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ENG 426: TWENTIETH CENTURY ENGLISH LITERATURE

Introduction

This 3 credits unit course opens up ways in whigh realities of the twentieth century
shaped the literary works of the time. It shows haniters represented the events of the
century and how the desire for change informed itireovative and experimental
techniques of their literature. In order to helpd&ints understand the literature of the
time, the socio- political, historical realitiebetrelationship between the literature of the
previous century or era and the twentieth centitieydture especially, writers’ choice of
style and themes will be discussed. The coursevidat into five modules of four units
each. Modules 1-4 focus on modernist writings: mogé prose, drama and poetry while
Module 5 briefly introduces postmodernism which eambout towards the end of
twentieth century.

Using the Course Guide

Students are to read the course guide so as @ntkar with what the course entails and
requires. The course guide comprises the courseipign, course aims and objectives,
expectations and requirements, among others. Mp&tcslly, the course guide contains
the course modules and units. At the end of eaiththare is at least one self- assessment
guestion which helps the student to assess thaapgof the course content of each unit.
Students are advised to note down the areas tipgiaaixnotty or unclear and seek for
clarification in class or tutorials.

The notes in this study guide do not make enoughings for a student as it is not
exhaustive of what the Twentieth Century Englishetature is about. Students are
advised to read literary texts, recommended texdb@md relevant critical materials. At
the end of each module, there is a list of textlsablat could aid students’ understanding
of the course.

Course Aims
The aim of the course is to enable the studentg laagood grasp of the background,
influences, novelty and traditions of Twentieth @epn English Literature. For students
to be well acquainted with these, the course atms a
(@) studying the socio- political as well as historibackground of the period;
(b) examining the influence of the socio- political anmidtorical realities of the
period on its writings;
(c) studying relevant literary movements and ideologiast informed or
influenced the literary works of the twentieth aeqt
(d) examining the style and the themes of Twentietht@gnEnglish Literature;
and
(e) discussing the major works and/or writers of thequke
() examining the relevance of such works to our coptaary realities.



Course Objectives

The course objectives are to:

(@) reveal the impact of the World wars, science, asytipology on the twentieth
century literature;

(b) enable the students critically appreciate the diterworks of the twentieth
century; and

(c) encourage independent reading and sharpen critisghgement of literary
texts.

Course Expectations and Requirements

Expectations
At the end of the course students are expected to
- Have read the selected texts and consulted recodedeiexts so as to have the
knowledge of the socio- political and historicabliges that informed literary
modernism and postmodernism and be able to idethtgypresence or absence of
modernist and postmodernist styles and themedentsd literary texts.
- Situate the studied texts and styles to the culstiés of writing and appraising
texts.
- Have submitted two essays, a general test or aseasand exam paper
- Have had at least 70% attendance in class.

Requirements
To pass this course the student must have
- Had at least a pass,
- Had a record of 70% attendance which will be nexgskefore a student is
allowed to write the exam,
- Be ontime and participate in class discussiorthiawill be graded,
- Written and submitted original essays on time,
- Avoided plagiarism and/or intellectual theft.

Completing Assignments and Writing Test or Examinaibns

Essays should be submitted on or before the deadiimd the general test or assessment
must be attended. In case of any emergency ieetHieatening issues, get across to the
tutor before the deadline or the date of the tast thhe proof of whatever the situation
involves and the student should be ready to fithehessays and sit for the make- up test
on the date the tutor might fix.

Moral and Ethical Policies
- Avoid plagiarism
- Put off all cell phones while in the class
- Students are advised to avoid noise making, ardhdi®ns in the class
- Individual comportment and respect for the tutorvadl as fellow students is
compulsory



In defying any of the above policies, the tutor Iwglunish the student(s)
accordingly and/or report to the appropriate autor

Grading

- Attendance and participation- 10%
- First essay- 10%

- Second essay- 10%

- General Test/ Assessment- 10%

- Exams- 60%

Course Schedule

Students are advised to consult the school andlepartment’'s timetable for course
schedule. The HOC or the Class Representative gramitact the tutor and/or course
coordinator in time for any clash, postponemennake- up classes.

Course Materials
-Course guide
- Course modules and units
- Literary texts (novel, poetry, drama)
- Textbooks and critical materials

Course Modules and Units

This course is divided into four modules. There fawg units under each module which
breaks down each module into bits that will enable student to understand various
aspects of the twentieth century English literatumeall, there are twenty units in this
course. Below is the break- down of the modules.

Module 1- Introduction to Modernism

Unit 1: Britain, the Age of Change and the Old #mel New Literature
Unit 2: Modernist Thematic Concerns, Styles andhhéegues.

Unit 3: Modernism, Post Modernism, and the Twehtienglish Literature
Unit 4: Post-Modernist Themes and Techniques

Module 2: The Novel in the Twentieth Century Engli$ Literature
Unit 1: Virginia Woolf: A Woman at the Fore

Unit 2: D.H Lawrence and Vitality

Unit 3: Muriel Spark’sThe Prime of Miss Jean Brodie

Unit 4: Kazuo Ishiguro’dhe Remains of The Day

Module 3: Twentieth Century English Poetry
Unit 1: T.S Eliot’s “The Wasteland”

Unit 2: W.H Auden’s Pessimistic Poetry
Unit 3: W.B Yeats and Modernist Poetry



Unit 4: Wilfred Owen’s “Anthem for Doomed Youth”

Module 4: Twentieth Century English Drama

Unit 1: Samuel Beckett’s Theatre of the Absurd

Unit 2: George Bernard Shawkdrs Warren’s Profession
Unit 3: Harold Pinter'sThe Homecoming

Unit 4: T.S Eliot'sMurder in the Cathedral

Recommended Reading

Primary Materials

Prose

Virginia Woolf-Mrs. Dalloway

James Joyc@&he Portrait of an Artist as A Youngman
D. H Lawrencetady Chatterley’s Lover

Graham Green&he Power and the Glory

Drama

Samuel BeckettWaiting For Godot

George Bernard ShawArs. Warren’s Profession

T.S Elliot- Murder in the Cathedral

Harold Pinter'sThe Homecoming

Poetry

T.S Eliot- “The Wasteland”

W.B Yeats “Second Coming”

W.H Auden’s “Stop all the Clocks, Cut the Telephsihe
Wilfred Owen’s “Anthem for Doomed Youth”

Secondary Materials

Graham, H.(1975The Dark Sun: A Study of D.H Lawren&eitain: Duckworth.

Lukacs, G. (1973).“The Ideology of Modernistgsues in Contemporary Criticisrad.
Gregory T. Polleta. Boston: Little, Brown and CompaPp 712-733.

Matz, J. (2004 he Modern Novel: A Short IntroductiddSA: Blackwell Publishing.

Woolf, V. (1988).“Character in FictionThe Essays of Virginia Woolfol. 3.Ed. Andrew
McNeilie. London: Hogarth Press. Pp 420-438.

----- .(1969). “Modern FictionModern British Fiction: Essays in Criticisiad. Mark
Schorer. London: Oxford UP. Pp 3-10.

----- .(1988). “Mr Bennett and Mrs BrowrThe Essays of Virginia Woolfol. 3.Ed.
Andrew McNeilie. London: Hogarth Press. Pp 384-3809.



Course Marking Scheme

The following is an analysis of marks obtainablé¢his course

Assessment Marks

Assignments Four assignments of 10% each, out a€hwthe best three are
selected to make up 30% of the total marks

Final Examination| 70% of the total course marks

Total 100% of course marks

Facilitators/Tutors and Tutorials

Fifteen tutorial hours are provided for in this csito enable the students and their tutors
to meet and examine the contents of the coursaet/als. You will be informed of the
dates, time, and venue for these tutorials, alorly the name and particulars of your
tutor as soon as one is assigned to your groupr ¥dar will grade and comment on
your assignments, monitor your progress and prosm@vers to your questions during
tutorials. You must submit your assignments in gtiote to enable your tutor to read
them well and to make appropriate comments. Dglagt with your tutorials or hesitate
to consult your tutor when the need arises. Tuwa#ord you opportunity to meet and
discuss with your tutor face to face and they hghp to get immediate answers to
troubling questions. Apart from tutorials, you ne@nsult your tutor when:

. You do not understand any part of the study units

. You have difficulty understanding Self-Assessmémxercises or Tutor-Marked
Assignment;

. When you have problems with the tutor's commentyour assignments or their

grading. To gain maximally from the tutorials, yought to prepare a list of
guestions before attending them and you mustasmde to participate actively
in discussions during tutorials.

Summary

This course deals with the history, socio-culturalieu and major theories of the 20
Century English Literature. It also analyses seléctexts that best exemplify these
factors. It will enable you to understand for exéamphe events that shape the English
literature of this period. It provides insight inttte main three genres of literature namely
prose, poetry and drama. It explains the preocaummtof prominent English writers,
whose works depict among other things, the cultwriing styles and history of the 20
Century English society.

Goodluck!



Module 1- Introduction to Modernism

Unit 1: Britain, the Age of Change and the Old/Neterature

Unit 2: Modernist Thematic Concerns, Styles andhhegues.

Unit 3: Modernism, Post Modernism, and the Twehtienglish Literature
Unit 4: Post-Modernist Themes and Techniques

UNIT 1: Britain, the Age of Change and the Old/NewLiterature

Content

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Nineteenth Century English Literature

3.2  The First World War and Post War Disillusionten
3.3 Traditional English Literature
3.4 The Theory of Evolution
3.5 Psychoanalysis and Twentieth Century Englistrature
3.6  Traditional English Literature and its Features
3.7. English Literature in the Twentieth Century
3.8 The Post Victorian Literature
3.9 Modernism and its Literary Propositions
3.10 The Modernist Literature
3.11 The Characteristic Differences between theovien (Old) and the
Twentieth Century (New) Literature
3.12 Fusion of Romance and Gross Realism
3.13 Moral Representation/ Idealism/The Narrator
4.0 Conclusion

5.0 Summary
6.0 Tutor-marked Assignment
7.0 References/ Further Reading

1.0INTRODUCTION

Twentieth century English literature covers litgravorks, prose, drama and poetry
produced in the 1900s. Generally speaking, the tiatbncentury marked a significant
shift in the history of Great Britain and also metimaginative writing of the period.
Looking back to the literature of the previous cepnt(also referred to as Victorian
literature: late 1930s to 1901), it is obvious thath in style and content, twentieth
century English literature is different. The diface is not unconnected to certain events
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which shattered human experiences and questionedong beliefs and practices,
including how literature should be written.

The First and Second World Wars, the developmedtus® of sophisticated chemical
weapons, the emergence of new theories such ase€tarwin’s Theory of Evolution
and Sigmund Freud’s Theory of Psychoanalysis wareng the major reasons for this
change. People’s world view, attitudes, and digmosio life changed as they could not
rationally explain the kind of chaos and destruttilbeir normal and peaceful world had
witnessed as a result of the wars. Charles Darventdutionary theory interrogates and
negates the biblical account of creation while SigthFreud’s psychoanalysis opens up
discussions on the inner workings of the human mind

Moreover, the war and the consequent displacememersons from their previous
physical and psychic groundings seemed to devalmeahs and the world was seen as
becoming a more absurd place as years went byeThas a break in tradition and
reactions against established institutions. Withl K&arx’'s analysis of class structure and
the oppressive nature of the capitalist system, @Gherch and Christianity became
associated with capitalism and the modern minceletl that there was no absolute truth
and that truth was relative.

Generally, it was an era of change and the writiofythe period also reflected this
change. The experience and feelings of alienatass and despair were evident in the
works of writers of this period, some of whom wéabkelled “modernists”. Writers like
Virginia Woolf, James Joyce, D.H. Lawrence, Grah@neene, Samuel Beckett, John
Osborne, Robert Brooke, W.H. Auden, W.B. Yeats dnd. Eliot, are among many
writers identified with modernism.

Therefore, this course shall concentrate on theksvof some of these writers and show
their depiction of the twentieth century period.wéwer, in order to lay a foundation for
the study of twentieth century literature, in thisit, we shall briefly discuss nineteenth
century literature and explain reasons for the gham twentieth century English

literature.

