapho-phonic strategies

This strategy combines graphic, phonological aritbnic information. They are
employed when readers understand the relationgtypeen the sounds of a language and
the symbols or letters that represent speech. &kieitself is partly responsible for a
reader’s success. The subject matter and langwa@t the legibility of the script or
typeface used, the presence or lack of visual stipgied the author’s style are all factors
that influence the way a reader encounter and reakee of a text.

o Keyword strategies

These techniques are graphic representation of ime&s, information of facts from what
has been read. The technique aims of visually ayspd the structure of a text chapter,
passage or any other reading material used byttlders. The keyword technique has its
psychological basis in interest and motivation. Thain emphasis of the technique is
clarity and brevity. Ideas of whole texts or pagsagre usually summarized on a single
page. A great deal of word economy is thereforeireq. Keywords are usually the main
ideas in a passage.

e Group study or Peer teaching
One of the most powerful ways to learn is to teattter students about a subject. Thus, one
of the most efficient ways of comprehending a pgssaork is to organize a committed
group of three or four students that will studydie, and learn together.

3.3.1.3 Question Types for Reading Comprehension
e Literal/factual questions- Answers to this type of questions are
generally found in the passage. Question formatsidle “ wh*,
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such as who, what, why, when, etc

e Technigue questions— This type examines the writer's style
especially his/her use of language.

e Questions about the writer's intended audieneegeneral public,
adults, teenagers, specific group, political, pssfenal etc

¢ Questions about the writer’'s purpose is it to entertain, amuse,
inform, explain, criticize etc.

¢ Interpretative/Inferential questions— demand that students make
inferences beyond the written text.

e Sentence analysis questiorsThis type requires students to identify
sentence types, clauses, phrases and state thetiiofis.

e Vocabulary questions- giving meaning of words using contextual
clues and giving the synonyms/antonyms of words.

3.4 Summary Writing
A summary is a shortened version of an originat. téxstates the main

ideas and important details of the text with thexesdext structure of the
original. It is a simplified condensed accountha pbriginal text.

E
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I tell in my own words

the most important things I
have read.

The text was mostly about .,
The author is trying To Tell us that.
I learned.

The main idea and details are...
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Source: ecdn.teacherspayteachers
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3.4.1 Hints on Teaching Summarizing Skills

Summarizing requires that your students comprehemalyze and
synthesize ideas in a passage or text. This igiabtopying or “blind
lifting” of statements in the passage. How therydor students
summarise? Students are expected to process tha tme form, make
judgments about the ideas and restate the texh@waform. Your students
should take note of the following:

e Summaries should be brief. Only main points areiired.
e  Straight to the point. Eliminate all unnecessafgrmation such as
repetitions, explanations, descriptions and quanati
e Use your own words. This shows that you understhadext.
e A summary is a reported statement. So, it shoulfiteen in
the past tense and in reported speech.
e Summary is different from a paraphrase.
Paraphrase-Paraphrasing is simply restating ideas in differamrds.
Summary- A summary is a shortened simplified version of igiral text.

Self-Assessment Exercise 3. This will take 5 miguteanswer.
1. Mention and discuss useful strategies that @hreading comprehension

3.4.2 Summarisation Strategies

A summarizing strategy is a set of procedures ybatteach your students to
follow when doing a summary exercise. The typeurhmarization strategy to

adopt depends on the length of the text. Ther¢haee types of summarization
strategies that you can teach your students. D&kgow the three types? These

are:

The Paragraph Summarization Strategy

This strategy requires that you deal with only paeagraph at a time.
You read the paragraph and then ask some quedtditsd the main
idea and supporting details.

The Section Summarization Strategy

This strategy focuses on students reading a matagraph section that
covers a topic. This is the type you will find inmsmary sections of
external examinations such as WAEC, NECO and NABTEB

The Multi-Section Summarization Strategy

This type of summarization strategy is the typedusereport writing,
for example summarizing a prose text.

Self-Assessment Exercise 4. This will
take you 5 minutes to answer.
1.State and describe three
summarization strategies
2. List and describe the types of
guestions asked in the summary
section of a WAEC paper of any year.
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3.4.3 Summarization Process
There are five distinct steps in the summarizingepss:
Step 1:Identifying the key points of the text.
In most English prose forms, the key points ofxd fmssage can be found in
the first sentence of each paragraph. The finakser of a text often contains
valuable information and even at times the key {gsotan also be found in the
middle sentences.

Step 2:Paraphrasing key points at sentence level.

Every successful summary is both an interpretadioth a paraphrase. It is an
interpretation because you must decide what p&ds original text are salient.

It is a paraphrase since the wording of the sededtey portions almost

invariably differs from the original. Paraphrasiiggan important part of the

summarizing process because it allows you to atlpestext to the interests and
reading level of a target audience. Use of synongnessential in this step. So,
the need to develop your students’ vocabulary came$ay here.

Step 3:Transforming sentence-level paraphrases into regp@peech.

This is the simplest part of the summarizing precésnvolves a mechanical
transformation of text passages into the third gerpast tense forms. You can
teach this by taking a wide range of sentencedrandforming them

into reported speech.

Step 4:Adding sequential markers.

Sequential markers indicate which part of a passagees first, next and last.
Though short summaries may not need such markanged ones often do.
Sequential markers include:

First Nexi Ther In addition In the sectio
After this Finally Lastly Moreove In conclusiol
Which follows

Step 5:Creating an introductory sentence (Optional)

Some extended summaries are complex enough to theriaddition of an
introductory sentence at the head, which tells eesavhat the passage is about.
E.g.: This is an article about —, This passagecefithe opinion of —, This story
expresses the thoughts of —.

|l/< »‘/|
3.5 Summary

Summarizing goes hand in hand with comprehensialts.skVith adequate
practice, both skills will aid you in your studierd in your career. Being

able to read and summarize would greatly aid yaeaching your students these
very important skills.

3.6 Glossary

Keywords: These are usually the main ideas in a passage.
Grapho-phonic strategies:This strategy combines graphic, phonological
and phonic information and show the relationdfgéfween the sounds of a
language and the symbols or letters that reptespeech.
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|_|=: 3.8 Possible Answers to SAEs

Self-Assessment Exercise 1. This will take you 5
minutes to answer.
1. What is reading comprehension?

2. Describe how you will be able to
judge someone as being able to
comprehend.

Answer To Self-Assessment Exercise 1
1. What is reading comprehension?
Reading comprehension can be defined as the |éuelderstanding of a passage or text.

2. Describe how you will be able to judge someabeing able to
comprehend.

- recoghize grammatical words classes.

- detect sentence constituents.

- reconstruct and infer situation.

- recognize basic syntactic patterns.

- predict outcomes and infer links and connectam®ng the
parts of the texts.

Self-Assessment Exercise 2. This will
take you 5 minutes to answer.

1. Name and describe three factors that
could affect reading comprehension and
explain how you would deal with these.
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ANSWER TO SELF-ASSESSMENT EXERCISE 2

1. Name and describe three factors that could taféading
comprehension and explain how you would deal widsé.
These factors include the following:

- The kind of text used

- Vocabulary level of the text

- Sentence length and paragraph formation
- Limited intelligence

- Lack of developmental reading skills

Self-Assessment Exercise 3. This will take
you 5 minutes to answer.

Mention and discuss useful strategies
that can aid reading comprehension.

Answer To Self-Assessment Exercise 3
Mention and discuss usefiidtegies that can aid reading comprehension.

- Syntactic strategies
Syntactic information involves understanding thetsace patterns
which includes the grammatical sequences and @i&tionship of
language.

- Semantic strategies
This strategy is employed when a reader bringexperience he has
garnered in reading, into play in order to undewstdne content of what
he is reading.

- Visual strategies
Readers use visual strategies when visually pexdenformation such
as, layout features, still or moving images, ilfatbns, diagrams,
particular typefaces, or the use of colour, arel tsesuggest or support
meaning.

- Grapho-phonic strategies
This strategy combines graphic, phonological amohg information.
They are employed when readers understand théoredaip between
the sounds of a language and the symbols or le¢tliatsepresent
speech.

- Keyword strategies
These techniques are graphic representation of ishe@s, information
of facts from what has been read. The techniqus aimisually
displaying the structure of a text chapter, passagay other reading
material used by the student.

- Group study or Peer teaching
One of the most powerful ways to learn is to teaitier students about
a subject. Thus, one of the most efficient waysavhprehending a
passage work is to organize a committed groupregtbr four students
that will study, teach, and learn together.
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Self-assessment Exercise 4. This will take you
5 minutes to answer.

State and describe three summarization
strategies.

ANSWER TO SELF-ASSESSMENT EXERCISE 4
State and describe three summarization strategies.

-The Paragraph Summarization Strategy

-The Section Summarization Strategy
-The Multi-Section Summarization Strategy
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UNIT4: Teaching Literature-In-English 1: Prose

Unit Structure

4.1 Introduction
4.2 Learning Outcomes
4.3 Teaching Literature-In-English 1: Prose

4

4.3.1 What is Literature?
4.3.1.2 Literatureddranguage Teaching
4.3.1.3 Literature in ESL Classrooms
4.3.1.4 ObjectivesTefaching Literature in Schools
4.3.1.5 Choice ofdrdture Texts
4.4 Prose and the Approacbhe3éaching It
4.4. 1 Small Groupings within a Class Approach
4.4. 2 A Single Class Approach
4.4. 3 Teeng Foreign Prose
4.5 Summary
4.6 Glossary
.7 References/Further Reading

4.8 Possible Answers to SAEs

@4.1 INTRODUCTION

In the previous units we discussed the four basnguage skills and
some sub-skills all aimed at teaching you the ptooes and techniques
to use to teach your students to develop languaggetence. In this
unit and the next, we will be discussing the teaghof literature-in-
English. The exposure of students to literary aneditive works of prose,
poetry and drama is a very useful way of teachitgonly literary skills

but language skills.

@| 4.2 LEARNING OUTCOMES

At the end of this unit, learners should be able to
state the importance of literature in languagehteac
enumerate characteristic features of literature
explain the relationship between language andtitee-in-English
discuss the importance of teaching literature goadary schools.
discuss the approaches to teaching literature.
identify what to look for in choosing literary text
discuss steps in the teaching of prose.
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-
A0 4.3. Teaching Literature-In-English 1: Prose

4.3. 1 What is Literature?
Generally, all that provokes awe or exhilaraticrgrs or laughter is a
likely material for literature. Literature in essens the life of man as it
is filtered through the temperament of the writéhex as it has really
been lived in the past, or as created by the ingentithe writer. The
word literature is derived from the Latilittera, ‘a letter of the
alphabet’.
Literature is first and foremost mankind's entid of writing; after
that it is the body of writing belonging to a giveamguage or people;
then it is individual pieces of writing. The nan® often applied to
those imaginative works of poetry and prose distisiged by the
intentions of their authors and the excellence lodirt execution.
Literature may be classified according to a varatgystems, including
language, national origin, historical period, gefamd subject matter.

