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Introduction

ENG 311 is a three credit course presented in sigdules and twenty units. Emphasis is on the
methods and procedures for conducting researchngulbge and literature as students prepare
for their final year research projects. The coussesually taught in the penultimate year, that is
at your 300 level of the BA English programme. Tibpics covered relate to the nature and
functions of research, approaches to research, @oemps of academic research, criteria for

selecting research topics, statistical supporéregicing, etc.

Course Aim
The aim of this course is to introduce studentthéofundamentals of research methods so as to
equip you to be able to carry out independent rekem language and literature. To achieve
this, you will be

() introduced to the basic ecology of research;

(i) guided on how to select research topics;

(iii) introduced to basic statistics; and

(iv) exposed to different methods of referencing souotessearch information.

Course objectives
Apart from the specific objectives of each unit tverall objectives of the course are presented
below. Indeed, upon the successful completionisfaburse, you should be able to:

0] discuss the nature of research;

(i) state the different approaches to literary andliistics research;

(i) highlight the different sources of research topics;

(iv)  explain the different components of academic resear

(v) apply basic statistical tools to linguistics artdrary research;

(vi)  access and use different sources for research data;

(vii)  prepare different types of references; and

(viii) conduct credible research projects in languagditandture.
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Working through this course
Success in this course will depend on how thorougbl are able to study the units, consult the
recommended texts and complete all the assignm@&histe are exercises provided for Self

Assessment. This course will take you about sixteeeks to complete.

The units have been presented in a way that yolhaae maximum interaction on each of them.
You are advised to be particularly careful in tleet®n on statistics. The choice of statistical

models has been carefully chosen to introduce gouddern trends in the field.

Course Materials
The major materials you will find in this coursattare:
- The course guide
- The study units
- Recommended texts
- Assignment file

- The presentation schedule

Study Units
The course units are presented in the following urexi
Modulel: The Nature of Research in Language and Lérature
Unitl: The Concept and Ecology of Research
Unit2: Functions and Importance of linguistic antetary Research

Unit3: Approaches to Research in Language anddnye8tudies

Module2: Sources of Research Topics and Nature ofd3earch Problems

Unit1: Source of Research Topics

Unit2: The Nature of Research Problems and thel@&rbof Research in Nigeria
Module3: Components of Academic Research

Unitl: Research Background and Objectives
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Unity2:  Hypotheses and Research Questions

Module4: Research Design
Unitl: Qualitative Research Designs
Unit2: Methods of Qualitative Research
Unit3: Quantitative Research Design
Unit4: Library/Desk Research

Unit5: Survey and Experimental Designs
Module5: Basic Statistical Tools for Linguistic andLiterary Research
Unitl: Introduction to Statistical

Unit2: Fundamentals of Statistical Data Collection
Unit3: Parametric Statistical Procedures

Unit4: Non-Parametric Statistical Procedures

Module6: Literature Review and the Documentation ofResearch Resources
Unit1: The processes of Literature Review
Unit2: Documentation and Referencing:- the Clagd#sthod
Unit3: Documentation and Referencing:- the Modeaindguage Association

Unit4: Documentation and Referencing:- the AmeriPagchological Association

References and Further Reading
There is a list of references at the end of everny. You are encouraged to search for these
sources and consult them for further informatigrwill also be very profitable to consult other

standard textbooks on each of the topics discussed.

Assessment
You have access to two types of assessment. Theshea Tutor Marked Assignments and the
End of Semester Examination. You will be expectedit for an examination at the end of the

course.
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Tutor Marked Assignments (TMA)

At the end of each unit, there is the TMA which ywill be expected to attempt, applying the
information, knowledge and techniques you have @edun the unit. As the University is now
largely automated in its operations, the tutor redrlassignments are now done online and the
grading immediate. This has largely helped in rauydhe burden of slowness in accessing
results by students. Make sure you keep up withd#ies for submission of your TMAs as given
to you on the University web site and your Studynt@® TMAs carry 30% of your final

assessment.

Final Examination and Grading

The final examination carries 70% of your final djray score. Moreover, the examination is now
conducted on the electronic platform by the Uniigras noted above. Questions will be drawn
from all areas of the course. You will be requireal read the course material very well before

the examination. You are also required to imprawerycomputer skills for your own good.

Course Marking Scheme
The total score for the course is 100% - compriS80% TMAs and 70% for the examination. It
is advisable that you do all you can to pass botlr fMAs and the examination to give you good

standing in your final grade.

Course Overview and Presentation Schedule

Title of Work Weeks of Activity | Assessment End of Wit
Course Guide 1
Modulel: The Nature of Research in Language and Lérature
1 | Unitl:The Concept and Ecology of 1
Research
2 | Unit2:Functions and Importance pf 2
linguistic and Literary Research
3 | Unit3:Approaches to Research |in 3
Language and Literary Studies

Module2: Sources of Research Topics and Nature ofd3earch Problems
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Unit 1: Source of Research Topics

Unit 2: The Nature of Research Problem

and the Problems of Research in Nigeria

S

TMAl

Module3:

Components of Academic Research

6

Unitl:Research

Objectives

Background and

Unity2:

Questions

Hypotheses and Research

Module4:

Research Design

8

Unit 1: Qualitative Research Designs

9

Unit 2: Methods of Qualitative Research

10

Unit 3: Quantitative Research Design

10

11

Unit 4: Library/Desk Research

11

12

Unit 5: Survey and Experimental Design

5

12

TMAZ2

Module5:

Basic Statistical Tools for Linguistic andLiteraryResearch

13

Unit 1: Introduction to Statistical

13

14

Unit 2: Fundamentals of Statistical Data

Collection

14

15

Unit 3: Parametric Statistical Procedures

15

16

Unit4:Non-Parametric Statistica

Procedures

16

TMAS

Module6:

Literature Review and the Documentation ofResearch Resources

17

Unit 1: The Processes of Literatu

Review

re

17

18

Unit 2: Documentation and Referencing:
the Classical Method

18

19

Unit 3: Documentation and Referencing:

the Modern Language Association

19
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20 | Unit 4: Documentation and Referencing: 20 TMA4
the American Psychological Association

21-22 Revision

Total 22 Examination

How to Get the Most from this Course
The units are meant to guide you just as a teasbeid. You are therefore expected to take
each unit very seriously. You should not negleet éxercises as they are meant to help you

assess yourself as you study.

In each unit, you will identify a similar structureintroduction, objectives and the main content.
The objectives present to you what to be achiew#de the introduction gives a short overview.

It is in the main text that details of the topie @resented.

Tutors and Tutorials

You will be provided with tutors at your differe8tudy Centres for tutorials on difficult areas of
the course. The tutors will have contacts with you specified periods. You will benefit
maximally from your tutor by participating in thatorials, completing your assignments in the

Course Material and asking questions on diffictds.

Summary
Skills in research are essential for success in @ogern career that requires continuous

improvement. Apart from the essentials provided Emglish language and literary studies, the
course holds the key for excellence in all otharrses you study as well as your future academic
and professional pursuits. It is therefore cruthalt you pay a great deal of attention to every

aspect of this course.
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MODULE 1: THE NATURE OF RESEARCH IN LANGUAGE AND LI TERATURE

Unit 1 The concept and ecology of research
Unit 2 Functions and importance of linguistic artdrary research

Unit 3 Types and approaches to research
UNIT 1 THE CONCEPT AND ECOLOGY OF RESEARCH

Research simply implies searching for solutionpriablems. The search could be systematic and
pragmatic or scientific. For the purpose of thesprg discourse, we shall be focusing on
scientific research methods. Hence, we shall benileg the techniques, methods and procedures

used to gather data in order to find answers tctires.

The unit is arranged as follows:

CONTENTS

1.0 Introduction

2.0 Objectives

3.0Main Content
3.1The Concept of Research
3.2The Ecology of Research
3.3 Observation
3.4 Hypotheses
3.5Hypotheses Testing
3.6 Theory Construction and New Hypothesis

4.0 Conclusion

5.0 Summary

6.0 Tutor Marked Assignment

7.0 References/Further Reading

13| Page



1.0 INTRODUCTION

The major difference between the developed andldeivg countries of the world is the ability

of the developed countries to engage in systenaaicconscious search for the improvement of
everything about them. They work on their sociabremic, political, educational etc sectors in
order to seek progress. This simply means that #reggage in scientific research in order to

improve their nations.

In this unit, we shall be learning what researchamseand the various processes we use in
research. First, we shall define research andnseame shall be examining the components of
the various research processes. Hence, we shalexbenining the process starting with
observation, theory, hypothesis, hypothesis testgtg. The main purpose is to point out

succinctly, the way and manner the research isechout.

2.00BJECTIVES
At the end of this unit, you should be able to:
1. define research and explain what it means;
2. state clearly the processes of conducting a researc

3. apply the processes in conducting your research.

3.0 MAINCONTENTS
3.1 THE CONCEPT OF RESEARCH: WHAT ISRESEARCH?

Research is the systematic study of materials andces in order to establish facts and reach
new conclusions. The womsearchcan further be better understood when broken intoand
hyphenated. That ige — search.According to the Microsoft Encarta (2009), tpheefix re —
means again, anew, backwandhile the wordsearchmeans to examine something thoroughly

i.e to look into, overpr through somethingarefully in order to find something. It also meaos
discoversomething by examination i.e. to comekimow or find something by examination.
When both words are put together we see researofeém the systematic process of collecting,
analysing and interpreting information concerningubject matter. Methodology on the other
hand is simply the way, procedure or system ofyoagrout the research. Thus methodology

encompasses the principles, philosophical undeigsrand rationale. Interestingly, Romberg’'s
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(1975) definition is in line with this view. Accardy to him, the word research has as its stem
SEARCH, which means ‘look for’ with the prefix ‘r@vhich together meango' look for again,
more carefully, more exhaustivélit then means that research has to do with adlye$earching

out or looking for something in order to understarthtever one is examining.

It is important to point out here that the scieatihethod is what underlines the research process.
The scientific method simply means the step-by-gtewedure adopted by scientists in solving
problems. This step-by-step approach shall be sésmiin the next unit. Taking all of the above
together, it then means that for one to searclctffdy, one must follow a technique, procedure

or process in the search. This now takes us teefearch process.

Self-Assessment Exercise

Explain what you understand by research

3.2 THE RESEARCH PROCESS: THE ECOLOGY OF RESEARCH

The research process is simply the procedure dnadetogy that we adopt in our research. The
process could either be an inductive process cedudtive process. An inductive process goes
from the specific to the general while a deducfivecess goes from the general to the specific.

These two processes can be seen as the bottoroagsprand the top-down procedures.

The hypothetico-deductive modelor method, popularized by Karl Popper is the most popular
and most understood method of scientific inquirys the name implies, it begins by first
formulating a hypothesis which could be testedepted or rejected by the result of the data,
gathering of data, hypothesizing an explanationtfier observations, deducing or predicting a
result while conducting the experiment or reseaithhe result confirms the prediction, the
prediction is accepted but if not, the hypothesiseformulated until the falsification is accepted

or the hypothesis makes a prediction.

The research process starts with an observatioohwiiie researcher tries to confirm through
providing a hypothesis. The hypothesis is testeduiyh the analysis of a research result. The
result of the analysis is then used to build orstautt a theory. From the theory that is built, a
new hypothesis emerges to explain the concept. résearcher then juxtaposes the present

hypothesis with the observation and makes a decgleether it explains it or not. If it does, it is
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left but if not, the procedure is undertaken agaéhe research cycle is used below to depict this

process.

Observation

New
Hypotheses

Hypotheses

Hypotheses
Theory Building testing viadata
[Construction] gatheringand
analysis

Diagram 1.1. The research process cycle
Self Assessment Exercise

Mention steps in the research process
3.3 OBSERVATION

The first research process is observation. Obdervats to do with gaining knowledge through
direct empirical and pragmatic encounter with thgeot. We observe things daily and the
process gives clues to possible research problechviable research ideas. For instance, it was
told of how Newton developed the law of gravity thynking about an apple and asking, “Why
does the apple always fall perpendicularly to theugd and not upwards?” As a linguist, one
might decide to investigate the reason why childbemn in middle class educated families

acquire more sophisticated vocabulary than theintarparts in low class families or even why
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females prefer to pursue careers that have to do e@ring and speaking like nursing, law,
human resources, mass communication, journalismsarfdrth while their male counterparts do
not always do so. These are all products of observaOnce an individual is able to make
observations, questions are inevitably raised. ikstance, in the Newton’s case, “why did the
apple not fall upwards?” It is in response to thigestion that we shall explore the next stage,

which is the formulation of the hypothesis.
3.4 HYPOTHESIS

A hypothesis which halsypothesess its plural form is a prediction of the sequeotée result

to be observed deriving down the manipulation ef ittdependent and the dependent variables.
Hypotheses are probable answers to the problemesetiearcher sets out to solve. According to
Aboh and Obidigbo (1998:9):

‘A hypothesis is a testable prediction about thiati@enship

between two or more events, characteristics oales. It also

consists of a specific potential explanation foe tccurrence

of an event. Therefore, an experimental hypothasist:

e Potentially provide a relevant answer to the dpeci
question

e Be stated as clearly and as simply as possible

e Be capable of being directly supported or rejedigdthe
results of an experiment.”

Using Newton’s example, one can state a hypothebet, “Apples will fall down

perpendicularly” or state that “Apples will notifdlown perpendicularly.”

However, using an instance in linguistic reseactte might say that “there will be no difference
between males and females performance in an Engitghature test” or “there will be a
difference between the performance of males andlfsnn an English Literature test.” The first
example is a type of hypothesis called the NULL dtiapsis while the second example is a type
of hypothesis called the ALTERNATE hypothesis. Tdsestogether are called NON-
DIRECTIONAL hypothesis. They are called non-direntil because they do not point towards a
given direction in explaining their proposed outeoof a research. Another type of hypothesis is
the DIRECTIONAL hypotheses. For instance, a hypsithéke “males will perform better than

females in an English Literature test” is stated ohrectional form. This is called directional

17| Page



because it always points towards a given directiamales’ better performance. Therefore, the

statement of hypothesis is the second step or stagessearch process.
3.5 HYPOTHESIS TESTING

After the hypotheses have been raised, the nege stathe testing of the hypotheses through
field work. This stage is HYPOTHESIS TESTING staged this is usually done through
analysis. Here, variables are manipulated. In ordereffectively manipulate variables, the
researcher randomly selects, assigns, treats,va@ssand measures the variables. For the purpose
of clarification, “a variable refers to an evenghlaviour, condition or characteristic that has two
or more values. It equally refers to factors treat be varied such as age, gender, height, student,
noise, colour etc.” (Aboh & Obidigbo, 1998). Foetpurpose of this course, we shall examine
three variables of interest: the independent, dégenand secondary variable. The Independent
Variable (IV or X) is the variable that the expeeimter manipulates. The Dependent Variable
(DV or Y) is the variable that the experimenter eves the effect of the manipulation of the
independent variable on. Hence the dependent Varialimeasurable. Secondary Variables (SV)

are variables which are extraneous and their fangs to confound an experiment.

Using the example on performance of students inli§ngd.iterature test, we can delineate the
variables. The independent variable is the gendaclwis either male or female. This is the
variable that is manipulated. The dependent vaxiabl the one that is measured which is
academic performance while a secondary variablédcoe the individual's family background
or 1Q. Once these are effectively manipulated,rds2archer comes up with a result and with the
result; he either accepts or rejects the hypothésigtle more about hypothesis testing will be

presented in module.

3.6 THEORY CONSTRUCTION AND NEW HYPOTHESIS

3.6.1Theory Construction

From the manipulation of the variables, the redsarconstructs a theory. This might be in
alignment with the first theory if the hypothess accepted but if it is not, he will have to
reconstruct it. For instance, if the null hypotlselsi accepted, the researcher will be able to say
unequivocally that there is actually “no differerfeetween males and females performance in an

English Literature test” while when it is accepttte researcher might be able to come up with a
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theory that will take its premise from the fact tttithere is a difference between males and

females performance in an English Literature test”

3.6.2New Hypothesis
Once the researcher gets through with constructintheory on the effect of gender on
performance in English Literature test, the new dtlgpsis now becomes the basis for the

construction of a new theory.

4.0 CONCLUSION
In this unit, we have explained the concept skaech as a systematic and scientific search
for solutions to problems. We have also tried xpl@&n the research process which starts
with making observations, coming up with hypotheséypothesis testing, theory

construction and the formulation of new hypothdsesed on the research conclusion.

5.0 SUMMARY

In this unit, you have learnt the following:
1. The definition and explanation of research
2. The process of conducting a research

3. How to arrive at a new theory from the researclcese

6.0 TUTOR MARKED ASSIGNMENT
1. What do you understand by research?
2. Explain the difference between hypothesis and Hhgxs testing?

3. Choose a research topic and outline the processibapply in conducting it

7.0 REFERENCES/FURTHER READING

Mouton, J. and Marais, H. C. (1998&asic concepts in the methodology of the Sociarses.
Pretoria: HSRC Publishers. Newbury Park, CA Sage.

Egbule, J. F. (2004Rractical guide to a successful project or thesigimg and defense.
Owerri. Whyte and Whyte publishers.
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UNITZ2: FUNCTIONS OF LINGUISTIC AND LITERARY RESEARC H

What function does Linguistic and Literary reseaselve? What is the importance or benefit of
Linguistic research? What are the characteristics good research? What qualities must a good

researcher possess? These questions are whatithisset to provide answers to.
Therefore, the unit is arranged as follows:
CONTENTS

1.0 Introduction
2.0 Objectives
3.0Main Content
3.1 What functions does Linguistic and Literary resbaserve?
3.2The importance or benefits of Linguistic research
3.3 Qualities of a good researcher
3.4 Qualities of a good research
4.0 Conclusion
5.0 Summary
6.0 Tutor Marked Assignment

7.0 References/Further Reading

1.0 INTRODUCTION

Linguistic and Literary research plays a major rioleinderstanding, explaining, controlling and
predicting human behaviour with regard to languagd literary appreciation. Since structured
and organized language is the major distinguisiagor between humans and the lower
animals, it is important to understand the functidrthe process of searching for new knowledge

in different aspects of language and communication.

The main purpose of exploring this is to equip shedent with the requirements for a research.
There is also the need to expose the studentsetantportance of engaging in Literary and

Linguistic research.
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2.00BJECTIVES

At the end of this unit, you should be able to:

state the functions of Linguistic and Literary resdh;

state the importance or benefits of Linguistic &itdrary research;

highlight the qualities of a good researcher; and

P w0 NP

discuss about a good research

3.0 MAIN CONTENT
3.1 FUNCTIONS OF LINGUISTIC AND LITERARYRESEARCH
Linguistic and literary research exists to achithe=following:

To find out general principles about Language,raitiere and Communication

To assist in deductive and inductive process cf datlection, analysis and interpretation
To advance human development through language

To solve problems associated with language

To examine information in the broad areas of huo@mmunication

To understand the present and predict the futureiofan language behvaiour

N o ok 0 DdPRE

To gather information for project writing, Jourraaticles, textbooks, workshop and
conference papers

8. To create knowledge where it does not presentlstexi

9. To ‘scientificate’ discoveries in the areas of fecu

10. To advance knowledge.

3.2THE IMPORTANCE OR BENEFITS OF LINGUISTICRESEARCH
1. Community Development: Research is important in momity development. As
mentioned earlier, the major difference betweendaveloped and developing countries
is that the developed countries are constantly ekimizaon research and development in
order for their economies to further develop whtlés not the same with developing
countries. This then means that if developing coesitwant to move from the stage they

areintothenextstage,theymustputmoreeffortsinrebeaocnstance,agreatdeal

22| Page



of developments in computers and telecommunicatrerassociated with discoveries in

linguistics.

2. Improvement of knowledge: the present knowledgé&inguistic and Literary studies is
very far removed from what it used to be in thetpt#e have advanced in knowledge

through research. There have been discoveriegiglatlanguage universals.

3. Planning and development: Research also helps psamming and development. As a
nation, we cannot advance if researchers do natuesssly engage in the process of
finding answers to certain questions needed ironatiplanning and development. In the

current wave of globalization, research in languageds are very useful.

4. Advancement of field: As pointed out earlier, theld of Linguistic and Literary
research cannot go any further if research effarésnot intensified. But if we want to
experience a swift acclivity in the developmentid# field, then, research efforts must be

intensified.

5. Decision making: Research is important becausadhelt from it enables people make
informed decisions in every area of endeavour.t e government or in academics. We
are constantly in need of what medium of commuiocatwould be required for

international relations.

3.3 QUALITIES OF A GOOD RESEARCHER

1. Objectivity: A good researcher must be objective. Hust have the goal of the research

always in mind and must not try to cut ends in otdeachieve the research objectives.

2. Flexibility: A good researcher must be flexible andt rigid. At times, the hypothesis
might need changing during the process of the rekear the participants might need to
be sampled differently. A good researcher mustdyg flexible to adapt to changes in the

research field.
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3. Being Painstaking: A good researcher must be ableake his/her time in conducting
research. Research is not a something that is iohaste. Therefore, a good researcher

must be patient both with the participants andésearch process.

4. Being Imaginative: This is a major quality of a go@searcher. He must be able to create
the research process and outcome in his/her befmre embarking on it. He must also

be able to think out germane ways of solving pnoisie

5. Sincerity: A good researcher must abide by thecipla of integrity and must uphold the
ethical principles guiding research. He must repbet research findings truthfully and

must not manipulate data in an untoward manner.

Self Assessment Exercise

Clearly explain what you consider the qualities@ood researcher.

3.4 QUALITIES OF A GOOD RESEARCH

1. Operationism: Operationism simply means labelliragiables. The researcher must be
able to label the independent, dependent and sacpndriables appropriately. Not only
that, the research procedure must be made cleso, Avery term used in the research
must be explained. Precision, related to operdtioedinition of terms is used in
research. The definition of operationism will so#ito drive home the point. Stanovich’s
(1989, p.39) defines it thus: “operationism is dynghe idea that concepts in scientific
theory must in some way be grounded in, or linkedadbservable events that can be
measured. Linking the concept to an observabletagean operational definition of the
concept and makes the concept public. The operdtidefinition removes the concept
from the feelings and intuitions of a particuladividual and allows it to be tested by

anyone who can carry out the measurable operdtions.