In Unit 1, we will also discuss the change thatdn went through as a result of the First
World War and you will be given a brief synopsistbé traditional English Literature.
You will also be exposed to the Twentieth Centunglish Literature in general, and the
different ways in which modernist writers soughtdo away with the Victorian or
traditional literary styles and themes in ordeshow what they considered the realities
of the 2@" Century English society

2.0 OBJECTIVES
At the end of this unit, you should be able to:

e discuss the salient features of nineteenth ceriingfish literature; and



e explain factors that led to change in twentiethtesnEnglish literature

o relate the realities of the 2@entury English society to the concerns of modgrni
writers;

e discuss the characteristic differences betweero¥at and modernist literature

3.0 MAIN CONTENT
3.1 Nineteenth Century English Literature (Victorian English Literature)

Nineteenth century English literature is generaliglieved to cover the literary
production of the late 1830s to 1901. It is alsown as the Victorian English literature,
named after Queen Victoria. The early Victorianigeemwitnessed a lot of scientific and
technical innovations especially the industrialaletion and colonisation of Africa and
the Middle East. The fact that many nations or toeeswere under the British rule at the
time, established Britain as an “empire” and a diqbwer. This status gave Britain the
opportunity to expand its territorial powers andregase its economic base. It was the
period of Industrial Revolution as industries wesstablished and export business
boomed in Britain. These affected the socio- ecan@nd political life of the empire as
there were massive movements of people from vildgecities where they believed they
could have access to better life. As time wentloere were more people than jobs giving
rise to unemployment, poverty, and child labour.ot€sts and riots became
commonplace. Charles Dicker@diver Twistwas set in this historical background.

The novel was the dominant genre of the Victori@niqu. Among the writers of the
period were Robert Browning, Emily Bronte and histes Charlotte Bronte, Alfred Lord
Tennyson and Charles Dickens. Their works featprethgonists who reflected the roles
of the individual in the society as they strive fove, social position or success. There
was the description of characters’ surroundingegspes, actions, depiction of real life
issues, plots were linear and coherent; the stafidke heroes and heroines were well
finished and ended; and there were unified or p&tlerned representations of life.

3.2 The First World War and Post-War Disillusionmert.

Before the First World War, also called the Greaar\wthough there were bottled-up
conflicts and apprehensions, economies were doiely amd there was really no great
cause for serious distress. In Britain, individualeo amassed wealth following the
industrial revolution lived in affluence, and gealér, people lived in relative tranquillity

and orderliness. The First World War which staited914 brought about a chaotic and
tumultuous time and ended an era of relative paadeprogress in Britain. Until the time

of the war, the South African War of 1899 — 190X wlze only experience of major war
Britain had. Although many British died fighting that war (Boer War), the experiences
of that war was different from those of the FirsoNd War. This was basically because
the war was fought in another continent and a waffe hemisphere. So it was a distant



experience and the death toll was tiny compardtidaleath recorded in the First World
War. Even while the Boer War was going on in Schitiica, the people’s lives in Britain
were not disrupted. But during the First World WRiritish cities were directly attacked.
Also, many people enrolled into the military toHtgleaving their wives and children
behind.

Though it was believed that the world war would endckly, it did not and great
financial and material resources were lost. Theevaled in 1918, although the Treaty of
Versailles was signed in 1919 to officially marle thnd of the war. There were records of
millions of deaths; young war veterans sufferedmfrpsychological disorders and
traumas like shell- shock and were unable to fonctiormally after the war; and many
women and children lost their husbands and fatwaisfought in the war. The relief and
happiness of many that the war was over was talndgtiese experiences. With the death
of many young men and conscription to the militassgpmen became more active and
were employed by factories that needed workersik&nhe situation before the war, this
economic power and visibility strengthened womerésolve to speak against their
subjugation and fight against women oppression.

From the foregoing, it could be deduced that thietFlorld War had a strong impact on
the socio-political, economic, psychological aslIvesl emotional state of Britain and its
people. The aftermath of the war was incomprehénsibd the Post war era was a period
of decline in every aspect. Individual companiesnbs, places of relaxation, and well-
built monuments were destroyed. Women became lwaatkers in many families. As a
result, people lost their faith in all the valuesgditions and expectations that they
cherished before the war. Authorities were questioand human relations shifted as so
many felt alienated, lost, and helpless. ‘The suaivof the fittest’” was a maxim and the
philosophy of existentialism which is characteridag absurdity, alienation, atheism,
helplessness, despair and nothingness becamatg. félaé nothingness and emptiness in
life was felt by those who witnessed the destructiwought by the hands of men and the
presence of a Supreme Being who directed the aftdimen but who could not control
the world and prevent millions from dying or sesbtuinjured was questioned. Many
people became mentally and physically ill, povdsgcame the order of the day, and
gloom was the companion of men. These after effetthe war became the defining
factors of modernism as people rejected traditioveats of doing things and began to do
things in ways that reflected their experiencesraaa notions about life.

3.3 The Theory of Evolution
Until the late nineteenth century, people, inclgdatientists agreed that all species were
created at the same time. This implied that theas & creator — Supreme Being. To
explain the fact that some species had gone irtination, most scientists believed that
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the biblical story in which God wiped out creaturath flood must have been the reason.
Charles Darwin rebuffed these claims in ninetearghtury. InThe Origin of Species
Darwin explains that human evolved from an earkied of animal. He explains that
different species had experienced significant ckanghich eventually led to what he
calledtransmutation That is evolvement of new forms. By implicatid@arwin held that
there was no Supreme Being, no creator, no God fbiion became popular among
literary writers after the First World War as expkd above.

3.4 Psychoanalysis and Twentieth Century English terature

In 1910, Sigmund Freud promoted a “strange” andatonal theory he had propounded
a few years before. It is known as PsychoanalyBs/choanalysis emphasises the
relationship between what goes on in the sub-conscaspect of a human mind and the
actions and behaviour of that person. To Freudarefeelings of people are repressed in
their sub-consciousness and manifest sometimessstance or in dreams. Though
Freud applied this theory in the clinic, it affattihe literature of the post war period
when writers focused on the sub-conscious of aadtar and explored the deep feelings
and experiences stored in the sub-conscious. Tdaeras given access to this through
the stream of consciousness technique and is noablelieve that the things that matter
are not seen or touched but are buried in the mast mind of the person. As you will
discover in subsequent units, Twentieth CenturyliBnditerature writers found this
technique useful in their depiction of the chaod disillusionment of their time. Though
Freud’s concept was based on clinical case stugsgshoanalysis has since been applied
to disciplines such as Literature, Psychology, ddaphy, Cultural Studies and Feminist
Studies among others.

3.5 Traditional English Literature and its Features

Traditional English Literature: What is known as the English Literature began from
the Anglo-Saxon period but became well developed @tognised in the eighteenth
century, also known as the renaissance periodr Rrithe renaissance period, literature
from Europe drew heavily in form and style from tR®man and Greek literary
traditions. Events depicted in the literature a thme were derived from mythology,
history, religion, and legend. With these sourdd#srary expressions often conveyed
communal senses and ideologies. The Roman and Gtereky traditions had two main
genres - drama and poetry.

The renaissance period witnessed the rebirth efalitre in Britain. A new form of
expression emerged - the novel. As the genres atharand poetry moved from one
country (in Europe) to the other, it adopted neshitéques and adapted existing ones.
Gradually, Britain developed her own literary ttamh (known as English Literature)
which is distinguishable from, for instance, FremehRussian literature. Apart from the
fact that it is written in English, it portrays tls®cio-cultural, economic, and political
experiences of Britain and her people.

11



Featuresof English Literature: Traditional English literature broadly refers toitimgs

of the English people that were over the years comand acceptable as the “norm”.
The thematic concerns, plot, settings viewpoint] aharacterisation styles followed a
predictable pattern. For example, it is believeat thraditional English literature,
especially the novel, drew inspiration from actlifé experiences of people in the
author’s immediate environment which in turn proeliclinear and coherent plot.
Traditional literary works represent morality. Fexample, Defoe’sRobinson Crusoe
narrates the life experiences of an individual. EBwent in the novel was drawn from
neither myth nor legend; it has to do with actifel éxperiences of the British society of
the time it was written. The novel shows morality hepresenting the consequences of
inordinate ambition through the life of Crusoe.

3.6  English Literature in the Twentieth Century

Between the renaissance of English literature badltventieth Century Literature, there
was the Victorian literature which has been disedsa the previous unit. The Victorian
writers retained the traditions of the renaissahtsrature, only that the industrial
revolution and the resultant economic and scienaflvancement widened the scope of
people’s life experiences and living became a lmtarcomplex. There were still linear
and coherent plots. Individual experiences wetklsing represented. Morals were still
serious considerations among the writers, and septations of life, heroes and heroines
were done in unified pattern. In the Victoriani@ire, what basically changed from the
earliest tradition was the kind of real life exgerces being represented. The complexities
of modern life outdid the kind of experiences Crudtas inRobinson CrusoeFor
example, the home Crusoe grows up and the kinkpéreence he has at the Island of
despair are different from the kind of home andegigmce someone in an industrial
British setting would have. Victorian writers repeated this kind of new experiences,
but do not bother about the inner feelings of tharacter.

In Twentieth Century Literature, there were movad areakaway from the traditions
that the Victorian had retained. There was alsoemkaway from the kind of real life
experiences being represented. More complex expasewere occurring making writers
rethink deep the present and future of humanitye Tiwentieth Century English
Literature began in the post-Victorian period arat tp its peak with the Modernist
movement.

3.7 The Post-Victorian Literature

The Victorian literature ended sometime around 180#l the modernist movement
began after the First World War which ended in 1848 officially in 1919. This means
that there was a literary period between the Viatoand the modernist movement. This
literary period is the post-Victorian literature dart marked the beginning of the
Twentieth Century Literature. Between 1901 and 1%dward VII and George V
reigned in Britain. The literary works producedliese periods are most times referred to
as the Edwardian literature. In the Post-Victorderature (the Edwardian literature),
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writers were already forming new ideas that weftedint from the literary traditions of
the Victorian period.

Technological development had advanced more thaditin the years before and
experiences became more complex and the Britise iveginning to observe the adverse
effects of industrialisation. The Post-Victorian iters depicted how the beautiful
landscape of Britain was being disfigured by thaaldshment of industries and how
industrialisation diminished the lives of the pepmho struggled to survive in mining
towns, for example. This is because with the enmarg®f industries, machines took over
some of the jobs that were usually done by humamgbeand the lush Greenland gave
way to industrial buildings. Instead of linear araherent plot of the Victorian literature,
the Post-Victorian literature employs disjointedhdsisjointedness is not only a style to
the writers. It is a way of showing that the lifegple live in this world is not an ordered
sequence. In poetry, the writers used unrhymecdevédsrals were no longer considered.
Unlike the morality inRobinson Crusqgethere is no moral in E.M. Forstertéowards
Ends(1910). The representation of the real experientéte in unified pattern stopped.

Women became more prominent in the Post-Victorigarature than in the Victorian
literature. The industrial revolution of the Vician period had brought empowerment to
a lot of women; instead of just remaining at horaédnausewives and farmhands, women
got jobs in garment industries, food processingustides and so on. As a way of
representing reality, Post-Victorian English Litewa depicted women in terms of the
opportunities they had for self-development in madevorld. For example, Helen
Schlegel irHowards Enddecomes a single mother with no intention of magyiShe is
able to take care of herself without a husbandsHart, writers in the Post-Victorian
period represented the individual and actual egpegs that were in Britain, and which
resulted from the high level of economic developmand the new ways and social
struggles of the people living in Britain. Themesre developed around issues such as
the importance of landscape and the earth, the anésdd, industrial world and the role
of women in a changing world.

One of the aspects of the Victorian literature thiat retained was the representation of
heroes and heroines. Writers still saw reasonspfiaad individual achievements in
different endeavours. Also, Post-Victorian writéaged to consider the inner feelings of
characters, they focused less on the mind of tlvidual;, they concentrate on
describing the immediate environments of the charac Post-Victorian writers still
used the omniscient narrator who knows everythibgua the character and his
environment. These preoccupations of the Post-¥astoliterature only continued to
assume other shapes to reflect the actual life reeqpees of the people after the First
World War.
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3.8 Modernism and its Literary Propositions
Modern generally means contemporary so that whiatesoto mind when modernism is
mentioned is ‘new ideas’ or a time in history whaw ideas are in vogue. In literature,
Modernism is not a chronological designation; ratlite consists of literary work
possessing certain loosely defined characteridticsa movement and it was the horrors
of the First World War and its accompanying atiesitand senselessness that became
catalyst for the Modernist movement. In relation ttos course, modernism is an
important literary movement of the twenty-first tay English literature and cannot be
ignored or glossed over. Though scholars have nageyed on the specific date of the
commencement of modernism, it is gained momentuthenearly 1900s and continued
to the 1930s.