4.3.1.2 Literature and Language Teaching
The basis of the integration of literature in laage teaching is to
encourage students to read and to experience lgagnause. The aid
of literature in English language was identifiedfasback as 1966 with
the Ford Foundation’s report (Uwaifo, 1979). Litera and language
are intertwined because language is the mediumughrowhich
messages in literary discourses are encoded.

The role of literature within language teaching Niigeria changes
considerably from primary to secondary schools esfig at the senior
secondary school level. Whereas in the primary jantr secondary
school levels, literature is often integrated wattner components of
language learning and teaching, at the senior sacgrschool level,
literature is taught as a separate subject.

4.3.1.3 Literature in ESL Classroom

The purpose of teaching literature in the primacho®l level is to

introduce pupils to literary reading in such a whast they can enjoy it
and develop regular reading habits. Experience Mitdrature is

stressed and creative methods are often used.

The more advanced the students are the more likelyteaching of
literature is to show explicit traces of literarudies. At the senior
secondary school level, the study of literatureemftserves as
preparatory for literary studies at the tertiaryele Commonly, teachers
use literature for the development of the fourlslaff language as well
as for providing knowledge of the world.

Characteristics of Literature
- Literature uses language to explore a partidihme or message
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through a sequence of events.

- Literature is expressed in genres- prose, drardgaetry.

- Literature contains elements of literary compositsuch as action,
character, setting and point of view.

- Literature focuses on fiction and non-fiction pédls.

4.3.1.4 Objectives of Teaching Literature in Schosl
Literature is taught for various purposes which
include:

recording of human experiences

exploring of cultural values

creating emotional response from the reader

enabling people imagine situations/personalitiey thad never seen
creating pleasure

teaching morals (e.g., ills of the society)

improving language use

broadening students’ personal experiences

preparing students for pursuit of literary studasr in life.

Self-Assessment Exercise 1. This will take you 5 mites to answer.
1. State three objectives for teaching literaturen schools.
2. Mention four characteristics of literature

4.3.5 Choice of Literary Texts
There are some guidelines you must use when sejeztiiterary text
for your class. These include:

orwbhPE

Availability of the chosen text e.g. a novel oraok of short stories
Suitability of the language used in writing it.

Familiarity with some features of the novel or ststory.
Contemporary nature of the text in terms of subjeatter.
Readability level of the text. This has to do whbw easy or
difficult your students find the text. Thus, theduistic difficulty of
the selected texts must to be appropriate to Wed & the students’
comprehension

. Selected texts must have relevance and interdsatoers.
. The length of the text must be easier to use withenclass time

available, but longer texts provide more contextdatails, and
development of character and plot.

The chosen texts should not be so culturally démsteoutsiders feel
excluded from understanding its essential meaning.

. Learners should not be offended by textual content.
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Self-Assessment Exercise 2. This will take you 5 mites to
answer.
1. List and discuss three criteria you will use irchoosing literary texts
for your students.

4.4 Prose and the Approaches for Teaching It
Prose is one of the types or genres of literatudgich is ‘straight
forward’ and whose basic unit is the sentence. tibsrature can be
classified into literary and non-literary work€an you give some
examples?Literary works include novels, short stories, bajgties;
essays etc. Non-literary works include scholarlyg anientific books,
articles, guidebooks, manuals and law reports. ePregers to the
written form of the language of ordinary languageose works are
usually in paragraphs and chapters and naturdlly tetory by the use
of characters, incidents and plot. These works @eventionally
classified into fiction and non-fiction.
We are going to discuss two of such approacheselyansing small
groupings within a class and using a single class.

4.4.1 Small Groupings within a Class Approach

You will find this approach very useful at primaaypd junior secondary
school levels. The ideal thing is to expose youdshts to as several
texts as possiblédow does this approach work?This approach works
like this:

o Organize your students into small groups with comrimderest.
Appoint a leader for each group who should leaddiseussion
after textual reading.

0 Select an interesting reading text e.g., a shorysir a novel.

o Each group is to read part of the text for examglehapter or two
chapters and then make a presentation of the gaafsters read
in form of a play or discussion.

Advantages:
o ltinstills confidence in the students and so d@sning.
0 Many portions of a text book or novel are covered short time.
o Since itis a variation from the traditional apprbaf everybody
reading the same thing, it arouses interest.

4.4.2 A Single Class Approach

This is an approach, which engages all the leaaesclass. You may
use the following strategies when you adopt thgregch:
0 choose a short story or novel and ask students thedfollowing
0 Let each student rewrite portions of the storydlass has read.
o0 Each student is to provide alternative end tmeyghe class
has read but whose ending the class feels is itabsi
0 Ask the class to rewrite sections of the story mfuay. The
whole class cans then dramatize it.
o Encourage students to make pictorial representafiscenes or
sections found to be humorous.
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o Encourage your students to weave new stories arexisding
characters, while at the same time retaining tharadters’
individuality.

0 Ask students to rewrite incidents they did not grjo suit their
own expectations and taste.

You will find out that these activities will enhancyour students’
understanding, aid retention of what they read.s Till encourage
artistic tendencies in them.

Pre-reading and interactive Approach

Teachers can exploit literary texts in a large nembf ways in the
classroom. Classroom work with literary works mayalve pre-reading
tasks, interactive work on the text and follow @piaties.

4.3 Teaching Foreign Prose
Foreign prose texts are written based on cultyalitical and social
backgrounds different from those of your studeHtsw then would you
teach it? To teach it, yu will have to:

0]
0]

First give the background of the story.

Select interesting passages in the novel or shtaty,s
especially those that give or describe detailshef people’s
culture.

Select sections of the novel that exemplify theubgaf the

English language.

Highlight areas of differences between your stusleniltures
and the foreign cultures. This is because our éapees of the
world are limited and it is in prose literature tthae encounter
people of other land thereby enlarging our expesasn You
can also make use of outlines to help draw youdestts’

attention to vital incidents.

Use probing questions to draw students’ attentionthe

importance of utterances, actions and incidentsecally

when their limited experiences do not enable thersee such
importance.

You should not only highlight cultural differencegu should
also point out cultural similarities.

Self-Assessment Exercise 3. This will take you Butes to answer.
1. What are the two broad classifications of pildseature?

2. Name three approaches to teaching prose.

3. Mention some usefulness of prose writing andhieg
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Vo7 4.5 Summary

Literature is essential in language teaching. A¢ fhnior secondary
school level, you should aim at exposing your stiléo a wide variety
of reading materials. At this stage exposure taglee and experience is
what matters. At the senior secondary school leyal, should aim at
drawing out students’ impression on plot, incidenckaracterization,
mood, motives and so on. Prose at this stage i® nmbensive than
extensive, as your students must be led to obtanfallest possible
response to each text.

4.6 Glossary
Foreign prose: These are texts written based on cultural, politasad
social backgrounds different from those of youdstuts/country.

I@ 4. REFERENCES/FURTHERREADINGS
Carter, R & Long, M. N. (1991)eaching literatureHarlow: Longman

Duff, A & Maley, A. (1990).Literature.Oxford: Oxford University Press

Larzar, G. (1991 )Literature and language teachinGambridge:
Cambridge University Press

Iﬁl 4.8 Possible Answers to SAEs

Self-Assessment Exercise 1. This will
take you 5 minutes to answer.

1.State three objectives for teaching
literature in schools

2.Mention four characteristics of
literature

Answer To Self-Assessment Exercise 1

1. State three objectives for teaching literataredhools
- creating pleasure
- teaching morals
- improving language use

2. Mention four characteristics of literature

-Literature uses language to explore a particti@me or message
through a sequence of events.

-Literature is expressed in genres- prose, drardgaatry.
-Literature contains elements of literary compaositsuch as action,
character, setting and point of view.

-Literature focuses on fiction and non-fiction nré&tks.
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Self-Assessment Exercise 2. This will take you Butes to answer.
List and discuss three criteria you will use ina$iag literary texts for your
students.

Answer To Self-Assessment Exercise 2
1. List and discuss three criteria you will uselmosing literary texts
for your students.
These include:
- Availability of the chen text
- Suitability of the lammage used in writing it.
- Readability level okttext.

SelfAssessment Exercist. This will take you 5 rinutes to answe
1. What are the two broad classifications of pidseature?
2. Name three approaches to teaching prose.

Answer to Self-Assessment Exercise 3

1. What are the two broad classifications of pildseature?
The two broad classifications of prose literature:
- Fiction
- Non-fiction
2. Name three approaches to teaching prose.
- Small Groupings within a Class Approach
- A Single Class Approach
- Pre-reading and interactive Approach
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UNIT 5 Teaching Literature-in-English 2: Drama and Poetry

Unit Structure
5.1. Introduction
5.2 Learning Outcomes
5.3 Teaching Literature-in-English 2: Dranma #oetry
5.3.1 What is Dramatic Literature?
5.3. 1. 1 Difficulties in Teaching Drama
5.3.2 Approaches to Teaching Drama
5.4 What is Poetry?
5.4.1 Poetic Deviced &oetry Teaching
5.4.2 Approaches tadleng Poetry
5.4.3 Teaching PyetrDifferent Class Levels
5.5 Summary
5.6 Glossary
5.7 References/Further Readings
5.8 Possible Answers to SAEs

@5.1 INTRODUCTION

This unit is a continuation of the discussions lo@ teaching of literature-
in-English. In this unit, our focus will be on thether two genres of
literature: drama and poetry. We will discuss thedture and teaching
approaches.

U@S.Z LEARNING OUTCOMES

By the end of this unit, learners should be able to

e distinguish between drama and poetry genres
discuss two approaches of teaching drama
outline poetic devices in poetry
list and explain methods and techniques of teacha®gry
list and explain methods and techniques of teactiragha
apply dramatic approaches in drama production

L] 5.3Teaching Literature-In-English 2: Drama and poéry

5.3.1 What is Dramatic Literature?
Dramatic literature is any literary composition ten in dialogue meant to
be spoken through acting or dramatizing. What dibés mean? It is
actually not meant to be read.
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as one would read prose and poetry. Of the thresegeof literature, drama,
prose and poetry, none is closer to the peoplednama. Drama permeates
man’s activities; he is naturally being continugtiiaced in situations that
demand actiorAre there any similarities between the genres?

Poetry and drama have a lot in common, the sanggnoand literary
composition, but are different in purposes to daierextent. A poem can
be read by a solitary person but a drama piecsually read by more than
one person since it is meant to be acted out.

Poetry originated from Heroic or Epic stories adlvas satirical stories.
Tragic drama originated from Heroic stories whilemedies originated
from satirical stories. The styles of writing of tholiterary genres are
poetic.

5.3.1.1 Difficulties in Teaching Drama
Drama presents problems of teaching you would mmoenter in the
teaching of other genred/hy is drama difficult to teach? The difficulties
of teaching drama arise from the fact that one ctnust read it for
pleasure. To enjoy drama and bring out its thenaigiht to be acted out.
You can only do this if your students have beerugded very well in the
area of drama production. You will have to be familwith certain
theatrical elements listed below.