2. Empirical Observation and Evidence: This is oneth&f most important qualities of a

good research. This is because one of the basiaathastics of science is that that of
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relying on empirical observation but this must lmmel systematically. Mere observation
as it were cannot get us anything in science. Buts@entists, our observation if
structured should be able to reveal something tattmuunderlying nature of the object
we are studying and empirical observation leadstestability. Hence, one of the

characteristics of research is that it must bedaseempirical observation and evidence.

. Testability: This means that every research mustebtable for it to be regarded as a

good research.

Parsimony: Parsimony and precision are two thifgg guide scientific research and
make researches robust. Parsimony simply implie$ iteas are not to be organized
loosely. Not clear; please rephrase. Hence, theareher should not make the research

too wordy so that people will not miss the point.

. Scientific Basis. Every research must have a s@ebasis for it to be good

. Systematic: Every good research is systematic. maans that it follows a particular
procedure to get to the conclusion and enableshanokesearcher to apply the same

system of knowledge and get the same results.

Falsifiability: According to Karl Popper, (1963,ted by Hergenhahn, 1986), “what
distinguishes a scientific theory from an unscientne is the principle ofefutability.”

This simply means that no research is set on et&cOne researcher might come up
with a discovery which another researcher refutefalsifies years later. This has been

the tradition in scientific advancement.
Ethical Principles: A good research must follow tihical principles outlined by the

discipline or by anybody or agency that sees tocireduct of researches. This implies

that the researcher, before he engages in anyrcbseaust try as much as possible to
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protect the participants from harm, obtain the eohsf the participants, debrief the

participants, ensure confidentiality and that theipipants are not deceived.

Self Assessment Exercise

What are the components of a good research?

4.0 CONCLUSION

In this unit, we have been able to state the fonstof Linguistic and Literary research. We have
also explained the importance or benefits of Lisgairesearch and at the same time, the qualities
of a good researcher and those of a good reseBinelse are basic facts aimed at equipping the
students with the benefits of engaging in reseafrehattitude they should possess as they go into

the interesting field of research.

5.0 SUMMARY
In this unit, you have learnt the following:
1. The functions of Linguistic and Literary research
2. The importance or benefits of Linguistic research
3. The qualities of a good researcher
4

. The qualities of a good research

6.0 TUTOR MARKED ASSIGNMENT
1. List and explain five functions of Linguistic andérary research
2. Describe four qualities of a good researcher
3. Explain the following:
a) Operationism
b) Empiricism

c) Ethical principles
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UNIT3: APPROACHES TO RESEARCH IN LANGUAGE AND LITER ARY
STUDIES

This unit is aimed at explaining the different tgpand approaches to linguistic and literary
research and how they are carried out. The studerkpected at the end of the unit to be

equipped with the knowledge of different reseanadtedures.

Therefore, the unit is arranged as follows:

CONTENTS

1.0 Introduction

2.0 Objectives

3.0Main content
3.1Survey
3.2Historical Research
3.3 Case Studies
3.4 Experimental Studies
3.5Ex-Post Facto Research
3.6 Action Research

4.0 Conclusion

4.0 Summary

6.0 Tutor Marked Assignment

8.0 References / Further Readings

1.0 INTRODUCTION

The ability to identify and appreciate the partuhpproach to follow in conducting a research
is a crucial in the selection of appropriate methadd steps to follow for successful research

endeavours.

The main purpose of exposing students to a vaokpproaches is to equip them with the skill

to make informed decisions regarding the qualityeskarch procedures.

28| Page



2.00BJECTIVES
At the end of this unit, you should be able to:
1. state the various approaches to research in Litigaisd Literary studies;
2. explain the various approaches; and

3. apply the various approaches to Linguistic andraigeresearch.

3.0MAIN CONTENT

3.1APPROACHES TO RESEARCH IN ENGLISH AND LITERARY STUD IES
3.1.1 SURVEY

The survey research method is an approach thatesntiie researcher gather information or data
from a large group of population. Survey researotce@dure can be established and achieved
through two major means. The first is the intervimaethod while the second is the questionnaire
method. These are means by which the researchsergasstions about the beliefs, behaviours
and attitudes of the respondents with the aim uxisatly describe the characteristics of the

respondents and to generalise via extrapolatiash) sbharacteristics to the entire population. The
design has the advantage of large sample and lamadasurement and robust generalizability.

The survey method is limited by its inability to aseire cause-effect, relationships. In addition,

the researcher is unable to effectively controbsdary variables.

There are basically two major types of survey regeaCross sectional and longitudinal survey.
The longitudinal survey also has the trend stuldg,dohort study and the panel studies under it.
A cross-sectional survey is a survey method usedyather ‘one off' information from a
population. It is used to gather information fromlaage pool of participants only once. For
instance, if a researcher is interested in invashg students’ perception of teaching methods,
the first process is to construct a questionndis¢ measures the demographic variables of the
participants and captures the perception of tegchmethods. Secondly, the researcher uses a
simple random sampling method to administer thesgmenaire to a pool of targeted students.
The questionnaire administration is done only opee person. In contrast, in the longitudinal

method, the questionnaire is not administered onbe but over a period of time. In this regard,
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the researcher might decide to analyze the yeatggption of teaching methods by students.

This allows for comparison overtime.

In trend studies, the researcher collects data @aveng period of time from the same population
but not the same sample cluster. This could be rteickn to show a trend in the perception of
teaching methods overtime. In panel studies, theeameher studies a particular group of
participants’ overtime. There is the need to swthndistinguish between panel and trend
design. Panel design studies the same group atiparits over a period of time while trend
studies uses the same group but partitions itsetdions or clusters and studies them cluster by
cluster over a period of time. That is, trend f@usn the same population but not on the same

people while panel focuses on the same populatidritee same people.

3.1.2 HISTORICAL RESEARCH
Historical research focuses on examining the doution of an individual or community’s
previous contribution overtime. This is done througxamining historical documents, through
verbal interview or other sources. This is aimegrasently reenacting what had happened in the
past. This method is usually used by historiangatiher information from principal, original or
primary sources in order to recount or reenact @ashts. According to Busha and Harter (1980:
91), there are six steps usually used in the psooksonducting historical research:
1. Recognizing a historical problem or identifyingeed for certain historical knowledge.
2. Gathering as much relevant information about tludlem or topic as possible.
3. Forming of hypotheses that tentatively explaintreteships between historical factors.
4. Rigorous collection and organization of evidencadyl and the verification of the
authenticity and veracity of information and itsises.
5. Selection, organization, and analysis of the mestinent collected evidence, and the
drawing of conclusions; and

6. Recording of conclusions in a meaningful narrative.

However, with regard to this method certain questiare raised concerning the source of the
information, the credibility of the information, Wwoit was analysed and so forth. Historical

research attempts to examine the past and thanes through a critical and in-depth analysis of
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historical information. It could be done either bpadively or quantitatively. For instance, a
research on the effect of the Nigerian civil wartbe language development of eastern Nigerians

is a type of research under this method.

3.1.3 CASE STUDIES

A case study has to do with the systematic studgnoindividual, group or a particular situation.
There is usually an in-depth study of single evemtendividuals. The case study method more
often than not, uses the longitudinal method o&datdllection when dealing with individuals or
events. Case studies can be used to create nevietheo to test hypothesis. But a caveat with
regard to the use of case studies is that thetrgisolild not be generalized to cases not similar to
the studied case. Case study methods could benratpts, exploratory or descriptive. Yin
(1984: 23) defines Case Study as “an empirical eynqtnat investigates a contemporary
phenomenon within its real-life context; when tlwihdaries between phenomenon and contexts

are not clearly evident; and in which multiple sms of evidences are used.”

The case study method is advantageous in thaidiest a small data set, uses real life cases and
is at times the only possible research methoddbald be applied in some researches. However,
it has the disadvantage of reliability of findingsibjectivity, methodological and validity issues.
According to Noor (2008: 1603), the case study metfollows the following steps: formulation

of a theory, selection of cases, design and pdsearch questions, the case is studied for about
four times, the data are analysed, the casesewyith cross case analysis is embarked on,
conclusions are drawn and the theory is modifieoweler, Soy (1997) follows a different but

somewhat similar procedure. He suggested a methathwnvolves six steps:

=

Determine and define the research questions

Select the cases and determine data gatheringnahgbsis techniques
Prepare to collect the data

Collect data in the field

Evaluate and analyze the data

o o M w D

Prepare the report
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It is possible to study the language behaviouredé®ed individuals or groups or the literary

style of particular authors.

3.1.4 EXPERIMENTAL STUDIES

The experimental research method is a researchonhdtiat is used to establish cause-effect
relationship among variables. The experimental ystndolves the manipulation of variables.

That is, the manipulation of the independent vaeialexamination of the dependent variable
while holding other variables which can act as oanfling variables constant. Hewstone,
Fincham and Foster (2005) view it as a researcthaodetn which one or more independent
variables are systematically manipulated and alieotpotentially influential variables are

controlled (i.e. kept constant) in order to assth&s impact of the manipulated (independent)

variables on relevant outcome (dependent)variables.

On the other hand, Smith, Nolen-Hoeksema, Fredritk&oftus, Bem, and Maren (2003) note
that experiments provide the strongest test of thgses about cause and effect. The investigator
carefully controls conditions — often in a laborgte- and takes measurements in order to
discover the causal relationship among variablesAlboh’s (2004) submission, he noted that
experiments are organized to study behaviour throtige manipulation of an independent
variable, the control of as many other variablespassible; and the measurement of the
dependent variable. Hence, the experiments invaolaaly the manipulation of variables. There
are majorly three kinds of experiment. They are:

a. Laboratory experiment

b. Field experiment

c. Natural experiment

A laboratory experiment is conducted in a well-cold environment (Malim & Birch, 1992).

It is mostly used in psycholinguistic experimemsfield experiment as the name implies is
carried out in the field; that is, the real worldere, the experimenter does not manipulate the
independent variable but takes into account in dbesign of the study (experiment), the
variations that will occur naturally (Aboh, 2004 some circumstances, researchers can take

advantage of a natural situation in order to catryan investigation. This is mostly done in
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circumstances which they cannot themselves mangutéence it is done in a natural setting for

the participants. Field experiments are commoroicidinguistics.

WHY EXPERIMENT? The truth is: we all experiment. The ethnographarghropologists,

mass communicators, linguists, sociologists anéraglcial and natural scientists experiment in

their quest to search closely, to find out thinbisere are various reasons why researchers prefer

experimental methods to other methods. Experimenet®ften used when:

a) there is need to control variables

b) the experimental process is “manipulable”

c) the independent variable or other known variabtegtze only variable factors.

d) the effect of the manipulation of variable is olvsdie

e) we want to base knowledge on scientific and englievidence

f) we want to correctly interpret scientific findings

g) there is need for inferences to be made statiltical

h) we want to further raise our confidence level webards to our result

i) to identify general principles that seem to be fnrenost people most of the time

J) To show the degree of association or relation betwe/o or more variables

The basic steps in conducting an experiment are:

1.

Formulation of a hypothesis

2. Selection of variables
3.
4. Treatment (manipulation) of the independent vadabbd observe its effect on the

Assignment of the variables into conditions

dependent variable
Control of other contrary variables (this allowsearchers make causal inference that the
independent variable caused the observed changesthen dependent variable

(Shaughnessy, Zechmeister & Zechmeister,2003)

6. Observation of the dependent variable

Measurement of variables

Drawing conclusions and relationships between bée&@a
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3.1.5 EX-POST FACTORESEARCH

Ex post factds the Latin expression fafter the factor for what is done afterwards. &x post
facto research, the event has already occurred. This snibsan it is a research method used to
investigate events retroactively. However, it clo de used to study events prospectively hence
the two major types of ex post facto research bemgpective and retrospective methods. As
their names imply, retrospectiwx post factaesearch is a research that is done in order te tra
the preceding facts from naturally occurring greuThus, respondents or participants are studied
after the events had occurred. The retrospecyipe ts engaged in order to study the people’s
past. An instance will suffice to drive home thanp. A study to determine the effect of the
Nigerian civil War on the Linguistic Development dfildren born in Eastern Nigeria suffices as

anex-post factoesearch.

3.1.6 ACTION RESEARCH

Action research is a type of research meant to &insblution to a problem or challenge. For
instance, one can investigate the falling ratetwdents’ registration for English major. This type
of research is either commissioned or gone intosbmeone for problem solving. The only
challenge with action research is that it is sibratspecific and as a result, generalization

becomes a challenge.
Self Assessment Exercise

(i) Describe three approaches to Linguistic and LiteResearch

(i) Explain the survey method of research

4.0 CONCLUSION

In this unit, we have been able to describe theomapproaches to Linguistic and Literary

research. These approaches are flexible approactteapplication may differ depending on the

researcher's aim and orientation. However, the chagy they are approached has been

described.
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5.0 SUMMARY
In this unit, you have learnt the following:
1. The various approaches to research in Linguisticlaierary studies

2. How to apply the various approaches to Linguistid kiterary research

6.0 TUTOR MARKED ASSIGNMENT
1. List and explain four approaches to Linguistic aitdrary research
2. Differentiate between survey research methods laextpost factoesearch method
pointing out their advantages and disadvantages

3. Explain the steps in carrying out an experiment

7.0 REFERENCES/FURTHER READING

Cohen, L., Manion, L. & Morrison, K. (2000) Resdaldethods in Education. London:
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MODULE 2: SOURCES OF RESEARCH TOPICS AND RESEARCH PROBLEMS

Unit 1 Sources of research topics

Unit 2 The nature of research problems and Probtgmssearch in Nigeria

UNIT 1 SOURCES OF RESEARCH TOPICS

Finding the topic for what we are about to reseamctsometimes poses a challenge in research.
For instance, many times, students come up withutifebh research ideas but they have
challenges with how to streamline such ideassotoething researchable. Thus it is imperative to
know the various means by which we can gather relseapics

In this unit, we shall be examining the variousrses through which we generate research

topics in Language and Literary studies. The wiherefore arranged as follows:

CONTENTS

1.0 Introduction
2.0 Objectives
3.0Main Content
3.1Primary source
3.2 Secondary source
3.3 Characteristics of a good project [research]topic
4.0 Conclusion
5.0 Summary
6.0 Tutor Marked Assignment

8.0 References/Further Reading

1.0 INTRODUCTION

The major challenge faced by students stems frarfdhbt that most times, they receive topics
from their supervisors or other senior faculty mensb This more often than not put them in a
fix and they are not able to go further in theisegarch work and is unacceptable. This is not to

undermine the benefit of having to always go bacthé person who assigned the topic for
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clarification on how to go about the study. But,awlhs the benefit of such clarifications in
putting the student through today for the studentdame back the next day when the student

could have been given the liberty to look for andhe up with a topic which he/she can own?

Hence, in this unit, we shall be examining the sesrof research topics and characteristics of a
good research topic. This will enable the studgnbut into the field to search for viable topics
and to know the characteristics of a good reseamic so as to be able to distinguish a bad topic
from a good one.

2.00BJECTIVES
At the end of this unit, you should be able to:
1. State the sources of research topics
2. Distinguish between primary and secondary sources

3. State the characteristics of a good research topic

3.0MAIN CONTENT
3.1 SOURCES OF RESEARCH TOPICS
We have two major sources of research topics

1. PRIMARY SOURCES - Primary sources of research wpicludes library, data bases,
research centres etc
The major source of information for research is ltheary. This is where information is
indexed. In the library, the linguistic researciseexposed to various forms of information
concerning his/her research through careful and¢exded searches of journals, abstracts
and research indexes. Among the primary sourcessefarch information or topic to be

discussed herein are the following:

a) Library Catalogue of theses —Most universities now run an online or off line
catalogue of theses. A catalogue of theses ighi&enormal manual catalogue but
the only difference is that the normal cataloguetaims indexed books and so on

while the catalogue of theses contains only théeesddition to theses are
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abstracts and electronic databases which are mastline information sources
which enable the researcher source titles summafistudies. Most universities
like the University of Alberta now solicit for ethesis submission from graduates
of other universities.

b) Microfilms - A microfilm is a film on which printed materialseaphotographed
and compressed at a very reduced size for storageoges. This produced
miniature documents which run to thousands of padew instance, the
University Microfilm International has more thar2dillion paged images which
contain more than 500 years of scholarly infororasome of which are doctoral
dissertations, indexes and abstracts. RecdnthQuest has been launched as an
online source of microfilmed information and dadited microfilm device.

c) Research Centres— Research centers are operated by either indigidaa
corporate organisations. These research centres diigrent areas of focus and
each area of focus has many researches conduatied wnWhat the researcher
does is simply to gather information pertainingat@articular area and uses the
information to proceed on his/her research. In tealdi most of these research
centers have an index or catalogue of researclegshiive done in a particular
area and these are kept for researchers to know lwasabeen done, what is left
undone and what could be done. For instance aradseanter which focuses on

oral history or language acquisition will have imf@mtion on their thematic areas.

Self Assessment Exercise

What is a microfilm and how is it used?

3.2 SECONDARY SOURCES - Secondary Sources are informasources of information

acquisition. These include the following:
a) Personal experiences, ideas and interestThe researcher's personal

experiences, personal ideas and interest can b aaurce of information
and point of departure in language and linguistasearch. Here, the

researcher does an introspective evaluation of i@he has seen in
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b)

d)

linguistic and literary studies and how he/she kit could be done and
devices means to go into the field to study thédest people find this
rational experiential aspect to be a very good tpofirdeparture in research. It
is important to note that almost all researchesnsteom this perspective
because for one to engage in any form of study ranst have rationally
thought about it first. A researcher may have olesthe persistent error in
the use of the tension. These errors will triggemes interest to conduct

research.

Pressing demands in an areaThe pressing demand in an area is another
rich source of acquiring information for a researtopic and subsequent
project writing. A cursory look at the demands inglistic and literary
studies in Nigeria will bring to the fore a plethoof demands that needs to
be supplied in terms of demands that needs to Ipplied in terms of
literature, practical work and so forth. For ingtenone can look at the
demand for an appropriate teaching method of Spdkeglish and then
decide to make his/her research efforts to focugham area to supply the

information needed.

Need to fill up gap: There is always a need to fill a gap in literataral in

practice. So, a linguistic researcher might engage research just to fill a
gap in an area. It is possible to embark on rebearto establish
characteristics of Nigerian English, in line witther national varieties of the

Language.

Previous researchesThe examination of previous researches is alsora ve
rich source of information for project topics. Eyeesearch project has two
major areas that are important with regards to tpaintowards an area of
research. The first is the finding. An examinatiohthe findings of a
research work inevitably points to the things thatesearcher did not find.

May be as a result of not adding a particular Véei@r as a result of not
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f)

manipulating one. An observation of this will eral@d researcher to know
what to add in order to make the study better amtdaf start off from where
the previous researcher stopped. The second agpdébe suggestion for
further studies. This is the most important sousoeong the two. This is
where a researcher makes candid suggestions ftrefustudies and this
enables the person reading to know which areaepe for studies from the

previous researchers point of view.

Prevailing problems Every area has a prevailing problem as much asyev
country has its own. Hence, the need to look afptlesailing problem in the
society as an area of departure in language asrariyt research. For instance,
in Spoken English, the major problem in Nigeriathe interference of the
native languages on English and as a result, ndemabw the average
Nigerian tries, their accent will reflect where yhare coming from. The
guestions along this line are: Why is this so? Wizat we do to reduce this?
Are there better teaching methods to be adoptadanl| attempt to answer
any of the following questions, the research sttudeil come up with a

viable research topic.

Expert opinions (Professors/lecturers and expert g@actitioners): Expert

opinion is another viable source of research tople question of who an
expert is comes to bear in consulting experts ahimosing whom to consult.
For the purpose of this discourse, an expert casdem as someone with
ample experience in a particular area of vocatiemo has spent an
appreciable number of years in that are and whonfade visible impact in
that area. More often than not, they are our lectuor practitioners in a
particular area we want to research in. a studdm wants to conduct a
research in advertising should know that companke lilnsight

communications is an important place to visit inadgathering process or in

the search for a viable research topic.
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g) Use of theories:There are many theories in Language and Literangi&s
and one can focus one’s research on any of theaidisetor one’s project
work. For instance, a researcher may study theicgtigin of the Minimalist

theory to selected languages.

3.3CHARACTERISTICS OF A GOOD PROJECT [RESEARCH]TOPIC

1.

It must be researchable:The first characteristic of a good project or reskedopic is

that it must be researchable. Not all topics aseaschable. The non researchability
of a topic might stem from ethical reasons to tnbility to manipulate the selected
variables. Hence, for a research topic to be ralevhe researcher must show that it

is researchable.

It must be interesting: Most students go into research with the intentidrjust

getting the project over with. This is a very wroaijtude to enter into a painstaking
endeavour like research with. A wrong attitude wikvitably lead to abandoning the
research work half way. Hence, it is advised tlhat tesearch topic chosen by the
student must be interesting to the student fmsk then to other people that will read
it. Interest is will enable the student hold on rewghen the odds seem against

him/her.

It must contribute or add to knowledge: Apart from the interest of the researcher,
the topic must be able to add to knowledge. If seaech is interesting but does not
have substance, it can as well not be gone intet Idudents tend to regurgitate the
information that has already been researched onwade still most enter into an
area that has been over flogged and hence, thehesisnability for the research to
contribute anything to existing knowledge othernthahat has been there from the

outset.

It must be within the ability of the researcher tocarry it out: One interesting

observation is that students tend to engage irepi®ihat they cannot carry out and
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as a result, abandon them most times half way. & pesjects commonly referred to
as ‘elephant projects’ have contributed immenselgttidents spending extra years in
school. It is advised that the researcher in clmgpai research topic must be able to

show flexibility and competence to carry out thee@rch in the allottedtime.
Self Assessment Exercise

Describe the characteristics of a good research.

4.0 CONCLUSION

In this unit, we have explained the various sourgkesesearch topics with various examples,

distinguished between primary and secondary sowtédata, and have stated the characteristics
of a good research topic. These sources reducechhenges students face in searching for

research topics and provide an avenue for themwtothe topic they are able to come up with.

5.0 SUMMARY
In this unit, you have learnt the following:
1 The sources of research topics
2 How to distinguish between primary and secondauwycs

3 The characteristics of a good research topic

6.0 TUTOR MARKED ASSIGNMENT
1. Distinguish between primary and secondary sourtegarmation
2. Mention and describe three types of primary infararasource in relation to research

3. Explain the characteristics of a good researclctopi
7.0 REFERENCES/FURTHER READING

Mouton, J. and Marais, H. C. (1998&asic concepts in the methodology of the Sociarses.
Pretoria: HSRC Publishers. Newbury Park, CA Sage.
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UNITZ2: THE NATURE OF RESEARCH PROBLEMS AND PROBLEMS OF
RESEARCH IN NIGERIA

Research is aimed at finding answers to questiok far solving problems. The nature of
research problems addresses the types of probkesearch is aimed at finding and how to look

at such problems in a researchable way.