In the wake of the happenings that took place dfterworld war ended, writers sought
for new ways to represent these new realities. ibdd according to them had gone
through a most confounding experience that hadnfeaded and disrupted the normal
and peaceful flow of life and human relations sbatwvas written would change and the
style of writing too must change. According to Ghopher Reed, these writers sought for
writings “appropriate to the sensibilities of thedern outlook” (129). Prominent among
these writers are James Joyce, W.B Yeats, Ford M&dod, Gertrude Stein, Virginia
Woolf, D.H Lawrence, T.S Eliot, Aldoux Huxley, Ste\Smith and a host of others.

By definition, literary modernism is the radicalfsin aesthetics and cultural sensibilities
evident in the art and literature produced after Fiirst World War. It is basically about
modern thoughts, modern characters, modern stylegractices that arose after the
change that affected the nature of human life atationships. Although modernists built
upon the progress of the post-Victorian literatum®dernism in literature came up as a
reaction against Victorian literary tradition. Medesm thus marks a distinctive break
from Victorian bourgeois morality as it rejects tli®th Century optimism while
presenting a profound pessimistic picture of auwaltin disarray. It seeks for new
aesthetics as against the traditional and old vediysriting because modernist writers
saw traditional ways of writing as outmoded andigguate.

Modernist writers argue that modern life is not syetrical but is characterized by
disjointedness, restlessness, absurdity, alienagjlmom, sadness, and the disruption of
the traditionally accepted way of living. To the deonist writers, institutions in which
they hitherto believed are no longer reliable meangive meaning to life; they believe
that people should turn to themselves to discolieranswers to life issues. In order
words, the world is better viewed from individuatg@rspectives. This antipathy towards
traditional institutions became the basis of therdiry propositions of the modernist
writers and this belief found its way into theiritivrgs and reflects in the contents and
forms of their writings. The whole essence of wdtito the modernists, is to present life
in its decadence and ugliness, and show that méisiisisioned, confused and marooned
in a world that is devoid of order and peace.
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The modernist literary propositions are vehemeoglgosed to the coherent, finished and
unified representations of life in Victorian wrigs, especially the novel. They saw

weaknesses in traditional English literature arghréed the realistic literary productions

of Victorian writers as mere fact records. Thehydbr modernists, could not be obtained
from the details of external or environmental dggmms but from the progression of the

minds of the characters. Modernist writers wereamaterested in the individual rather

than the society. For them, there was no needyfndé books’ as the mind was sufficient

to bridge the gap between the outer and innertiesaland as a result, they argued for a
change in form and content of literature.

In her essay “Mr Bennett and Mrs Brown”, Woolf geghat outward reflections are not
enough to arrive at the truth as they are mere faod that those things hidden and stored
in the inner recesses of human mind are most liteelgonvey truth than those outward
reflections. Unlike in Victorian literature wherdetre are heroes and heroines, the
modernists do not have heroes or heroines in therks because such portraiture falls
short of depicting the complexities of human lifelaexperience. Interior monologue and
stream of consciousness are the predominant devicesdernist writing. As a matter of
fact, modernists proposed to change the aspedtsed¥ictorian literature that the Post-
Victorian literature could not change. They weneadh to represent more complex
realities that reflected the calamities of the tfik®rld War.

3.9 The Modernist Literature
The Modernist literature had its origin in the yeanmediately preceding the First World
War (Louise B. Williams 2002). That was the time emhthe changes in the Post-
Victorian literature that have been discussed abaeelly took place. The
disillusionments of the First World War expande@ #cope of the change that was
already going on in the Post-Victorian literatufEhe modernist writers began to
represent graver troubles than the experiencesaople in the Victorian and the Post-
Victorian literatures. The writers were spurredthg troubles that the First World War
brought upon man. The beautiful landscapes thatvieing disrupted by industrial
activities in the Post-Victorian periods were thytadlestroyed during the war. In the
modernist literature, there was no need to reptesedescribe landscape since it does
not show the truth about human lives and feeliigpe representation of women changed
and included the harsh experiences the war brooghtthem. They had become
unfortunate widows, bread-winners, company workang, individualised. There was no
need to applaud great deeds of people, so heroesexnines were not represented, and
writers concentrated on the inner feelings of ctimra rather than their immediate
environments.
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3.10 Characteristic Differences between the Victoan and the Twentieth Century
Literature

Because of the differences in the realities that\tictorian and the Twentieth Century

literatures represented and the differences in th@y represented their messages, there

were differences in the literary works producede basic differences are as follows:

3.10.1 Fusion of Romance and Gross Realism:

Fusion of Romance:Romance is the form of literary representation Whieals with
unrealistic ideas by focusing on nature and beihgwas the form of literary
representation till the economic progression and lie experiences of the Nineteenth
Century Victorian literature did not discard tharh. It married the romance form with
the kind of realistic life experiences people hadthe period. This accounts for the
description of environments in Victorian literatufEhe new experiences of the people
which reflected in the Victorian literature inclutgarious economic reform movements
like emancipation, child labour, women'’s right, aslution.

Gross Realism:In Twentieth Century Literature, specifically, inet modern literature,
there was total breaking away from romantic idemsgNature and being were no longer
given attention. The writers believed that thehtrabout nature and the essence of being
can only be found in each individual. Their litgravorks focused more on representing
only practical realistic experiences of people &metl to provide insights into what the
future of humanity will be with technological advament.

3.10.2 Moral Representation/ldealism/The Narrator

Moral Representation: There was strong moral representation in the Miator
Literature. Writers asserted moral purposes. Thasalme necessary because people
moved from the countryside to places where indestwere located and they were
beginning to adopt new life styles. Victorian la&ure attempted to correct the attitudes
of people in order to preserve relationships, smdeand so on. The literary works of
Tennyson, Browning, Carlyle, and Ruskin show greatal messages.

The Post-Victorian literature, that is the early éhtieth Century Literature, showed
moral, but in the modernist literature, attentiomaswnot given to morals at all. The
modernists had witnessed the First World War. Téewy the decline of civilization and
the doom that civilization brought upon human. éast of morals, modernist writers
represented how machinery and increased capitélairalienated individuals and led to
loneliness. The writers also preferred to show tiiatneeds to be lived according to
practical desires. For example, the happiness ah{@adsLady Chatterley’s Lovelies in
living with a man who could satisfy her sexuallgdashe gets this vitality in Mellors.
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In Victorian literature, there was doubt about thaestence of a Supreme Being who
controls the affairs of human. Scientific advanceimead caused this doubt among
people. The ideal of evolution was upheld by aolopeople. Then, it seemed like man
was recreating the world and was giving meaninglif® through his ideas and
institutions. But Victorian writers still exaltedeal life. They struggled to maintain that
despite the new form of life to which the peoplerevexposed, and irrespective of the
guestioning of a Supreme Being, ideals like ‘trutpistice’, ‘love’, and ‘brotherhood’
were still valuable. These notions were represeintéue literary works produced.

Idealism: Modernist writers were no longer contemplating éxéstence of a Supreme
Being. They believed that there was no Supremed@anywhere. Their question seemed
to be: if there was a Supreme Being, why could dtepnotect human from the calamities
of the First World War? They represented the ided nen are only capable of creating
machinery and institutions that can destroy them. tiiem, every action of people
towards greatness will lead to their sudden destnucModernists considered people’s
feelings, thoughts, and perceptions. They saw tve@ments as deceitful, and saw the
inner beings as where true feelings and thoughisbeafound. Therefore, in modernist
literature of the Twentieth Century, ideals likeutty’, ‘justice’, ‘love’ and ‘brotherhood’
were not valued as they were in the Victorian ditere.

The Narrator: In the Victorian literature, the omniscient narratoevident. The narrator
always knows everything. In the modernist writinfgTeventieth Century literature, the
omniscient narrator is not evident. This is becatseéhe modernists, no one knows an
individual better than the individual. The modetmigepresented the truth about a
character as being in the character and can beipedcthrough his or her psychological
dispositions.

Self-Assessment Exercise
Discuss the changes that took place in TwentidthjZentury Britain.

List three features each of Victorian and modeilitestatures
Post-Victorian literature was a precursor to thelaraist movement. Discuss.

4.0 CONCLUSION

Literature reflects life and every literary or diga work has an element of verisimilitude

as it feeds on history or real life issues. Tweht@entury English literature evolved as a
response to the realities of the First World Wae Wéve opened this module and unit by
looking at some of the socio-political, historiceets and intellectual developments of the
Twentieth Century and how they connect to the Bhgliiterature. As members of the

society, writers are also affected by these evantstheir works reflect the changes that
the world around them has experienced or is expang.
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The emergence of modernist writers marked a smamti change in English Literature
because modernists attempted to free the writethéndnagination. For modernists, the
traditional methods of representation are inadexjt@arelate the true life experiences of
the modern man. Modernist writing, however, hagatst in the years that preceded the
First World War. That is the Post-Victorian period

5.0 SUMMARY

In this unit, we have attempted to lay a foundafimnthis course so that you would be
familiar with the effect of the First World War dritain, its people, and its literature. In
the next unit, you will get acquainted with the mhas English literature had to go
through and how modernist writers represented tmptexities that characterised life
after the First World War in literature.

You have also learnt about some features of Viatorliterature. You have also
encountered how modernist writers thought thatupleeaval and sadness that the First
World War brought would not be well reflected iraditional or Victorian mode of
writing. Modernists felt that literary representais should reflect life as it was:
disjointed, fragmented, gloomy, unending, withoatianality, love, or happiness. You
have equally learnt that the modernist ideas bégahe early Twentieth Century, prior
to the First War, but became more prominent inyée's after the war.

6.0 TUTOR-MARKED ASSIGNMENT

1. Account for the effect of the First World War thre 20" Century English Literature.
2. Discuss two of the major events of the Twent{egmtury.

3. How would you describe modernist literary prapos and style?
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UNIT 3: Thematic Concerns, Styles and Techniques ofwentieth Century English

Literature
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3.0 Main Content
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3.1.2. Solitariness and Aloness
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3.2.10. Epiphany

4.0 Conclusion

5.0 Summary

6.0  Tutor-marked Assignment

7.0 References/ Further Reading

1.0 INTRODUCTION

Modernist writers as you have seen from the intetida to this module believed that
literature must change so as to reflect the nem@ésin the society. In the last unit you
learnt about the Victorian era, its style of wminand the differences between the
modernist and the Victorian literatures. This uhéals with the thematic concerns of
modernist writers. This unit will reinforce whatybave learnt in the previous units.

In order to effect a change from tradition and oomf to modern realities, modernist
writers employed new techniques in their works. &mse there was a disregard of any
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authority irrespective of what it was and the Helet there was no final answer, they
made their stories open-ended. In addition, becatisiee distrust of former orders and

history, there was heavy reliance on personal éxpegs which then makes their novels
autobiographical. Plots of modernist novels argrfrantary and episodic, having parallel
structures, employing stream of consciousnesscasfon the minds of characters and a
focus on the development of characters rather phats

2.0 OBJECTIVES
At the end of this unit you should be able to:
e List and discuss modernist themes;
e Explain the concerns of modernist writers and hd¥eint or similar they are to
the traditional ways of writing;
¢ identify techniques that are peculiar to modemisting
e discuss techniques of modernist writing

3.0MAIN CONTENT

3.1 Modernist Thematic Concerns
The modernist’'s major concern was that there waseal for a new art for a new world
which had new challenges and realities. Modernisfars to a group of characteristics
which are new and distinct in form, concept andesty literature. It is a strong reaction
against established religious, social and politidgeivs. Modernists had a deep distrust
and disappointment in the institutions they wem@ulght up with and held dear which had
led their peaceful world into war and a state o$tdection. As a result, their works
reflected a persistent sense of despair, losslludisnment and trauma. They laid
emphasis on fragmentation, discontinuous narrgtaed randomness which to them was
how the world was.

For modernists, characters are the soul of fictidrey tried to locate meaning from the
view point of the individual and discarded the osarent narrator who is all-knowing
because they argued that nobody really could bectis¢odian of truth and therefore
adopted the stream of consciousness techniquept@sent inner and psychological
realities of man. To modernist writers, there is admsolute truth and everything is
subjective and relative. To show the meaninglessaes disjointed nature of life, they
paid less attention to plot or the structural orgaton that would show cause and effect,
beginning, middle or end of a text. The cause dfetepresentation of the traditional
writing was discarded for a discontinuous, fragredriand complex narration because it
was seen as that which “...ceases to be a meanswhgnication between writers and
readers, and become instead, an obstacle and adimgnt” (“Mr. Bennett and Mrs
Brown”, 10). The modernist idea especially that\dolf was that the literary convention
of the previous age was atrtificial and that litaratshould demonstrate that the society
had changed.
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Modernist works are imbued with interrelated therfeg show lack of communication,
fragmentation, solitariness/aloneness, trauma &owhy existentialism, quest, unrealised
love and unfulfilled life, class differences, andieheroism, and so on.