1. Characterization

2. Physical stage settings showing entrances and exits

3. Costumes to show either the period or characters

4. Lighting effect to help in the interpretation ottmood of the play at

different acts and scenes.
5. The audience’s reactions at any given time of pctdn.

The question at this point is how you can managelahese in order to
bring the playwright’s ideas into the classroom.This definitely requires
a lot of work and calls for adequate preparatioryour part. You will have
to:

e read the play as a whole. Then break the play &taumber of
lessons in a school term, paying attention to tigéchl presentation
of the play — beginning, middle and ending of dipalar episode.

e look for relevant teaching aids both improvised ammnmercial
ones. You can even encourage your students to swake props and
costumes to be used.

e create the setting of the play and use this to tieeplay its proper
background.
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Before you begin the teaching of a play you shoidentify the

following and use appropriate questioning techrsqee lead your
students to do the same:

- Writer of the play

- Setting

- Plot arrangement of incidents

- Main and sub-themes

- Characters and characterization

Self-Assessment Exercise 1. This will take you Butes to answer
Distinguish between poetry and drama.

5.3.2 Approaches to Teaching Drama
The teaching of drama entails the use of diverggagghes. You will
have to make your choice of the approaches toinse there is no best
way drama can be taught. There are various mettdsur focus will
be on two of them. These will be discussed below.

¢ Line-by-line Approach

In this approach you will:

- Assign your students different characters

- Make them read out the dialogue and personify daatethe
characters assigned to them.

This method explores every speech and meaningh ldéeary devices
used in the text.

++ Dramatization Method
This method involves actual acting or dramatizatdrthe play. Your
students will be expected to speak the lines of dharacters with
conviction, accuracy and rhythm. This demands bkiubwledge and
understanding of the text. You can make your stisdelramatize
different scenes in the classroom. This is the maffective method of
making a play interesting. This method aids the simigies of
interpretation. It encourages improvisation andatvéy. You can

video record your students’ presentation and pidack for the class
for criticism.
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Self-Assessment Exercise 2. This will take you Butes to answer.
lllustrate how you will use the line-by-line methtwiteach a piece of drama to
JSS 1 students.

5.4  What is Poetry?

Poetry is an imaginative piece of literary workvarse form. It is a
literary mode that operates through the principiesnagery, sound and
rhythm, with the aim of creating thought, feelinghda beauty.
Wordsworth’s well- known definition of poetry refeto it as “emotions
recollected in tranquility” and Coleridge defindgdas “the best words in
the best order.” Poetry centres on a few generatacieristics. Poetry
has been variously defined in terms of emotion,fqedion or its
instructiveness. Poetry can be defined as a fornlitefature that
expresses emotion or imaginative thoughts in ehrhig language. It:
- isdrawn from real life experiences
- makes comments on life.

- comprises the truth of the world and the truth o&nfa

perception of that world.

Poetry uses artificial and highly refined languadierelies on the
techniques of prosody and versification. Prosodyolves verse,
rhythms or meter, pause, tempo, stress and pisthries. The content of
poetry is usually emotional, imaginative, and cootpaith meaning,
marked by power, beauty and dignity. Poetry is egped in verses and
stanzas. It could be written in free or blank verse organized into
rhyme-scheme according to the style of the poet.

Poetry has a definite role to play in society. didition to being a tool for
intellectual development, for training in aestheti@ppreciation, and for
emotional growth, poetry is a preserver of ourwdt as such its value
should not be over looked.

5.4.1 Poetic Devices and Poetry Teaching

From experience you will find out that most of yatudents will shy
away from the study of poetry. The reason is notfdeched. This is
because of the belief that the language of poetrydifficult and
unintelligible. It is true that poetic diction isame condensed than the
language of prose, but this is because the poetor® economical in
his/her use of words.

If you are going to discuss poetry you need to nedre proper
terminology (language). You will need to know thermis of poetry,
from haiku to sonnet and the techniques poetsabaitd their work. If
you do not feel comfortable with poetic devices &muins you can look
for a good literary reference text to use.
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You should teach a device in the context of a ptwah aptly illustrates
it. Then draw students’ attention to other poemwtliich that device has
been used. Through repeatedly drawing their atientd this, your
students would eventually consolidate their know&edf that device.
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5.4.2 Approaches to Teaching Poetry

Poetry is as diverse as life itself. There areetms of subject matter, type,
form, mood and so on. So also, are there variopsoaphes of teaching
poetry. However, we are going to discuss just oppr@ach and some
methods of effectively teaching poetry.

Reading / Listening, Question and Answer Approach

This approach is similar to what you do in louddieg and listening
lessons. You will read out the poem while your stud listen. The essence
is on listening. Your students are not expectedgen to the page where
the poem is written. They should just listen torymading and form their
own impressions. After reading the poem ask theestis some leading
guestions, such as:

- What is the poem about?

- Where did the whole incident in the poem take face

- Which figures of speech are used by the poet?

- What mood is expressed in the poem?

The judicious and timely use of questions coulg tehcher of poetry achieve
the instructional objectives. Questions help tmatate thought; direct students’
attention to paths they might otherwise miss; eragel interpretation of new
knowledge; and to diagnose areas of difficulty.

After discussing these questions, allow the stiglenbpen to the poem
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while you read the poem again.

Pick out words from the poem and ask studentsHerexplanation of
these words.

Discuss the poem in full detail, the language,nimvement of the lines
for effect, the arrangement of words and other g aspects of the
poem.

One effective methods of teaching poetry iSAGTIVE method.

One of the most reliable methods of teaching poétryhe active
method. Students are made active in sharing p@perience. In
active method, teachers increase class participalow can you
increase students’ class participation®ne way of achieving this is
to introduce a number of relevant techniques swltha ones listed
below:

Reading Aloud: A poem is meant to be read aloud during the lesso
The reading should not be done as a matter ofrdutine. The voice
should be expressive and the tone varied and waldgrtas appropriate
by individuals or groups, by teacher or pupils.sTactivity is also seen
as oral technigues by some linguists.

Singing: This is a pleasant techniques or activity that poeils can

enjoy a great deal. A good number of poems caruhg. Practically,

every poem with a definite pattern and well-defimagthm could be

set to music. However, it is best to teach the péisshand ensure that
children understood it before introducing singirsgome of the possible
activities.

Memorization and Recitation: Poems to be learnt could be shared by
students for memorization. However, only short psemare
recommended for this form of activity.

Dramatization: Poem could also be acted. Dramatization is very
important in effective teaching of literature inngeal. It is an effective
means of reinforcing what is learnt. The contenaigfoem could form
the basis for dramatization. As students set oldsyahey are led to
appreciate the poem better. This broadens theigimtve scope and
enhances their language competence.

5.4.3 Teaching Poetry at Different Class Levels
e Teaching Poetry at the Junior Secondary School LeVe
You can use poetry to arouse and maintain theastef your students, if
your selections of poems are simple. Poems youfpickSS | should be
simple narratives, songs and simple traditionahpoe/hich can be easily
understood and enjoyed. The simplicity of dictisabject matter and the
liveliness inherent in the lines of such poemslwamuite appealing to young people.
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At JSS Il and Il classes, poetry study should lmeerelaborate. Ballads, lyrics
and praise poems can be introduced.

e Teaching Poetry in the Senior Secondary School Lelve
At this level a poem should be seen as an orgaha@encreation. At this level
you cannot afford not to be a master of the subjéati should prepare a well-
developed lesson plan and use it effectively. Yéwusd highlight those
essential internal characteristics that contridotenake a poem whole in your
lesson plan.

0 Poem type

Features of the poem
Background information on the setting of the poem
Poetic devices — similes, metaphor, personificadiot soon
Imagery. This is the essence of poetry. It is thecentrated way in
which a poet describes things. It deals with tletypes conjured up
in the reader’'s mind by the poet in an attemptaafy his/her idea.

OO OO

There are three types of imagery:
- Mental imagery — visual, auditory, tactile and giisty
- Symbolic imagery — a word is used to symbolize deepings.
For example, words like “desert” could be used ymlisolize
desolation and loneliness.
- Metaphorical imagery — this deal with analogies.

Self-Assessment Exercise 3. This will take you 5 mites to answer.

1. Choose a poem composed by a Nigerian and showhgou will use
Reading / Listening, Question and Answer Approachd teach it to SSS |
class.

2. Explain some techniques that can be used to tdaActive Method.

7N

0,
2% 5.5 Summary

An important aspect of a child’'s education is theltication and
appreciation of creativity. This can be developethe learners through the
study of literature. Hence our focus in this umtiahe preceding one had
been on the teaching of the three genres of lilezatprose, drama and
poetry. It is also hoped that this will deepen stid’ sensitivity to
language use.

5.6 Glossary

Dramatic literature: This is any literary composition written in dialagu

meant to be spoken through acting or dramatizing.

Prosody. This involves verse, rhythms or meter, pauseptemtress and pitch features.
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Iﬁl 5.8 Possible Answers to SAEs

Self-Assessment Exercise 1. This will
take you 5 minutes to answer,
Distinguish between poetry and drama.

Answer To Self-Assessment Exercise 1
Distinguish between poetry and drama.

- A poem can be read by a solitary person but a daew is
usually read by more than one person since it e be acted
out.

- Poetry originated from heroic stories and satlr&tories while
drama originated from satirical stories.

Self-Assessment Exercise 2. This will
take you 5 minutes to answer.
lllustrate how you will use the line-by-
line method to teach a piece of drama
to JSS | student

Answer to Self-Assessment Exercise 2
1. lllustrate how you will use the line-by-line rhed to teach a piece of
drama to JSS | students?
The teacher will engage the students in theahg activities:
- Assign the students into different characters
- Make the students read out the dialogue
- Let the students imitate the characters assigmétem.

Self-Assessment Exercise 3. This will take you Butes to answer.
. Explain some techniques that can be used to tketbve Method.

Answer to Self-Assessment Exercise 3
1. Explain some techniques that can be used th tkeitve Method.

- Reading Aloud

- Singing
- Memorization and Recitation
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MODULE 3: LANGUAGE TESTING and LESSON PLANNING

Unit 1 Test Types, Functions/Uses, and Qualitiesaniguage

Tests

Unit 2 Basic Steps in Language Test Construction
Unit 3 Writing Scheme of Work and Lesson Plans

UNIT 1: Test Types, Functions/Uses, and Quéiks of

Language tests

Unit Structure

1.1 Introduction
1.2 Learning Outcomes
1.3 Test Types, Functiong&)sand Qualities of Language tests

131

Tests

1.3.1.1 Type of Language Tests

1.3.2

Functions/Uses of Test

1.3.3 Qualities of a Good Language Test
1.4 Summary
1.5 Glossary
1.6 References/Further Readings
1.5 Possible Answers to SAEs

@Jl.l INTRODUCTION

In the preceding units, we discussed the teachinghe four basic
language skills and some language sub-skills aategies. The teaching
of literature-in-English was also discussed. Howglanguage teaching
will be incomplete if you do not know how to go ab@ssessing and
evaluating your students’ learning. The goal obthnit is to discuss
language testing and to teach you various procedime testing your

students.