In order to understand research problems, one nadeskify their nature explain how we arrive

at them and describe their characteristics. Thisisiarranged as follows:

CONTENTS

1.0 Introduction

2.0 Objectives

3.0Main Content
3.1 The nature of research problems
3.2How we arrive at a research problem
3.3The characteristics of a research problem
3.4 The problems of research in Nigeria

4.0 Conclusion

5.0 Summary

6.0 Tutor Marked Assignment

7.0 References/Further Reading

1.0 INTRODUCTION

Research problems refer to the major reasons thavate the research. There are usually issues
which the researcher is set to find solutions moorder to understand the research problem, it is
important to define the problem. This is the reastny problems are stated in research works so
as to guide the researcher in the problem thahieassto solve. This points to the fact that that
for a problem to be solved, it must be researchdbde it to be researchable, it must have
theoretical and practical significance. The redegnoblem must also be specific, measurable,

achievable, result oriented and time bound. It ncastribute to the increase of knowledge and
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improvement of prevailing situations. Explainingesle processes is what this unit is set to

accomplish.

2.00BJECTIVES

At the end of this unit, you should be able to:
Describe the nature of research problems
Describe how we arrive at a research problem

State the characteristics of a research problem

P w0 DdPE

State the problems of research in Nigeria

3.0MAIN CONTENT
3.1 THE NATURE OF RESEARCH PROBLEMS

The ability to recognize the problem in any arewvlmt makes us good researchers. There is an
inner prompting in every researcher to look atedéht sides of a finding and almost
immediately proffer solutions to the unsolved pasbs. In understanding the nature of research

problems, it is imperative to make two vital categal statements from the outset.

1. Everyresearch is engaged in to solve a problem

2. There is a problem in every research endeavour

These statements seem self-evident but are ofteriooked to the peril of most researchers and
students. The first question is ‘what is a probleMe Microsoft Encarta (2009), defines a
problem as a difficult situation, matter, or pershralso went further to define it as a question o
puzzle that needs to be solved. With regard toareke a problem can be seen as ‘a difficult
situation or matter to be solved through a research question or puzzle that needs to be solved
through research.’” It is the main reasahy the research is being embarked upon. This

describes how the researcher arrived at the hypisthe wants to investigate.
3.2 HOW DO WE ARRIVE AT A RESEARCH PROBLEM?

The researcher arrives at a research problemyfitistbugh literature review. Remember at the
outset of this topic we mentioned that every rededras a problem. The researcher in the

process of literature review sees a gap and séts dill it and this becomes a problem to solve.
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Secondly, the researcher might be going throughmé#hodology section of a research work and
in the process, he sees a methodological problesniraran attempt to solve it, he goes into
research. Thirdly, there could be a lacuna in tagesent of the hypothesis of a research and as

a result, an attempt is made to fill it and thgt acomes a problem to be solved.

Once these sources are examined, the researctsehiasself such questions as: What led to the
finding in this research? Are there better waydooking at the findings? Are there things that

were not taken into cognizance in the process? fMswer these questions, the problem of
research must be stated in a pragmatic way. Anahestion that seeks an answer is what are

the sources or research problems?
SOURCES OF RESEARCH PROBLEMS

1. Previous research findings

no

books, journals

3. personal and everyday experiences,

4. ideas and interest

5. pressing demands in an area

6. need to fill up gap

7. previous researches

8. prevailing problems

9. expert opinions (Professors/lecturers and expadtpioners)
10. Use of theories.

These have been explained under the sources dadrebséopic in the first module and
students are advised to read again that portioorder to understand how they are viable

sources of research problems.
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Self Assessment Exercise

State and describe sources of research problems

3.3CHARACTERISTICS OF A RESEARCH PROBLEM
The following have been identified as the majorrahteristics of a research problem:
1. The research problem should describe the relatipistween two or morevariables
2. The research problem could take the form of a ¢urest
3. The research problem must be capable of beingitestpirically (i.e., with data derived
from direct observation and experimentation)
4. The question is specific enough to avoid confusind to indicate clearly what is
being studied
5. Through the use of operational definitions, redeans can specifically and clearly
identify what (or who) is being studied
6. The research problem should be composed of a pteaitated research question that

clearly identifies the variables being studied.

3.4PROBLEMS OF RESEARCH INNIGERIA

1. Inadequate research environment
Lack of research data of previous researches
Prevalence of the use of unacceptable researchnmsits
Unavailability of adequate funding
Inadequate exposure to modern research trends

Inadequate funding of few existing research intgu

N o o bk 0D

Existence of bottle necked administrative procesloferesult authentication

Self Assessment Exercise
What are the problems of research in Nigeria?

4.0 CONCLUSION
In this unit, we have explained the nature of researoblem, we have described how we arrive
at a research problem, we have stated the chasticterof a research problem and have also

stated the problems of research in Nigeria. Iitngartant to note once again that the first step in
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solving a problem is defining it. Once a problemadgequately defined i.e its nature is

understood, it is then easy to solve it.

5.0 SUMMARY
In this unit, you have learnt the following:
1. The nature of research problems
2. How we arrive at a research problem
3. The characteristics of a research problem
4

. The problems of research in Nigeria

6.0 TUTOR MARKED ASSIGNMENT
1. State and explain six sources of research problems
2. State five characteristics of a research problem

3. Mention and explain five sources of research proble
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MODULE 3: COMPONENTS OF ACADEMIC RESEARCH IN LANGUA GE AND
LITERATURE

Unit 1 The Research Background and Objectives, Hhgs®es and Research questions

Unit 2 Hypothesis and Research Questions

UNIT1: THE RESEARCH BACKGROUND AND OBJECTIVES, HYPO THESES
AND RESEARCH QUESTIONS

The research background, objectives, hypothesisraselarch questions are some of the most
important parts of a research work. The backgraefd us what has previously happened and
possibly what is happening presently with regardtie research area we are interested in
investigating. The objectives of the research wsllthe main focus of the research, what the
researcher is out to find while the hypotheses gisea tentative explanation as to what we

expect to see and the research questions, givas idea of the questions we are set to answer.

In this unit, we shall be examining the above nwdd areas as they relate to research in

Language and Literary studies. The unit is theeeforanged as follows:

CONTENTS

1.0 Introduction
2.0 Objectives
3.0Main Content
3.1 The background
3.2 Objectives
3.3 Hypotheses
3.4 Research questions
4.0 Conclusion
5.0 Summary
6.0 Tutor Marked Assignment
7.0 References/Further Reading
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1.0 INTRODUCTION

The process of research starts with the resealsheg able to identify what obtains in the area
he/she is researching on. What obtains in that iadades the past and the present facts within
that area of interest often, the motivation for teeearch is identified. This motivation dovetails
to the problem which exposes the gaps to be filgdthe current research. This in research
terminology is called the background of the studfter the researcher is able to see this and
writes it out, he further tries to formulate or puit the set actions that he intends to achiewe as
result of the research. This in research is calfedobjectives of the research. The researcher
further raises some tentative testable and fatdd@igtatements which explain the phenomenon or
the event that he is out to study. These stateniemesearch are called research hypotheses. The
researcher further raises questions which reflezttypotheses and the purpose for which he sets
out to research. These questions which the reseseeks answer to are called research

guestions.

This unit is aimed explaining these processes and to apply them. This will enable the
research student appreciate and apply effectivedge steps. We shall, however, for the moment

focus on the background and the objectives.

2.0Reduce spaceBJECTIVES
At the end of this unit, you should be able to:
1. Write a viable background of the study

2. Write effectively the objectives of the research yotend to embark on

3.0MAIN CONTENT

3.1 THE BACKGROUND

In academic research in language and literatunpecgsly when it concerns the award of
degrees, the first point of departure is the bamkgd to the study. The background to the study
gradually points out the relevance of the study bndgs out previous researches done in that

particular area in order to support the reasothfempresent research. The background sort of
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traces the process of growth of the area of conaenat has happened overtime and gradually
funnels it down to the statement of the researdblpms within the area of interest and thereby

enabling the objectives (purpose) and relevandkeo$tudy to be enunciated.

WHAT DOES THE BACKGROUND TO THE STUDY SECTION ADD T O THE
READER OF THE THESIS?

The background to the study provides a gradualpstgpstone to the understanding of the
research problem. Here, the researcher tries wdedhe reader with background knowledge to
the study. The provision of this more often tham centers on the conceptual definition of the
concept. The background to the study section explthie topic in various ways. For instance, it
gives the general meaning of the terms used indapie conceptually, dictionary definition is at
times used and definitions by other authors are applied to arrive at a proper definition. It is
however important to note that this is differenbnfr operational definition of terms which

focuses on the physical process (measurement) v udentify the construct.

Also of importance is the fact that the backgrouted the study examines the present
developmental efforts in that particular area dafegech, it also looks at the convergent and

divergent views and advanced made. This providestesduction to the whole research work.

KEY POINTS TO NOTE ABOUT THE BACKGROUND TO THE STUD Y
a) It must be written in a simple understandable form
b) It must be in a prosaic form
c) It must not be flooded with literature

d) It must be interesting

Self Assessment Exercise

Identify what the background does to research

3.20BJECTIVES
The objective of the study are at times referredgahe purpose of the study by some disciplines

like Psychology. There are two major aspects obthjectives of the study. The first aspect is
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the general objective while the second is the $ipeabjectives. The general objective aims at
finding out how variables A, B, C relates to valeab. While the specific objectives takes each

of the variables individually and states how ongasg to handle each of them in the study.

The objectives of the study set the stage for d@search process. It determines the appropriate
analysis to be used, for each objective and alsdémpling procedure to be adopted in selecting
samples for the study. It also determines the éxyertal design to be used for the study. In
order to have good objectives, students are aduvigedtart each objective off with a verb
especially ones that are transitive in nature fistance, identify and so forth. The statement can
then read: To identify ...; To provide...; To suggesio acquaint...; To notify...; To inform...;

To define...; To evaluate; To appraise...; To ascertain

The objectives of the study section should acquamyt reader with basic information regarding
the research. For instance, it should at leasgbout the what, how, and why of any study i.e.
what one wants to study, how one intends to stydgnd how one intends to go about it. It is
also important to note that the research objedixectly follows the research problem because it
specifies in bullet points how each of the reseg@rclem previously stated would be solved. It
is also important to explicitly state that the alijge of any research is directly derived from the

statement of the problem of that research.

KEY POINTS TO NOTE ABOUT THE OBJECTIVES OF THE STUD Y
1. It must be stated in a concise manner
2. It must respond to the problems of the research
3. It must point to a research procedure
4

It must subtly point to a procedure for analysing study

Self Assessment Exercise

List the essential components of an academic refsear
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4.0 CONCLUSION
We have pointed out that success in research begthsa clear identification of the essential
components — background and objectives. We hawe eplained how to complete these

components.

5.0 SUMMARY
In this unit, you have learnt
1. Key components of academic research
2. The nature and place of research background

3. The considerations for stating research objectives.

6.0TUTOR MARKEDASSIGNMENT
1. Discuss the place of thmckgroundo academic research
2. Explain the role of thebjectivesn the structure of academic research.
3. Select any topic of your choice in your field anaks at leadiive objectives you intend to

achieve.
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UNITZ2: COMPONENTS OF ACADEMIC RESEARCH IN: HYPOTHES ES AND
RESEARCH QUESTIONS

Training in research is a preparation for excekeindife. The logic expected a research is
expressed in the different components that featua@ acceptable research report. We shall

explore some of the principal components in this. un

CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main content
3.1 Hypotheses
3.2Research questions
4.0 Conclusion
5.0 Summary
6.0 Tutor Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

It will be recalled that in Module, 1 research wassented as a procedure for finding solutions
to problems. For research to achieve this purpaseist follow certain procedures expressed in
the component. In this unit we shall be focusingdypotheses and Research Questions as they
relate to the research process.

2.0 OBJECTIVES

At the end of this unit you should be able to:

1. describe hypotheses and research questions

2. formulate appropriate hypotheses and researchigqaossand

3. applied hypotheses and research questions to $itigaind literary research.

3.0MAIN CONTENT
3.1HYPOTHESES

A hypothesis is a testable prediction about theti@iship between two or more events,
characteristics or variables. It also consists gpecific potential explanation for the occurrence
of an event.

An experimental hypothesis must:
e Potentially provide a relevant answer to the speqifiestion
e Be stated as clearly ;as simply as possible
e Be capable of being directly supported or unsugabioly the results of an experiment
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TWO TYPES:
e DIRECTIONAL: This makes statements that point tadgaa given direction-eg
e NON-DIRECTIONAL: This makes a statement that doespoint towards a - eg
given direction. The direction is not stated. TW®OPES.:
1. ALTERNATE: Makes the prediction that the indepertderiable would have
an effect on the dependent variable
2. NULL: Makes the prediction that the independentalale would have no effect

on the dependent variable

TESTING HYPOTHESES: Research results are statistically tested usirtgca@riregions. One
tailed test normally goes with directional hypoikeshile two tailed tests normally employ non-
directional hypothesis (HO & HI).

DECISION ERROR
In making a decision about the null hypothesis K@, types of error may be committed.
e An alternative (HI) may be accepted in making asien about the null hypothesis when
the null hypothesis (HO) is true. This is callety@e | error.
e The null hypothesis (HO) may be accepted whentanrative (HI) is true. This is called
a type Il error.

HO is true HIl is true
Accept HI Type | error Correct Decision
Accept HO Correct decision Type Il Error

DEGREES OF FREEDOM
Degree of Freedom (DF) represents the number efdneices one has in each instance. It is

normally derived using: DF=N-1(or number specifigdthe specific statistical technique) - eg

LEVEL OF SIGNIFICANCE
Researchers usually decide what odds they arengepaaccept when deciding whether the

results of an experiment are significant. Thisls® @alled the significant level or critical level
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and it simply tells us the level of certainty atigthsomething may or may not happen. It tells us
whether our result is true or false (accepted ¢ected). For instance, <0.05 Level of
significance means that the level of probabilitgttthe result obtained is caused by chance is less
than 5% right, that is 5/100, therefore 95% riglhickh means that the probability (likelihood) of
getting the same answer is 95% if repeated (con{p@de=99%:0.001=1000%).

NOTE: 1. The power of a statistical test increaset@significant level increases
2. The power of a test increases with sample size
3. Parametric tests are generally more powerful tllamparametric tests because

of the assumptions that underlie their application

Once the objective of the research is understoadtla@ problem has been stated in an explicit
form, it is important to state the hypotheses. Adthesis is a tentative solution to the research
problem advanced by the researcher. Accordinghiohfand Obidigbo (1998), “A hypothesis is

a testable prediction about the relationship betwago or more events, characteristics or

variables. It also consists of a specific poterdigllanation for the occurrence of anevent.”

Interestingly, the research hypothesis is states #fie theoretical and literature review and also
the conceptual framework. This is in order to eeatble researcher have a good grasp of the
concept, see what others have done in the aretaliadhese as a point of departure in arriving

at testable predictions about the occurrence aftsve

Aboh (2004: 33-34) identified the following as ttréteria for scientific hypothesis:
1. A hypothesis must be both testable and falsifiable
2. A hypothesis must be precise
3. A hypothesis must be rational and parsimonious
4. A hypothesis must be capable of being directly sufga or unsupported by the results of

an experiment.
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Aboh also identified six (6) different types of logpesis namely:
1. Universal hypothesis

Existential hypothesis

Null hypothesis

Alternative hypothesis

Causal hypothesis and,

S T

Descriptive hypothesis

One question that arises is this: why is it import® state a hypothesis in a research work? The
importance lies in the fact that it helps the shideave a potential answer to the raised question
or a potential direction that he/she anticipates tasult to tilt towards. The hypothesis is
empowering. It makes the researcher become a isanif part of that which he/she is
researching. Hence, he/she either states it doreadty or non-directionally. While the directional
hypothesis points towards a given direction, a dioectional hypothesis does not point towards
a given direction. With regards to the hypothebest tdoes not point towards a given direction
(non-directional), we have the NULHo] and the ALTERNATE[H,]. While the null predicts
NO effect of the independent variable, the convye®sd effect of the independent on the
dependent variable is the focus of the alternatpotiesis. For instance a non directional

hypothesis will go thus:

HO: There will be no effect of caffeine on recall atyili

HI: There will be an effect of caffeine on recall dlili

A research hypothesis can come up as a resulteafryh models, observations, experiences,
literature, findings from other researches, suggest personal observations and intuition. Most
times however, researchers tend to form their thgms$ from the statement of the problem or
research questions. Another issue that needs prattphtion by the researcher is the testability
of a hypothesis. Most hypothesis are not testabied, there is need for the student to formulate
his/her hypothesis with the help of a more expeeeresearcher i.e. the supervisor. It is also
important to note that just as the objectives & #tudy; the hypothesis shows the research

procedure and the research method.
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The hypothesis also determines the decision we rirakiee research or statistical process. We
pointed out earlier that the directional hypothgsigs towards a given direction while the non —
directional does not point towards a given diratifdboh & Obidigbo, 1998). It is important to

give instances of both types of hypothesis in orteclarify these concepts. The directional

hypothesis can be stated thus:
English major students will perform better thanrfete major students in ENG 111
While the non-directional hypothesis can be stéted:

There will be a difference in the performance ofjish major and French major students in
ENG111

Or

There will be no difference in the performance oigish major and French major students in
ENG111

The first hypothesis above is always referred tahes ALTERNATE hypothesis while the
second is always referred to as the NULL hypothddie important point is that the direction of
the hypothesis determines the critical region wheeewill check for statistical significance or

non-significance. This brings to the fore the cquaH tails.

The directional hypothesis is always tested undee tailed test while the non-directional
hypothesis is checked under the two-tailed teghefcritical value of the statistical table. These
directions are explicitly pointed out on the stite tables but it is imperative to restate that
when the hypothesis is stated in thERECTIONAL form, the critical value should be checked
under theLEVEL OF SIGNIFICANCE FOR DIRECTIONAL TEST (dE TAILED TEST)while
when the hypothesis is stated in M@N-DIRECTIONAL form, the critical value should be

checked under th€eEVEL OF SIGNIFICANCE FOR NON-DIRECTIONAL TESTTWO TAILED
TEST).In order to understand this better, it should beddhat the directional hypothesis leaves

us with just one option while the non-directiongpbthesis leaves us with an either/or option.
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MAKING DECISIONS ABOUT THE NON-DIRECTIONAL HYPOTHES IS

There are two major decisions that can be madetaheunull and the alternate hypothesis. Wecan
either reject the null hypothesis when we oughtdwe accepted it, this is a Type | error or we
can accept a null hypothesis when we ought to hegjeeted it, this is a Type 1l error. Type | error
is also called False Positive while the type Ibers also called the false negative. With regaods
the null and the alternate hypothesis, the tablewbwiill suffice while another will suffice for the

alternate hypothesis.

For the table below, a correct statistical decissomade when we accept HO (Null Hypothesis)
when it is true while an incorrect statistical dgon is made when we accept the HI (Alternate
Hypothesis) when the HO (Null) is true. This isledla Type | error.

DECISION NULL [HO] IS TRUE
ACCEPT HI TYPE 1 ERROR
ACCEPT HO CORRCT DECISION

Also, for the table below, a correct statisticatiden is made when we accept HI (Alternate
Hypothesis) when HI is true while an incorrect istatal decision is made when we accept the
HO(Null Hypothesis)when the HI (Alternate Hypotlggs true. This is called a Type Il error

DECISION ALTERNATE [HI] IS TRUE
ACCEPT HI CORRECT DECISION
ACCEPT HO TYPE Il ERROR

Self Assessment Exercise

(i) What is a hypothesis?
(i) Mention and explain the types of hypotheses

3.2RESEARCH QUESTIONS

Research questions are questions that we seekawad@ answers to as a result of the research

we are embarking on. Research questions natu@thedn question forms. Research question
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follows directly from the objectives of the studyda possibly the hypothesis. The major
difference between the hypothesis and the reseguelstion is that the hypothesis is directly

tested with inferential statistics while researclestions are answered with descriptive statistics.
Most researchers either use the research hypothettie research questions.

KEY POINTS TO NOTE ABOUT THE RESEARCH QUESTIONS
a) The research question must be written in a simptkerstandable question form
b) It must be related to the topic of interest
c) It should be related to the objectives of the study
d) The question must be answerable
e) The research question must be clear and concise
f) The research questions must be related to therobseasign, data collection method and

analysis.

4.0 CONCLUSION

In this unit, we have tried to explain the compdseof academic research starting with the

background of the study, which tells us what iswlto be studies; the objectives of the study

which tells us the aim of the research; the hypsghavhich makes prediction about the result of
the research and the research question which rqisestions that seek answers during the course
of the research. Students are encouraged to ntastss processes in order to effectively apply

them in research situations.

5.0 SUMMARY
In this unit, you have learnt the following:
1. The definition and explanation of the backgroundhef study
2. Research objectives
3. The hypothesis
4

. Research questions
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6.0 TUTOR MARKED ASSIGNMENT

Formulate a researchable research topic and bugitg the following:

1.

The background of the problem

2. Raise three hypotheses in the null and alternatesfo
3.
4

. Raise three objectives of the study

Raise three research questions
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MODULE 4: RESEARCH DESIGNS

UNIT1: QUALITATIVE RESEARCH DESIGN

Qualitative research refers to the research methatl downplays quantification of result but
emphasizes qualification of research results. lalitpiive research, the emphasis is on why and
how and not on what and when. This means that datollected in words rather than in
numbers, hence the emphasis on narratives.

When a research is concerned with the generatitimeofies or an in-depth understanding of the
research subject, qualitative research is the relseaethod of choice. The student will in this

unit be exposed to the types and methods of gtiediteesearch.

Hence, the unit is arranged as follows:

CONTENTS

1.0 Introduction
2.0 Objectives
3.0Main content
3.1 Types of qualitative research
4.0 Conclusion
5.0 Summary
6.0 Tutor Marked Assignment

7.0 References/Further Reading

1.0 INTRODUCTION

The research or project work is akin to buildinpause. So many components go into it but at
the end, a complete house is seen. However, ther ddjerence between building a house and
embarking on a research work is that in house imgjdoeople do not ask the house owner how
he/she mixed the sand, made the block and how rnackets of paints and laborers were used

for the construction while in the research desigitedure, people are out to only examine the
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‘how’ of the research i.e. people are more conakraleout how the researcher conducted the

research more than the final result of the research

Thence, it is important to understand the procedaredesigning and conducting research in
language and literature. Research design dealsthetiprocedure used for selecting the subjects,
assigning them to treatment conditions, instrumessisd, how observation and measurement
were done. The research design is about the mgsbriant aspect of the research process
because it equips the reader with the ‘how’ theassh was done so that they can replicate it.
This unit is aimed at explaining how qualitativesearch is designed, how data is collected,

analysed and reported in qualitative research.