3.1.1 Lack of communication The characters in modernist writings, especitilé/novel
are emotionally and psychologically distraught. yage characters who are anti- social
and introverted loners who sometimes dwell in theogn of their minds as mere
observers and thinkers, unable to associate withoammunicate their feelings to the
other.

3.1.2 Solitariness and alonenesd his lack of communication gives rise to chareste

that are alienated, isolated and detached fronexternal world. They are so alone that
they seem oblivious of external realities. Theyagscto and live in the world they have
created for themselves in their minds and are avadyaid of and angered by external
disturbance or interruptions.

3.1.3 Trauma and gloom The terrible experiences that some people hadthen
battlefield or what they saw in hospitals, the logsheir loved ones, and so on, brought
the minds of many to a sad state. There are glopartraitures of life in modernist
writing through an inward reflection of the innemsciousnesses of characters.

3.1.4 Existentialism Modernist writing shows how life itself has bea@or seems to be
meaningless as the ontology of man was seen todskewh with futility. So many lost
hope in the struggles for life and were afraid iieedoirth to children. This hopelessness
makes the characters not to believe in institutioragle by man, including religion and
the military. Sometimes, these institutions arerisatl like George Bernard Shaw
mocked the military ilArms and the Man

3.1.5 Search for New Ground\With the loss of hope, and with the notion thatweeld

is without God, true guidance and rule, and clestirgttion between good and bad, there
is always the quest for a new basis of meanindénworld. Characters are often seen
trying to seek for happiness. Sometimes, the ckensdeave their own countries in
search of a place where they can make their livesningful.

3.1.6 Rebellion and Individuality: The search for meaning and attempt to give meaning
to an individual’s life in a practical world alwayead to rebellion and assertion of
individual's notions. Through this theme, attentisrusually drawn to how old traditions
are questioned and reversed without moral decorum.

3.1.7 Anti heroism Unlike in 19" century literature where heroes and heroines are
depicted, in modernist writing, characters are shaw be people with flaws and
weaknesses and are unable to attain any lofty teiffideed, in the fail in their struggles
to be “good” and oppose traditional values of theacieties. Their acts might look
incomprehensible but their strength, joy and padein their flaws and frailties.
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3.2 Modernist Styles and Techniques

3.2.1 Anti- tradition

“With the modern soul in fragments, with human eader in question, with the mind a

mystery, and with authority now uncertain, fictioad to change, and ‘the modern novel’
refers to fiction that does so gladly, radicallyydaeven with the hope of making a
difference” (Matz:7). Modernist writings are markbg a strong conscious break from
tradition. Modernism implies a historical discontity, a sense of alienation, loss, and
despair and modernists try to show this in theirksolt rejects not only history but also

traditional values and assumptions, and rejectalBgthe rhetoric by which they are

sanctioned and communicated (ibid). It elevatesitidevidual and the inward over the

social and the outward, and it prefers the uncomscto the self-conscious. In rejecting
traditions and conventions like linear plot and @uom®nt narration, modernists

introduced new and distinctive features in the scisj forms, concepts, and styles of
literature.

3.2 Subjective Realism
One of the significant ways in which modernistsligmge the traditional representations
in the ‘traditional’ novel form is by undermininge external reality and foregrounding
the inner, subjective reality of the mind, and digdashioning an appropriate medium to
render that reality, namely, the stream-of-conssmess technique. There is no absolute
truth because truth has become subjective, malbjertivity almost impossible.

3.3 Stream-of-Consciousness Technique

“Let us record the atoms as they fall upon the mimthe order in which they fall, let us
trace the pattern, however disconnected and ineohar appearance which each sight or
incident scores upon the consciousness” (WoolfigtéicNellie 1988). This point of
view resembles human thought and involves recortiaghought processes as they arise
in the mind of the various individuals. This teajuné enables the reader to be close to the
character’s thoughts and motives than what obitairise traditional novel, for the latter
describes a character from the outside only supallfi, while the stream of
consciousness shows each character as a livinghamdng individual who is actively
and noticeably developing as the novel progresses.

3.4 Convoluted and Fragmented Plots
“... they made its sentences as slippery as the mentsrof the human mind; they let
plot go random, told their stories from changingngoof view, and began or ended them
abruptly” (Matz: 9). The idea of oneness and togetlss in form, law, order or sequence
is challenged in the face of modernism. Eventmatenecessarily narrated in an order or
sequence. There are narrative disjunctions or sudslafts from one character’'s
consciousness to another.
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3.5 Focus on Characterisation

Modernist literature is more interested in the wmlial and the consciousness of the
character than the physical surrounding or soctdythat instead of describing a scene, a
place or the weather, modernist writing concensrate individual characters, showing
them as being more important than things that cbaldeen or touched. They show how
the individual is able to adapt to changes in tlmgldvaround them. In her essay, “Mr.
Bennett and Mrs. Brown,” Woolf posits that the fdation of good fiction is
characterisation and nothing else, and that theacker’s inner life should be presented
as it is instead of burdening the narrative wittade of the environment.

3.6 Autobiographical Narratives
Modernists believe that it is important to writetion that is true to daily life, primary
feelings, desires and experiences, and also becaukrowledge or information can be
accepted at face value, modernists borrow largebmf their own lives and the
experiences that they have undergone. Therefoeeg tils usually a connection between
the personal experiences of the writer and chaisacteheir works.

3.7 Open-Ended Conclusions
“Real life never gives full last explanations; #®ries always continue.... In recognition
of this continuance, of the necessity of loose gmigdern novels stay open-ended”
(Matz40). Nothing is settled, nothing is final. 8&s are left without conclusions but with
possibilities, so that the reader continues to draamy inferences from them. Modernist
writing shows this as being representative of ‘itgahs opposed to "closed" endings, in
which matters are resolved and conclusions arerdraw

3.8 Complex Language:
The language of the modernist literary works isallpucomplex. It is no longer a
transparent form through realities can be mirrodeectly. Rather, language often
contains nuanced constructions of realities thatlccdiave multiple meanings. The
language usually includesfusion of objects, people, places and events wighificant
meanings (symbolism). The languamay also include the use of appendage sentences,
short, crisp and rhythmic language. The modernigtevg also made use of vulgar
expressions.

3.9 Time as a Symbolic Sequence:
Time in most modern writings becomes a psycholdgieguence. It accommodates a
symbolic reality rather than a historical realiBor example, events of many years may
be narrated as occurring within few years or evemtits. The use of fragmentation and
juxtaposition make this possible.

3.10 Epiphany

This term refers to moment of realisation. In modsrworks, it is often used to show a
point at which a character comes to terms with tbalities about him/herself. An
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example of this will include a character who idlat verge of choosing a career or has
already chosen one but suddenly realises that (s)h®t fit for the career but for
something else due to her personality. It can Bés@n awakening in a character which
makes him/her realise where his/her happinesslheshort, epiphany lets a character to
know the truth about him/herself.

Self-Assessment Exercise
In not more than three paragraphs, explore thdudéi of modernist writers to
characterisation and linear plots.

Explain the concept of ‘anti-heroism and existdrst|a’ in modernist literature

4.0CONCLUSION

The techniques the modernists adopted are chatignéteaders are “shocked” out of
complacency and are helped to understand that Warid has truly changed and this
change requires drastic reactions.

Modernists challenged and opposed the traditionatomventional form of writing as
shown in their works. Though the themes in the gulewy paragraphs are not exhaustive
of their concerns but they are some of the majeson

5.0 SUMMARY

The different techniques adopted and advancedéynibdernists have been explained in
this unit. You have been exposed to what to expdwtn you read a modernist text.
These techniques might be a little challengingirst because they are different from
what you are used to, but the fact is that whenngmiember what these writers wanted
to accomplish by their style of writing, you wikdrn to appreciate and critic whatever
their new creativity offers.

In this unit, you have been exposed to some ottliames of modernist writing such as;
lack of communication, aloneness, solitarinessstertialism, search for new ground,
rebellion and individuality, trauma and gloom. Tin&t shows that the cardinal concern
of the modernists was to make literature new bywéhg the realities of their societies
after the First World War

6.0 TUTOR-MARKED ASSIGNMENT
Explain four techniques of modernist literature.
List five modernist themes and discuss three ahthe
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1.0 INTRODUCTION

Postmodernism is a reaction to the basic valuesagadmptions of modernism. It deals
with this and the realities of the two world waPnstmodernist approach to the realities
of the world war is less serious and tragic thanrttodernist’s. This unit reminds you of

the basic assumptions of modernism while discussiregsimilarities and differences

between the two literary movements.

2.0 OBJECTIVES

At the end of this Unit you should be able to:
J highlight at least four features of literary postiernism,
. differentiate between modernism and postmoderrgsmd;

3.0 MAIN CONTENT

3.1  Modernism
Modernism is a revolutionary movement that affedtesl creative world from the 1890s
to 1900s, a period during which artists and wrisasght to liberate themselves and their
works from the conventions and tradition of thecstVictorian period. Modernism
became popular after the World War |, a very traticnevent that physically devastated,
psychologically disillusioned and affected the emog of the West in an entirely
unprecedented way. As against the tradition ofMiotorian era, modernism employed a
different aesthetic tradition. For example modédriiction lacks a coherent, linear or
organic plot, and is oftentimes “plotless”. Wheredherent plot may be identified, it is
usually cyclical, broken-down, and open-ended teega picture of life that is never
conclusive or ended, but one in which there areipogies and the individual is always
on a quest for meaning. Characters in modernigsbficare not presented as products of
social or environmental events as we have themidtokan literature. Rather, they are
shown to be anti-social, ahistorical and introvgr@ners, who sometimes dwell in the
gloom of their minds as mere observers and thinkeespetually sad and unable to
associate with one another.
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In modernist literature, there are no heroes whalssymbolically implies the fall of the
community. There are usually only anti-heroes whibges negate every fabric of the
ideals and beliefs that their societies extol. Tdteracters are alienated, isolated,
detached from the external world. The omnisciemtitherson narrator is rarely favoured,
and where it is used at all, it is radically redssometimes confusing the reader, for
exampleThe Portrait of an Artist as a Young Mavhere the stream-of-consciousness
technique almost overshadows the author’s attempsiag the omniscient third person
narrator. The scepticism to what is the Truth @ kheaning of life in modern existence
led writers to be less assertive in that questdtative meaning; hence, there is no need
for a know-it-all narrative voice. The modern nopeéferred a multiple perspective that
privileged the stream-of-consciousness technigdelaainternal monologue, as a way of
understanding the psychic reality of humans.

3.2 Postmodernism
Postmodernism is largely a reaction or responséhéo assumptions of modernism.
Scholars do not always agree on its definition“iutan be described as a set of critical,
strategic and rhetorical practices employing cotespch as difference, repetition, the
trace, the simulacrum, and hyper reality to deBmbbther concepts such as presence,
identity, historical progress, epistemic certaingnd the univocity of meaning”
(Aylesworth, 2005).

As a movement, it began in the arts and architecamd just like modernism, abandons
the realist mode of the T'@entury. Postmodernism as a concept improves alemism
and shares many characteristics with modernisnudng: absence of universal or
absolute truth, anti-authority and anti-traditiatisregard for rationality, the belief that
human life is complex and disjointed but could als® celebrated as it cannot be
changed. For postmodernists, nothing is based gitdbreasoning or an established
widely accepted or acceptable universal truth asry@ne has lost faith in truth,
rationality or an ordered world where events ar&édppen normally but rather what is
depicted is a world where things happen anyhow amgtime. There is no certainty,
security or structure. This reality for them cannm¢ changed as everything is
fragmented, de-centered and unstructured. For tlieis situation should not be
approached mournfully or tragically as modernigisodt should be played with. This is
what brings about the artistic playfulness thattmoslernists are known for.