@I 1.2 LEARNING OUTCOMES

At the end of this unit, learners should be abie to

explain what a test is

discuss different types of tests

state functions/uses of tests

state the qualities of a good test.

discuss merits and demerits of different typesesfts

list and explain various methods of estimatingatality of a test
prepare good language tests
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=113 TestTypes, Functions/Uses,

and Qualities of Language tests

1.3.1 Whatis a test?

A test is any kind of device or procedure for mesu ability,
achievement, interest, attitude or any other trétiis a specific task test
takers (testees) are asked to perform. A testlysare of many devices
through which measurement data may be generatecviauation
purpose. Test items can assess one or more ol@gcttlems/questions
of a similar kind may be grouped together to foubtssts within a
given test.

Language testing is a field of study under the eitdorof applied
linguistics. Its focus is on the assessment ohlea’ knowledge, skills
and abilities in a second or foreign language. €hdiest works in
language assessment dates back to the 1950s wifiidheering work
of Robert Lado (1961What is a test?Testing is a particular kind of
assessment which focuses on eliciting a specifienpga of
performance. The implication of this is that in ideshng a test we
construct specific tasks that will elicit perforneanfrom which we can
make the inferences we want to make about the cteaistics of
students, groups or individuals (Aleamoni, 2016).

The earliest large-scale language assessment progran the United
States is the Test of English as Foreign Langud@2EFL) that was
launched in 1961 by the Educational Testing Sesyi€&inceton, New
Jersey. Do you know what TOEFL tests are usedTes?s designed by
TOEFL are used to assess the English languagetyabili students
seeking admission into U S and Canadian collegdsiaiversities.

1.3.1.1  Types of Language Tests
Test classification presents lots of topics focdgsion and varies on
the basis of the traits being measured. Most dfiese classifications
overlap.Can you remember some of these test classificat&hSome
of these classifications are listed below:

1. Classification based on type of behavior being mess

Examples

a) Ability tests — measure speed, accuracy or both. E.g.

Achievement tests

Achievement tests measure what has been learnt @Esudt of
teaching. It is used to indicate the degree of ss&dn some past
learning activity. Achievement tests can be teachede or
standardized.
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Aptitude tests
Aptitude tests measure some one’s potential fonleg or acquiring
a specific skill/lknowledge in the future. Examplase, Verbal
Aptitude Tests, Quantitative Aptitude Tests.

Intelligence tests
Intelligence tests commonly refer to a person’segehpotential to
solve problems, think abstractly, adapt to charnigdependent of
prior learning. It measures learner’'s hereditarpacity to learn.
Note that these belong to ability test.

b) Personality tests.These are tests that relate to overt and covert
dispositions of the testee. They measure typichdbeur such as
traits, temperament, attitude and emaotion.

Classification based on the function or purpose dhe test

Diagnostic test
It is used to diagnose difficulties or problemsdgtts have learning.
The concern is to diagnose learning problems, oeter the causes
of learning problems and formulate a plan for reraleattion.

Placement test

It is concerned with determining learners’ entryfpenance. The
information obtained using such tests would be ueesbrt learners
into appropriate learning groups according to lees'nhacademic
performance. For example, if a learner cannot I¢hensubjects in
primary 5 because he cannot read, he may be stejied to a
remedial reading programme for some weeks or a teefore
proceeding to primary 5.

Formative tests

These are used to ascertain learners’ progresagdthie course of
instruction. The purpose is to provide feedbackotdh teacher and
students concerning the learning successes andlefaibf the students.
Information gathered is used by the students taawg their learning
and by the teacher to find ways of modifying instion to help
students improve. Examples of formative tests laeedaily or weekly
quizzes given to students.
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Summative tests

These are typically given at the end of a coursensftruction, for
example, at the end of a term or semester. Theogaris to determine
the extent to which the learners have attained itisructional
objectives set out for the subject, being studidw scores obtained by
the students are used in assigning grades to themcertifying them.
Examples of summative tests are end of term/ semiegtar tests,
NECO, WASCE results.

2. Classification on the basis of who designed and cstnucted the Test.

Standardized tests

These are tests designed and administered by pestiafists.
Standardized tests can be oral, essay or obje@tamdardized test
is intended for general use and covers a widerescbpaterial than
is covered in an ordinary teacher made test. Adstalized test is
one in which the procedure, apparatus and scomng fixed so that
precisely the same test can be given at diffeiiem aind places. A
standardized test is one which has been given masty people that
the test makers have been able to determine faatyrately how
well a typical person of a particular age or gradeschool will
succeed in it. Recognized standardized tests ifidgkngre Test of
English as a Foreign Language (TOEFL) tests.

Teacher made tests

These are classroom tests constructed by teaameredsure how
well a group of students that have been taughtctent of a
specific unit or course/subject have performed.s€heacher-made
tests can be in the form of oral tests and writests. These tests
have a limited area of application and are prepaietbst by all
teachers according to their requirements. A teacisermore
concerned with the teacher — made tests as slredly involved in
its construction. Moreover, the teacher made test® an advantage
over standardized tests because they can be coestrto measure
outcomes directly related to classroom specificeciiyes and
particular class situations. These tests are withenmeans of every
teacher and most economical. Teacher made oral aestdesigned
to measure the performance of students’ skills likeening and
speaking in language learning. Written tests asigded to test the
abilities of students’ knowledge of comprehensiamd awritten
expression.

1.3.2 Classification based on the format of expected respse.

a. Oral tests requiring verbal response.
b. Written tests requiring the use of paper and pen.
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3. Classification based on the format of the test.
There are two types, namely, objective and oper@formats
a. Objective tests
Examples
- Multiple-choice
- Matching items
- True/False items
- Fill-in-the-gap/Completion
» Advantages:
- Covers large content area
- Scoring is more reliable because bias is eliminated
- Appropriate for measuring knowledge off acts
- Comparability of students’ performance is achieved.
- Economy of time.
- It reduces the subjective element of the examménd minimum.
- If carefully planned, it can measure the higher talgorocess of understanding,
application, analysis, prediction and interpretatio

» Disadvantages:

1) Takes much time to construct.

2) The result/outcome is concerned with the answer andl not the
process the student used in arriving at the answer.

3) Fails to measure students’ ability to analyse arduate.

4) Problem of guessing.

5) Problem of cheating.

6) Inefficiency in testing complicated skills

7) High printing cost and

8) Emphasis on testing superficial knowledge.

B.Open-ended tests.
These are tests that allow the testee to expreséhéiself. They may
be long or short. Examples in language testingessay/composition
writing, comprehension and summary writing.
» Advantages:

1) A shorter time is required for setting the test.
2) ltis appropriate for measuring comprehensionskillinking skills

and the ability to express oneself in writing
3) The test is concerned not only with the studemsigers but also

with how the students arrived at the answers.

» Disadvantages:

1) Has low reliability, because only few questions aet out of the
large area of content that might have been covdtsday tests do
not allow you to set questions on all the topicgytd.

2) Scoring is time consuming and subjective.

3) Scoring could be inconsistent or unreliable.
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Self-Assessment Exercise 1. This will take you Butes to answer.
Which type of test can you use in detecting youdshts’ areas of languag
weakness?

1.3.2

Functions/Uses of Tests

The following are the uses of tests. You will obgethough that these
are very similar to classification and types otde# fact, classification,
types and functions/uses overlap.

Selection and placement

Consolidating and structuring learning

Evaluating teaching

Certifying/grading achievement or attainment

Determining learners’ readiness

Guiding and correction learning

Focusing learning

Motivating learning

Identifying specific weakness/difficulties so tlsat appropriate remedial
programme can be planned.

Self-Assessment Exercise 2. This will take you 5 mites to answer.
List six uses of language tests.

1.3.3 Qualities of a Good Language Test

Test, as an instrument, possesses some qualitiesh \eare necessary
before it can qualify as a test and usable. A glaoguage test should
possess the following characteristics, which aterdependent. These
include:

Validity
Validity is the extent to which a test measures twh#& supposed to
measure and the extent to which inferences andractinade on the
basis of the test scores are appropriate and decufa reading
comprehension test that tests knowledge of granamdrvocabulary is
not valid. A reading comprehension test that testslents’ ability to
infer, identify main ideas and evaluate is a vadidt. What are some
factors that can influence the validity of a test?The factors which
influence the validity of a test according to Thaike (2015) are as
follows:
I. Factors in the Test Itself
Each test consists of number of items with clogetsy. It tests the
subject matter content only. Some factors lower vhadidity. The
unclear direction, complicated vocabulary, inappiaip level of
difficulty, poorly constructed test items, misirgestation, and improper
arrangement of items.
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ii. Factors in Test Administration and Scoring

The test administration and scoring procedures affect the interpretation of
the results. Teacher made test or standardizedatestonducted during the
adverse physical and psychological conditions ay mffect the validity.

iii. Factors of Pupil Response

The economically disturbed students, lack of sttidenotivation and student’s
fear of test situation may ultimately affect theidity.

iv. Nature of Group

Validity is always specific to a particular group be measured. The nature of
criterion used is age, sex, ability level, edugaioand cultural background
influences the validity.

Reliability

Reliability is the consistency with which a testamares the area being tested.
It describes the extent to which a test is depeledabable and consistent when
administered to the same individuals on differentasions when neither
learning nor teaching has taken place after trst fest. This means that the
same testees/ students would score the same artAk@ame marks each time
the test is given.

Reliability also refers to two or more examinersaasing nearly the same
scores on each test paper. This is referred te@ersreliability.How can the
reliability of a test be measured? The various methods of estimating
reliability are explained as follows:

a.Test-Retest Method

In this test, the same tool or instrument is adstémed to the same
sample on two different occasions. The resultisg $eores are correlated
and the correlation coefficient provides a measfigability over a

given period of time. If the results are highlytdéa those respondents
who are high on one administration of test willoeltee high on the other
administration and the other respondents tend@ie in their same relative
positions on both administrations. An importartda to be kept

in mind is the time interval between tests whearjreting measures

of stability. If the time interval is short (say2ldays), the consistency of
results will be inflated because respondents withember some of their
answers from the first test. If the time interigadjuite long (say 1 year),
the results will be influenced by the actual chenimp the respondent
over that period of time. Therefore, the best tinterval between tests
administration will mainly depend on the use taede of results.

b. Equivalent-Forms Method

This method uses two versions of an instrumentrgivehe same sample
of respondents. The two forms of the instatrare administered to the
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same group of respondents in close successiorthandsulting scores are
correlated. The correlated coefficient providesemsure of equivalence. It
indicates the degree to which both forms of thedes measuring the same
aspects of behaviour. The equivalent forms metbkéfidats short term
constancy of respondents' performance and the text@vhich the test
represents an adequate sample of the characteiligticg measured.