2.00BJECTIVES
At the end of this unit, you should be able to:
1. Describe qualitative research
2. State the types of qualitative research
3. Sate the methods of qualitative research
4

Identify the advantages and the disadvantagesafuhlitative research methods

3.0MAIN CONTENT
3.1QUALITATIVE RESEARCH

Qualitative research is inductive, subjective anacpss oriented with the goal of achieving the
knowledge being sought for from the participantsnp of view. Hence the researcher is the
main focus in this type of research since he/shéhés instrument used in data collection,
qualitative researches are said to be subjecticeuses narratives which are the result of the
researchers analysis of the information providedthry informants used in the research. In
contrast, quantitative research focuses on quamifgr using numerical data. It is deductive in

nature and is aimed at fact finding and cause dfette It takes into cognizance control of

variables and is objective.
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TYPES OF QUALITATIVE RESEARCH

o ok~ b e

Phenomenological research method
Foundational research

Historical research

Grounded theory

Philosophical research

Ethnography

PHENOMENOLOGICAL RESEARCHMETHOD

Phenomenological research method focuses on thecswb experience of the individual
as the individual presently experiences it. It tak#o cognizance the ‘*here and now, that
is, the present conscious experiences of the ihaaliunder study. It does not take into

cognizance facts like theories and assumptions.

FOUNDATIONAL RESEARCH

The main fulcrum of foundational research is thereiation of the beliefs which
individuals hold over a long time in juxtapositioWith what obtains in the present.
Foundational research is like a bridge between whatbeen and what is and how both
could be married together so that change can odtus. this point ‘propensity for a
change in knowledge base’ that is the major diffeee between this and historical

research.

HISTORICAL RESEARCH

Historical research focuses on examining the pastrder for present phenomenon to be
explained via the past information obtained. Ttipext of qualitative research although
it looks at the past, is used to explain the presed make projections concerning the
future. This research does not look for a ‘chamgéhe knowledge base’ as Foundational
research but tries to explain phenomena’s and mnakelictions concerning future

occurrences.
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4. GROUNDED THEORY

Grounded theory is a qualitative research methed especially in theory generation. In
simple term, it simply means the ‘ground’ basisasan, justification or foundation on

which a theory is formulated from the data gathefdte data from grounded theory is
used to generate a theory. In the traditional rebeanethod, theory is first established
and then data is then generated to establish #@&ythWhile in grounded theory, the

researcher goes into the field, generated data, dmethe basis of the data gathered,
theory is formulated. In grounded theory. The redesa first memos, that is, writes ideas
about the information gathered during the codinghefdata obtained. This is then sorted
and then, writing up of the information follows atign, theory is come up with. Studies

on Language preferences can be executed with then@ed theory.

5. PHILOSOPHICALRESEARCH
Philosophical research is field specific and tlyiget of research is not engaged by just
anyone. Philosophical research adopted into by réx@done. The experts try to chart a
course for their specific discipline by intellediyaanalysing information and coming up

with facts which address particular issues in tbeciplines.

6. ETHNOGRAPHY
Ethnography is a data gathering method that focasesbtaining information concerning
societies and cultures. Its method of data gatbeuses all qualitative research methods
which include participant observation, in-depthemtew, focus group discussion and so
forth. This social research method utilizes #mic and etic issues in understanding
cultures. While theemic issues focuses on the understanding of the cufterm an
insider’s that is, cultural members’ point of viegtic issues focuses on the description of
phenomena in ways applicable to other cultures. 8tiee perspective is unbiased and
does not take sides in contrast to thgc point of view. Fundamental research id
dialectology depended on ethnography.
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Self Assessment Exercise
1. List different aspects of the qualitative reseatekigns.

2. State the main concern of qualitative research.

4.0 CONCLUSION
We have discussed the fundamentals of qualitativesearch design. We have emphasized the
essentials of phenomenological, foundational, histib ethnographic and philosophical research.

We have also focused on the grounded theory.

5.0 SUMMARY

In this unit, you have learnt the following:
(1) The nature of Qualitative Research
(2) Approaches to Qualitative Research

(3) Advantages and disadvantages of Qualitative Researc

6.0 TUTOR MARKED ASSIGNMENT
(1) Discuss the different approaches to QualitativeeResh

(2) Examine the advantages and disadvantages of QivaliRResearch

7.0 REFERENCES/FURTHER READING
Bryman, A. (2003)Social Research Methadsondon: oxford University Press.
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UNITZ2: METHODS OF QUALITATIVE RESEARCH

In Unit 1 of this module we observed that quaitatiesearch lays emphasiswiny andhowand
not onwhatandwhen. This means that the methods of qualitative reseauest delve into
deeper issues of the mind. To achieve this cepia@oedures must be adopted. We shall explore

some of this in this unit.
CONTENTS

1.0 Introduction
2.0 Objectives
3.0Main content
3.1  Participant Observations
3.2 In-depth Interview
3.3  Focus Group Discussion
4.0 Conclusion
5.0 Summary
6.0 Tutor Marked Assignment

7.0 References/Further Reading
1.0 INTRODUCTION

A great deal of research in language and literatiifealways be qualitative in nature because
we may not be dealing with issues that are as $gexs we have in the physical sciences.
Results are usually presented as narrative ofetbearcher’s interpretation of issues observed in
the process. Success depends on how well a reseairses the methods available. This

explains the need for a very careful study as we Ipaesented in this unit.
2.00BJECTIVES
As you conclude this unit you should be able to:

1. describe major method of qualitative research;
2. design basic instruments for qualitative reseaaol,
3. apply these instruments to research in languagditerature
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3.0MAINCONTENT

3.1 Participant Observation

Participant observation is a qualitative resear@thod whereby the researcher enters into the
field, becomes a part of the population of studgr Fstance, if someone wants to use the
method of participant observation to examine argbnea case of masquerade groups in oral
literature, the researcher may be expected totfeengroup in order to obtain the information.
Participant observation is advantageous becausenables the researcher to obtain direct
information. It also sheds light on gray areas esearch and most importantly, it helps the
researcher not to lose data in the process of n@dseBlowever, it has some disadvantages
because it is time-consuming. Participant obsewmais also very subjective in its approach in
that it is only what the researcher wants to nb&t he will note. Many researchers may not take

the risk of joining groups that may be dangerous.

3.2In-depth Interview

An in-depth interview is a systematic way of obiagndetailed information about a person’s
opinion, beliefs, experiences and so forth, throughone-on-one interaction between the
researcher and respondent. In in-depth intervibe/researcher engages in a personal or person
to person interaction with the client in order twieinformation concerning the variables under
study. In-depth interview is advantageous becatsedbles the researcher to elicit information
he would not normally have elicited through a questaire or even through a focus group

discussion.

The nature of in-depth interview is unstructuretlisTmeans that the respondent is allowed to
‘free style’ on the topic of interest that is toysl that is within his or her knowledge concegin

it. There are no restrictions with regards to ttracsure and timing of the responses. One can, in
the process of answering a question, touch on atiaters of interest in the discussion provided

the areas are significant in the final outcomes Itmportant o note that there are various methods
of recording information during the interview prgselt could be recorded with either an audio

or a video recorder but care should be taken taiolthe consent of the interviewee before

adopting either. It is also important for the reshar to transcribe such information immediately

after the interview so as to reduce loss of infdroma
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In order to elicit as much information as possitoten respondents during in-depth interview, it
is imperative for the researcher to ask only opeded questions and also encourage the
respondent to respond in a detailed manner to dieed question. Hence, in so doing, the
respondent freely expresses his opinions, expergeand beliefs concerning the subject. The
researcher is also supposed to provide a plan todracan interview protocol and guide, if

possible and when needed, train research assistaliest, analyze and interpret the data.

In-depth interview is a research method of choitenva researcher wants detailed clarifications
concerning the variable of interest. The resear¢tege aims at exploring in depth issues of
interest from the standpoint of the respondeninidepth interview, the researcher does not only
record the information given by the respondent &isb records what he observes, his own
reflections on the subject matter that was disauss®l also other conversations. The in-depth
interviewer must be a good listener, must be pgtielust be open minded, must be able to
transcribe the information obtained from responslenmt interviewees and must be able to note

none verbal cues in the interviewee. Hence, it¢bel in the form of the following:

= Structured
=  Semi structured

=  Unstructured

Unstructured in-depth interview: In an unstructured in-depth interview, the respomde not
stringently compelled to explore the theme or tafeweloped by the interviewer. The questions
are open-ended, hence, the informant or responelgmiunds on the topic. Here, the use of
guestionnaire or other methods that structuregptbeess of the in-depth interview is not made.
The researcher in this aspect of in-depth interviehows, providing ideas in a non imposing

way while the respondent leads the way.

Semi-structured in-depth interview: In semi-structured in-depth interview, the researdhkes
a middle course. He follows a particular structwigen there is need but at other times, he
allows the respondent answer the proposed quesiienway the respondent wants. Herein,

information obtained can be used both qualitatieelg quantitatively.
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Structured in-depth interview: In structured in-depth interview, the researcharters with

intent to streamline what would be discussed anddbes not give the respondent any
opportunity to digress into any detail even if thetail will be beneficial to the topic at hand.
Here, the researcher enters into the process wighahin mind and focuses only in achieving
that particular goal or eliciting that particulaaformation. However, it is imperative to note that
the techniques of these three procedures of imadeptrview are different from those applied in

the ordinary interview process.

Advantages
1. In -depth interviews are not as stressful as ajnatitative research method approaches.

It is easy to conduct.

2. Immediate clarifications could be further elicitedm the respondent immediately issues
are raised towards that direction.

3. In-depth interviews are in-depth in nature becaheg provide deeper information than
other methods can provide.

4. In-depth interviews are useful when the researohqmure requires sensitive information

which must be personally obtained after the creaticadequate rapport.

Disadvantages

1. Social desirability which means that the responaeight respond to some questions in a
socially desirable manner which may not be a treféection of the truth is a major
challenge here

2. In-depth interview is time consuming from the papant gathering stage t the interview
proper and the transcription and so forth is a tiomeg

3. The present emotional state of the respondent rmflbence the respondent’s responses

4. The interview setting must be stringently choserasdo reflect privacy and this is not
always easily achievable

5. The process of choosing the right participantespondents is always tedious

6. In-depth interviews are subjective. The researchight add his/her own bias while the

respondent can also do the same in responding.
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Self Assessment Exercise

Distinguish between structured, unstructured andi sructured interview, pointing out their

similarities and differences.

3.3 Focus Group Discussion[FGD]

Focus Group Discussion [FGD] is a qualitative mdthaf data gathering that is aimed at
obtaining in-depth information from a particularogp of people called the focus group. The
process involves a facilitator and a group of ab6ut 12 persons who have the same
background. The researcher acts as the facilitatitin, the group members discussing the topic
raised by the facilitator freely. In some casesrahare co-facilitators. Sometimes, an FGD is not
completed in a day. Once this is so, the reseawdjeurns the session as many times as possible
until all the information is exhausted. An FGD @rfcularly aimed at eliciting attitudes, ideas or

perceptions of the group.

An FGD can be in the form of teleconferencing wheetelephone conference is used real time to
get information from a group of respondents andenwecently, there is increased use of the on-
line type called the on-line FGD. In conductingF®@D, the researcher chooses the objectives of
the meeting, plans the meeting session, carefalcss the group using his pre planned selection
criteria, schedules the meeting in a conducivenggtsets ground rules and holds the session. It s

important for the researcher to immediately makesiof the meeting after the session.
Advantages of FGD

1. FGD enables the researcher have an ample informatidhe topic within a little period
oftime
It takes into consideration the specific opinioreath group member

3. FGD produces responses that are equal to those piopulation from which the focus
group is drawn

4. ltis easy to conduct

FGD is not capital intensive
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Disadvantages of FGD

1. FGD is not appropriate for use as a single resdadhit is most appropriate to use it
with another research tool

2. There is also the need to always conduct moredharFGD so as to have a

representative sample

FGD cannot be used to discuss very sensitive tdigEsexual exposure etc

In FGD, the researcher has no absolute control theerespondents

There is also the challenge of social desirability

o 0 koW

FGD is subjective since the researcher will havanalyse the information

Self Assessment Exercise
State three advantages and disadvantages of the FGD

40 CONCLUSION
In this unit, we learned the various qualitativee@&rch methods and their types. We have also
examined the advantages and disadvantages of ajivaitresearch methods like interview,

participant observation and focus group discussion.

5.0 SUMMARY

In this unit, you have learnt the following:
1. The types of qualitative research
2. The methods of qualitative research

3. The advantages and the disadvantages of the divalitasearch methods

6.0 TUTOR MARKED ASSIGNMENT
Formulate a researchable research topic and dése@mesearch with the following types of
qualitative research design:

1. Ethnography

2. Phenomenological paradigm
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UNIT3: QUANTITATIVE RESEARCH

When a researcher wants to quantify data in numleferm, he uses quantitative research
methods. Here, he is interested in number and frergoes to find out how many, how often,
or how much. This contrasts with the qualitativetime described above by having as its major
focus deductive process as against inductive psesewhich the qualitative method encourages.
Hence, we can say that whereas the quantitativbades objective, the qualitative method is

subjective.

Hence, in this unit, we shall be examining the dqu@iive method of research it relates to

research in Language and Literary studies. Theisittierefore arranged as follows:

CONTENTS
1.0 Introduction
2.0 Objectives
3.0Main content
3.1 Quantitative research design
4.0 Conclusion
5.0 Summary
6.0 Tutor Marked Assignment

7.0 References/Further Reading

1.0 INTRODUCTION.

More often than not, Social Scientist or reseacherthe field of Humanities engage in survey
researches. This entails the administering of quasaires and the statistical analysis of such.
This is the basis of quantitative methods of redeamfhe quantitative researcher unlike their
qualitative counterparts sets out to put the restittheir research in numeric form. Hence, he
adopts a stringent research method, controllingreery variable, constructs scales if possible,
or uses other research tools and is objective ¢imout the course of the research and lastly
subjects the outcome of the research to statistiwalysis. This is the major point of departure

for quantitative research —analysis.
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In this unit, the student will learn how to deseyquantitative research.

2.00BJECTIVES
At the end of this unit, you should be able to:
1. Describe quantitative research
2. Design researches using quantitative methods

3. Identify researches which applied quantitative aese methods
3.0 MAIN CONTENT

3.1 QUANTITATIVE RESEARCH

Quantitative study focuses on the use of humbedesgtribing occurrences this sharply contrasts
with qualitative described above which uses womsdéscribe rather than numbers. Not all
gquantitative researches are experimental in natlileere are non-experimental quantitative
studies which does not allow for randomization #mel manipulation of variable. In quantitative

research, there is a stringent process of desigtagstudy procedure before the research is
embarked upon. Also, the procedure establisheamaseajuestions, purposes and objectives for

which the researcher is embarking on the researatiafta collection and statistical analysis.

In quantitative research design however, questioesiascales and inventories are used for data
collection and most importantly, the data obtaiti@@dugh the process is quantified statistically
hence, there is a great deal of objectivity inrsearch process, hence the use of samples which
is a representative of the population and the eefer of each person in the sample as subjects.
However, an important point to note is that evenargitative research design begins with a
hypothesis which is a tentative description of tleseurrence of events. also, the results obtained

from a quantitative research are generalized t@tpalation.

Self Assessment Exercise

What is quantitative research design?
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3.2QUANTITATIVE RESEARCHDESIGN
In designing a quantitative research design, tts¢ thing to be borne in mind is the fact that data
is objectively needed in quantifiable form and tfast influences all that the researcher does in

the process of designing the study.

Research question

Statement of the Problem

Purpose of the Study

Relevance (Significance) of the Study

Hypothesis

o o~ W bR

Methods [Research Design, Setting, Participants pyRoion/Sample], Research
Instrument [[Instrumentation], Reliability and Vaiky, Norm, Scoring], Procedure
[Sampling Procedure],Statistics

7. Results [Descriptive Statistics Result, Inferen8#dtistics Result]

[00]

. Discussion [Hypotheses Testing [Hypothesis Spebifscussions]

The research questions are the questions raisétklygsearcher to address the main reason why
the research is embarked upon and a successfuleangwof these questions means that the
research is successful. These questions are tballgnain reasons for the research. The research
guestion must be specific. It must be directed particular area, it must be measurable, that is,
it must be quantifiable, and It must also be redesble that is results concerning it must be

achievable during the course of the research.

The statement of the research problem is one ofrtbst important aspects of the quantitative
research design. When the problem is identified, data collection process becomes precise
with the analysis lending itself to precision. Ahdefined problem has no solution. Hence, the
researcher must be able to know the problem beacgdf in the society that the research is
pointing towards solving. In order to state a peab well the researcher must also be able to
state what led to it. That forms the backgrounthtproblem. To find out problems is easy. All

one needs to do is to look around the environmesat,ones experience, and look at theories, past
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researches and printed materials. Often, reseapoblems derive from controversies,

inadequate information or the existence of obsapf@oaches

The purpose and relevance of the study is alsob ivitdhe research process because they address
the reason for embarking in the study. The relesaddresses what people will gain as a reason
of the research outcome. The relevance looks atstleety’s gain, the participant’s gain, the

policy maker’s gain and all that others to whomrémsearch bears relevance stand to gain.

The hypothesis as have been described earlietestative answer to the questions the research
IS out to address. It is a testable prediction &lioel sequence of events in a study. The research
hypothesis is almost always derived from the redeajuestions by restating the research
guestions in a statement form. Research hypothemdd be derived from previous researches,
personal experiences, or from printed materialspdilyeses give the researcher something

tentative to look forward to in the process of shady.

The methods (or methodology) in quantitative redealesign comprise the different procedures
applied by the researcher in obtaining resultstf@ study. It has the research design which
explains the technique for organizing or arranding variables under study. A study design
points out in explicit terms the number of variahléhe number and types of treatment, the
groups involved and how the variables are assignethe groups. There are many types of

research designs which include the following oetliloy Aboh[2006]:

Same subjects/ within subjects/ matched subjetastbdesigns/ repeated measures
Different/double subjects/ between/ /unrelated esiisj

Correlational designs

ABA Design

Pretest post-test design

Pretest post-test control group design

Randomized two group design

Randomized one way ANOVA design

© © N o a0 bk~ wDdPRE

Repeated measures design
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The setting of the study is another important aspBas addresses the location that the study
will take place in. Is the study going to take jglas a hospital setting, school setting, along the
road, in an industry in a corporate organizatiorife Tesearch title or topic determines the
research setting. Sequel to the setting are theipants that the study will use. The participants
are the research subjects who will respond to thestipnnaire or research instrument that the
researcher decides to use for the study. The atits are drawn as samples from a population.
While population refers to the total number of gdeopr cases in a specific area, a sample is a

selected representative fraction of this.

The research instrument is the major tool for d@atéection. This could be either a questionnaire
or other instruments. The questionnaire is the mdpta collection tool used in quantitative
research. In constructing the questionnaire, tseaeher considers the content and number of
guestions to be included, considers the way thestgures will be worded. Is the questionnaire
able to elicit the required information? Will theiesgtionnaire be understood by the respondent?
Consider the response format. Is it a forced chjmlese ended] or an open ended questionnaire?
Is it in the Likert form [several options] or didoeonous [yes or no]? The sequence of the
questions is another issue. Should it be from #wy ¢o the hard or vice versa, should it be pre-

emptive or reactive?

Once the research instrument is developed, thegineg or pilot study is done. This is done in
order to determine the reliability and validity tbie research instrument and to establish the norm

and scoring pattern of the questionnaire.

The procedure outlines the sampling procedure &edrésearch procedure. It states how the
samples were selected, method of selection, thebeaymvhether they were given incentives or
not. The final stage in the methodology is theistias. There is the need for the researcher to
make a good choice of the statistical procedurestofor data analysis. However, it is important
to note that the statistics is determined by th&gheof the study. We shall expound on this in

subsequent modules.
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The final stage in the quantitative research degigitess is the presentation of results of the
analysed data. The results come in two forms,déezriptive and the inferential. These two
shall also be discussed in subsequent modulesr Afee result section, the next stage is the
discussion session which has as its main thrugieiteng of the raised hypotheses along with the
discussion of specific hypotheses. While hypothdsisting focuses on the testing of the
hypothesis with the appropriate statistical proceduhe discussion of specific hypotheses
highlights the implications of the outcomes of theearch with regard to that specific hypothesis

and the results obtained.

Self Assessment Exercise
State and describe the quantitative research puoeed

4.0 CONCLUSION

In this unit, we learned what quantitative reseaishabout and the process of designing
researches using quantitative methods. It is inaporto reiterate that quantitative research
involves the selection of participants using resleanstruments, the control of other unnecessary
variables and the statistical analysis of such.data

The student is expected to be able to identify aedees which apply quantitative research

methods as well as those that will thrive on quatitie research methods.

5.0 SUMMARY
In this unit, you have learnt the following:
1. What quantitative research is
2. How to design researches using quantitative methods

3. How to identify researches which applied quantiatesearch methods
6.0 TUTOR MARKED ASSIGNMENT

1. Distinguish between qualitative and quantitativeesrch design

2. What are the advantages and disadvantages of tpiaetiresearch design
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UNIT4: LIBRARY/DESK RESEARCH

Library/desk research is aimed at secondary dataformation analysis. Most times, this is
referred to as secondary data research becauséésmse of data already published.

In this unit, we shall be examining the libraryklessearch in Language and Literary studies.
Library research is also referred to as Literarysd@ech. The unit is therefore arranged as

follows:

CONTENTS
1.0 Introduction
2.0 Objectives
3.0Main content
3.1 Desk/Literary Research
3.2 Designing Desk/Literary Research
4.0 Conclusion
5.0 Summary
6.0 Tutor Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

Library/Desk research is simply aimed at utilizelgeady existing information or data set for the
purpose of research. This makes use of publicatbradl kinds which include government data
and other data bases. The major difference betwéerary/Desk research and other research
methods is that while other research methods ma&eotifresh data, desk research makes use of

existing data. Hence, there is no need for raw cialtaction.
This unit is aimed at explaining desk researchlawl desk research is designed.