In this respect, Samuel Beckett is regarded asrssitional playwright, whose writing
could be read as modern and postmodern, espedaiying for Godot The way he
allows his characters to “play” about everythingaissignificant feature. Like other
postmodernists, he approaches life playfully dejpigytechniques irony, parody, and
dark humour. In postmodernist literature thereititelor no difference between fiction
and nonfiction, postmodernists clamour for equailitygender, religion, class and race
among others. Morality as well as truth is relative
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A major feature of postmodern thought is that urgabty is unacceptable and that “all
groups have a right to speak for themselves, iir tnven voice, and have that voice
accepted as authentic” and this cannot be ignaereshderstanding how human relations
function (Harvey, 1989). Differences along gendsaxuality, religion, class and race
lines are all important. Postcolonialism, postdutedism, deconstruction and feminism
are all offshoots of postmodernism.

3.3 Literary Postmodernism

Postmodernist disillusionment and its celebratibrine existential nature of life were

noticed around 1960 to 1990 in literary represémat Its characteristics include de-
centeredment, pastiche, allegory, ambiguity, irgggrody, dark humour, fragmentation,
especially in dialogue, questionable narrators,ametrratives, isolated characters, and
the blurring of the divide between reality (life)dafiction. It is clear that modernism and
postmodernism share a lot in common but they dferdnt.

Postmodernism did not just succeed modernismplengshed it. It came at a time when
people had lost faith in all forms of positive thimg (Matz, 2004). The skepticism that
accompanied modernism had changed the way peopMs #nd approached life.
Although the modernists attempted to show how thaiesy and the individual grow
farther from each other, their literature sensitizbe people into a sad and isolated
position. All faith in any idealism as a form ofdemmption or answer to the lingering
guestions of existence was lost. Literature turthedsociety’s view in a way that what
had been good about modernity suddenly felt goodonger and the inventions of
modernity became the same tool that birthed thamgement in the atmosphere

Modernists were shocked and horrified by the wagshine replaced and displaced men
in the modern world. They were not in supportha thanges that technology, machines
and industrialization brought to their world. Howeeyinstead of feeling alienated and
helpless by these changes, postmodernists accdpérabrace these technologies and
machines. They are interested in representing tteedmologies and machines and the
social, political and economic consequences oktlasovations.

Instead of the alienated and isolated charactessfimd it difficult to communicate and
enter into relationships in modernist texts, posteraist characters are comfortable and
at ease with their loneliness. They enjoy thisrate®n and do not feel strange about it.
Postmodernist texts show a world that is fragmentemherent and uncertain. Neglected
and marginalized members of the society are alsgengiprominence in some
postmodernist writing, for example the colonized aromen.

As against the stream of conscious/ess techniqtieeafarration of the modernists where

the workings of the mind of the characters are seemore important than the external

realities or communication, in the narratives & gfostmodernists, characters are allowed
to speak for themselves, there are at least twatoas whose stories or versions of a

story are at times contradictory and it is not alsvaasy to point out who the true narrator
of the story is.
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In modernist literature, unrealistic issues andné&vdive only within a character’'s mind
as a form of sickness or hallucination for example/irginia Woolf's Mrs Dalloway,
Septimus Warren Smith lives in his unrealistic wWahd in his mind the human nature is
upon him. Modernists will find an explanation fdnig unrealistic hallucination or
sickness and Septimus’s is the shell shock hersdffas a soldier in the First World War.
But in a postmodern literature like Muriel Sparf’se Prime of Miss Jean Brodibliss
Jean Brodie’s obsession to bring up her choses firbecomele créme la cremmm her
prime is exhibited outside her mind, she livesnid @ractices it and this obsession is left
unresolved even though it is illogical and lacky aational explanation. This kind of
strange obsession or event can also be seen MdBwan’s Atonementvhere a young
girl's over imaginative mind leads her to accuse sister’s friend of rape and this sets
the course for the novel.

While modernists clamour for a new and independeay of writing literature and
representing reality, postmodernists revisit aridrne the past and blend it with the new.
The concept of pastiche is a postmodernist oneiacdnnotes the mixing of texts,
genres, style and works of art. Postmodernists tlosi every text is a product of a wide
range of experiences(texts) and that interpretai®nproblematic because all the
underlying texts of a text have some impact omihe text that is produced.

Self-Assessment Exercise
Describe four features of postmodernist literature.

40 CONCLUSION

The influence of postmodernism can be seen in réiffie fields like architecture,
literature, philosophy, social sciences, arts, smon. As noted earlier postmodernism as
a concept did not start in literature but its iefiges are present to a large extent in
literary theories like deconstruction, gender stgdand criticism not to talk of creative
writings.

50 SUMMARY

In this unit, an attempt has been made to disoms® ©f the assumptions and values of
literary postmodernism. Some of the similaritied aifferences between modernism and
postmodernism were also discussed.

6.0 TUTOR-MARKED ASSIGNMENT
Discuss the similarities and differences betweedenasm and postmodernism.

7.0 REFERENCES/ FURTHER READING

Aylesworth, G. (2005). “Postmodernism”. Stanford cigclopedia of Philosophy.
http://plato.stanford.edu/entries/postmodernisnetriBved 17 December 2013.
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Lyotard, J. F. (1984)The Postmodern Condition: A Report on Knowled@eoff
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UNIT 4: Postmodernist Themes and Techniques
Content

1.0 Introduction

2.0  Objectives

3.0 Main Content
3.1 Postmodernist Themes and Concerns
3.2  Postmodernist Techniques

4.0 Conclusion

5.0 Summary

6.0 Tutor-Marked Assignment

7.0 References/ Further Reading

1.0 INTRODUCTION

Arguably, postmodernism has influenced the prose fof literary writing more than the
other genres. In this Unit, the concerns of posenodts in fiction as well as their
thematic preoccupations and techniques will beudised.

2.0 OBJECTIVES
At the end of this Unit you should be able to:
e discuss the themes and techniques of postmodeamiistg

e relate these themes and techniques to those of rmisde and differentiate
between them.

3.0 MAIN CONTENT
3.1 Postmodernist Themes and Concerns

After the Second World War, people started losingerest in modernist idealism
especially modernist belief that fiction could lyim change to the way people see
themselves in a changing society. The Second Wealdreinforced people’s belief that
modernity was not a piece of cake and it was nqiedect change to civilization,
rationality or humanity but that modernity broughiong with it science and
technological innovations including weapons of mdsstruction. Postmodernism as a
literary movement characterized late twentieth eentliterature and is helpful in
understanding English literature of the latter pérthe twentieth century.

Postmodernism questions objective reality and dathmt reality cannot be known
through reasoning or the senses. Reality is credtedugh its representations.
Postmodernism also rejects grand or master naesat@nd their claims to totality. It
guestions the notions of grand narratives as theyfudl of contradictions and is not as
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total or stable as they present themselves. Gramthtives refer to basic and long
standing histories of civilization or reality ha® masis as the world changes and
everything in the past or history becomes unretntasy.

Postmodernist themes are almost the same with tfas@dernism. They both look into
issues of poverty, oppression whether it is clggzession, gender subjugation, racism,
aloneness or lack of communication, helplessnesajadity, politics, and so on. Just as
literature will tend to question and portray alltbé issues that confront man in his day to
day activities, postmodernism also attend to thes@es though it does not mourn these
realities but rather engages them playfully andluelte these situations.

3.2 Postmodernist Techniques

Postmodernists were concerned about the innovatiod experimentation of the
modernists which seems to be purposeless and exharda ‘literature of exhaustion’. As
a result, a literature that will bridge the gapviestn modernist innovation and traditional
or conventional form of writing was advocated far,literature of replenishment’.
According to Jesse Matz, “at first, postmodernig@mnsed to mean the end of the modern
novel, but ultimately it was a “replenishment”;fast it threatened an end to any faith in
“representation” but ultimately it would turn out solve many of the problems left
unsolved by the modern novel... (128). This meahsreplenishing literature by
combining the conventional art form and bringingtite modernist experimentation
brings about the pastiche that postmodernists rmoe/k for.

Postmodernists made use of metanarratives, stabest stories and narrators who are
concerned about the ways they narrate their standshow their audience receives their
stories. These narrators are mostly unreliablenas harratives are sometimes fraught
with inconsistencies and they hide their true eamsior vital information till a particular
time when their audience will believe their intenis or actions as well as their story.

Modernists, in trying to ascertain what reality iprobe into the thought and
consciousness of their characters and made it sestnmeality is knowable even if it is
subjective and personal but the postmodernist®faiee opinion that language mediates
and constructs reality and as a result, the naestof the postmodernists are open for
guestioning to ascertain if the stories are trueiithe reality the story is trying to create
was truly in existence before the story was ‘cooked

Postmodernists believed that literature or any rotlesthetic work could not change the
society as a result postmodernists turned theiksvamto a parody, a playful way of
dealing with the existential nature of human lifeey viewed the modern world through
a different lens and celebrated this situation.ifé&eperimentation too was playful and it
was mainly an art for art’'s sake experimentation mreally to redeem or change any
situation. Part of this experimentation is the os#ashback and digression by narrators.

Self-Assessment Exercise
Identify and discuss four postmodernist techniques
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4.0 CONCLUSION

Postmodernism to a large extent revisits and reuise techniques of the traditional or
Victorian way of writing and that of the modernisks a way it solved the problems of
the traditional literature as well as the modesiigbroblem of stifling life and
entertainment out of literature. It could be difficat times to differentiate between a
modernist work and a postmodern writing especittly novel as they have a lot in
common but the major difference between the twbasfact modernists shock the reader
with the gloomy and sad situation of life with thlmomy settings, alienated characters,
difficult diction, fragmented and disjointed plohdh so on while postmodernists are
playful about these facts, they celebrate the nusese¢hey perceive life to be and are
more entertaining than modernist writings.

5.0 SUMMARY

In this Unit, the concerns and themes of postmasisrias well as their techniques were
discussed in a bid to make it easy for you to diifdate between a modernist and
postmodernist writing.

6.0 TUTOR-MARKED ASSIGNMENT
Examine three salient differences between modeanidtpostmodernist writings
7.0 REFERENCES/FURTHER READING

Barth, J. (1996). “The literature of replenishmeim’Essentials of the Theory of Fiction
eds Michael J. Hoffman and Patrick D. Murphy, 2ddien. Durham, NC: Duke
University Press, 283.

Matz, J. (2004)The Modern Novel: A Short Introductio@xford: Blackwell Publishing.
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MODULE 2: MODERNIST AND POSTMODERNIST NOVELS

Module 2: The Novel in the Twentieth Century Englié Literature
Unit 1: Virginia Woolf: A Woman at the Fore

Unit 2: D.H Lawrence and Vitality

Unit 3: Muriel Spark’sThe Prime of Miss Jean Brodie

Unit 4: Kazuo Ishiguro’dhe Remains of The Day

UNIT 1: Virginia Woolf: A Woman to the Fore
Content

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Virginia Woolf
3.2 Virginia Woolf's Mrs Dalloway
3.3 Modernist Features in Virginia Woolflglrs Dalloway
3.4 Modernist Themes iMrs Dalloway
4.0 Conclusion
5.0 Summary
6.0 Tutor-marked Assignment
7.0 References/ Further Reading

1.0INTRODUCTION

Virginia Woolf was one of the most revolutionarydaocontroversial English writers of
the 20" century as her writings whether creative or aiti@ssays) demonstrate. She was
concerned about liberty and freedom for writers tradr art as well as for women, their
lives and their writings. In her booR Room of One’s OwrWoolf is optimistic that in
years to come, women’s writing would be better thdrat it was in her own time. She
was very passionate about the changes that camst@ared in her time and she wrote
about this in her essays like “Three Guineas”, “doR of One’s Own”, “Women and
Writing”, “Mr. Bennett and Mrs. Brown”, “Modern FHion” and her novels.