Split-Half Method

Reliability is also estimated from a single adntirgison of a single form of

a test. The test is administered to a group ofaedents in the usual manner
and then is divided in halves for scoring purpo3essplit the test into halves
that are most equivalent, the usual proceduressace the even numbered and
the odd numbered items separately. pituduces two scores for each
respondent, which, when correlated, provide a nreasfunternal

consistency. A reliability coefficient is determéhby correlating the scores of
two half-tests. The split half method is similaithe equivalent form method

in that it indicates the extent to which the sangdleest items is a dependable
sample of the content being measuredgh correlation between the scores on
the two-halves of a test denotes thevadence of the two-halves and
consequently, the adequacy of the sampling. Thargdge of this method is that
all data for calculation of the reliatyilcoefficient can be collected in one sitting
thereby avoiding variations due to teesions.

d. Kuder-Richardson Method

Another method of estimating the reliability ofttesores from a single
administration of a single form of a test is by meaf formulas developed by
Kuder and Richardson. These formulas provide ssareeof internal consistency
as with the split-half method but do not requirétspg the testing halves for
scoring purposes. Kuder-Richardson estimatesliabilty provide information
about the degree to which the items in the tessomeasimilar characteristics.
For a test with relatively homogeneous contentyétiability estimates generally
will be similar to that provided by the split hafiethod. In fact,
Kuder-Richardson estimate can be thought of avarage of all of the possible
split half coefficients for the group tested. liais advantage when considering
tests with relatively homogenous content sinceeitenate does not depend on
the way in which the items are confined to the-tvadf test as in the split-half
method. However, for tests designed to measure hedszogeneous learning
outcomes, the Kuder-Richardson estimate will bellemas compared to

split half method and the later metiotb be preferred.
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Objectivity

This is the extent to which a set of test answarsrgby an expert to a set of
guestions agrees with answers given by anotherrexpe the same test
guestions. What makes a test objective is that gaelstion has one and only
one correct answer. For example:

What is the synonym dfeautiful
a) lovely b) handsome c) fine d) ugly

Options A, B and C are possible answers, thus mureist not objective

Discrimination
A good test should be able to make a distinctidwben good and poor
learners. It should show the slight differencesween learners that
have learnt from the instruction and those thathaot.

Comprehensiveness
A test with sufficient questions/ items that cowaurch of the content of
the course (syllabus) that is, the subject matgersaid to be
comprehensive.

Economy
This refers to the ease with which a test can Ipeiridtered and scored.
Thus, a test that is unduly lengthy or which caomgaitedious
instructions would not be considered economic.

Practicality/Usability
This has to do with the wide range of other factbet determine if a
test is practical for widespread use. These inclodevenience and
interpretability of test scores.
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Self-Assessment Exercise 3. This
will take you 5 minutes to answer.
1. List and describe qualities of a
good language test.

2. List and explain various
methods of estimating reliability

N

29y

1.4 Summary
Knowing how to teach the different language skdlsd sub-skills is not
enough for the second language teacher. You nebd #ble to assess and
evaluate your students’ learning. This you caneahihrough testing.

1.5 Glossary

Test: A test is any kind of device or procedure for memsuability, achievement,
interest, attitude or any other traits.

Economy: This refers to the ease with which a test can Ineirsigtered and scored.
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Iﬁl 1.7 Possible Answers to SAEs

Self-Assessment Exercise 1. This will
take you 5 minutes to answer.

Which type of test can you use in
detecting your students’ areas of language
weakness?
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Answer To Self-Assessment Exercise 1
1. Which type of test can you use in detecting ystudents’ areas of
language weakness?

It is the diagnostic test that can be useddiagnose
difficulties or problems students have learningeTdoncern is
to diagnose learning problems, determine the caofsksrning
problems and formulate a plan for remedial action.

Self-Assessment Exercise 2. This will take you Butes to answer.

1. List six uses of language tests.

Answer To Self-Assessment Exercise 2
1. List six uses of language tests.
- Consolidating and structuring learning
- Evaluating teaching
- Certifying/grading achievement or attainment
- Determining learners’ readiness
- Guiding and correction learning
- Focusing learning

Self-Assessment ExerciseThis will take you 5 minutes to answer.
1.List and describe qualities of a good language te
2. List and explain various methods of estimatieigability

Answer To Self-Assessment Exercise 3
1. List and describe queditof a good language test.
A good language test should possess the followiradities:
- Validity
- Reliability
- Objectivity
- Discrimination
- Comprehensiveness
- Economy
- Practicality/Usability
2. List and explain various methods of estimatieigability
a. Test-Retest Method
In this test, the same tool or instrument is adstéred to the same sample on
two different occasions. The resulting test scoeee correlated and the
correlation coefficient provides a measure of ditgtwver a given period of time.

b. Equivalent-Forms Method

This method uses two versions of an instrumentrgicethe same sample of
respondents. The two forms of the instrument ameiidtered to the same group
of respondents in close succession, and the negwdtores are correlated.

c. Split-Half Method

Reliability is also estimated from a single admirsion of a single form of a

test. The test is administered to a group of redents in the usual manner and
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then is divided in halves for scoring purposes.

d. Kuder-Richardson Method
Kuder-Richardson estimates of reliability provigéormation about the degree to
which the items in the test measure similar charatics. In fact, Kuder-
Richardson estimate can be thought of as an averfageof the possible split half
coefficients for the group tested.
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UNIT2: BASIC STEPS IN LANGUAGE TEST CONSTRUCTION
Unit Structure
2.1 Introduction
2.2 Learning Outcomes
2.3 Basic Steps in Language Test Construction
2.3.1 Approaches to Language Test Construction
2.3.2 Discrete-Point and Integrative Tests
2.4 Procedures to Language Test Construction
2.4.1 Test Planning Stage
2.4.2 Test Item Writing Stage
2.5 Construction of Objective Tests
2.5.1 Guideline for Constructing Multiple-Choice
Items
2.5.2 Construction and Evaluation of Essay Question
2.6 Summary
2.7 Glossary
2.8 References/Further Readings
2.8 Possible Answers to SAEs

12,1 INTRODUCTION

The writing of any test is called test constructiand the questions
generated are called items. Constructing test itenght seem easy on
the surface, but a lot of thought must go intoghecess to make the test
good. Generating test items requires you makingsiets about the
language content to cover, the approach to usefotingat to use, for
example, whether objective or essay, etc. Yoursiees will be guided
by what you intend to use the test result for. ilRstance, are you testing
your students’ achievement of what you taught therare you testing
them in order to know where to place them at thatpa entry? Are you
testing your students’ knowledge of vocabulary,ngrar, or are you
testing their ability to speak and write in Engfish

@I 2.1 LEARNING OUTCOMES

At the end of this unit, you should be able to:

e explain discrete-point tests and integrative tests
distinguish between discrete-point tests and iatibger tests.
discuss the different stages in test construction
enumerate the advantages and disadvantages cdtdigmint tests
enumerate the advantages and disadvantages afitivegests
explain what learning objectives are
discuss guidelines for constructing multiple-chateens
prepare an adequate table of specification
discuss the guidelines for the construction of cibje test items.
prepare a marking scheme for essay questions.
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2.1 Basic Steps in Language Test Construction

2.3.1 Approaches to Language Test Construction
A. Discreet and Integrative Test Approaches

The two main approaches used in constructing laggusts, are
discrete-point and integrative approaches. The itests / questions
produced by each approach are labeled by that apiprd hus, you have
discreet point tests and integrative tests.

++ Discrete- Point Approach

This approach is based on the Audio- Lingual plopdsy and method
of teaching. Just as for Audio lingual approachetaching, discrete —
point approach is used when we want to test learm@owledge and
use of discreet components/aspects of a language, ggammatical
structures; vocabulary and sounds. Discrete pesistcontain items
that ideally reveal the candidate's ability to Harahe level of language
and one element of receptive or productive skills.

Go back to Unit 2 of this course material and esifr your mind on
Audio lingual method of teaching. This will help wa@o understand
better the philosophy of discreet point methodesfing.

Advantages of Discreet Point Tests

e They usually cover a wider area of the subject enattught than
integrative tests do. This is because discreett @uproach uses
objective test formats which could be used to aakymuestions in a
given test. Examples of such format include, midtighoice,
true/false, and completion formats.

e They are easy to mark/grade. This is because theafe used, such
as multiple choice requires very little effort dvetpart of the
marker/scorer.

e By focusing on specific aspects/components of guage, such as
grammar, discreet point tests allow the teacheatily find out how
well grounded or knowledgeable a learner is injristance,
vocabulary, grammar e.g., tenses etc.

Because of their objective format, discreet paasts assure that scorers/markers
score the same scripts in the same way. This ensater reliability.
Disadvantages of Discreet Point Tests
e A disadvantage of this approach is that it focuses the
knowledge of individual components (vocabulary, ngnzar)
and skills (reading, writing, listening or speakimgther than on
the way such knowledge and skills are used to aehie
communication.
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¢ Another disadvantage is that discreet point tedds time to
construct. It will take you much time to write 50 100 multiple
choice test items.

e Learners’ answering of questions on specific conepts of a
language, regardless of their actual function imewnication
may not be of much value in determining a learner’s
communicative performance in a given language.

B. Integrative Testing Approach

Integrative tests are constructed with the intentd tapping the total
communicative abilities of language learners. Tdpproach to testing
tests skills that are involved in normal communaat Examples of
integrative tests are speaking in oral interviewsijting dictation
exercises, responding to questions on listening ameading
comprehension exercises, writing compositions aridzec test.
Integrative tests also include activities that asskills and knowledge
in an integrated manner (e.g., reading and writifigtening and
speaking). Integrative tests are pragmatic as sie¢ytasks which make
the learners to process sequences of elementsngudge that often
conform to normal real-life use of language in @as contexts.

Advantages of Integrative Tests

» Integrative tests assess learners’ communicatiiiieg

» Integrative tests take less time to construct.
Disadvantages of Integrative Tests

- There is often the problem of rater/scorer religpih the
award of marks.
- Integrative tests take time in marking.

Self-Assessment Exercise 1. This will take you Butes to answer.
Distinguish between discrete point tests and iiatidg tests.

2.4 Procedure for Language Test Construction
Before you embark on test construction, there aream key issues
you need to consider for both discrete and integraiests. These
constitute steps /stages in item writing and asewtised below.
Test Planning Stage
There are certain things you should know and havetgour fingertips for
effective writing of questions/items for any test.

e One essential step in planning a test is to dewidg you are
giving the test. Classroom assessments are ggnégallsed on
content that has been covered in the class, eithethe
immediate past or over a longer period of time. eHéne
syllabus, scheme of work and notes of lessonsamguseful, as
they present a list of topics that have been cavemsd from
these topics you can base your questions.
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e The next step is deciding how much emphasis toeptac
each topic (check the amount of time devoted tt ¢ajic
in class). The more time you spent teaching a qdati
topic, the more emphasis you will give to this topihen
you are preparing your test. A helpful guide in idegy
what to include in your test is to have a table of
specification. This is also called a test planest blueprint.
A Table of Specification/Test Blue Print is a twayntable
that matches the content taught with the contemdinde
in the test. It contains an estimate of the pesgnt
weighting to beallocated to the topics covered during
instruction. A sample of a table of specificatisnincluded in
this unit.

e We also have to take into account the types ofkthgn

skills or levels of learning we wish to assess. 0Bits
taxonomy of educational objectives is a good sowfte
determining the levels of learning to assess. Thasads of
learning will in turn assist us to determine thedy of
guestions to ask and the appropriate question tsrrima
employ. Below is a brief presentation of Bloom’s
Taxonomy of Educational Obijectives to familiarizeuy
with various levels of learning you could test.