2.00BJECTIVES
At the end of this unit, you should be able to:
1. describe literary/desk research;

2. design literary/desk researches;
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3. state the advantages and disadvantages of appitgrayy/desk research

3.0MAIN CONTENT

3.1LITERARY/DESK RESEARCH

Desk or library research is a research method whichses on using existing information for
research purposes. Desk research is also knowecasmdary data or research. Clarification is
needed here between this method and historicabrgsemethods. In historical research, past
events are evaluated for the reason of understgnoliesent phenomena and making future
predictions. Hence, in desk research, past infoomas not necessarily focused on but also
present data. In desk research as the name imgliesesearcher does not go into the field to

collect new data

Desk or library research could be done by goingtie library to source for information. There
are two major types of desk research: comprehensearching and secondary analysis.
Comprehensive searching deals with searching astiex knowledge concerning the research
topic before commencing the research while secgndaalysis utilizes published data for
research purposes. This could be government sgtatigpolicy documents, annual reports,
previous research data and data from various dasasb Desk research is also referred to as

Library Research.

3.2DESIGNING DESK/LITERARY RESEARCH

According to Smith [2005], in designing the desklibrary research, it is important to identify
the problem to be solved; develop a research giatecate the information; use the information
and, synthesize the information. According to hthee researcher must endeavour to state
clearly the questions he needs to answer, lookifferresearch tool required in finding the
answer. The research tool could be dictionariegydapedias, bibliographies, handbooks,
collection of articles, library catalogues or eyearnal articles. The researcher can also make
use of the website which has made the world a gleitlage. Once this is embarked on, the
researcher endeavours to locate the exact infoomateeded and in doing this, the researcher

evaluates what has been obtained. The researcioarealds and makes notes of what is needed.
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This is followed by the synthesis of the informatim an integrative manner that answers the

question raised at the beginning of the reseamtiedd, desk research is ideal for literature.

However, the researcher is expected to interpeetuthimplications of the information derived.

Advantages of desk/ library research

1. Desk/library research is simple and easy to conduct
2. Deskl/library research is quick to carry out.

3.
4

. Desk/library research involves assessing a lagerloise thereby providing large body

Desk/library research does not involve field wavkich is time consuming.

of information for analysis to the researcher.

Disadvantages of desk/literary research

1.

The researcher involved in desk/literary researaly fimd out that there is limited
information concerning the research and this migélve abandoning the research
work.

Desk/literary research may at times involve infaiioraoverload which is inimical to
research success.

Desk/literary research requires expert knowledgarder to sieve through data to obtain
the required information.

Desk/literary research may use obsolete informatidhe research process.

Self Assessment Exercise

(i) What are the disadvantages of library/desk res@arch

(i) Describe the library/desk research procedure.

4.0 CONCLUSION

In this unit, we have learned about library/deskdsts and how it is designed. We have also

learnt the advantages and disadvantages of lifelesl research. This is aimed at broadening the

student’s understanding in research methods inuistig and Literary studies.
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5.0 SUMMARY

In this unit, you have learnt the following:
1. The description of library/desk research
2. How to design library/desk researches

3. The advantages and disadvantages of applying yiloiesk research

6.0 TUTOR MARKED ASSIGNMENT

1. What are the advantages and disadvantages ofyitdesk research
2. List the sources of literary/desk information

7.0 REFERENCES/FURTHER READINGS

Bryman, A. (2008)Social Research MethaddK: Oxford University Press.

Creswell, J. W. (1994Research Design: Qualitative and Quantitative agattes Thousand
Oaks, CA: Sage.
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UNITS: SURVEY AND EXPERIMENTAL DESIGNS

In survey design, the aim is to research with gdagroup of participants by administering a
questionnaire to them while the experimental desigals with the manipulation of variables.

These have been discussed in the preceding matfeleshall briefly elaborate on what has been
discussed before.

In this unit, we shall be examining survey reseateBign and experimental designs. We shall
however take the survey design method as our pointeparture and later examine the

experimental designs. The unit is arranged asvistio

CONTENTS

1.0 Introduction

2.0 Objectives

3.0Main content
3.1 Survey design and;
3.2 Experimental designs Objectives
3.3 Experimental design method

4.0 Conclusion

5.0 Summary

6.0 Tutor Marked Assignment

7.0 References/Further Reading

1.0 INTRODUCTION

In designing a survey, there are some basic pamtsote. The survey design can at times
incorporate other research designs for instancererpntal or non-experimental methods. The
underlying denominator in every research is thastjonnaires are almost always distributed. In
experimental research however, certain points amstant with regard to the process. The
researcher decides on the variables of intereshjpukates the independent variable; examines
the effect of the manipulation on the dependentatée; and controls other concomitant or

secondary variables.
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This unit is aimed at exposing the student to thecgss of survey design application and

experimental design application.

2.00BJECTIVES

At the end of this unit, you should be able to:
1. describe survey design
2. explain experimental design; and

3. design simple experimental research projects

3.0MAIN CONTENT
3.1 THE SURVEY DESIGN

The survey research method had been earlier destu&o, focus here shall be aimed at the
survey design proper. It should however be noted there are basically two major types of
survey research: Cross sectional and Longitudimaley. A cross sectional survey design as the
name implies examines a cross section of a populati any given time while the longitudinal
type examines a particular population overtime.rétare different ways of designing the survey
research depending on the particular type onegdaging in. Among the many types of survey
are the personal, telephone, panel, mail, opinmhsurveys, etc. Designing a survey study does
not follow a hard any specific rule. However, thare some components that must be there for a

survey design to be effective. Keyton [2000] idlesi some of such features which are:

Specific objectives must be set

1. It helps the researcher meet a particular objective

2. The questions should be straight forward

3. The sample must be the representative of the ptquiltdarough appropriate procedures
given the research design and objectives

4. A survey should be both reliable and valid

5. Participants responses to survey questions sheutcthllysed appropriately and within
the context of the question asked

6. Survey results should be reported accurately amdadty
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A survey can be conducted using the questionnaitbeointerview. The questionnaire contains
a series of questions the respondent respondshite the interview could be a one-on-one or a

one on many method the researcher uses to ekeareh information from the respondents.

Self Assessment Exercise

(i) What is survey design?

(i) What are the steps involved in carrying out surdesign?

3.2 EXPERIMENTAL DESIGN

The experimental research method is a researchomhdtfat is used to establish cause-effect
relationship among variables. The experimentalysingolves the manipulation of independent
variables. While holding other variables, which cact as confounding variables constant,
Hewstone, Fincham and Foster (2005) view it as ssaeh method in which one or more
independent variables are systematically manipdilatad all other potentially influential

variables are controlled (i.e. kept constant) ideorto assess the impact of the manipulated

(independent) variables on relevant outcome (degr@iwhriables.

On the other hand, Smith, Nolen-Hoeksema, Fredsitkkoftus, Bem, and Maren (2003) noted
that experiments provide the strongest test of thgses about cause and effect. The investigator
carefully controls conditions — often in a laborgte- and takes measurements in order to
discover the causal relationship among variablesAboh’s (2004) submission, experiments are
organized to study behaviour through the maniputatf an independent variables, the control
of as many other variables as possible; and thesunement of the dependent variables. There

are mainly three kinds of experiment. Theyare:

a. Laboratory experiment
b. Field experiment

c. Natural experiment

A laboratory experiment is conducted in a well-coltéd environment (Malim & Birch, 1992).

It is mostly used in psycholinguistic experimem{dield experiment as the name implies is
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carried out in the field; that is, the real worldere, the experimenter does not manipulate the
independent variable but takes into account in dbsign of the study (experiment), the
variations that will occur naturally (Aboh, 200@)his is very popular in sociolinguistic research
where the aim is to discover the relationship betwsocial realities and linguistic behaviour. In
some circumstances, researchers can take advaoftageatural situation in order to carry out an
investigation. This is mostly done in circumstanedsch they cannot themselves manipulate.
Hence it is done in a natural setting for the pgéints. In the classical studies of dialectglog
for instance, respondents had to be studied ima&heral settings. Oral Literature also favours the

natural experiment.

The basic steps in conducting or designing an exparent are:

9 Formulation of a hypothesis

10 Selection of variables

11 Assignment of the variables into conditions

12 Treatment (manipulation) of the independent vaeail observe its effect on the dependent
variable

13 Control of other contrary variables (this allowsearchers make causal inference that the
independent variable caused the observed changeé® idependent variable (Shaughnessy,
Zechmeister & Zechmeister,2003)

14 Observation of the dependent variable

15 Measurement of variables

16 Drawing conclusions and relationships betweeialtes.

CHOICE OF DESIGN: It is important that studentswigt themselves with the specific
experimental designs used in research. For theoparpf this section, we shall be following as
our point of departure in understanding the conoépiperimental designs, the treatise, Basic

concepts in experimental psychology, by Aboh (2004)

1. Same subjects/ within subjects/ matched subjetatéedesigns/ repeated measures —
Here,oneindependentvariableorfactorwithoneortwdsareadependentvariable.
2. Different/double subjects/ between/ /unrelated ectisj— Here, we also have one

independent variable or factor with one dependantble but, there are two different
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samples or subjects here and they are not matched @ne case of matched subject
design described above.

. Correlational designs — A Correlational design Isl@ath finding relationships between
variables. It uses two groups of participants a@ group but the underlying assumption
is that it is used for examining whether there isp@sitive, negative, or neutral
relationship between variables.

. ABA Design — What's ABA design involves establishira baseline, applying an
independent variable, and removing that independanable, that is, returning to the
pre independent variable condition

Pretest post-test design — This involves one griupubjects or participants tested
under two similar conditions. That is, before arittrawith no control group or one
group of experimental subjects administered sinplatest and post-test with treatment
effect between conditions

Pretest post-test control group design — This we®ltwo groups of subjects or
participants tested under two similar conditions. before and after with a control
group. This means that both groups receive a gdimiletest, and a similar post-test but
only the experimental group receives treatmentefietween conditions.

Randomized two group design — This involves twougeoof participants assigned to
two different groups — experimental and controlugrand then tested under one pos- t
test condition. It is imperative to note that the@erimental group receives treatment
while both groups are from similar or the sametpeatment background.

Randomized one way ANOVA design — This is an expental design that involves
one independent variable with three or more lewelsubgroups or categories where
each of the participating group is assigned to dtierent levels of the independent
variable which entails different treatment condiso

Repeated measures design — of interest here isnthe-f actor repeated measurement
design which involves the use of one independenabi with three or more levels,
subgroups or categories where the participantsrameomly selected and made to
undergo the three or more levels of the independanable. i.e. group 1 will undergo

the three or more levels, then group 2 and so.forth
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Self Assessment Exercise

What do you understand by experimental design?

4.0 CONCLUSION
In this unit, we have been able to explain the symesearch design and the experimental design.
Students have also been exposed to different methbdxperimental designs which will enable

them to carry out experimental researches.

5.0 SUMMARY
In this unit, you have learnt the following:
1. The concept of survey design
2. The concept of experimental design
3. How to design experiments
4

. Types of experimental design

6.0 TUTOR MARKED ASSIGNMENT
1. Differentiate between matched and double subjesigdestating their conditions for
application.
2. Point out the statistical procedure for analysiatadbtained using the discussed

experimental designs
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MODULE 5: BASIC STATISTICAL TOOLS FOR LINGUISTIC AN D LITERARY

RESEARCH
Unitl: Introduction to Statistics
Unit2: Parametric Statistical Procedures
Unit3: Non Parametric Statistical Procedures
UNIT1: INTRODUCTION TO STATISTICS

Statistics deals with the process of collectinglysing and interpreting research data. The main

aim of applying statistics is to come up with qutative data.

In this unit, we shall be discussing the typestafistics, how statistical data are collected,
variables, measurement of data and how to choeseottect statistical test.

The unit is arranged as follows:

CONTENTS

1.0 Introduction

2.0 Objectives

3.0Main content
3.1What is Statistics?
3.2 Types of Statistics
3.3Measurement of Central Tendency
3.4 Representing Statistical Data

4.0 Conclusion

4.0 Summary

6.0 Tutor Marked Assignment

7.0 References/Further Reading

1.0 INTRODUCTION
Statistics is used in everyday language to expgessitities. For instance, when a child uses
wrongly thepast tense formation rule three times within a speech, statstinformation is used

in the statement. This may not look scientific Wwhien the number of errors the child commits
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per speech is analysed or when the number of epersveek is analysed and averaged, the
statistical imperative is realized. Hence, we cap statistics as a mathematical tool for

collecting, summarizing, analysing and drawing ¢osions from data.

This unit is aimed at explaining statistical praced data collection, definition of variables,
measurement of data and how to make a correct elufistatistical test. It is expected that the

student will gain immensely by identifying how tppdy statistical procedures in analysing data.

2.00BJECTIVES

At the end of this unit, you should be able to:
1. State the types of statistics
2. Discuss the uses of statistics
3. Explain basic measures in statistics
4

Identify the different ways of presenting resedardbrmation.
3.0MAIN CONTENT

3.1  WHAT IS STATISTICS?

According to the American Statistical Associati@@10], Statistics is the scientific application
of mathematical principles to the collection, as@yand presentation of numerical data. This
simply means that the statistician or anyone applgi statistical procedure does three major

things which are:

1. Collection of data
2. Analysis of data

3. Presentation of data
Hence, statistics is mainly aimed at examining Weethe research data supports the hypothesis

raised by the researcher. This is usually aimedaathing conclusions and making decisions

with the obtained information.

93| Page



USES OF STATISTICS

Statistics is used for research purposes

Statistics is used for Data collection

Statistics is used for Data analysis

Statistics is used for Data interpretation

Statistics is used to identify general principles

Statistics is used to draw conclusion from data

Statistics is used to summarize information in otdeaid understanding

Statistics is used to estimate the present andgbiibe future

© 0o N o o~ wWwDbdRE

Statistics is used to write projects, Journalgbeoks and international conference

papers

10. Statistics is used to show the degree of assogiatioelation between two or more
variables

11. Statistics is used to assess behavioural outcomes

12. Statistics is to make extrapolations

3.2 TYPES OF STATISTICS

1. Descriptive Statistics This organizes describes and, summarizes quiaveitalata.
According to Aboh and Obidigbo (1998), descriptisgtistics are used in everyday
language e.g. “average mispronunciation”. Desamptstatistics includes measures of
variability or dispersion like standard deviatiaariance, and mean deviation; Measures
of central tendency: mean, median and mode; Mesfrdistribution shape, charts and
graphs: skewness (which measures asymmetry, +vighirand —ve or left skewed) and
kurtosis (which measures peakness of the probadistribution of a real-valued random
variable).

2. Inferential Statistics: Inferential Statistics are used in making inferenabout the entire
population from the findings on a sample (Aboh &iddpo, 1998). Furthermore, it is
used to determine whether changes in a dependembla are caused by the
manipulations of an independent variable. By stoglya carefully selected sample of
Nigerian speakers of English, we can arrive at sgeweralizations about the nature of

Nigerian English. This is normally derived usingtstical significance principle. It
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performs predictive, estimation and generalizafiomctions Descriptive statistics allows
us to answer questions of the type “is there aubfice...?”, “Is there a relationship...?”

These questions require the parametric and nonvedria statistical techniques.

3.3MEASUREMENT OF THE CENTRAL TENDENCY
Any statistical measure which gives an idea abbet point on which to base other
observations is referred to the central tendency.géod measure of central tendency
must be representative and should be easy to daddrsThe data to be calculated must
be homogeneous. There are three measures of césnidgncy —mean median and

mode

Mean
The mean is derived by adding the values of allitds®s in group and dividing the sum by the

number of the items. For example, in a language tles scores of ten students are presented as

follows:

John 70%

Peter 55%

Harry 62%

Thomas 81%

Barth 66%

Jack 63%

Timothy 75%

Emma 67%

Gregory 58%

Zebulon 62%
Total = Total
Mean = Number of students =

In presenting the mean score, we do not need émgerthe data in any format. It is also easy to

calculate and use for ...... the non — expect in siedis
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Median
The median is the central item in an array of nusibk divides the array into two equal parts
when all the items are arranged either in the aBngnor descending order of magnitude.
However, when the items being arranged, produtieeatentre are added and divided by2.

Eg.

910,2,3,5
To get the median, we arrange the figures in aarafimagnitude.

2,3,5/910

Therefore, the median is (5)

For an even number array

4,8,5,13,16,6

When we arrange the figures, we have:

4,5,6,8,13,16

We find out the median by adding 6 and 8 and theidel by 2.

The use of median is very easy to represent gralphic
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Mode
The highest concentration of frequency is the mtds that variable that reflects itself the

greatest number of times.

Reduce space

For example, in a pronunciation test students &eki¢he following scores.

5 - 3students
6 - 20students
7 - 4students
8 - 5students
9 - 2 students
10 - 1 student

The mode i§because it has the highest frequency.

We can represent these details in different grafoinios. The most common ones are the pie
chart, the bar chart and the linear graph.

They are presented below

34 REPRESENTING STATISTICALDATA

Graphs: These are similar to the statistical madekept that instead of stating figures, graphs
may use lines or bars to represent the informatoyuired. Graph can feature in the following
formats;

Linear graph: This occurs in upward and downwaeshds to represent progress overtime. The

linear graph reveals a lot more than is possibleuimbers and figures.
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Figure 2: The Linear Graph
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The graph above may represent the appearancetaiincexical items in the presentation of

political news in selected newspapers for a pesicgix months.
(b) The Bar Graph Here individual bars are used to represent uaitsnformation
required. The same information about Adio and Adioterprises can be

presented in bars as shownbelow:
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The Pie Chart This represents the required information in acwar form by marking off
segments of the 360 degrees that make a circleeXxample responses of members of a speech

community to a question on a linguistic variable ba represented as presented below.

450 = 12.5%
90%=
25%

Others
2

18111118

It should be noted that the basic concepts inssizgi are usually introduced at the secondary
school level of education. We assume that you shbalfamiliar with analysis of linguistic and

literally data especially in sociolinguistic resgar

Self Assessment Exercise
(1) List the different uses of statistics in research.
(2) Mention the different types of statistics.

4.0 CONCLUSION:

In this unit, we have examined basic concepts troductory statistics relevant to research. We

have discussed the nature, uses and types otistatis

We have also studied different measures of cetgradency, as well as the different ways of
representing statistical data. This unit leads ith wther aspects of the use of statistics for

research.
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Basic concepts in Everyday Statistics
Mean

Median

Mode

Pie Chart

Bar Chart

Histogram

Most of these concepts are usually introduced waetolevels of education. We assume that
students at this level are familiar with them. Tloayn however be applied in analysis linguistic

and literary data. Their application is more apptne sociolinguistics research.

5.0 SUMMARY

In this unit, you have learnt

(1)The concept of statistics

(2) The different types of statistics.

(3) Different measures of central tendency.

(4) Different ways of representing statistical data.

6.0 TUTOR MARKED ASSIGNMENT
(1) Discuss the different types of statistics.

(2) Explain the different measures of central tendency.

7.0 REFERENCES/FURTHER READING
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UNIT2: FUNDAMENTALS OF STATISTICAL DATA COLLECTION
The basis of research is the quality of data. Sisgg= in research depend on how much
researchers can support their data. In this Unét,shall explore the procedures for collecting

statistical data.

CONTENTS

1.0 Introduction
2.0 Objectives
3.0Main Content
3.1 How do we collect statistical data?
3.2  Research population
3.3 Variables
3.4  Measuring Data
3.5 Choosing the Right Statistical Test
4.0 Conclusion
4.0 Summary
6.0 Tutor Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION
2.0 OBJECTIVES

3.0MAIN CONTENT

3.1 HOW DO WE COLLECT STATISTICALDATA?

DATA- This is a collection of facts from which a conatus may be drawn (facts might be
about people, other subjects or everibgta is the plural form of the singular wodhtum Data
are numbers that have some meaning — the numbegtst meipresent age, sex, exam marks,

height, volume or indeed almost anything.
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DATA COLLECTION
Data are collected among other methods by:
1. Experimentation — Laboratory experiment
- Field experiment

- Natural experiment

2. Observation and Survey methods
Observation — Controlled observation
- Naturalistic observation
- Participant observation
Surveys - Questionnaires

- Interviews

3. Case study methods

Self Assessment Exercise

(i) Explain what we mean by inferential statistics.

(i) State two types of statistics under it

3.2 RESEARCH POPULATION

Population refers to the total number of all pdssitases from which a sample is drawn. It is a
group of individuals who share certain charactesssuch as students, teachers, measurement
results etc. Population simply refers to peoplengs, animals, things or objects (all the possible
unit or elements) who or which are used in studeslefined by the aims and objectives of the

researcher.

NOTE: the type of study one undertakes determimegbpulation of interest.

102 | Page



SAMPLE

A sample is a representative of an entire populatiorefers to a group of subjects selected from
a population of interest and which must be reprade of the whole population. Any given
sample can be part of more than one population.

For a sample to be representative, we use vargmhsitques:

Reduce space

1. PROBABILITY SAMPLING
For instance:
- Simple random sampling

- Systematic random sampling

Stratified random sampling

- Cluster sampling

2. NON PROBABILITY SAMPLING
For instance:
- Accidental sampling
- Purposive sampling

- Quota sampling

3.3 VARIABLES
A variable refers to an event, behaviour, conditborcharacteristic that has two or more values.
It equally refers to factors that can be variedhsas age, gender, height, student, noise, colour

etc. there are two major types of variables:
Independent Variable (IV or X): This is the variable that is selected, manipulatead

controlled by the experimenter. The /h/ sound maysélected for the analysis of the speech of

segments of the Nigerian speakers of English.
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Dependent Variable (DV or Y) This is the measurable variable and must often kpa the
manipulation of the independent variable. The dé#ife realizations of the /h/ sound may be

measured.

Secondary Variables (SV):These are extraneous or concomitant variables dbafound an
experiment. Such as participant variable: 1Q, dgsgring, motivation etc; situational variable:
experimenter effect, lack of standard instructidesting conditions.

NOTE: The number and types of variables you choesermine the statistics you use.

Self Assessment Exercise
What are extraneous variables and how are theyaitmat?