2.0 OBJECTIVES
At the end of this unit you should be able to:

) discuss the life and modernist inclination of Vimgi Woolf;
J analyseMrs. Dallowayby highlighting modernist features in the novel.
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3.0 MAIN CONTENT

3.1 Virginia Woolf
Virginia Woolf was born to Sir Leslie Stephen @#tdry critic of renown. She inherited
her father’'s passion for books. She was a complicatoman whose mental instability
perhaps led her to attempt suicide twice beforeestemtually succeeded in taking her
own life in 1941. Her creative works includdrs. Dalloway, Jacob’s Room, To the
Lighthouse, Orlando, The Waves, The YearglBetween the ActaNoolf's last novel
which was published posthumously. As a writer, \Walatched the novel from the
governing traditional rules and conventions. Hesifan is argued in different essays and
reviews where she looks at authors and their appesato character creation, plot, and
perspective. In her essay, “Mr. Bennett and MrovBr,” Woolf posits that a writer
should be in a continuous quest for new ways wiltictv to shape his/her imagination
and thereby discover new possibilities. She pdsither that the novel or fiction should
be a record, an account for the reality within aoed only outside. In “Mr Bennett and
Mrs. Brown,” through the imaginary Mrs. Brown, Wbsetates that the foundation of any
good fiction is the character. Character-creatishich should explore the tensions and
influences of the mind, is the soul of fiction. Bleeviews are echoed and pronounced
through her novels, particularirs. Dalloway

3.2 Virginia Woolf's Mrs. Dalloway
The events in the story ddrs. Dallowaytake place in a single day in the middle of June.
Clarissa Dalloway who has recently recovered framllaess is preparing for the party
she is to host that evening. She goes out to louyetfis for the party and while doing this,
she reflects on her past including her decision ag@ksons for marrying Richard
Dalloway years earlier instead of Peter Walsh. ifes Smith, a traumatised war veteran
is on the street with his wife Lucrezia. As Septinstruggles with the after effects of the
war with the voices he hears and his feeling tiati$ meaningless, his wife struggles
with the drastic changes she has noticed in hire. (Bties herself and at the same time
tries to distract her husband from being overtlggmcupied with himself. Meanwhile,
Clarissa returns home and remembers Sally Setorthen#liss they have once shared.
Clarissa starts mending the dress she is to wedndgparty when her former suitor Peter
Walsh comes for a visit. Though Clarissa and Ratkrabout the present, they both think
of the past and the choices they made which maada titho they are now.

The entrance of Clarissa’s daughter, Elizabeth émglsisit. Peter goes to a park where
Septimus and Lucrezia are also walking. The coigpthscussing Septimus’ attempt and
thoughts of suicide heatedly, but Peter sees thena ayoung couple in love just
guarrelling. Lucrezia has decided to take Septitows specialist, Sir William Bradshaw,
who dismisses the complexity of Septimus’ madnesksaiggests a rest in an asylum for
him.
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Richard Dalloway has been to lunch with Lady Brutord Clarissa is not happy that

Lady Bruton has not invited her. Richard decidegtelb Clarissa that he loves her,

something he has not been able to do for yearsuBfatrtunately, he never expresses his
feeling to her eventually. Clarissa goes to seealBbkth who is studying with her tutor,

Doris Kilman. Clarissa dislikes Doris who she semssa monster who is taking her

daughter away from her. Doris dislikes Clarissaalise of her high class and financial
buoyancy. Septimus and Lucrezia return to theirtapent to wait for the attendants that
will take Septimus to an asylum. Septimus decidesstape and run away as Dr. Holmes
arrives but he jumps to his death through the wiwndGlarissa’s party has started with

Peter Walsh, Sally Seton, and people from heripastendance. Very late into the party
Sir William and Lady Bradshaw arrive and apolodigetheir lateness. Mrs Bradshaw

explains that they have been delayed because obfoBeadshaw’s patients (Septimus)

who has committed suicide that day. The party dred novel end with Richard and

Elizabeth glad the party is over.

3.3 Modernist Features in Virginia Woolf’'sMrs Dalloway

Anti- Tradition : The storyline ofMrs Dallowayhappens in a single day in London, it
has no action in the traditional sense of causeedfedt and there is no linearity in the
narration of the story. The novel has many disgrnplots and in fact it thrives on sub-
plots. It has an open form, the ending being inkumiee. It is the characters’ feelings,
experiences and thoughts that make up the storyline sense of action is provided by
the passage of time, heralded by clocks chimingBigdBen striking towards Clarissa’s
party, as well as the suicide committed by Septimuislike traditional novels with
unified plots and situation8/rs Dallowayhas no story to tell. It is a coherent collection
of myriad impressions, an exploration of the myriagtsions that have invaded the
modern mind.

Subjective Realism There is no absolute truth and no one is theocliesth of knowledge,
as a result, each charactemins. Dallowayis revealed not by actual description by the
author or an omniscient (all-knowing and all-seginvgice as is the case in many
traditional novels, but by giving voice to the tigbts of characters as well as what others
think of them. While Clarissa thinks of herself,tétethinks of her from his own
perspective and Sally Seton has another opinidrenfTo Peter, Septimus and his wife
are having a lover’s quarrel in the park, to Maikdnson, they look queer, to Lucrezia,
Septimus is making her miserable, while SeptimuskthLucrezia is disturbing him. The
perspective of other characters like Mrs. Dempdtedy Bruton, Richard Dalloway,
Miss Brush, Miss Kilman and many others form th#edént voices of the novel's
storyline. The different interpretations of the wbto the aeroplane’s sky writing, their
speculations and the meaning they give it alsogfanend this fact. These multiple and
partial views of situations are exposed to the eedladrough the individual perception of
the characters as shown in their thoughts. Thie stiywriting affirms modernist position
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that “no single view or style of explanation codder be adequate to the diversity of
modern experience” (Matz, 59).

Stream of Consciousness Techniquéhe point of view of the novel resembles human
thought. The stream-of-consciousness techniqueviesaecording the thought processes
as they arise in the mind of the various individualithout any evident links or
connection. IrMrs. Dalloway there seems to be no coherence in the thougtetrpsiof a
character. From the first page of the novel, Céaris thought of buying flowers for
herself, jumps to Lucy’s work being cut out for htr the hinges of the window to the
freshness of the air and the memory of Peter Walkhabeth, and other matters.

These myriads of thought are seen throughout theelnas perspectives of different
characters are seen. In addition, through the @igki®technique, characters bring the
past into the present, allowing the meaning andcerebrance of the present to be shaped
by the past. Woolf moves from one character’s thboug another without the reader
being fully aware of it as we move from one chagdstconsciousness to another. She
also uses the stream-of-consciousness techniquentwect her characters as she presents
several characters whose lives and experiencescan@ected through individual
thoughts. The characters are known not by theiprgtbut mainly by their innermost
thoughts and these thoughts are not ordered buttapeous are quite revealing. This
fragmented, disordered structure of the subconsamund for the modernist writer like
Woolf is the true nature of human existence. Iis thovel, Woolf shows that life lacks
order and that it is human beings that introdutagive logic or order into it.

Convoluted and Fragmented PlotsThe idea of oneness and togetherness in form, law
order or sequence is challenged in the face of masla. Modernists make use of
narrative disjunctions or sudden shifts from onarahter’s consciousness to another. In
Mrs. Dalloway there is no chronological arrangement of eventctions as readers are
made to follow the thought patterns of charactershey move from one concern to
another; as a result, the narrative jumps frompgresent to the past and back to the
present again, especially in the consciousnesslaris€a and Septimus. There is the
influx of many characters in the first pages of tleeel which makes it difficult to follow
the development of the story. As noted in eartiez,novel itself has no chapter divisions.
It is the chiming of Big Ben and the line demargatihat signal the introduction of a new
character or event.

Psychological StoriesIn Mrs Dalloway the treatment of characters and incidents is
essentially psychological in nature. Each characderseen as a result of various
experiences that he or she has gone through. sd&isejection of Peter's proposal of
marriage has influenced all his later thoughts actebns. The effects of war experiences
on a sensitive mind are explored through the charaxf Septimus who, years after the
cessation of the war, is seen struggling frantyctdl come to terms with and then to
overcome his experience of war and death, and tbendisenchantment and
madness:“...he threatened, to kill himself — to thfomself under a cart! ...there he was;
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still sitting alone on the seat, in his shabby owat, his legs crossed, staring, talking
aloud.” Mrs. Dalloway 21).

The details concerning the tortured feelings oftiays, the reasons behind his present
mental state, his delusions and his reactions ¢oyehay incidents, as well as his mistrust
and abhorrence of the doctors, Clarissa’s thoughts mental reactions, Peter’s life as
seen through his thoughts and those of othersjiadly presented. The novel broods on
death: the deaths of loved ones during the wanjsSk and Septimus’ meditated death
and the latter's success at suicide. Existencerbesan illusion and the likes of Miss
Kilman and Lucrezia feel alone and unloved, everh&id Dalloway finds it difficult to
express his love for Clarissa.

Focus on Characterisation In her essay, “Mr Bennett and Mrs Brown,” Woobisits
that the foundation of good fiction is charactdr@a and nothing else, and that the
character’s inner life should be presented asinstead of burdening the narrative with
details of the environment. IMrs. Dalloway there is the focus on characters’
consciousnesses and how the happenings in thdilmapdspresent affect them and how
they respond to these realities. While Septimusmisnsuicide as he could no longer
survive the trauma of the war, the doctors andifis’s intrusion, Clarissa is seen at the
end of her party thinking that “she must assem{1&8).

Poetic language:There is the use of appendage sentences, shap, @nd rhythmic
language which can be seen on almost all the paighbls. Dalloway Woolf tampers
with the traditional sentence structure and usesneas, exclamation marks, parenthesis,
inverted commas, hyphens, semicolons, and othectpation marks in abundance
throughout the novel. The language of the novells® poetic and full of symbolisms.
For instance in narrating Septimus’ perception t@ world, the repetition of ‘human
nature’ as being open to him, condemning him tothdeahows Septimus as
acknowledging his mental process in his encounidr his doctors. The repetition of
Clarissa’s and Septimus’ ‘feeling nothing’ and @aa’s repeated thought that she ‘had
failed him’ shows how disconnected they are witn pleople around them.

Autobiographical narrative: As an extension of the position of modernistst tihas
important to write fiction that is more true to lgalife, primary feelings, desires and
experiences, and also because no knowledge ormatmn can be accepted at face
value, modernists borrow largely from their owrebvand the experiences that they have
undergone. Woolf herself was sick for a period iofiet though longer than that of
Clarissa. She had attempted suicide before wriMng Dallowayand though she did not
fight in the War like Septimus, she had relativesowdied during the War. Virginia
Woolf also had her own Sally Seton: “the writingMfs. Dalloway coincided with the
erotically charged build-up to Woolf's affair wittvita Sackville-West, and the
relationship between Clarissa and Sally reflecésdglowing excitement Virginia felt in
Vita’s company” Mrs. Dalloway Introduction).
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Open ended:nothing is settled, nothing is final. Leaving stgropen-ended is seen to be
more representative of “reality” as opposed to set' endings, in which matters are
resolved.Mrs. Dalloway does not end like the traditional novels whereoaflt is
resolved or a reader can convincingly say thatrtbeel ends on a clear nothirs.
Dalloway ends with Peter Walsh’s thought of where Clarissa his leaves the reader
wondering what will happen to Clarissa at the efdhe party and if she will also
commit suicide or not.

Symbolism: Modernist writers infused objects, people, plages @vents with significant
meanings. One important symbol in the noveBig Ben. Although the novel does not
have chapters, the narrative is divided into uag8ig Ben strikes the hours. Clock time
divides the narrative. Big Ben plays a significesie throughout the novel and the ways
it affects Londoners.

The aeroplane’s sky writing and different charatattempts to decipher the letters in

their own individual ways are also symbolic of tfect that there is no absolute

knowledge and that truth is subjective and not @bje. The fact that the story spans a
single day emphasises the importance of everyesimgiment; so much can happen in a
single moment that will change all that has hapgener the years.

3.4 Modernist Themes inMrs Dalloway
As you were told, modernist themes are interrelatedi they are also the themes that are
evident inMrs. Dalloway Septimus Warren Smith, a war veteran who suffera shell-
shock, cannot relate with his wife and people adotnnm. He has delusional and
hallucinatory episodes and he questions the saamte of life, unable to share his inner
torment with others in a coherent fashion. He jumpshis death. Lucrezia finds it
difficult to communicate with Septimus and crie$, dm alone; | am alone!”Mrs.
Dalloway, 20) Clarissa is glad that Richard allows her awenher freedom and she is
happy to be left alone in her narrow bed. Richandd it difficult to communicate his
feelings to Clarissa. Through Clarissa and Misaniih we see the social barrier and
conflict that modernist writing engages. This cladifference generates animosity
between the two women. Kilman’s inability to dremspropriately contributes to her
isolation and loneliness: “people don't ask me aatips... I'm plain, I'm unhappyNirs.
Dallowayl12). The British upper class is represented byrachers like Richard
Dalloway, Hugh Whitbread, and Lady Bruton, while fikes of Rezia, Septimus and the
degradingly poor Miss Kilman show the inequalitiéshe society.