Bloom’s Taxonomy of Educational Objectives/ Learnig
Objectives

Learning objectives when attained should be obsésva
behavior or actions. Words used to define learoingctives
are often ambiguous. E.g., Students will able tovkrthe
thirty-six states of Nigeria and their capitals.riaalations
such as "Student will be able understand, compigtHerow"
are problematic in that one cannot observe knowang
comprehension. Learning objectives should be foatedl in
a way that specifies how learning will be observed
measured and are thus intertwined with evaluatiethous.
Words that describe what the student will do tovshicat he
or she understands are more useful. E.g., Studéaotdd be
able to mention at least thirty states and thepitats.
Students should learn the following Bloom’s Taxowoof
Educational Objectives:
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BLOOM'S TAXONOMY

ANALYZING
TAKE INFO APART &
EXFLORE RELATIOMNSHIPS
categorize, examine,
organize.
comparefcontrast

N
TG Hew

EreE i SN o
& MAKE JUDGEMENTS

. judge, crifique, fest
defend. crificize

\. “APPLYING
“‘ USE INFO IN A NEW (BUT SIMILAR) FORM
Luse. dd'ug'rum make a charf,

draw, apply. solve, colculate
\ UNDERSTANDING /
F unnnmmus & MAKING SEHsr_
) it s ,O.‘E.'T OF INFO
hfﬁ. pwﬂphrm idboﬂss /

Source: kpu.pressbooks.tpub

v' Knowledge — Remembering or recall of previouslyhea
material/information (e.g., specific facts, termogies and
theories). Examples of item formats to use: mudtipl
choice, true/false, matching, fill in the blankspending to
wh- questions, such as — why, when, what, wherm haw

v' Comprehension — Abilty to demonstrate the
understanding of information, facts, principlesedhes
etc. by explaining, interpreting or translatingbixamples
of question formats to use: multiple choice, traksé,
matching, fill in the blank, open ended questicerpuiring
students to write composition, respond to questions
reading comprehension and summary passages.

v Application — Ability to apply or use what is leathin new
and concrete situations. Examples are the applicati rules,
methods, concepts, principles, laws and theories formats
to use: multiple choice, true/false, creating ooind
something, e.g., write composition, do summary eftg,
write an application for a job, type a letter, ¢eca data base.

v Analysis — Ability to identify elements/ relatioripk in a
piece of work e.g., read a poem or novel and apaiiyz
analyze a work of art, music. Examples of item fatsrto
use: multiple choice, true/false, matching, fillthee blank,
write answers to open ended questions

v Synthesis — Ability to put parts together to formew whole.
Examples: production of a unique communication,e&a.
speech, writing a research proposal or a repora @moject
etc. Examples of item formats: essay, report, ptoje

163



Edu220 English Langeaethods

v Evaluation- Ability to judge the value or worth of
information/ material, for examples, statementsjehopoem,
research report. Examples of item formats: multigheice,
true/false, fill in the blank, writing essays, refso and
critiquing projects e.g., research.

A SAMPLE OF TABLE OF SPECIFICATION

A table of specification is a two-way chart dispfaya
representative sample of topics covered and typkesiming
expected of learners to acquire and demonstratetaliie of
specification below is for a summative test on NORi¢tess
English.
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COURSE TITLE: ENG 001: ACCESS ENGLISH

LEVELS OF LEARNING (in percentages)

Knowledge

Comprehensior

Application

Analysis

synthesis

Evaluation

Total

Gramma
usage

15

Gramma
usage 1

10

Lexis &
structure

15

Listening
speaking
& reading
skills

25

Writing
skills:

summary
letters &

essays

10

10

35

Total

23

27

10

16

15

100
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2.4.1 Test Item Writing Stage
e Follow the table of specification strictly.
e Begin with simpler test items, and then proceechtoe complex ones.
e Prepare a marking scheme as you write the questions
e Construct your test items well ahead of time fatie® and reframing of items.
e If possible, let your colleagues or other expegtsaw your items.
e Construct more than the required number of testdte

Self-Assessment Exercise 2. This will take you Butes to answer.
What is test blue print?

2.5 Construction of Objective Tests

Objective test questions are those in which thee¢emust select the
one correct or best response from two or morerateses. Objective
items may be administered in a variety of formatshsas:

Multiple-choice

Matching

True/False

Fill-in-the-gap/Completion
However, research in the field of testing suggésas multiple-choice
tests are the most reliable and valid of objectest formats. Multiple-
choice questions play an important role in testmgl are among the
most widely used of selection-type items. The paptyl of the multiple
qguestion stems from the fact that they can be dedigo measure a
variety of learning outcomes. It takes a great ddatime, skill and
adherence to a set of recognized rules for you eeeldp a good
multiple-choice item.

Components of Multiple- Choice Item

A standard multiple-choice item consists of twoibg@srts.

1) A problem(stem), which may be in form of a question or
an incomplete statement.
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2) A list of suggested solutions (alternative answeil®)e list of
alternatives contains one correct or best altereaganswer/key) and
a number of incorrect or inferior alternatives {distors). The
purpose of the distractors is to appear as plasiblutions to the
problem for those students who have not achieved diiective
being measured by the test item. Conversely, th&adtors must
appear as implausible solutions for those studehtshave achieved
the objectives being tested.

Self-Assessment Exercise 3. This will take you Butes to answer.
What are the two parts of a Multiple-choice tesin®

2.5.1 Guidelines for Constructing Multiple-Choice Items
Here are some guidelines you should follow/adomrable you
construct good objective test items. These guidslare specifically
designed for the single- answer and best-answeaties of multiple-
choice items. The rules are divided into two catisgo

A. Rules for Developing the Stem

1) Present a single clearly formulated problem in ghem of the
qguestion. The stem of the question is the main plathe question
and should contain only information that is pentint the question
or problem and should be worded so that any go@inexee can
understand what is expected of her/him to do.

2) State the stem of the item in simple, clear languddpe problem in
the stem of a multiple-choice question should beesit clearly, using
straightforward vocabulary and should be free ohaoessary
complex wording and sentence structure.

3) If the same words or phrases are repeated ingtiens, write the
stem to include the repetitious material.

4) State the stem of the item in positive form wherey@ssible. Avoid
using negatives such as NO, NOT, and EXCEPT. Ifiyast use a
negative word, write it in capital letters and urithe it, also place it
near the end of the statement so that the test-#&kaot miss it.

B. Rules for Developing the Options/ Alternative Answes

1) Make all options grammatically consistent with gtem of the item
and parallel in form. Be sure to check the opti@gainst the
wording in the stem to make sure they are grammalsticonsistent.
This will help to avoid easy elimination of optiobg the testees.
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2) Avoid giving clues to the correct answer by havwwgrd (s) in
the stem that can easily be linked to the correswar. Below is
an example of a stem for a multiple-choice questith a word
that easily leads to the correct answer.

Instruction: Complete the following sentence with one of thevear

options lettered a, b, c and d.

Question: The word used to describe a noun isctalfe..............
Answer: (a) adjective (b) pronoun (c) conjunctidh Yerb

It is obvious that the testee will pick option f@cause the article ‘an’

goes with the vowel ‘a’ in adjective.

3) Be sure that the distractors or wrong answers taachexaminees
that are lacking in knowledge about the concept itleen is
assessing. Therefore, the incorrect answer choglesuld be
logically consistent with the stem and should repré common
errors made by weak students in a particular gibéitel.

4) Ensure that the length of the correct answer isiathe same as
those of the incorrect answers. This will help limaate length as a
clue.

5) Use the option “none of the above” sparingly. Therfe of the
above” option works better when the stem is aslkea guestion
rather than as a sentence to be completed. An ipledensentence
rarely works because “none of the above” seldompdetras the
stem grammatically. Nevertheless, the use of tlemérof the above”
option should as much as possible be avoided.

6) Avoid the use of “all of the above”. This optiorpgymakes it
possible to answer the item on the basis of partiatmation.

7) Alphabetize the distractors and arrange numerigibos in
ascending order, e.g. A, b, c, d, orl, 2, 3, 4.

2.5.2 Construction and Evaluation of Essay Questian Composition,
Comprehension and Summary

Essay questions require that your students respgnariting one or
more sentences according to the tasks demandedndies of essay
tests you could give your students include: cormtirsu writing
(composition), comprehension and summary taskssé tiree make up
one paper in most public examinations conducteigeria. (NECO,
WAEC, NABTEB).
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Guidelines for Writing Composition Questios
1) Ask questions that will require your students tandestrate

command of essential knowledge about the topicrite wn.

2) Define the examinee’s task as completely and spabif as

possible.

3) Give directives about any special instructions, deample, the

length required, the number of pages or the nunabevords,
e.g., 400words.

Guidelines for Correcting Essays: Preparing Markng
Scheme

>

Before you start marking your students essay taspare a
marking scheme. A marking scheme is a set of @itesed in
assessing students’ answers on given essay tdpipsovides
general guidelines to reduce subjectivity and iaseereliability
in the marking.

The answers you provide in the marking guide arenima
suggested answers. During the marking of your stisdscripts,

you may likely come across some answers not statethe

marking scheme which may also be correct.

A marking scheme also specifies the marks obtagnalsl a
marking scheme a slash (/) indicates alternatigsvars; any one
such answer is counted as correct. Brackets (igatel optional
information, the mark is awarded whether the paithe bracket
is included or not.

Guidelines for Writing Reading Comprehengin Questions
1) Use passages where you can ask question to tesstymlents’

ability to:
- Recall stated facts/information.
- Make inferences
- Make judgment/evaluation
- Make clausal/phrasal analysis
- Explain word-class questions
- Give synonyms/antonyms
- Explain figures of speech
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2) Be specific by stating if answers are to be writiercomplete
sentences, phrases or keywords.

Guidelines for Writing Summary Questions

1) Pick passages where your students would be abéemify the
main idea in each paragraph.

2) Make sure the number of points (main ideas) inghgsage are
equal to the number you request your students fite wr the
guestion.

Practical Exercises to lllustrate the Guidénes Discussed Above
Sample Composition Question: Instruction- As pdrtthee activities
lined- up for the Democracy Day Celebration in youbcal
Government Area, a debate is being organized on ttgEc
“Multiplicity of parties has done more harm tharoddo Democracy in
Nigeria.” As the Chief Speaker of your group preparspeech for or
against this topic.

Marking guide/ scheme for marking the above composon.

Recall our explanation of what a marking guidéN& are now going to
use what we discussed to illustrate how to mark ttemposition.
Compositions are generally marked under four sestionamely,
content, organization, expression and mechanicalracy, as shown
below.