34 MEASUREMENT OF DATA

Data are fact used in statistical calculation. Tlaeg usually collected from population or
sampled groups and are collected using a scalea &at usually classified into four (4) basic
types based on their measuring scale namely:

NOMINAL, ORDINAL, INTERVAL, AND RATIO — ACRONYM - NOIR

e NOMINAL: Nominal data are obtained with nominal scale. Naingtales place people
and objects into categories. It classifies or labetividuals into different kinds such as

male-female, true — false, yes-no e.t.c /M ing scale (from the wordNAME).

e ORDINAL: This indicates the RELATIVE MAGNITUDE of scores.dbes not indicate
EXACT magnitude. Ordinal scale indicates rank positbut does not tell how far apart
the distance is. It ORDERS data. E.g,. 29,3,

e INTERVAL: This indicates the EXACT magnitude of scores buwgsdnot indicate their
ratio to one another. It contains ORDER and EQUAlerval property. E.g. Likert type

scales, etc.

e RATIO: This shows the ratio of scores to one another Aadsa real or absolute zero. It

contains all the attributes of interval scale.
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NOTE — Nominal data at times are called qualitative degeause they represent the category in
which an individual/participant is a member. Ordjnmterval and ratio data are seen as

guantitative because they deal more with numbers.

SUMMARY TABLE OF SCALES OF MEASUREMENT

SCALE SCALE SCALE EXAMPLES | STATISTICS

LEVEL MEASUREMENT | QUALITIES USEDWITH

1 NOMINAL None/ldentity Names, listsMode, cross tabulation with

of words chi square, etc

2 ORDINAL Magnitude (orden Likert scale, Median, mode, rank order,
from smaller to| anything rank| correlation, non-parametric
higher) Ordered statistics, etc

3 INTERVAL Identity, Temperature,| Mean, standard deviatiop,
magnitude, equal IQ regression, ANOVA, factor
intervals analysis, Multivariates, etc.
(equidistance)

4 RATIO Identity, Age, height,| Parametric, same as for
magnitude, equal weight, Interval.

interval(distance), | percentage

true/absolute zero

CONTINUOUS AND DISCONTINOUS DATA

Nominal and ordinal data assumes only specific emland they are usually determined by
condition. They are referred to as discrete or atisouous data. Interval and Ratio

accommodate any value within any defined range atties. They are not determined by

counting and can have an infinite or unaccountablaber of intermediate values hence they are

referred to as continuous data.
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3.5 CHOOSING THE CORRECT STATISTICAL TEST
To choose the correct statistical test, you mussicier the following:
1. What kind of design did you employ (same subjegtitiin subjects/related designs/
repeated measures or different/between/ /unrefategcts)?
2. What are the number and levels of variables youipudated and/or measured (how
many IVs, how many DVs and how many SVs)?
3. What type of data did you collect (nominal, ordjnaterval or ratio)?
4. What do you wish to look for amongst your varial{lesationship, association or

differences)?

PARAMETRIC (P) STATISTICAL TESTS
Assumptions:
1. Involves interval/ratio scale
2. Homogeneity of variance (variability of scores freach condition should be the same)
3. Normal distribution of population
4. Independence of groups

Descriptive Statistics for parametric tests arealigumean and standard deviation

NON- PARAMETRIC (NP) STATISTICAL TESTS
Assumptions:
1. Involves ordinal/nominal data.
2. Heterogeneity (no homogeneity) of variance
3. Sample is from an abnormal population (distributiie test)
4. Usually takes ranking into cognizance

Descriptive Statistics for non-parametric testuseally median and range.
VARIANCE measure of how spread out a distribution is from rtiean or the degree to which

scores on a variable differ from each other. Ifrg\@&ore on the variable were about equal, the

variable would have little spread (variability asidpersion are synonym for spread). Spread is
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statistically measured by range, semi-interquaralege, variance, standard deviation and mean

deviation.

HOMOGENITY OF VARIANCE means even spread out of the distribution fronmtlean.

TABLE OF BASIC INFERENTIAL STATISTICAL TESTS

S/INO PARAMETRIC STATISTICS |[NON PARAMETRIC STATISTIC S

One Sample Test

1 One Sample T — Test Chi Square Test [Goodnest]of F

Kolmogrov — Smirnov test

T Tests/Two Samples Tests

2 Independent T- Test Mann-Whitney U Test
3 Dependent T- Test Wilcoxon Matched Pairs SigneakRa
Test

Tests of correlations/Two Samples Test

4 Pearson Product MomepSpearman Rank Order Correlatipn

Correlation Coefficient Coefficient

Analysis Of Variance [ANOVA]/Three Samples or MoreTest

5 One way ANOVA [unrelated] Kruskal-Wallis H - test

6 One way ANOVA [related] / Friedman test

repeated measures ANOVA

4.0 CONCLUSION

In this unit, we have been able to describe whatissics is and state the types of statistics, we
have also been able to state how statistical datoliected, and we went further by defining
variables and stating the types of variables. Weevadso able to state how data is measured and
describe how a correct statistical test is chokes expected that students acquaint themaselv

with these procedures in order to be groundedsearch.
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5.0 SUMMARY

In this unit, you have learnt the following:

5.

Types of statistics

6. How statistical data is collected
7.
8
5

How variables are defined and the types of vargable

. How data is measured

. How to choose a correct statistical test

6.0 TUTOR MARKED ASSIGNMENT .

6. With appropriate examples, state how statistictd dee collected

7. With appropriate examples, describe the four saafi@seasurement

8.

Describe we can choose a correct statistical test

7.0 REFERENCES/FURTHER READINGS
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UNIT3: PARAMETRIC STATISTICAL PROCEDURES

Parametric statistical tests are statistical tstsassume normality of the population and data
source.

In this unit, we shall be discussing three différgpes of parametric statistics.

Hence, the unit is arranged as follows:

CONTENTS

1.0 Introduction

2.0 Objectives

3.0Main content
3.1  One Way Analysis of Variance
3.2  Test Statistics: Tests of Difference for Two Sample
3.3 Tests Of correlation

4.0 Conclusion

5.0 Summary

6.0 Tutor Marked Assignment

7.0 References/Further Reading

1.0 INTRODUCTION

Parametric statistical tests involves data thatimnaterval/ratio scale, homogeneity of variance
(variability of scores from each condition should the same), the normal distribution of

population and independence of groups hence it m&zs and standard deviation as descriptive

statistics.

2.00BJECTIVES
At the end of this unit, you should be able to:
1. Understand and calculate One Way Analysis of Vagan
2. Understand and calculate the T — Test StatistiestsTof Difference for Two Sample

3. Understand and calculate Tests of Correlation
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3.0MAIN CONTENT

3.10NE WAY ANALYSIS OFVARIANCE

The t-test is used to compare the difference betwwe sample means. This simply means that
the t-test is most appropriate for studies in wrilodre are only two samples but at times, there
are researches that demand more than two (2) sanipbr instance, there could be a study to
measure the effect of four different types of p&akwccupation in the language behaviour of
students. To conduct this kind of a study, the ANO usually used. The ANOVA is like an
extension or expansion of the t-test because itpeoes the means of more than two samples.
ANOVA was developed by Ronald Fisher in1918.

The ANOVA statistics has different variations wittgards to grouping variables. For instance,
in one-way ANOVA, we have just one independentatalg with different levels and in two-way
ANOVA, we have two independent variables with diffet levels while in three-way ANOVA,

we have three different variables with three ddfdrlevels.

In the ANOVA nomenclature, the ways are made ufgwéls. For instance, when one conducts a
one-way ANOVA, such a person has different levalshe ‘way’ and this could be two, three,
four or more. Also, it is important to note thatistthe convention for researchers to state the
number of levels in a ‘way.’ For instance, a 7 x 8 ANOVA here means a three-way ANOVA
with three different variables and each havingedéht levels. The first has seven levels, the

second, five levels and the third variable hasahegels.

ANOVA allows us handle the data from experiments thave designs involving more than two
conditions. ANOVA also allows us investigate théeef of more than one independent variable.

ANOVA enables us to also check the interactionatffietween variables.

HOW DO WE DESCRIBE ANOVA DESIGNS?

When describing ANOVA designs we need to specifgetthings:
1. How many factors are involved in the design?
2. How many levels are there of each factor?

3. Whether each factor is a within or between suljpaztor

110| Page



NOTE: Main effect is used to describe the independemcedffof a factor while an interaction

assesses the combined effect of the factors.

ONE-WAY ANOVA (BETWEEN SUBJECTS)

WHEN TO USE: This is used when a single variable is tested utitee or more conditions
and different subjects are used for each of thalitions. This is the parametric equivalent of
Kruskal-Wallis

E.g. The effect of the presentation rate of informg@on on recall ability.

ONE-WAY ANOVA (WITHIN SUBJECTS)
This is used when a single variable is tested umitlere or more conditions and the same
subjects are used for all the experimental conustioThis is a parametric counterpart of

Friedman. For example:

The effect of the presentation rate of informatornrecall ability.

For the purpose of this discourse, we shall bedimguour attention on the one-way Analysis of
Variance. However, it is important to note that enibe calculation is conducted and a
significant F ratio is obtained or the null hypalseis rejected, a post-hoc test (which is Latin fo
‘after the fact’) is applied to determine the s@uof the significance, that is, which of the groups

is significantly different from each other.
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ONE WAY ANALYSIS OF VARIANCE

The following are data obtained for the effect falifferent types of over learning in a language
class (Group 1 = 2 hours; Group 2 = 4 hours; Gr8up 6 hours; Group 4 = 8 hours) on the
recall of nonsense syllables among four differentigs of participants:

S/no Conditionl Condition 2 Condition 3 Condition 4
[Subjects]| [Gp. 1 = 2Hrs] | [Gp. 2 = 4Hrs] | [Gp. 3 =6HTrs] | [Gp. 4 = 8Hrs]
1 24 18 15 18

2 21 24 22 22

3 17 18 23 24

4 19 22 12 18

5 15 17 19 11

6 23 16 15 17

7 22 18 13 16

8 18 12 18 18

9 15 14 11 18

10 13 11 9 14

11 17 18 23 12

12 22 18 13 18

At P<0.05 level of significance, test the differenbetween means using a non-directional

hypothesis on the on the effect of over learninghenrecall of nonsense syllables.
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ONE WAY ANALYSIS OF VARIANCE CALCULATION
DECISION RULE
Reject HO and accept HI if F calculated value isfihto be EQUAL TO or GREATER THAN

the F critical value at£0.05 level of significance.

CALCULATION
S/no Conditionl Condition 2 Condition 3 Condition 4
[Subjects]| [Gp. 1 = 2Hrs] | [Gp. 2 = 4Hrs] | [Gp. 3 =6HTrs] | [Gp. 4 = 8Hrs]
1 24 18 15 18
2 21 24 22 22
3 17 18 23 24
4 19 22 12 18
5 15 17 19 11
6 23 16 15 17
7 22 18 13 16
8 18 12 18 18
9 15 14 11 18
10 13 11 9 14
11 17 18 23 12
12 22 18 13 18
Total 226 206 193 206
Means X1=18.83 X2=1717 X =16.08 X =1717

NOTE: There are nine steps of calculations dorteerOne Way ANOVA unrelated
1. Sum of Squares Between[S&Re]

Sum of Squares Total[S&d]

Sum of Squares Error[S&é]

Degree of Freedom Between[@dfRe]

Degree of Freedom Total[d§]

o g~ w N

Degree of Freedom Error[df&]
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7. Mean Square Between

8. Mean Square Error

9. F-Ratio

+206° + 193% + 206°
n=12

N =48

(Zx)* = 8312

= 690561

(Zx)® 3817 690561
N 43 43

= 14386.69

1. Sum of Squares Between (S§Bey= o — Z - 17197 £50ee

n N 72 48

= 14433.08 — 14386.69
=46.39

»2

2. Sum of Squares Total (S&d)= Ix?— '?‘-‘\xi'

N

=28242 P41 P+ 1P+ 152423+ 2 2+ 1 8 +15°+1F

+1 P22+ 18424+ 18+ 22+ 1 PP+ 16°+18+12
+14+112+184+18+15+ 22+ 2F+1 2+ 19+15
+1F+1F+1 P+ P+ 2P+ 1 P+ 1+ 24+18+22+

177+ 16+ 18+ 1P+ 18 + 148 + 12 + 1§ = 15129
= 15129 — 14386.69

=742 .31
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3. Sum of Squares Error (S&8 = SSTta —SSBuween
=742.31 - 14386. 69
=695.92

Degrees of Freedom
4. dfBeweer= Conditions— 1
dfBetween= 4 -1
=3

5. dfTotaI = N b 1
drrotal =48 -1
= 47

6. dfEq o= dfTota— dfBetween
derror =47 '3
=44

Mean Squares

7. MSBetween= —ocween _ 339 _ 45.465
dfBstween 3

SSError __ 695.92

df Errovr - e

8. MSError= = 15.81

F - ratio

MSBetweem __ _ 15468

= s = =0.98
MSError 344 15.81

9. Fratio =

DECISION

Since the F calculated value of 0.98 is less thanR critical value of 2.84, at £0.05, the null
hypothesis HO is accepted and the alternate hypisthél is hereby rejected, based on the
assumption that the calculated value should betgrdéhan or equal to the critical value for a

significant value to be obtained.
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SUMMARY TABLE
TITLE: Summary table of One Way ANOVA on the effe¢tover learning on the recall of

nonsense syllables

Source off Sum of Squares Degree afMean Squares | F ratio
Variance Freedom

Over learning | 46.39 3 15.465 F, ,.=0.98
Error 742 .31 47 15.81

Total 695.92 44

Self Assessment Exercise

When do we use Analysis of Variance

3.2 T-TEST STATISTICS: TESTS OF DIFFERENCE FOR TWOSAMPL ES

T-TEST (PARAMETRIC): T- test is a parametric test used to determine dneivo means
are significantly different from one another. Foistance when an experimenter wants to
examine the difference between two means or thensned scores obtained by several
participants, the t-test is the statistics of choi€or instance, in a study to measure the effect o
family background on language development, one meamine two groups of participants i.e.
people from good family background and people frooh so good family background and test
them on language development. The calculated rdiffee between the means obtained by the
two sets of samples is what is known as the tdeste. This could be a test of difference
between a sample and a criterion score, between dggendent samples of between two
independent samples. The t-test statistical proesdare parametric, that is, the meet the

assumptions outlined above for parametric stasistests.

There are three types of Ttest
1. T- test for one sample
2. Independent t-test (ITT) - for different subjectdwo samples

3. Dependent t-test (DT) - for same group or subjects
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WHEN TO USE T- TEST
ONE SAMPLE: Use with one subject tested under one experimergabition and then

compared with an established norm such as a giwpalgtion mean.

DEPENDENT T-TEST: This is used when the same or one group of subggetdested under
two experimental conditions testing one independanigble , that is, measurement is repeated
for a given group of subjects on both conditions.

Reduce space
OR

Reduce space
Two independent groups of subjects tested undecomneition that is pair wised or matched
subject by variables.
NOTE: - Wilcoxon is the non-parametric counterpdrthis.
-INPROJECTS,experimentalandcontrolgrouparematdhegitsimeasured before
or after or pretest-posttest.

E.g.: The effect of anti-rally film on the rallyingehaviour of undergraduate protesters

INDEPENDENT T-TEST: Used for experimental designs with two conditicesing one
independent variable, when different subjects aregithe two conditions.
NOTE: - Two groups tested under one condition
- Two groups tested under two conditions- experimemtd control groups
- Mann —Whitney —U test is the non-parametric eqertbf this.
E.g. - The effect of simple and complex text orafeability

- The effect of alcohol on handball playing

117 | Page



Reduce space

INDEPENDENT T — TEST

The following are data obtained for two samplesuddjects under two experimental conditions:

Sample A

22

24

18

19

291 26|20

17

14

18

Sample B

20

22

13

16

18 (12| 19

10

9

14

At P<0.05 level of significance, test the differerietween means using a non-directional

hypothesis on the effect of breakfasting on thetrea-time of students.

DECISION RULE

Reject HO and accept HI if t calculated valueoisnid to be EQUAL To or GREATER THAN

the t critical value at£0.05 level of significance. df g1 + n2 -2.

CALCULATION

S/no | X1 X12 X2 X22

1 22 484 20 400

2 24 576 22 484

3 18 324 13 169

4 19 361 16 256

5 29 841 18 324

6 26 676 12 144

7 20 400 19 361

8 17 289 10 100

9 14 196 9 81

10 18 324 14 196
£X1=207 | IX1°=4471 | IX2=153 £X2%=2515
N1=10 N2 =10 X1=20 X1=153
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X1-X2
t_

_j foxee — XD s [oxae - CX2Y]

1 [i L]
nl+n2-2 nl n2
= 20.7 - 153
i (207)2 (153)?
l1[4471— T]+[2515—T [L_i]
N 10 + 10 — 2 10 ° 10
‘= 5.4
1 2
#[4471 ~ 42349] + [2515 - ”3409]
| 10 10 1o
\ 10+ 10-2 -
= 5.4
|
[186.1 +174.1
v 1 104
‘= 5.4
=
[360.2
V18 [02]
_ 5.4
V20.01 0.2
_ 5.4
NER
g ==t
2.0
t= 27
DECISION

Since the t calculated value of 2.7 is greater thart critical value of 2.101, at$0.05, the null
hypothesis HO is rejected and the alternate hygighel is hereby accepted, based on the
assumption that the calculated value should betgrdéhan or equal to the critical value for a

significant value to be obtained.
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Reduce space

SUMMARY TABLE

TITLE: Summary table of Independent T — Test ondfiect of breakfasting on reactiontime.

N1 N2 X1 X

[S8]
—
U

10 10 20.7| 15.32.7 | <0.05

Reduce space

DEPENDENT/MATCHED T-TEST
The following are paired measurements obtaine@forgroups of participants on the effect of
HIV/AIDS sensitization on the sexual attitude oflengraduate students:

shojl |2 |3 |4 |5 |6 |7 |8 |9 |10
X 20| 18 | 23| 1529|25|20| 17| 24| 28
Y 17| 14 | 13| 1121|16| 12| 10| 19| 24

At P<0.05 level of significance, test the differerietween means using a non-directional
hypothesis on the effect of HIV/AIDS sensitizatimm the sexual attitude of undergraduate

students.
DECISION RULE

Reject HO and accept HI if t calculated valueoisnid to be EQUAL To or GREATER THAN
the t critical value at£0.05 level of significance. df N —1.
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CALCULATION

S/no| X1 Y2 D d*
1 |20 17 9
2 |18 14 4 16
3 |23 13 10 100
4 |15 11 4 16
5 |29 21 7 49
6 |25 16 9 81
7 |20 12 8 64
8 |17 10 7 49
9 |24 19 5 25
10 | 28 24 4 16
Td =61 Td2425
- zd
INZd? — (Td)?
\ N-1
- 61
[10 x 425— (61)?
W 10 -1
- 61
| 4250 — 3721
\ 9
t=—
[ 529
N9
__ 61
V58.7¢
=51
7.6
t= 8.03
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DECISION

Since the t calculated value of 8.03 is greatantthe t critical value of 2.262, at<P0.05, the
null hypothesis HO is rejected and the alternateothesis HI is hereby accepted, based on the
assumption that the calculated value should betgreéhan or equal to the critical value for a

significant value to be obtained.

SUMMARY TABLE
TITLE: Summary table of Dependent T — Test on tffecé of HIV/AIDS sensitization on the

sexual attitude of undergraduate students.

N =d £d° | T P

10 61 425| 8.03<0.05

Self Assessment Exercise

When do we apply the t-test statistics

3.3TESTS OF CORRELATION

Correlation measures the degree of relationshigssociation scores between two variables. It is
possible to measure whether family background gthang to do with Reading preferences of
students. It is measured on a scale running fro(perfiectly positive correlation) through 0 (no

correlation) down to — 1(perfect negative correla}i+1 to O to — 1.

WHAT DOES CORRELATION MEASURE?
1. Whether or not a relationship exist
3 Strength of that relationship
3. Degree of that relationship

4. Direction of the relationship.

DESCRIPTIVES: The descriptive statistics for caatin is usually scattergram or scatterplots.
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PEARSON'S r (PARAMETRIC)

WHEN TO USE: Used when paired measurements are obtained frosathe group of
subjects or matched samples on two variables tteatiaearly related.

E.g. 1. The relationship between attending researdhnaining classes and project score or
research skill/literacy.

2. Comparative analysis of undergraduate students’ pdormance on two related core
English and Literary Studies courses.

3 .The relationship between the scoring of two judes on the performance of 10 students in

a debate competition.

PEARSON PRODUCT MOMENT CORRELATION COEFFICIENT

The following are paired measurements:

X 24123 | 32{30|26|28|27|36|33| 29
Y 21119 | 27| 29|22| 26| 24| 33|30 | 27

At P<0.05 level of significance, show if there rg/aignificant relationship between competence

and performance in linguistic knowledge, using a dwectional hypothesis.
DECISION RULE

Reject HO and accept Hlifcalculated value is found to be GREATER THAN or EQUIO

ther critical value at R 0.05 level of significance. df N -2.
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CALCULATION

Sino| X Y X? Y? XY

1 24 21 576 441 504

2 23 19 529 361 437

3 32 27 1024 729 864

4 30 29 900 841 870

5 26 22 676 484 572

6 28 26 784 676 728

7 27 24 729 576 648

8 36 33 1296 1089 1188
9 33 30 1089 900 990

10 | 26 27 841 729 783

X=288| Y=258| X=8444| ¥=6826 | XY =7584

_ NIXY — IXIY
JINEX? — (ZX)2][NTY2— (EY)?]
— 10 x7584 — 288 x 258
/[10 x 8444 — (288)] [10.x 6826 — (258)%]
75840 — 74304
N-”[8=1-440 —82944][68260 — 66564]
3 1536
" 71496 x 169¢

1536
V2537216

r

T =

___ 1536
1592.86

r= 0964

DECISION
Since the calculated value of 0.964 is greater thanrtbatical value of 0.6319 at R0.05, the

null hypothesis HO is rejected and the alternafmltiesis HI is hereby accepted based on the
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assumption that the calculated value should betgrehan or equal to the critical value for a

significant value to be obtained.

SUMMARY TABLE
TITLE: Summary table of Pearson Product Moment €lation on the relationship between
competence and performance in linguistic knowledge

N R P

10 0.964| <0.05

4.0 CONCLUSION

In this unit, we have been able to describe ancutate the One Way Analysis of Variance, we
have also been able to describe and calculat@& thdest Statistics and we have been able to
also describe and calculate Tests of Correlatidres& tests are important test in linguistic and
Literary research. For students who desire to gfizeiin Sociolinguistics or Psycholinguistics,

these statistical tools are critical.