Perhaps one of the most significant contributioh®Voolf to modernist literature is the
place of women in her fictive worldiirs. Dallowayfeatures independent-minded women
who are seen and heard in the society. They argpardtayed as appendages to male
characters. They make life changing decisions tvdeeand live their lives as they think
best as shown in the decision of Clarissa to mdtighard as well as Elizabeth
Dalloway’s consideration of her career as a wonféans is an important departure from
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19" century English literature where women are regti¢o the home and are stripped of
the ability to decide things for themselves.

Self-Assessment Exercise
Summarise Virginia Woolf'$/rs. Dallowayand highlight the major events of the novel.

4.0 CONCLUSION

For Woolf, there should be no dogmatic approacmdeel writing. Like many other
modernist writers, she affirms that there is no plate knowledge or absolute truth. She
departs from the traditional rules of coherencegsel ending, unified or linear
representation of life, and omniscient point ofwief an all-knowing presence.

5.0 SUMMARY

In this unit you have learnt about Woolf's radicd¢as that were made manifest in her
works like the text we discusselirs Dalloway. The features of modernism and the
modernist themes that could be found in the norebiso explicated.

6.0 TUTOR-MARKED ASSIGNMENT
To what extent do you think Woolf demonstrates hawdernist position inMrs.
Dalloway?

7.0 REFERENCES/ FURTHER READING.
Matz, J. (2004 he Modern Novel: A Short IntroductiodSA: Blackwell Publishing.

Woolf, V. (1969). “Modern fiction."Modern British Fiction: Essays in Criticisnid.
Mark Schorer. London: Oxford University Press.

---.(1988). “Mr Bennett and Mrs BrowrThe Essays of Virginia Woolol. 3.Ed.
Andrew McNeilie. London: Hogarth Press.

---. Mrs Dalloway (1926). New York: Oxford UP, reprint 2000.
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1.0 INTRODUCTION

David Herbert Lawrence (1885 — 1930) was one of rtfusst controversial modernist
writers. This is because of his inclination to depividly sexual relations in his works.
Like Woolf and Joyce, he wrote autobiographicakyhe took bits and pieces from his
life as materials for his fiction. His works areepccupied with man’s relationship with
man, his body, the vegetation or life around him.

2.0 OBJECTIVES

At the end of this unit you should be able to:
. discuss the life and modernist inclination of D.Bwrence,
) highlight modernist features ltady Chatterley’s Lover

3.0 MAIN CONTENT

3.1 D. H. Lawrence

David Herbert Lawrence was the fourth child of Fasnily. His father, Arthur John
Lawrence, was a miner and his mother a teacheshmithad to work in a lace factory
because of the family’s financial challenges. Laweespent his formative years in a coal
mining town. In March 1912 Lawrence met Frieda Wegkvith whom he was to share
the rest of his life. Frieda Weekley was six yealder than Lawrence and already had
three children for Lawrence's former modern languggofessor, Ernest Weekley.
Lawrence and Frieda Weekley dveloped to her pdraotae in Metz, a garrison town
then in Germany near the disputed border with Fearkheir stay there included
Lawrence's first brush with militarism, when he warsested and accused of being a
British spy before being released following an imémtion from Frieda Weekley's father.
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After this encounter, Lawrence left for a small hetnto the south of Munich where he
was joined by Frieda Weekley for their "honeymoon"

David Herbert Lawrence was an English novelist, tppéaywright, essayist, literary
critic and painter. His works includ8ons and Lovers, The Rainbow, Women in Love,
and Lady Chatterley’s LoveHis collected works represent an extended reflaatioon

the dehumanizing effects of technology and modgrhiawrence in his works confronts
issues relating to emotional health and vitalitgprganeity, and instinct. Lawrence's
opinions earned him many enemies and he enduraiabfbersecution, censorship, and
misrepresentation of his creative work throughdwt $econd half of his life, much of
which he spent in a voluntary exile which he calesl "savage pilgrimage."At the time
of his death, his public reputation was that of @npgrapher who had wasted his
considerable talents.

3.2 D.H. Lawrence’sLady Chatterley’s Lover

Lady Chatterley’s Loverbegins with an introduction of Connie (also knowm a
Constance) Reid, the female protagonist of the Indvke was raised as a cultured
bohemian of the upper class, and was introducddvi® affairs, intellectual and sexual

liaisons as a teenager. In 1917 at 23, she madiéerd Chatterley, the scion of an

aristocratic line. After a month’s honeymoon, heest to war and returns paralysed from
waist down and also becomes impotent. However, evieathe lost in his physiology, he

gains in writing as Clifford becomes a successfttar, making many intellectuals to

patronise the Chatterley’s mansion, Wragby.

Connie feels isolated, the vaunted intellectualgv@rempty and bloodless, and she
resorts to a brief and dissatisfying affair withviaiting playwright, Michaelis. Connie
longs for a real human contact and falls into des@es all men seem scared of true
feelings and passion. There is a growing distamterden Connie and Clifford, who has
retreated into the meaningless pursuit of sucaegdss writing and his obsession with
coal mining, and towards whom Connie feels a déssipal aversion.

A nurse, Mrs. Bolton, is hired to take care of tlamdicapped Clifford so that Connie can
be more independent, Clifford falls into a deepeafefence on the nurse, his manhood
fading away into an infantile reliance. Into theidsr@f Connie’s life comes Oliver
Mellors, the gamekeeper of Clifford’s estate, newdjurned from serving in the army,
Mellors is aloof and derisive, yet Connie feelsiausly drawn to him by his innate
nobility and grace, his purposeful isolation, higlarcurrents of natural sensuality. After
several chance meetings in which Mellors keepsaharm'’s length, reminding her of the
class distance between them, they meet by charedun in the forest, where they have
sex. This happens on several occasions, but, g8hésts the distance between them,
remaining profoundly separate from him despiterthbysical closeness.
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One day, Connie and Mellors meet by coincidendbenwoods and they have sex on the
floor. This time, they experience simultaneous sngs This is a revelatory and
profoundly moving experience for Connie; she bedgmsadore Mellors, feelings that
have connected in some sensual levels. She is poobelieve that she is pregnant with
Mellor’s child. He is a real, living man, as oppdde the emotionally dead intellectual
and dehumanized industrial workers. They grow megively closer, connecting on a
primordial physical level, as woman and man, rathan two minds or intellects. Connie
goes away to Venice, for vacation, while she isggdviellors’ old wife whom he has
initiated divorce proceedings returns causing andalk Connie returns to find that
Mellor's has been fired as a result of some rumapread about him. Connie admits to
Clifford that she is pregnant with Mellors’s baliyt Clifford refuses her divorce. The
novel ends with Mellors working on a farm, waitifay his divorce, and Connie living
with her sister, also waiting. The hope exists thahe end, they will be together.

3.3 Modernist Features inLady Chatterley’s Lover
Stream of consciousnesd:awrence employs this technique in this noveldaouts on his
character’'s consciousness and even the subconséleusreates an impression that the
reader is eavesdropping on the flow of conscioysers&nce in the character's mind.
Attempt is made to go into the mind of Constanedirig it come into existence. For
instance on page 46, the reader is taken into hed @ms she is with Tommy Duke
discussing about men and women in love. This issaudsion which probably occurred
previously but is brought to the present througkash of consciousness, subsequently
the reader sees her as she walks in the wood, Esnoln the gamekeeper with his
daughter who is frightened at the sight of the pubkat he is hunting. The bitch goddess
as an example of the experience of the nothingnessnity of life is related to the
reader from the mind of Lady Chatterley (52).

Autobiographical Mode: Lady Chatterley’s Lovetends towards autobiography in the
sense that, the story is said to have originatedhfevents in the life of Lawrence.
Lawrence took inspiration for the setting of thevelofrom where he was brought up.
Lawrence's own father was a miner, and the authes intimately familiar with the
region of the Derby/Nottinghamshire coalfield, hayi been born at Eastwood,
Nottingham. Eastwood, Nottingham also is one offéhwe places where the distinctive
dialect of East Midlands English is extensivelylggm This is reflected in the setting of
the novel, Tevershall, a coal mining village wheeenacular is spoken.

The relationship between Lady Chatterley and Ms|ltihe gamekeeper can be linked to
that of the fling between Lady Ottoline Morrel wilfiger, a young stone mason who
came to carve plinths for her. Lady Ottoline wagraminent writer during Lawrence’s
time. It could also be connected to that of Lawesm@and his wife Frieda. Many critics
have seen the character of Oliver Mellors as aansibn of Lawrence himself. Mellors,
like Lawrence, was born into the industrial protetg his father was a collier. He is
partially educated and like Lawrence can operatzessfully in the middle or upper
class of the society.
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Open-endednessJust like most modernist novelsady Chatterley’s Lovers a novel
that is left with a rather open and vaguely unfatig ending. This implies that people
could come to their conclusions. It possibly migidrtray a failing society because
nothing is resolved and conclusions are hard tolr@a the strands of relationships that
we see in the novel. For example, what becomebkeofdlationship between Connie and
Mellors? Is there any hope for them? It might ateply that the future of Connie and
Mellors is a symbol of the unclear and undetermiiutgire of the society.

Spectacular Use of LanguageModernist writers use language in ways that aredint
from how the Victorians used it. The language uskady Chatterley’s Loveis simple
and coherent, but there are some spectacular lisemme instances, there are lewd
descriptions likeFuck and cunt used to qualify the sexual acts in the narrativer F
instance, in the letter that ends the novel, Msliorites:

And if you're in Scotland and I'm in the Midlandand | can’t put my
arms round you, and wrap my legs round you, yet §ot something of
you. My soul softly flaps in the little Pentecokirhe with you, like the
peace of fucking. We fucked a flame into being. ricviee flowers are
fucked into being between the sun and the earthitBua delicate thing,
and takes patience and the long pause. (268)

Symbolism: The novel is symbolic especially in the treatmehtCdifford and all he
embodies. Clifford’s paralysis and impotence isymisol of most men of his sort and
class who are both paralysed physically and sexulllis also an expression of the
dehumanising nature of technology and industriastisa The wounded landscape of
Tevershall is also symbolic. It represents the damising force of industrialism which
has left so many wounded and unproductive in tloeesn

The love created and the deep intimacy between i€oand Mellors, suggests the
solution that can heal the wound of war and the @eated by the industries. The love
affair between Connie and Mellors begins in the dvand the sexual scenes take place
either in the hut or in the wood itself. The woadremnant of Sherwood Forest, "the
great forest where Robin Hood hunted" (79), staiodisthe lost potential of an older
England that is now circumscribed by the industsigdtem that surrounds it. Although
the wood still retains a "power" and a "vital pmese’ (106), its power is increasingly
precarious and threatened. Nevertheless, Lawret#al descriptions of the wood
evoke a Romantic vision of nature as a moral adtttre to the debased city.

The symbolic significance of this world as an ertibdtrefuge from the industrialisation
of modern England is clearly established in su@nss as Clifford's visit to the wood in
his mechanical chair, where he "rides upon theeaeiments of the mind" (156). As
Clifford argues with Connie about the miners and #aey "are not men . . . but animals"
(159), his chair ploughs through flowers, "squaghthe little yellow cups of the
creeping-jenny . . . making a wake through the dbrge-nots" (161). It is within the
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context of this world of trees and flowers, andiag@aClifford's world of the industrial
mines, that Connie and Mellors make love.

Anti-Tradition: An important feature of modernist writing is theedk from traditional
mode of representation or what is referred to aisteadition. This break is displayed in
Lady Chatterley’s Lovein two fold. The first in the form of sexual libéi@n as we see
characters involved in sexual exploits, which oadity are frowned upon by the society.
Sexual scenes are described in great details,agritv what we find in earlier English
literature. Moreover, traditionally, Connie is exped to be the dutiful wife who stands
by her husband in times of trials. She is not arfjyulsed at his impotence but she goes
ahead to find a replacement from a social claseidhan hers. This leads to the second
way in which the novel and its characters break yafvam conventional ways of
thinking. The society expects social boundariebganaintained such that people of the
upper class should go into relationships with peaythin their class, proletariats, that is
the working class, are also socially confined teirtltlass. But Connie, the wife of an
aristocrat, finds solace in the arms of the halieaded Mellors.