CONTENT (15marks)

The candidate has been asked to prepare a speeoh &gainst this
topic. This speech is to be delivered on the DeawyciDay and the
candidate is the Chief Speaker. The candidate exgilain the term
“multiplicity” and take a stand for or against. Ml proffer three to
four reasons to support his/her stand on this topic

ORGANIZATION (10marks)

This is a debate; therefore, all the usual vocatigé a debate are
expected: Chairman, Guest of Honour, Co-debatdrs, d@udience,
ladies and gentlemen. Good day/morning etc My nsme------ [ am
here to
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support/oppose the motion which says that ------We expect an
introductory paragraph and about three paragrapieserthe candidate
develops and explains his/her reasons for the stdwh. There will be
a paragraph containing a logical conclusion basedhe arguments
made in the body of the composition.

EXPRESSION (15marks)

Formal language is expected here. The candidaggpscted to use a
wide range of vocabulary as well as appropriatésters of politics and
democracy aptly chosen for effectiveness.

MECHANICAL ACCURACY (10marks)

Penalize candidates for mechanical errors: spelfimstakes, wrong
tenses, wrong use of capital/small letters, wrormyds etc. deduct Y2
mark for each error, for a maximum of twenty (2pes.

Sample Comprehension Passage

Instructions: Read the passage below and answer thguestions at

the end.
I was on top of one of my palm trees yesterdaypitapthe tree and
collecting the wine for the morning, when | saw teadiers at the
foot of the tree. They made signs at me, so | ealed that they
wanted my palm wine. On descending from the tregave them
some wine to sample as is customary. Not only loy drain all the
wine in the calabash, they said they wanted to@iptsme into the
army. | asked them whether they wanted me or sodyebtse, and
they said they had come for me. | asked them whethenemy sent
them or they came on their own. To cut it shorgytisaid | was
wasting their time, as they had to catch twenty i day. Only a
foolish man willingly disobeys armed soldiers. Idtdhem | had
something very important to say.

‘Say it, then’ one of them cut in impatiently, lang at his watch. It
was approaching midday by which time it was congidainsafe to
drive around in a car for fear of enemy planes,ciwhised to strafe
vehicles on the highway.
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‘Yes, what | want to say is simple’ | said, ‘Mydirson; the boy who
should have succeeded me when | died joined thg aotuntarily
and with my full_backing. He was a brilliant boyways first in his
class. He was in his last year at school when thebggan. He was
killed. The two children who came after him ardgjiThe next boy
is still in primary school. If he were old enoudiwould have asked
him to join the army, not minding the fact that iiimgt son’s head
had already been sacrificed to the same war. Foparteon who
breathes will say that he has no part in this war.’

‘But let me add this. If this war has reached ttagje when a man of
my age is given a rifle by force and sent to the fmant, then the
time has come for you to blow the whistle.’

Questions

a) What does the narrator do for a livinFactual question)

b) What did the soldiers come fofPactual question)

c) Why did the narrator not have a substitute to givethe
soldiersqFactual question)

d) What does the narrator mean by the last statensemisde?
(Inference question)

e) Was the setting of the encounter with these saldersl or
urban? Support your answer with evidence from @Esage.
(Inference question)

f) Was it wise for the narrator to speak to the soddibe way he
did? (Evaluative question)

g) Replace each of the following words used in thespgs with
another that means the same thing.

i. descending
ii. sample
iii. drain
iv. strafe
v.  backing(Synonyms)
Answers

a) A wine tapper

b) To force/ conscript him into the army

¢) He had two daughters and a son who was too youjainto
the army.

d) The war should be called off.
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e) The setting was rural as evidenced by the occupatiohe
narrator etc
f) Answer according to one’s opinion/judgment
g) i getting down/climbing
down
h) ii taste/tryout/test
il drink/sap/exhaust/consume
iv bomb
VvV support/approval/encouragement

Sample Summary Passage
Instructions: Read the passage below and answer tlyggiestions at the end.

Over the years, there has been this hue and cryobgrnments and
public policy advisers against the phenomenon efutban-rural drift.
Researches have been conducted on various aspéctshiso
phenomenon, which have resulted in the identificaf the various
causes and consequences of it. In addition, ppgsnts have been
given for controlling the rural-urban drift. Amorige causes most often
mentioned are population pressures in some ruedsaresulting in
dwindling farm lands, increasing school enrolmeautsl the resultant
rise in educational levels, which qualify many peogor urban
employment; higher wages in the urban centresiveléd rural centers
and the rather naive one of the ‘bright lights’tire cities so much
touted by early foreign sociologists. The most mftenentioned
consequences of this rural-urban migration inclddpopulation of the
rural areas leading to overcrowding of the citiexl dhe resultant
housing and sanitation problems. Decline in thécafjural population,
resulting in less food crops being grown, and Hgbd prices in the
cities and increasing urban unemployment. The teswif the
phenomenon are seen largely as negative.

Measures to control the rural-urban drift inclube establishment of
essential amenities like water, electricity, haspitcolleges and cinema
houses, the location of employment generating bskebents and the
building of good interconnecting roads. The sumaltobf these
prescriptions in essence unwittingly or paradotgat for the rural
areas to be transformed into urban centers. Thisoisbecause to
industrialize the rural areas would draw many mpeople out of
agriculture than if industries were restricted tban centers.

Questions
a) In three sentences state the causes of rural-aiifan
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b) In three sentences state the consequences of rural-
urban drift.
Answers
a) The causes of rural-urban drift are:
i.  population explosion in some rural areas,
ii. increase in the number of children attending
school, and
ii.  the social life (bright lights) in the cities.
b) The consequences of rural-urban drift include:
i. depopulation of rural areas,
ii.  reduction in the number of people involved in
agriculture, and
ii.  urban unemployment.

N

29y

2.6 Summary
The most important consideration in constructinggleage test items is
the use for which it is intended. Thus, for yowctmstruct good, reliable
and valid tests you should take note of the teachamd content
objectives and the methodology of instruction.

2.7Glossary
Table of specification: This is a two-way chart displaying a representative

sample of topics covered and types of learning eegkof learners to acquire
and demonstrate. It can also be called a testgulartest blue print.

I@I 2.8 References/Further Readings

Alderson, J. C.; Clapham, C & Wall, D. (2001). Laage test
construction and evaluation. Cambridge: Cambridgeéisity Press.

Harris, D. P. (1969). Testing English as a secamgjuage. New York:
McGraw Hill

Lado, R. (1961). Language testing. London: Longman

McNamara, T. (2000). Language testing. Oxford: @kfdniversity
Press

I_I|=t 2.9 Possible answers to SAEs

Self-Assessment Exercise 1. This will take
you 5 minutes to answer.

Distinguish between discrete point tests
and integrative tests.
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Answer To Self-Assessment Exercise 1
1. Distinguish between discrete point tests anepirative tests.

Discrete- Point Approach

Discrete — point approach is used when the teasiaats to

test learners’ knowledge and use of discreet
components/aspects of a language, e.g., grammatical
structures; vocabulary and sounds. Discrete peststcontain
items that ideally reveal the candidate's abildyhandle one
level of language and one element of receptiverodyrtive
skills.

Integrative Testing Approach

Integrative tests are constructed with the intentid tapping
the total communicative abilities of language leasn
Integrative tests are pragmatic as they set taskshwmake
the learners to process sequences of elementagndge that
often conform to normal real-life use of languagevarious
contexts.

Self-Assessment Exercise 2. This will take you Butes to answer.
1. What is a test blue print?

Answer To Self-Assessment Exercise 2

1. What is a test blue print?

It is construction that shows how test items ot aire shared or
distributed evenly, in order to cover all the nasaeg areas of a unit of
instruction.

SeltAssessment Exercist. This will take
you 5 minutes to answer.

What are the two parts of a Multiple-
choice test item?

Answer To Self-Assessment Exercise 3

What are the two parts of a Multiple-choice tesin®
A standard multiple-choice item consists of twoibg@sirts.
1) A stem that may be in form of a question orremomplete statement.
2) The list of alternatives contains one correcbest alternative and a
number of incorrect or inferior alternatives.
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UNIT3: WRITING SCHEME OF WORK AND LESSON PLAN
Unit Structure

3.1 Introduction
3.2 Learning Outcomes
3.3 Writing Scheme of Work and Lesson Plan
3.3.1 Curriculum and Syllabus
3.3.1.1 Type of Syllabi
3.3.2 What is a Scheme of Work?
3.3.2 1 Features of a Scheme of Work.
3.4 Whatis a Lesson Plan?
3.4. 1 Elements of a Lesson Plan
3.5Summary
3.6 Glossary
3.7 References/Further Regsli
3.8 Possible Answers to SAES

@ 3.1 INTRODUCTION

This unit begins with an overview of the conceptsrriculum and

syllabus. In the Nigeria context, subject expeantsallaboration with the
Ministry of Education prepare the curriculum as Iwad the syllabus.
This is then made available to schools either fder state. Our focus
in this unit will be on how to use the curriculumdasyllabus to develop
planning instruments for effective teaching. Thasg#truments are the
scheme of work and lesson plans.

u@ 3.2 LEARNING OUTCOMES

By the end of this unit, learners should be able to

distinguish between the terms ‘syllabus and culuitt

differentiate between a teaching syllabus and améxation syllabus
describe the features of a scheme of work

prepare a good scheme of work

describe the elements of a lesson plan

develop lesson plans for teaching language amadtitee topics
utilize lesson plans in language classrooms

evaluate lesson plans
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3.3 Writing Scheme of Work and Lesson Plan

3.3.1  Curriculum and Syllabus

In practice you do not have direct involvementha preparation of these
two planning instruments. However, you need todmiliar with them
as you will need them to develop your scheme okvamd lesson plans.

Definition of Curriculum

A curriculum is the cornerstone of a school inginrmal programme and
reflects the philosophical and psychological bsliabout what learners
need to know and be able to do to succeed in schicg@ts the goals
and objectives of learning a particular subject antlines the content to
teach as well as the methodologies and technigfigsaching and
assessing students’ learning of the subject. A-deleloped curriculum
will specify the knowledge, skills, insights anditatles that learners
will be expected to acquire, develop and use. Thaleconstitute the
goals and objectives of instruction. The curricalwill also spell out
the in class and out of class learning activitiearhing experiences that
learners will engage in during the process of ie@rand the teacher’s
activities- namely, the selection of content tocteathe methods and
strategies that he/she would use to teach andsatfsetearners. A good
example of a curriculum manual is the National @utum for
Junior/Senior Secondary Schools Volumes 1 and gli¥nLanguage

Definition of Syllabus

The syllabus is drawn from the curriculum. The aylls contains a list
of topics in a given subject to teach the learnkracts as a guide for
both you and your students. It specifies the cdntecommended text
books and other learning materials that students wse to learn.
Sometimes, a syllabus could suggest teaching apipesaand methods
that teachers could use to teach and assess lealhés from the
syllabus that the scheme of work is drawn.

3.3.1.1 Types of Syllabi
There are basically two types of sylldliiese are:
Teaching Syllabus

A teaching syllabus specifies how a patér subject should be analyzed or viewed
for the purpose of teaching it. It is altyibased on a set of beliefs/philosophy which
guides the teacher on the methods aatkbgies

to employ.
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Examination Syllabus
A language examination syllabus specifies the ®p@iod contents of
what your students will be assessed on. Examindtimies prepare
examination syllabi. Most public examination bodssh as WAEC,
NECO and NABTEB review their examination syllabugery three
years.