5.0 SUMMARY

In this unit, you have learnt the following:
1. Analysis of Variance
2. T -Tests
3. Tests of correlations

6.0 TUTOR MARKEDASSIGNMENT .
1. Use the data set for Kruskal Wallis below for ANO¢alculation
2. Apply Pearson Product Moment Correlation Coeffitterthe data used in calculating
Spearman below
3. Apply Independent T-Test to the Mann Whitney U tiesta below.
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UNIT4: NON PARAMETRIC STATISTICALPROCEDURES

Non Parametric statistical tests are distributiomef They do not take the assumptions of
normality into consideration. i.e. they do not aseuthe population is normal. They are normally
used when data are obtained from an abnormal popula

In this unit, we shall be discussing two differéyges of non parametric statistics.

The unit is arranged as follows:

CONTENTS
1.0 Introduction
2.0 Objectives
3.0Main content
3.1Kruskal Wallis H Test /One Way ANOVA by Ranks
3.2Mann-Whitney and Wilcoxon’s Test
3.3Wilcoxon’s Matched Pairs Signed Rank Test
3.4 Spearman Rank Order Correlational Coefficient
4.0 Conclusion
4.0 Summary
6.0 Tutor Marked Assignment

7.0 References/Further Reading

1.0 INTRODUCTION

Non Parametric statistical tests involves data thadlves ordinal/nominal data, Heterogeneity
(no homogeneity) of variance, sample from an ababrpopulation (distribution-free test),

usually takes ranking into cognizance and usesameaid range as its descriptive statistics.

In this unit, we shall learn how to apply thesegesses.
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2.00BJECTIVES
At the end of this unit, you should be able to:
1. Understand and apply Kruskal Wallis H Test /One \WA}OVA By Ranks
2. Understand and apply Mann-Whitney And Wilcoxon'siTe
3. Understand and apply Wilcoxon’s Matched Pairs SigRank Test
4. Understand and apply Spearman Rank Order Correddt©oefficient

3.0MAINCONTENT

3.1 KRUSKAL WALLIS H TEST /ONE WAY ANOVA BYRANKS

WHEN TO USE: Used for unrelated designs when different subjactsused for three or more
conditions.

E.qg. Effect of different (3) types of moral teachig on the examination behaviour of

students.

The following are paired measurements obtainedhicge groups of participants on the effect of
three different types of noise levels on the readility of three different samples of subjects

tested under three different experimental condition

s/no 1 12 |3 (4 |5|6 |7 8 |9 10|11 12
Condition1 | 13| 18| 14| 19178 |9 |17(19|16 | 14| 10
Condition2 | 12| 10| 198 |15|13|10(17|11
Condition 3 | 13| 15| 12| 1p11|19|17|15|10|11 | 18

At P<0.05 level of significance, test the differenbetween means using a non-directional
hypothesis on the effect of three different typésnoise levels on the recall ability of three

different samples of subjects tested under thriéereint experimental conditions.
DECISION RULE

Reject HO and accept HI if H calculated value ignid to be EQUAL TO or GREATER THAN

the H critical value at£0.05 level of significance.
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CALCULATION

S/no Condition | Rank 1 | Condition | Rank 2 | Condition 3| Rank 3

[Subjects]| 1 2

1 13 15 12 12.5 13 20

2 18 275 10 6 15 15

3 14 17.5 19 30.5 12 12.5

4 19 30.5 8 15 10 6

5 17 245 15 20 11 10

6 8 15 13 15 19 30.5

= N{'%_:UZT:CL?,(N_;..’LQ) 16 17 245

8 17 "24.5 17 24.5 15 20

9 19 30.5 11 10 10 6

10 16 22 11 10

11 14 175 18 27.5

12 10 6

Total BT = =
220 126 182

. :[ 12 (220—’ . 1262 . 1822 )I _ 3324 1)

32(32+ 1)\ 12 9 11

2 ST .
B ) RS

12 (48400 15876 33124
[ (e 22, ey,
1056 \ 12 9 11

H =[0.0114 (4033.33+ 1764+ 3011.27)] — 99

H = [0.0114 x 8808.6] — %9
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H=1004Z— 99

H =142

=3-1
df =2
DECISION

Since the H calculated value of 1.42 is less tim@nH critical value of 5.6600, at£0.051, the
null hypothesis HO is accepted and the alternapotinesis HI is hereby rejected, based on the
assumption that the calculated value should betgreéhan or equal to the critical value for a

significant value to be obtained.

SUMMARY TABLE
TITLE: Summary table of Kruskal — Wallis H Test othe effect of noise level on the recall

ability of students

N n C H P
32 12,9,11 |3 1.42 <0.051

Self Assessment Exercise

When do we apply Kruskal-Wallis H-Test?

3.2.  MANN-WHITNEY AND WILCOXON'STEST

These are non-parametric tests that tests wheklieemieans of two samples are different.
Ranking takes place and calculations are carri¢dmothe ranks.

NOTE: The median and the range are normally therg#ive statistics that follows them as the
measures of central tendency and dispersion. $thgecause NP is a distribution free-test and do

not assume normal distribution.
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WILCOXON MATCHED PAIRS SIGNED RANK TEST (NP equival ent of DTT): Used for

a related design when the same subjects are us&d conditions, that is, for data from

repeated measures and matched pairs design.

E.g.: The effect of preparation training on ICAN paformance.
Theeffectofnoiseonlearning(condition/gp1,noise&conton/gp2,nonoise or

before and after).

MANN-WHITNEY U TEST (NP equivalent of ITT): Used when different subjects are used in
two conditions that is, data from unrelated groupndependent group design.
E.g.: the effect of course outline on academic penfmance (2 groups: gpl, course outline &

gp 2 no course outline).

MANN-WHITNEY U TEST

The following are data obtained for two samplesudfjects under two experimental conditions:

SampleA |9 |7 |6 |8 |4 |3 |5 |5 |3 |2
SampleB |7 |6 |8 |8 |9 |4 |4 |3 |2 |6

At P<0.05 level of significance, using a non pararoestatistical procedure, test the difference
between means using a non-directional hypothesigshenon the effect of course outline on

academic performance of students.

DECISION RULE
Reject HO and accept HI if U calculated value isnih to be EQUAL To or LESS THAN the U

critical value at R 0.05 level of significance. df #/1/n2 [n1 by (under) n2].
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CALCULATION

S/NO | Conditionl Rank 1 Condition 2 Rank 2

1 9 19.5 7 14.5

2 7 14.5 6 12

3 6 12 8 17

4 8 17 8 17

5 4 7 9 19.5

6 3 4 4 7

7 5 9.5 4 7

8 5 9.5 3 4

9 3 4 2 15

10 2 15 6 12
R,=98.5 R,=111.5

U=nyn, +—n‘(n;+ . R,

U=10x10+ w— 98.5

&

110
U=100+ T—QB.S

U =100 + 55— 98.5
U =565

U* =nin2-U

U' =10X 10— 56.5
U' =100-565

U' =435

U=435
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DECISION

Since the U calculated value of 43.5 is greaten tha U critical value of 23, at#£0.05, the null
hypothesis HO is accepted and the alternate hypisthél is hereby rejected, based on the
assumption that the calculated value should be tless or equal to the critical value for a

significant value to be obtained.

SUMMARY TABLE
TITLE: Summary table of Mann — Whitney U test oe #ffect of course outline

on academic performance

N1 N2 R R U U U P

10 10 98.5 | 111.5 56.5 43[513.5|<0.05

3.3  WILCOXON'S MATCHED PAIRS SIGNED RANKTEST

The following are paired measurement s obtainedvior groups of participants on the effect of
course of study (English Major Yr 1 and Mass Comitation Yr 1) on performance in a
university wide course (Use of English (ENG 111)).

s/no 112 |3 |4 |5|6 7 |8 |9 |10]11|12
X 18116 | 10/ 18| 10(12|19|14|17 | 13|12| 14
Y 19112 | 13/18|11|10|12|16| 10| 14| 18|11

At P<0.05 level of significance, using a non partaioestatistical procedure, test the difference
between means using a non-directional hypothesighenon the effect of course of study
(English Major Yr 1 and Mass Communication Yr 1) merformance in a university wide course
(Use of English (ENG 111)).

DECISION RULE

Reject HO and accept HI if W calculated value isnid to be EQUAL TO or LESS THAN the

W critical value at R 0.05 level of significance.
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CALCULATION

S/no | X Y D Rank d | Rankd+ve Rank d -ve

1 18 19 -1 -2 -2

2 16 12 +4 +8 +8

3 10 13 -3 -6.5 -6.5

4 18 18 0 0

5 10 11 -1 -2 -2

6 12 10 +2 +4.5 +4.5

7 19 12 +7 +10.5 +10.5

8 14 16 -2 -4.5 -4.5

9 17 10 +7 +10.5 +10.5

10 13 14 -1 -2 -2

11 12 18 -6 -9 -9

12 14 11 +3 +6.5 +6.5
Sd+ve= ¥d— ve =26
40

*The lesser W Rank value is taken as the calcubeaéice

W= 26

DECISION

Since the W calculated value of 26 is greater thanW critical value of 11, at £ 0.05, the null
hypothesis HO is accepted and the alternate hypisthél is hereby rejected, based on the
assumption that the calculated value should be leguar less than the critical value for a

significant value to be obtained.

SUMMARY TABLE

TITLE: Summary table of Wilcoxon’s Matched Paingrgd Rank Test on the effect of course
of study on performance in (English Major Yr 1 avidss Communication Yr 1) in a university
wide course (Use of English (ENG111)).

N df w P
12 11 26 |<0.05
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3.4 SPEARMAN RANK ORDER CORRELATIONALCOEFFICIENT
WHEN TO USE: Used when measuring the significance of a cormiatetween peoples score

on variables that are linearly related.

E.g. 1. The relationship between attending researdhnaining classes and project score or

research skill/literacy.

2. Comparative analysis of undergraduate studentgerformance on two related core

English and Literary studies courses.

The following are paired measurements:

X 48|46 | 30| 38|40|30(43|45|28 | 23
Y 38|36 | 40|32 36|20|32|40|38 | 19

At P<0.05 level of significance, using a non-paraiiaestatistical procedure, shows if there is
any significant relationship between students’ @enance in sound variation and syntactic
variation language test conducted in the Languagjeotatory of a Nigerian university, using a
non-directional hypothesis.

DECISION RULE

Reject HO and accept Hlifcalculated value is found to be GREATER THAN or EQUTo the

rscritical value at R 0.05 level of significance. df N -2.
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CALCULATION

S/no | X Y Rank X | RankY D d?
1 48 38 10 7.5 +2.5 6.25
2 46 36 9 5.5 +3.5 12.25
3 30 40 3.5 9.5 -6 36
4 38 32 5 3.5 +1.5 2.25
5 40 36 6 5.5 +0.5 0.25
6 30 20 35 2 +1.5 2.25
7 43 32 7 3.5 +3.5 12.25
8 45 40 8 9.5 -1.5 2.25
9 28 38 2 7.5 -5.5 30.25
10 | 23 19 1 1 0 0
g OZd)
< N(N2— 1)

=, _ 6(104)
1 10(102- 1)
o, 624
<7 10(99]

624

r=1—-—

990
r, =1—0.6303

r, =037

DECISION

Since therscalculated value of 0.37 is less than tkezitical value of 0.643 at B 0.05, the null
hypothesis HO is accepted and the alternate hypisthél is hereby rejected, based on the
assumption that the calculated value should betgréhan or equal to the critical value for a

significant value to be obtained.
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SUMMARY TABLE
TITLE: Summary table of Spearman Rank Order CotimaCoefficient on the relationship
between students performance in sound variationsgnthctic variation language test conducted

in the Language Laboratory of a Nigerian univetrsity

N Yd- | U P

10 104 0.37 <0.05

4.0 CONCLUSION

In this unit, we have been able to describe andutate the Kruskal Wallis H Test /One Way
ANOVA by Ranks, describe and calculate the Manniwéy And Wilcoxon’s Test, describe
and calculate the Wilcoxon’s Matched Pairs SignesilRTest and lastly describe and apply the
Spearman Rank Order Correlational Coefficient. €hase important statistical tools in

Linguistic and Literary research and students dxésad to master them.

Self Assessment Exercise

When do we apply the spearman Rank Order Correl&aefficient?

5.0 SUMMARY
In this unit, you have learnt the following:
1. Kruskal Wallis H Test /One Way ANOVA By Ranks
2. Mann-Whitney And Wilcoxon’s Test
3. Wilcoxon’s Matched Pairs Signed Rank Test
4

. Spearman Rank Order Correlational Coefficient
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6.0 TUTOR MARKED ASSIGNMENT .
1. Use the data set for ANOVA above and for Kruskall&aalculation
2. Apply Spearman Rank Order Correlation Coefficienthte data used in Pearson Product
Moment Correlation Coefficient above
3. Apply Mann Whitney U test to the Independent T-Taesta above.

7.0 REFERENCES/FURTHER READING

Bryman, A. (2008)Social Research MethoddK: Oxford University Press.

Fielding, J. & Gilbert, N. (2006)Jnderstanding Social statisti¢&" edition). London: Sage.
Gorard, S. (2003Quantitative Methods in Social SciencHgew York: Continuum.

Aboh, U. J. & Obidigbo, G. C. E. (199&)uantitative Analysis in Psycholadgnugu, Nigeria:
Eddymore.

American Statistical Association [2010]. What Istitics? Retrieved Thursday,"28anuary,

2010 fromhttp://www.amstat.org/careers/whatisstatistics.cfm

Interestingly, most research projects in Language laterature will employ basic descriptive
statistics etc. such data is usually presentedeirciparts, histograms, bar charts etc. We shall

explore these application modes briefly
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MODULE 6: LITERATURE REVIEW AND DOCUMENTATION PROCE DURES

Unitl: The Processes of Literature Review

Unit2: Documentation and Referencing: The Classibathod

Unit3: Documentation and Referencing: The Moderndueage Association Method

Unit4: Documentation and Referencing: The AmeriPagchological Association
Method

UNITZ: THE PROCESS OF REVIEW OF LITERATURE

Literature review simply means research into relat®rks in the topic of research. It involves
citing previous researches done in a particulaa drg other people in our research work. In
reviewing literatures, the researcher, endeavoarcadnduct the review systematically. For
instance, the research may start by reviewing asletheories, then, reviews past studies before
reviewing present research materials. At times, rdsearcher decides the range of years to
review. It is advised that literatures that are entitan five to eight years should be used with

discretion. The process of reviewing literatured #re sources shall be discussed.

The unit is arranged as follows: In other units, siall discuss the different methods of

documenting the sources of our literature as useesearch.
CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main content
3.1The meaning of literature review
3.2 Functions of literature review
3.3 Searching for sources for literature review
4.0 Conclusion

5.0 Summary

139|Page



6.0 Tutor Marked Assignment

7.0 References/Further Reading

1.0 INTRODUCTION

During the course of a research work, the studergxpected to make use of information
gathered from researches done by others. The mrote®nsulting studies or researches done by
other people or done in other contexts centeringhentopic of the student’s interest is called
literature review or review of related literatute.this unit, we shall be focusing on the process

of literature review, its functions and how to etfeely search for literature .

2.00BJECTIVES
At the end of this unit, you should be able to:
1. State the meaning of literature review
2. State the functions of literature review in a reskeavork

3. Effectively search for literatures concerning aieydf of interest

3.0MAINCONTENT

3.1 THE MEANING OF LITERATUREREVIEW

Literature review simply implies reviewing all re@nt studies centring on the topic of interest.
Literature has to do with all the previous reseasdnk consulted in the process of the research
work. Hence, in order to effectively do this, tresearcher might consult journal articles, books,

reports, theses of others, electronic sources amhart.

It is important to note that the literature reviéweuses on how to identify existing work on the
area of focus and ‘how to solve the research probl&lot only that, the literature review

process helps the researcher formulate good hypeshelhis might be the reason why the
hypothesis comes immediately after the literatengemw. It is assumed that the researcher while
reading literature adjusts the focus of the redeand possibly modifies the questions the

research is set to answer.
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In examining relevant materials to the researcicidpe onus is on the researcher to identify and
select only relevant materials. The researcherhi pprocess of reviewing literature is also
expected to note ‘gaps’ in previous studies apddrfill such gaps. Various studies, especially
empirical research works have sections for recondagons and limitations of study. The

researcher is expected to use these recommendatidrisnitations as basis for understanding the

gaps in such studies and try to fill such gapsisnor her research.

Hence, the researcher is expected to criticallyyanathe literature, compare the literature with
other studies and come up with a position. The maix of the process is to critically examine
the basic ideas already established or researah&d @&n area. It is important also to look at the
strengths and weaknesses of such studies focunitigeoresearch problems and objectives. The
major importance of reviewing literature has be@saiibed above. There is also a personal
importance to the researcher, it adds to the bddynowledge the researcher is open to. It is
important to note that the process of literatungeng is not aimed at amassing summaries of
irrelevant researches but at identifying relevamd aseful ones and appraising their strengths
and weaknesses and taking a position whether teareher conducted the research well. In
appraising researches, one must look at the melihgide, the analysis and the findings
critically. Hence, the researcher is expected totipet outcome of the review of literature into a
coherent whole pointing out their strengths andkneases, shed light on controversial areas and
take a position as to what area of departure shbaldvith regards to further research. This
simply means that the outcome of the literatureéesgvs basically the reason for embarking on a

research.

Self Assessment Exercise

Explain what you understand by literature review

3.2FUNCTIONS OF LITERATURE REVIEW
What is the purpose of a literature review, whattion does it serve in research work?
According to Akinade and Owolabi (2009), literatuesiew serves the following functions

1. It brings clarity and focus to research problem
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2.

3.

It improves understanding of the research problem.

It also improves research methodology.

Literature review enables us to also do the folimyvi

1. Literature review helps to identify the researchthmdology to adopt: Most times, the

unskilled researcher meets a road block in thega®@dopting a research methodology.
But during the course of literature review, theessher sees previous studies done in
that particular area and also sees the design atigonology the researchers adopted and
why they got the results they got. This will thenide him in his selection of the
appropriate research method.

Literature review increases the researcher's knibgde base: Most times, novice
researchers enter into an area where they do r@rstand. But, literature review helps
them have a good grasp of what the area is alltalhderature review enlarges their
insight into what has been done, theories and géepeints of departure with regards to
the study. Hence it gives them deeper insight anddens their horizon and equips them
with the skill and knowledge base needed to prooeeithe research.

Literature review enables researchers to discoaps o be filled in literature: This is
one of the major functions of the review of litene@. The knowledge gap refers to areas
which have been unexplored, unresearched, or uiechar or avoided by researcher in
previous researches. This is done in order for risearcher to be able to make a
significant contribution to existing knowledge amot engage in over flogging an area of
research. In the process of literature review, rigearcher discovers missing links in
research and tries to fill them. This process exjtiie researcher with information on
how to embark on his work. It shows what has besearched on in that area, what is
being researched on and what could be researche@ihas then informs the researcher
on whether to conduct a study replicating whatlieen done already or to conduct a new
study in the same area. This is important in otdeavoid a reinvention of the wheel and
duplicating of efforts.

Literature review enables the researcher to discgreind breaking and important works
in an area: There are some researchers that ucobrdsearch and at the end they find

out that they have missed citing major researdnettsat area. For instance, it is an
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anomaly to conduct a comprehensive research workinguistic and non linguistic
knowledge and not mention the Chomskian point ieWv It is only through the process
of literature review that such scholars and thentgbutions are known.

Literature review enables the researcher to takeryewiew into consideration in
embarking on the research: Literature review aksists the researcher in looking at the
research from all the sides and not having a otedsview of the research area. It gives
the researcher a panoramic view of an area. Thi®tido say that researches are done
taking every view into consideration. It simply meahat during the process of literature
review, the researches done within that partical@&a are examined. This gives the
reader of such papers, studies or articles an ttat the researcher has taken into
consideration a wide range of perspectives befarbagking on the present study. It
gives the reader the impression that the reseakectoevs what he is doing.

Literature review sheds more light on the theosesounding a particular research area:
There are theories that are in journals and magmie® published in textbooks. There are
some that may never become prominent even if phdadibut these theories might be
known to have been formulating by experts at dafifertimes. So, it is expected that one
reviews relevant theories surrounding his/her afemterest so as to acquaint oneself
with present knowledge in that particular area.

Literature review enables the researcher in thécehaof research topic: Literature review
enables a researcher choose a topic for reseacclalsm modify the one that may have
been chosen. This is because in the process cdwang literature, one will definitely
come across an area of the research where thedeseanade recommendations, stated
limitations of the study and suggestions for furtlseudies. In making suggestions for
further studies, the researcher points out whatisié@ be done in further research. In the
limitations, he points out limiting factors in thmocess of the research. These points
could be used as areas of departure in formingia for research.

Literature review assists the researcher decidevbether to continue with the research
or not: This points to the avoidance of duplicatiminefforts. Most researches people
want to conduct have been earlier conducted antimas, they have been done with
better designs and methodologies than what we waapply, hence, the need to review

literature to see what has been done and whatdtdsern done. Once this is done, the

143 | Page



researcher decides either to continue with the worleave the topic if it has been done
better elsewhere.

9. Literature review enlarges the information, ideasl @oncepts relevant to the research:
Literature review enables the researcher to exteadknowledge base of the study. The
researcher’'s knowledge base is broadened throwglpribcess of literature review. The
review also sharpens the focus of the knowledgeréisearch is set to communicate.
Literature review makes a particular research mchformation and broadens the scope

of the study.

3.3SEARCHING FOR SOURCES FOR LITERATURE REVIEW
Akinade and Owolabi (2009: 64), noted the followasysome of the sources for literature on a
research problem:

= Books

= Journals

= Projects, dissertations and thesis

= Periodicals

* Indexes and Abstracts

= Encyclopedia

= |nternet

1. BOOKS: The importance of books lies in the fact that ntbsbries used in theoretical
reviews are found in books. This simply means Hwaiks contain an interpretation from
the book author’'s point of view, studies done ipaaticular area. Moreover, books are
written in simple everyday language which most pe@pe conversant with. However, it
is also important for the researcher to make usisifhand sources of information like

journals and periodicals.

2. PERIODICALS AND JOURNALS: Periodicals are collections of articles. These ca
be newspapers, magazines or journals. Periodicalpublished within time periods like
weekly, monthly or bi-monthly and so forth. Pericals are a rich source of information.