Self-Assessment Exercise 1. This will take you Butes to answer.
Distinguish between a curriculum and a syllabus.

3.5.4 Whatis a Scheme of Work?
A scheme of work is a sort of directory of the wadkbe done in a
specified period of time usually in one term. ltvas the purpose of
providing you with a pathway through a section lo¢ tsyllabus. A
scheme of work describes the content and learnkpgreences that
should be treated every term of the academic yéds.scheme of work
is very important to the teacher in that it guities in planning the unit
of instruction and consequently the daily lessanéinie with the time
available for each topic in the term. The schemevorfk also guides
supervisors of schools in determining the effortsthe schools and
teachers towards meeting the societal demands em tfKhwaja,
2014).
The scheme of work is broken into unit plans penth@r per week. A
unit plan breaks down further the scheme of wotk smaller potions
that can be treated within a period of week. Thie plan can therefore,
be described as the organised sequence of contehtlearning
experience derived for an analysis of the schenwveodt designed to be
covered by the class within a period of s week.
Usually, it is good to write or prepare monthly sofe of work in order
to repeat aspects students do not understand. Bveanbjects like
English language, weekly scheme of work is prefierab

3.3.2.1 Features of a Scheme of Work

When you go on your supervised teaching practioce,will need to plan
the whole work you will teach the class while yae ¢here. This plan
known as the scheme of work must be based on {8y, which has
already been developed by the Ministry of Educatmruse at either the
federal or state levels. To prepare your schemeook you must look at
the following:

e The list of topics and skills in the syllabus.

e The total time allocated for teaching in weeks aedods. This
will aid you in deciding how much time to allocate learning
each topic and list what topic or skill you wilbteh each week or
period

e You may need to prepare two different types of sehef work:
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A general one showing the topics you will teachimtyr
the whole term.
A more detailed one to break down each topic iteps
to be taught in each period or lesson.

There are several ways of writing a scheme of wuk,the best way is to
present it in a tabular form. A typical scheme oérkv will have the
following columns:

Scheme of Work Format

Week

Perioc

Topic

Objective:

Teacher”
activities

Students
activities

Teachin(
Aids

Reference

Teachin(
Strategie

Uy

b~ wdNDRFRPOODWOWNE

o Week: the week in the term; 1, 2, 3, etc.

O O0OO0OO0OO0OO0OO0O0o

Period: the period in the week; 1, 2, 3, etc.
Topic: the contents/skills to be learned
Objective: the basic objective(s) of learning etugic
Teacher’s Activities: what the teacher will do
Students’ Activities: what the students will do.
Teaching Aids: materials to aid teaching.
Reference Books: the course book.
Teaching Strategies: Repetition/Questioning/Sumretzy

Self-Assessment Exercise 2. This will take you Butes to answer.
List out the column of a scheme of work

3.4

What is a Lesson Plan?

A lesson plan is an elaboration of the scheme akw separates the
activities of the teacher from those of the studefte lesson plan is
the lowest or most specific level of instructiordéns. It is derived
from the analysis of the scheme of work / unit plainus, when the unit
plan is broken down into smaller topics and subefpwe have the
lesson topics, which can be used to plan a lesson.

A lesson plan could therefore, be described asm@ngld, organised
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amount of subject —matter and learning experietiwgsthe teacher will
communicate to the learners with details of howtruddion will take
place within a lesson period.

Lesson NoteA lesson note is a detailed version of the lesdan.gt is
usually the teacher’s detailed notes where he/sit® gverything he/she
has to offer for a particular lesson. It is usuatlyessay format. It has the
same preamble as the lesson plan. However, therggidactivities and
the teacher’s activities are mixed up.

3.4.1 Elements of a Lesson Plan

There are certain elements you should take noteheh preparing your
lesson plan.

e Topic: For each lesson whether it will last for one houitroee
hours it is essential that you treat a main topig., Reading to
identify main and detailed ideas

e Objectives:the objectives will help you limit or specify theape
of the lesson. The number of objectives will vaspednding on
the content of the lesson but probably range betvee to five
objectives.

e Teacher’'s Activitiesithese are the actions you will be taking
during the course of the lesson.

e Students’ Activities:ithese are the activities students will be
engaged in while learning. They include cloze eises; games,
writing, speaking and soon.

e Evaluation:The purpose of evaluation is to check if studeatgeh
attained the objectives of the lesson. Evaluatian range from
informal to formal.

A Lesson Plan for Teaching Poetry
Class: JSS 11
No on Roll: 45
Age: 12 years
Topic: Simile and Metaphor
Date: 9th October 2009 Time: 10.00 — 10.40 am
Duration: 40 minutes
Entry Behaviour: Students already know about figjuealanguage
Behavioural Objectives: By the end of this lesdmdtudents should be able to:

- identify similes and metaphors in poems.
- interpret similes and  metaphors used in commtioica
- Use similes and metaphors in oral and written roomication.
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No of | Lesson contel Teacher” Students’ Teachin¢ |
Minute Activities Activities Aids/Materials
S
3 Revision of Teacher Students will
previous revises use ofrevise their
knowled figurative knowledge by
ge on language answering the
Figurativ with students.teacher’s
e guestions
language
5 Introduction of the new | The teacher | Students listen Pictures, Chartetc
lesson asks generall and contribute
questions
leading into | if necessary.
the
topic.
6 Definitio of Teacher Students read Chart showing the
n simile displays a| the poem an¢ poems.
chart identify the|
showing the similes.
introductory
poems and
defines
simile.
6 Definiti of The teacher | Students Chart showing the
on defines identify poems.
metaph metaphor. | metaphors
or. in the
poen
7 Changin The teacher | Students Charts, flash cards
g similes to and to leads the change | strip of papers etc|
metapho discussion by similes to
rs using metaphors and
metapho prompt vice
rs ing questions versa
similes on following
changing teacher’s
similes to leading
metaphors | questions.
and
vice verse
6 Revisior of Teacher Students join if Charts, flash carc
points not clarified | leads the discussiol €
properly after the students .| of such ideas,
initial i
introduction of discussing gzz\évti;lnnsg
the topic. areas not a
ful

ly

nd contributing




discussed

or

understood
initially.

generally.

Evaluation

Teacher asks

questions on the

following:

1. Identificatio
n of simile.

2. ldentificatio
n of
metaphor.

3. Changing
simile to
metaphor and
vice versa.

Students

r teacher’s
questions.

answe

Chart or Blackboarg
summary of the question

b

Assignment

The teacher givesStudents take note

further
assignment.

of the

n
assignment.

give
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Sample Poems
Simile
My Tree — Jessie

She lives with branches like arms

Wide and long they grow

She sings her song of the wind

Leaves rustling like nails clicking

Little flakes of bark peeling just like the skinkdesert rocks
She feels wrinkly like a rhino’s skin

She smells like flowers

And in the dead of night, she waits...

What Am | — Sophie
A small pink nose as soft as a rose
A pair of beady eyes as black as the night
Two tiny ears as smooth as a feather
A long brown tail as twisty as a willow tree branch

An oval little body the size of an egg
Fine little whiskers as shiny as a star
Small scuttling feet as fast as lighting
What am 1? Who am |? Can you guess?

Metaphor
The Crab — Catherine & Jelly

The crab is ...
A dancing pair of scissors
Cutting up water all the time.
Its face is a red-hot sun
Burning the sand to dust.
It is a dancing teacher
Waiting for its students.

Dreams — Langston Hughes
Hold fast to dreams for if dreams die
Life is a broken-winged bird That cannot fly.
Hold fast to dreams for when dreams go
Life is a barren field Frozen with snow.

Self-Assessment Exercise 3. This will take you Butes to answer.
List out the expected columns of a good schemeaokw
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Vo7
3.5 Summary
Adequate knowledge of the preparation of thesernpfeninstruments; curriculum,
syllabus, scheme of work, lesson plans and lesetasrare
of utmost importance to you. It places you irbetter stead to face
teaching  either during your supervised teachprartice or later in
your career as a classroom teacher.

3.6 Glossary

Scheme of work:is a sort of directory of the work to be done isp&cified
period of time usually in one term.

Lesson plan:This is a planned, organised amount of subjectitemand learning
experiences that the teacher will communicat&é¢dearners with details of
how instruction will take place within a lessonipel

Lesson Note:A lesson note is a detailed version of the legdan. It is usually
the teacher’s detailed notes where he/she putgthugy he/she has to offer for
a particular lesson. It is usually in essay format

LJ 3.7REFERENCES/FURTHERREADINGS
Dubin, F. & Olstitain, E. (1986). Course designvBBping programmes and
materials for language learning. Cambridge: Cangeridniversity Press.

Khwaja, I.U., Akhtar, S., Mirza, A., Malik, N.A., itssain, F., Lodhi, I.S. (2014).
Module IlI: Curriculum development, assessment eveduation: Professional
Competency Enhancement Program for Teachers. Isandlational Academy
of Higher Education (NAHE). Higher Education Comsids..

Krahnke, K. (1988). Approaches to syllabus des@rfdreign language teaching.
New York: Prentice-Hill/Regents

LI:; 3.8 Possible Answers to SAEs

SeltAssessment Exercise. This will
take you 5 minutes to answer.
Distinguish between a curriculum and a
syllabus.

Answer To Self-Assessment Exercise 1
1. Distinguish between a curriculum and a syllabus.
A curriculum sets the goals and objectives of leayma
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particular subject and outlines the content tohesc well as the
methodologies and techniques of teaching and asgess
students’ learning of the subject. The curriculusoaspells out
the in class and out of class learning activitiest tearners will
engage in during the process of learning and tlehtr’s
activities.

The syllabus contains a list of topics in a givebjsct to teach
the learners. It specifies the content, recommendgtdbooks
and other learning materials that students will tiséearn. A
syllabus also suggests teaching approaches andodsethat
teachers could use to teach and assess learners.

Self-Assessment Exercise 2. This will take you Butes to answer.
List out the expected columns of a good schemeookw

Answer To Self-Assessment Exercise 2
1. List out the expected columns of a good scheimeodk.
-Week: the week in the term
-Period: the period in the week
-Topic: the contents/skills to be learned
-Objective: objective of learning each topic
-Teacher’s Activities: what the teacher will do
-Students’ Activities: what the students will do.
-Teaching Aids: materials to aid teaching.
-Reference Books: the course book.
-Teaching Strategies

Self-Assessment Exercise 3. This will take you Butes to answer.
The elements to be noted when preparing your legkon

Answer To Self-Assessment Exercise 3
1. The elements to be noted when preparing yospteplan.
- Topic: Treatment of the main topic.
- Objectives: Allow the formulated objectives guidela
specify the scope of the lesson.
- Teacher’s Activities: These are the actions teaohikr
engage in during the course of the lesson.
- Students’ Activities: These are the activities stud
will be engaged in while learning.
- Evaluation: Learning objectives must be evaluated
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