For instance, newspapers constantly have new spoagazines have brief authoritative
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and concise articles and Journals are scholarbreetes that contain research outcomes
by experts in journal’'s area of focus. The infornm@tin journals are contributed by
seasoned experts and is a rich source of informdto the researcher since it contains
longer articles which are results of qualitativegoiantitative researches. The interesting
fact about periodicals is that any new researclention, theory, idea or concept is first

published in periodicals.

PROJECTS, DISSERTATIONS AND THESIS: Previous researches done by students
in various levels — B.Sc., M.Sc. and Ph.D. are ottieh sources of information for

researchers. However, it is important to note Huahe of these sources are replete with
methodological errors which should be avoided. lerstudents are advised to examine

these works critically before using them.

INDEXES AND ABSTRACTS: The researcher can also examine abstracts andeisdex
as sources of information for literature reviewddres are compilations of titles of
research articles published in several journaliwifa time period. The index contains
author's name, paper title, year of publicatioryrj@l titte and page number while an
abstract is a collation of summaries of researticl@es, conference proceedings, theses,
and so forth. It contains the summary of the rededrackground, research problems,
research methodology, findings, conclusions andmecendations, the researcher’s
name and affiliations, publication type, page numaland so forth. It is important to note
that there are electronic sources or databasesMfstracts like ERIC and MEDLINE

databases.

The above information can be obtained from libsariehese libraries could be public or private

libraries. Also, government ministries could be ajon source for obtaining information. For

instance, the Ministry of Information has a reskaand statistics department where all the

information that has to do with any form of comnuation within the country is easily

accessible.

Self Assessment Exercise

Mention two sources of literature information.
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4.0 CONCLUSION

In this unit, we have to explained the meaningitfrature review, and state the functions of
literature review in a research work. We have atmmtified sources of materials for literature
concerning any field of interest. Students are setVito get acquainted with the procedures for

effective review of literature..

5.0 SUMMARY

In this unit, you have learnt the following:
1. The meaning of literature review
2. The functions of literature review in a researchkvo

3. Sources of literature

6.0 TUTOR MARKED ASSIGNMENT

1. Ment|0n f|Ve funCt|OnS Oﬁterature review

2. Differentiate between indexes and periodicals

7.0 REFERENCES/FURTHER READING

Akinade, E. A. & Owolabi, T (2009Research Methods: A pragmatic approach for Social
Sciences, Behavioural Sciences and Educahlageria: Connel Publications.

Malim, T., & Birch, A. (1992). Research Methods.TinMalim., A. Birch, & A., Wadeley.
(Eds.),Perspectives in Psychologyondon:Macmillan.
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UNITZ2: DOCUMENTATION AND REFERENCING: The Classical Method

It is important at the end of every research imgito document the sources of information used
in the research. This is done by referencing thecss in the reference section. In the reference
section, all the sources cited are carefully andhoudically documented so as to avoid

plagiarism. Plagiarism shall be discussed in thieviang section.

But, in order to understand the concept of docuatemt and referencing, we shall be focusing
on three major referencing styles. These are tlasdstlal method of referencing, the Modern
Language Association [MLA] style, and the Americ@aychological Association [APA] style.

However, there are other types like the Turabiae,Ghicago style among others. In this unit we

shall discuss the classical method.
The unit is arranged as follows:
CONTENTS

1.0 Introduction

2.0 Objectives

3.0 Maincontent
3.1Basic Consideration in Citation
3.2The Classical method of referencing

4.0 Conclusion

4.0 Summary

6.0 Tutor Marked Assignment

8.0 References/Further Reading

1.0 INTRODUCTION

Quite often, students on a research work with thedset that information amassment is what
research is all about. So, they copy verbatim, roipeoples work to ensure their own is

voluminous. . This act is one of the worst acadarimes and it is called PLAGIARISM.

According to Gibaldi and Achtert (1998:21), “to giarize is to give the impression that you have

written or thought something that you have in famtrowed from someone else.” This
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simply means that any representation of anothesopés work in any way is plagiarism and it

attracts severe punishment ranging from expulsiasttier fines.

This is why it is important only to mention onetfeas on a certain topic without citation but to
mention other people’s ideas with appropriate icitat Plagiarism is mostly observed in the
academia where students copy other people's wathkatie. A situation where students copy
project works from other universities and submisttheirs is not new especially in developing
countries. Interestingly, there are now manual aothputer assisted methods of detecting
plagiarism in materials computer assisted methotho®g the computer assisted ones are

Plagium, Plagiarism detector, and Plagiarism saanne

In this unit, we shall be examining one of the stdmethods of citing other people’s work used

in research. That is the classical method

2.00BJECTIVES
At the end of this unit, you should be able to:
1. describe the Classical method of referencing

2. use the classical method of referencing

3.0MAIN CONTENTS

3.1BASIC CONSIDERATION IN CITATION

Beginners in research may confuse different waysetdérencing to the sources from which
information has been taken. The following guidedimall help clarify issues.

Citation is a reference to any source of informatiio research. It may occur in the form of in-
body citation or the bibliography. The in-body @iba occurs within the essay: e.g Jowitt,
(1991),argues that the 1980s have withessed a great safrgeerest in the variety of English in

countries where English is not the mother-tongue
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The bibliography may not necessarily present éedite acknowledgment of only authors whose
works have been reflected in the research. Thudiographies are merely used to list all the

works consulted on a general basis.

It is expected that citations should supply suéiinti detail that will specify the item referred to.
There could be different citation methods for stfen legal humanistic and social science
fields. In general, the content of the citation nvayy, defending on the type of source. Details
to citation are generally of the following types:
0] Books: author(s), title, publisher, date of pultica and page number(s) if
needed.
(i) Journals: author(s), title of article, journalditdate of publication, volume number
and page number(s)
(i)  Newspapers: author(s), article title, name of neypsp, section title and page
numbers as well as the date of publication.
(iv)  Web sites: author(s), article and publication tithee URL and date of publication
(V) Plays — (Drama): in line citations — part, scene lare numbers.
(vi)  Poems: spaced slashes normally used “In vain ymglés/carve charmed circles...

the line numbers are in brackets: (Soyinka, Abiiugl-2

There may be other unique forms of identificatiantsas:
- The international Standard Book Number(ISBN)
- Specific volumes — for periodicals Serial ltems &uhtribution Identifier(SICI)
- Electronic documents may have a digital objecttifienDI)
- Biomedical research articles may have a Pub Medtifter (PMI)

Self Assessment Exercise
Identify the difference between citation and bighaphy

3.2THE CLASSICAL REFERENCING STYLE

For the purpose of this discourse, we shall bernafg to Classical Referencing method as the

earlier methods used in referencing before diffedestipline evolved the discipline-specific
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writing styles. For instance, when we want to eiteauthor more than once in a page of a paper
or many times on a particular paper, it looks ri¢éwet having to cite the name over again.
Hence, these Latin phrases are used to avoid ditegame author or material again and again.
However, the application of this method is disciplispecific. It is allowed in Law and

Philosophy among others.

These Classical methods comprises Latin terminetg@nd they, among others, include the

following

1. Ibidem — abbreviated: ibid — as before/ditto
2. Opere Citato — abbreviated: op cit — work cited

3. Loco Citato — abbreviated: loc cit — place cited

1. IBIDEM — abbreviated: ibid

This is used when a writer wants to cite the samkwn fact, it literary means in the same

place or in the same work or what has been prelyionentioned.

e.g.

a) 2. C. OgbulogoConcepts in Semanti¢d.agos: Sam Iroanusi Publications, 2005), P.9
b) 10.lbid.
c) 14. Ibid., p.30

The above example simply means that the authoralsing the same reference he has made in
number 2, in number 10 while number 14 also refierthe same material but in a different page
number (30).

2. OPERE CITATO - abbreviated: op cit

This is used when the researcher or studentstbigesame author or material in different pages.

When op cit is used, the reader turns to the fdesor references to find the author’'s name and
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the cited material. This is used as a foot or etelaource found at the foot of the material just

before the page number to refer to a citation nezolker.

e.g.:

a) 2. Ogbulogo, Charle€oncepts in Semanti¢d.agos: Sam Iroanusi Publications,2005),
p. 5.

b) 15. Ogbulogo, op. cit., p.5.
The above example simply means that the same mlateférred to in 2 was also referred

to in 15 with a different page number.

3. LOCO CITATO — abbreviated: op cit

Loco Citato or Loc .Cit. is used when the same nedtevhich follows sequentially have been
referred to during the course of the work. l.e. aNhhe citation is made from the same source

and page number, loc. Cit. is used. Hence, loatcciheans in the same place.

e.g.

a) 7.0gbulogo, Charle€oncepts in Semanti¢d.agos: Sam Iroanusi Publications, 2005)
p.19.
b) 2. Loc.cit.

The above example simply means that the loc. @Gitreference 2 refers to everything in

reference?.

Self Assessment Exercise

Explain and illustrate when to ugedem op citandloc citin citation

151 | Page



4.0 CONCLUSION

In this unit we have presented basic considerdtortitation in research. We have pointed out
differences between in-body citation and bibliograpWe have also highlighted the different
processes of the classical method of referenciedorB then, we had pointed out the dangers of

plagiarism.

5.0 SUMMARY

In this unit, you have learnt the following;
1. The need to document sources of information inanese
2. The difference between citation and bibliography
3. How to present references using the classical ndetho

6.0 TUTOR MARKED ASSIGNMENT
1. differentiate between ibid and op cit

2. choose any source in your field and present a&ypitation, using the classical
3. method

7.0 REFERENCES/FURTHER READING

Mouton, J. and Marais, H.C. (199@asic concepts in the methodology of the Social
SciencesPretoria. HSRC Publishers
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Unit 3: DOCUMENTATION AND REFERENCING: THE MODERN L ANGUAGE
ASSOCIATION [MLA]JMETHOD

The MLA style is the document that outlines rulesl atyle. It was developed by the Modern
Language Association of America in 1985 and itsediespecially in the humanities. The latest
edition of its handbook, its third, was published2008. The MLA handbook contains sections
on research and writing as well as major consig@raton mechanics of writing. There are
guidelines on the format of the research paper e as the procedures for documenting
reference sources that follow, we shall examine doeumentation format of the Modern

Language Association.
CONTENTS

1.0 Introduction

2.0 Objectives

3.0Main content
3.1 Essentials of the MLA
3.2Using the MLA incitation

4.0 Conclusion

5.0 Summary

6.0 Tutor Marked Assignment

7.0 References/Further Reading
1.0 INTRODUCTION

Language and Literary studies belong to the braad af the humanities. There have been a
number of citation styles developed for the humesitThe Chicago style, for instance, is used
widely in history and economic and some other gigees in the Social Sciences. This is

closely related to the Turabian style.
The Columbian style was formulated by Janice Walked Todd Taylor to provide detailed

guidelines for citing internet sources. The Coluanbistyle has also been adopted by the

humanities and the sciences. There is also thedrhreferencing which focuses on the author

153 | Page



— date system — eg (Achebe, 2000), coming aftecitee text and the reference being listed at

the end of the article.

Another citation format for the humanities is theodérn Humanities Research Association
(MHRA). This is commonly used in the arts and themhnities, especially in the United
Kingdom. The MHRA uses footnotes for the citatiojust as the classical style and at the same
time provide a detailed bibliography. The most camneitation style used in English studies is
the Modern Language Association (MLA)style.

2.00BJECTIVES
At the end of this unit, you will be able:
(i) State the major features of the Modern Languagedason citation
(i) Apply the Modern Language Association in documensaurces of information for

research.

3.0MAINCONTENT

3.1ESSENTIALS OF THE MODERN LANGUAGE ASSOCIATIONSTYLE

The Modern Language Association (MLA) style wasnfalated by the Modern Language
Association. The style is commonly used in litgratudies — including comparative literature
and literary criticism, even in foreign languagédsama, theatre, film, television and cultural
studies. The style uses the parenthetical refangrie@ brackets with the authors — page format —
eg. (Soyinka 2010), or author — (short) title —gageg (KachriNew Englishes60), especially

where there are more than one source from the aather.

3.2USING THE MODERN LANGUAGE ASSOCIATION STYLE

In the MLA style, researchers are expected to decurthe cited sources on the Works Cited list
at the end of the material. The researcher is eggeto supply the author’s last name and page
number. He is also expected to place the citatomediately after the work being cited and
efforts should be made not to replicate the citaby citing the source and repeating the citation
in parenthesis after the statement. Also, on-lia¢enmals are cited just like printed sources.
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IN TEXT CITATIONS

S/no | Author Citation
1 Author’'s name in text According to Ogbulogo (101)
2 Author’s name in two locations Ogbulogo noted @4, 35)
3 Two or more authors Ogbulogo and Igbhokwe (14)
4 Corporate author Covenant University (10)
5 Two or more works by the same | Ogbulogo considers.. ( Linguistics, 9)
author
Ogbulogo states... (Phonology, 3)
6 The Bible “... but skill will bring success” (Ecclestes. 10:10
TNIV)
7 A work with more than three (Quirk et al. 22)
authors
8 A Poem is cited In Charles Ogbulogo’s poem “A storgDede”, he

noted “It is not the time

To pour libations

And invite gluttons

To massage distended bowels

In vengeance to the tales of opulence” (lines I)- 1
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S/no | Word Abbreviation

1 No Publisher N.p

2 No Pagination n. pag.

3 Edited by, Edition or Editor Ed or ed.

4 Months Jan., Feb., Mar., Apr., Aug., Sept., Qgay., Dec.
Note: May, June and July are not abbreviated

5 No date n. d.

6 Time Afternoon: p.m.

Morning: a.m.
Year: yr
Month: mo

Week: wk

MLA ABBREVIATIONS
MLA REFERENCE CITATION

1. BOOK
Ogbulogo, CharlegConcepts in Semantidsagos: Sam Iroanusi Publications, (2005)
Ogbulogo, Charlesggbo-English Medial DictionarylLagos: Sam Iroanusi Publications,
(2005)

2. JOURNAL ARTICLE
Ogbulogo, Charles. “Computational Linguistics ahne Study of Language in Nigeria”,
International Journal of Curriculum Studids 2 (1999):89 — 107.

3. NEWSPAPER OR MAGAZINEARTICLE
Ogbulogo, Charles. “Issues in Language and Commatiaitin Nigeria."The Streams
Magazinel5 Mar. 2010: p3
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4. BOOK ARTICLE ORCHAPTER
Ogbulogo, Charles. “The Phonology of Englishtie English Compendium
Ed. Fakoya, A. A. and S. Ogunpitans. Lagos: Defiirgjlish, Lagos State.(2001).

5. ENCYCLOPEDIA ARTICLE
Ogbulogo, C. “ Linguistics.The New Encyclopedia of Knowleddst ed. Lagos: Light
Publication, 2010.

6. WEBSITEINFORMATION

Ogbulogo, Charles. “Department of English and latgrStudies” Staff Profile. 2007.
Covenant University. 7 Feb. 2010
http://www.covenantuniversity.com/colleges/chd/estubrofiles/ogbulogo charles.html

7. NEWSPAPER OR MAGAZINE ARTICLE ON THEINTERNET
Ogbulogo, Charles. “Issues in Language and Commatinitin Nigeria."The Light
MagazineJan. 2010: 3-6. 4 Feb 2010

http://www.charlesogbulogo.com/articles/downloatialh

Self Assessment Exercise
(i) list the major citation styles for the humanities

(i) explain the differences in the citation fawoksandjournal articles using the MLA

4.0 CONCLUSION
We have explored in this unit the major citatioglet for the humanities. We eventually
focused on the Modern Language Association stylehwvis very prominent in English studies.

We have also highlighted the major considerationgtfe MLA.

5.0 SUMMARY
In this unit, you have learnt the following:
() Citation styles in the humanities.

(i) The use of the Modern Language Association style.
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6.0 TUTOR MARKED ASSIGNMENT
(i) choose any source in the courses you have studibesisemester and prepare a proper
citation, using the Modern Language Association AYlktyle

(i) discuss the essential ingredients of the MLA style

7.0 REFERENCES/FURTHER READING

Mouton, J. and Marais, H. C. (1998&asic Concepts in the Methodology of the Socisdr®as.
Pretoria: HSRC Publishers.

Gibaldi, J. & Achtert, W. S. (1988). MLA HandboaotrfWriters of Research Papers. New York:

The Modern Language Association of America.
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Unit 4: DOCUMENTATION  AND REFERENCING: THE AMERICAN
PSYCHOLOGICAL ASSOCIATION [APA] REFERENCING STYLE

It will be recalled that we have pointed out tha#fedent disciplines favour different citation

methods. One of the outstanding citation methoasl us the Social Sciences is the American
psychological Association (APA) style. It is alssed in linguistic research, especially in
sociolinguistics, syntax, semantics, etc. In thmst,uwe shall explore how the APA is used in

citation.

The APA style is a set of rules for writing estabkd by the American Psychological
Association in 1929. The APA manual in its sixthtied is mostly used by the Social Sciences.
The APA manual contains information on the ethi€sesearch, reporting format, language,
statistical analysis, electronic data presentadind publication process among others. The APA

style interestingly offers on-line tutorials on itse.
CONTENTS

1.0 Introduction

2.0 Objectives

3.0Main content
3.1  Applying the APA Style
3.2  Sample documentation

4.0 Conclusion

6.0 Summary

7.0 Tutor Marked Assignment

7.0 References/Further Reading

1.0 INTRODUCTION

It has been pointed out in the previous units ti@tion may be divided into styles common to
the humanitiesand thesciences even with some noticeable overlap. There arenesostyle
formats that are very flexible such that they acecmdate both parenthetical and note citation

systems. The American Psychological AssociationAAstyle on the other hand, follow just
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the parenthetical format. This is in line with tnadelines provided in theublication manual

of the association.

The APA is mostly associated with the Social Saésndiowever, research in the core areas of
linguistics have favoured in the core format. Irdlegome aspects of linguistics have begun to
assume social science methodologies. This reatiyasns why we discuss the APA style as a

credible format for citation.

2.00BJECTIVES
At the end of this unit, you will be able to:
(i) Describe the citation style of the American Psyobalal Association, and

(i) Apply the principles of the APA style in documeigtidifferent research sources.

3.0MAIN CONTENT

3.1APPLYING THE APA STYLE

The APA style is a set of rules for writing estabkd by the American Psychological
Association in 1929. The APA manual in its sixthtied is mostly used by the Social Sciences.
The APA manual contains information on the ethi€sesearch, reporting format, language,
statistical analysis, electronic data presentasiod publication process among others. The APA

style interestingly offers on-line tutorials on itse.

In citing authors in APA format, the author’'s naseparated by a coma and year of publication
is usually written beside the cited sentence. Hamewhen verbatim citation i.e. when the
author’'s work is quoted verbatim, the page numbeincluded after the year. The reference
which is a compilation of all the cited materiadsalways put at the end of the research work. For
single authors, the author's last or surname ibfiedd by the year of publication is used. When
two authors are cited within closed parenthesis,aimpersand sign (&) is used to separate them
but if not enclosed within a parenthesis, the wardl’ is used. However, when there are three to
five authors, the first reference to their work ladistheir names while subsequent references to

the same material has only the first name and ettadn there are six authors or more, the name
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of the first author appears with et al. in the véhdbcument while at the reference section, al the
names appear. When there are more than one pudnidat the same author in the same year,
the author’'s name and year of publication appedlswed by alphabets depicting the number of

publications [e.g. Ogbulogo, 2009a, 2009b, 200%hen direct quotes are taken from a

material, the author’'s name, year of publicatiod page number are cited.

Reduce space

Self Assessment Exercise

Which disciplines favour the use of the APA style?
Reduce space
3.2APPLYING THE APASTYLE

The rules for the application of the American P®jobical Association (APA) style for

different sources are presented below. It is atheéstp observe how the rules are applied.

Reduce space

REFERENCE CITATION
BOOK BY ONE AUTHOR
Ogbulogo, C. (2005). Concepts in Semantics. La§am Iroanusi Publications.

Ogbulogo, C. (2005).Igbo-English Medial Dictionabagos: Sam Iroanusi Publications.

CHAPTER IN AN EDITED BOOK

Ogbulogo, C. (2001). “The Phonology of English” AnA. Fakoya and S. Ogunpitan (Edlje
English Compendiunbagos: Dept of English, Lagos State University.
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ARTICLE IN A JOURNAL

Ogbulogo, C. (1999). “Computational Linguistics @hd Study of Language in Nigeria”.
International Journal of Curriculum Studids (2), 89 — 107.

Reduce space

ARTICLE IN A MAGAZINE

Ogbulogo, C. (2010). “Issues in Language and Comeation in Nigeria”. The Streams
Magazinel5 Mar. 2010: p.3

Reduce space
ELECTRONIC MATERIALS
WEBSITE INFORMATION
Ogbulogo, C. (2010). Department of English andraitg Studies” Covenant University Staff

Profile. Retrieved on February 7, 2010 from
http://www.covenantuniversity.com/colleges/chd/éstubrofiles/ogbulogo charles.html

NEWSPAPER OR MAGAZINE ARTICLE ON THE INTERNET
Ogbulogo, C. (March, 2010). “Issues in Language @athmunication in Nigeria”The Light
Magazine Retrieved February 3, 2010 from

http://www.charlesogbulogo.com/articles/downloatialh

BOOK ON CD

Ogbulogo, C. (2005Concepts in Semanti§SD]. Lagos: Sam Iroanusi Publications.

4.0 CONCLUSION

In this unit, we have tried to explain the Claskinathod of referencing, the Modern Language

Association [MLA] referencing and documentationlstgnd the American Psychological
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Association [APA] referencing and documentatioriesty hese referencing styles are important

in the Social Sciences and Humanities and studeatencouraged to master them.

5.0SSUMMARY
In this unit, you have learnt the following:
1. The disciplines that adopt the APA style
2. The principles of the American Psychological Asation [APA] referencing and

documentation style

6.0 TUTOR MARKEDASSIGNMENT
1. Describe the essentials of the APA style

2. lllustrate the application of the APA style usinggefdifferent research sources

7.0 REFERENCES / FURTHER READING

Mouton, J. and Marais, H. C. (1998asic Concepts in the Methodology of the Sociar®as.
Pretoria: HSRC Publishers.

Gibaldi, J. &Achtert, W. S. (1988). MLA Handbookrfdvriters of Research Papers. New York:

The Modern Language Association of America.

“How to write Research papers with citations — MIARA, Footnotes, Endnotes”
http://www.studenthandouts.com/citations.htm. Reed 2010

Lesley edu (2005)APA Citation Format”Archived from the original on December 28, 2007
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