Character Development: Like most modernists do, Lawrence properly devedofie
characters irLady Chatterley’s Loverespecially, the major characters, Constance and
Clifford. These characters appear so real to thapleeof the modern era. In Clifford
Chatterley, the reader sees the inadequacy ofntiedieict to give true fulfilment and
happiness. Clifford is an intelligent, fame-seekingsband, a replica of a young man of
the modern era. He is a wealthy upper class mahjyheducated, but emotionally and
sexually impotent. Lawrence focuses on how theaghof career Clifford makes affects
him and those around him. The life of Clifford alseveals the pains modern warfare
causes people. In Constance Chatterley, the thaktahe inner workings of human is
revealed. Lawrence creates in Constance a womanisvibafulfilled despite the rich
home she lives. More importantly, Constance plagsrole of a dutiful house wife, yet
her happiness lies deep in her until she begirsate sexual experience with Mellors,
Clifford’s gamekeeper.

3.4 Modernist Themes in D.H Lawrence’d.ady Chatterley’s Lover
Breaking class bounds:In the novel, we have a society that is marked lassc
difference and conflict: the upper, the middle, aim@ working classes are well
represented. While Connie was lower in class téf@@t before her marriage to him,
Clifford represents aristocracy and he has his bigrhall with servants to attend to him.
The relationship among the classes in the traditidfictorian time was well defined in
such a way that the boundaries are set. In thel nibvaze is constant insecurity that arises
among the classes that makes them feel a kindsehtment for one another. Lawrence
captures this dissatisfaction and resentment of¢hieers against Clifford.

But the First World War and the aftermath made moemegin to have a new vision about
life that is different from the one they had beftdre war. The war drew men away from
traditional sensibilities, individual problems bewadeeper and complex, bringing about
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a change in the world idea as exemplified in thenging tradition that affects Constance
and Clifford’s marriage and the relationship betwé®em deteriorated to the extent that
Connie no longer enjoys his company and his wrir@lifford on the other hand, is a
man that is incapable of any feeling to the exthat he does not notice her weariness.
Clifford’s physical paralysis translates to his saixincapability and in a way affects how
he sees life between himself, his wife, the worlerd the world. As Clifford and Connie
later find solace and companionship in their seisjahere is a break in class boundaries
and restrictions. Constance becomes sexually anati@mally involved with Mellors
Oliver, their game keeper, and Clifford becomes ebependent on Mrs Bolton to the
extent that he teaches her games, which is onlyrammamong the aristocrats and she
begins to serve as his typist.

Entrapment and the search for freedom: Lawrence explores the experience of
Constance being trapped by marriage to a man sbwsgto hate. Marriage as the
creation of the society designates certain rolds/dsn the individuals involved in it.
Connie is tied at the beginning of the novel to hesband Clifford by pity and by her
duty as wife, and the consequence is that, hef¢@lif sucks life out of her. Not only is
she trapped by marriage, Connie is also trappethiastate that is neither beautiful nor
productive. Wragby in Tevershall represents aristog throughout the novel with its
bleak scarred, sterile midland landscape. Thelstand is a symbol of the dehumanising
effects of industrialisation which has sucked lfet of the town and Connie is also
trapped by her family especially her sister, Hilgl@o has influenced her greatly.

The rebellious act of Constance against these oiedoy extension a revolt against
traditional norms. She frees herself from the nageithat was almost drowning her and
has made her an unhappy character for most péneafovel. She also frees herself from
the estate Wragby by refusing to comeback. Ladtly &ees herself from Hilda's
influence by refusing to listen to her despite Warning that she will regret her actions.
Lawrence therefore, develops the character of L@iynstance Chatterley from a
submissive and dutiful wife of an aristocrat, to adulterous rebellious woman, who
stoops so low by having an affair with her servant.

Sexual Liberation: Sexual liberation was a social movement that chg#d traditional
codes of behaviour related to sexuality and intexqgeal relationships throughout the
western world in the twentieth century. It is sditht at that time, public morality
severely restricted open discussion of sex andifspsexual practices; such as sexual
behaviour that did not lead to procreation or naaei (i.e prostitution, homosexuality,
nudity and pornography). The explicit descriptidrsex in the novel is without apology,
the free discussion by the intellectuals who gatiteYVragby Hall and several sexual
escapades of Connie depict anti-tradition andhall the society represents. The novel at
one time was banned because it was believed to praveoted pornography and other
‘illegal’ sexual practices. Nevertheless, Lawren@mts his reader to see that beyond the
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several sexual escapades is the idea that peoplédsémbrace the sensualities of life,
not just necessarily sex, but feelings in general.

Self- Assessment Exercise
Lawrence’sLady Chatterley’s Lovels about class struggle and upturn of the aristncr
Discuss.

4.0 CONCLUSION

Lawrence’sLady Chatterley’s Lovels about the notions of vitality and paralysigality
intellectually as well as sexually. Clifford, a hig placed aristocrat, is portrayed as a
man of words and intelligence who he has no reglamdsis servants and the vegetations
or life around him. He hosts a group of friends #rely engage in intellectual discussions
that the lower class like Oliver Mellors is seentynmcapable of. Clifford lives with his
wife after the war, physically paralysed man whmkhk that intellectual engagements
and living in the mind is enough to make his witgfy but it is the gamekeeper who is
in touch with the fields, plants and animals whaws what it takes to live actively.
Oliver is the symbol of physical and in a way iftgetual vitality, he lives as a semi
educated man but he is in touch with life and segiConnie what she is deprived of in
her rational marriage to Clifford and there lies tfony of the novel, the Lord’s paralysis
gives way to the break in class boundaries in theehas Clifford in his helpless state
become dependent on Mrs. Bolton and Connie ruMeltors for companionship.

5.0 SUMMARY
In this unit you have learnt about D.H Lawrencetmntcibution to the modern novel
through his techniques and the themes he depldyis inovel,Lady Chatterley’s Lover

6.0 TUTOR-MARKED ASSISNMENT
Describe the ways in which modernism is reflectedawrence’d.ady Chatterley’s

7.0 REFERENCES/ FURTHER READING
Lawrence, D.H. (2009)ady Chatterley’s Lovedertfordshire: Wordsworth.

Hough, G. (1975)The Dark Sun: A Study of D.H Lawren&gitain: Duckworth.
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1.0 INTRODUCTION

Muriel Spark is a prominent female postmodernisterrThe Prime of Miss Jean Brodie
is regarded as her best work probably becauseeointhiguing, complex, unknowable
heroine, Miss Jean Brodie. In this unit, you wil imtroduced to Muriel Spark and the
themes and techniques that characterize the woek ragjor twentieth century English
text.

2.0 OBJECTIVES
At the end of this Unit you should be able to:
e write a synopsis ofhe Prime of Miss Jean Brodie
e Discuss at least four features of post-modernigtngrin the novel.

3.0 MAIN CONTENT

3.1 Muriel Spark

Muriel Spark, a novelist, poet and essayist, was lio Bernard Camberg and Sarah
Elizabeth Maud in 1918 in Edinburg Scotland. Sheerated James Gillespie’s High
School for Girls. She worked as an English Teaemel later as a Secretary for a while
before she married Sidney Oswald Spark in 1937irTharriage was blessed with a son,
Robin, but the marriage did not last as her husheasglsaid to be a maniac whose violent
attacks did not help the marriage. She left hebénd and son in 1940 and though she
had planned to have a good relationship with her sbe had a strained relationship with
him throughout her life. She converted to Cathsiitin 1954. She produced a collection
of short stories and poems. Her works inclitie Comforters(1957), Robinson (1958),
The Ballad of Peckham Rye (1960), The Bachelor6Q}19rhe Girls of Slender Means
(1963) Momento MoyiThe Mandelbaum Gate (1965), The Public Image (1,968) to
Disturb (1971), The Hothouse by the East River 8)9The Abbewes of Crewe (1974),
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The Takeover (1976), The Territorial Rights (192far Cry From Kensington (1988),
Symposium (199(gnd The Driver’'s Seat (1970and so on. Muriel Spark died on 13th
April 2006 in Italy.

3.2 The Prime of Miss Jean Brodie
It is the early 1930s. At the Marcia Blaine Schdéatated in Edinburgh, Scotland, a class
of ten-year-old girls begins two years of instraotwith Miss Jean Brodie, a charismatic
teacher at the Junior school who claims again againato be in her “prime.” She
provides her pupils with an energetic and unortlaelducation in unauthorized topics as
various as poetry, makeup, Italian fascism undersddlini, and her own love life,
believing that Goodness, Truth, and Beauty araipfeane value, and that the arts hold a
higher place than the sciences. In time, Miss Brailigles out six girls as special to her,
and who she intends to mould into “the créeme derkme™: Sandy Stranger, Rose
Stanley, Mary Macgregor, Jenny Gray, Monica Dougtasd Eunice Gardiner. These
girls come to be known as the Brodie set, whom Niszdie culturally develops and
confides in. However, in one of the novel's chaesastic prolepses (fast-forwards), we
learn that one of these girls will eventually bgthdiss Brodie, though Miss Brodie never
learns which.

The girls’ other teachers at the Junior schooludel the art master, the handsome,
sophisticated Mr. Teddy Lloyd, a Roman Catholic vibst his arm during World War I,
as well as the singing master, the short-leggedlangtbodied Mr. Gordon Lowther.
Both of these men come to love Miss Brodie, butdvBsodie is passionate only about
Teddy Lloyd, whom she commends for his artisticurat The two kiss once, as
witnessed by Monica Douglas, but Miss Brodie soenounces her love for Teddy
Lloyd, as he is married with six children. Insteatte commences an affair with the
unmarried Mr. Lowtherduring a two-week leave ofedse (although she claims that her
absence is due to illness).

Meanwhile, the highly imaginative, psychologicallgenetrating Sandy becomes
increasingly obsessed with Miss Brodie’s love Igejng so far as to imagine her teacher
having sexual intercourse. At one point in theio tyears in the Junior school, Jenny who
is Sandy’s best friend is accosted by a man exgdsmgenitals to her near the Water of
Leith (a river that runs through Edinburgh), anident investigated by a female
policewoman. Sandy falls in love with the idea lostpolicewoman, and imagines that
she is in the police force alongside her, withghgpose of preventing sex altogether. She
also imagines that she and her invented policewoshauld investigate the love affair
between Miss Brodie and Mr. Lowther. At the agetwtlve, the girls leave Miss
Brodie’s class and graduate to the Senior schoogrevthey are taught by teachers like
the excellent science instructor Miss Lockhart, @il whom are committed to the
authorized curriculum that Miss Brodie neglectedinBtheless, the girls retain their
group identity as the Brodie set, even though th@ye nothing in common save being
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picked out by Miss Brodie, whom they visit as tliegl as students at the Junior school,
going with her to the ballet and other places.

The headmistress of Blaine, Miss Mackay, has allvhile been fostering a professional
disapproval of Miss Brodie’s educational methodd acorn for the group identity of her
six special girls; she wishes Miss Brodie wouldvie®laine to teach at another school,
but Miss Brodie dismisses the idea.

Consequently, Miss Mackay attempts to extract mgrating facts from the girls about
their former teacher that might allow her to dissnMiss Brodie. Miss Macaky also
attempts to break the Brodie set up. Both atterfgitsthe Brodie girls are unflaggingly
loyal to their beloved teacher and to the prin@pdé collectivism, love, and loyalty she
instilled in them. Miss Brodie’s love affair with MLowther continues; when the sewing
teachers at Blaine, the sisters Miss Ellen andoAliKerr, begin to work as housekeepers
for Mr. Lowther, and encroach on Miss Brodie’s estve claim to him, she asserts her
influence by coming to Mr. Lowther’s house whenethex Kerr sisters are there so that
she can oversee them. She criticizes them for skognpn their employer’s meals, and
sets about fattening Mr. Lowther up. She also ®egminvite her special girls, now
thirteen years old, to socialize with her in patder lover’'s house. She asks them often
about Mr. Lloyd, for several of the girls, espelgidRose Stanley, have begun to sit for
portraits with their art teacher. Miss Brodie esal¢ enjoys hearing about how each
face Mr. Lloyd paints strangely resembles her o@me day in Mr. Lloyd’s studio, Sandy
points this fact out to Mr. Lloyd himself, glarirag him insolently; Mr. Lloyd kisses the
young girl, and she doesn’t know what to think ahbu

As the girls grow from thirteen to fourteen and rteen to fifteen, Miss Brodie
determines that she can trust Sandy absolutelyeasnformant and confidant. Miss
Brodie is also becoming increasingly fixated on tdea that Rose—as the most
instinctual of the Brodie set and famous for sdthaugh Rose has no interest in sex)—
should have a love affair with Mr. Lloyd as her, ddliBrodie’s, proxy. Miss Brodie
additionally plans on Sandy being her informantardgg the affair. Indeed, so fixated
does Miss Brodie become on this strange plan thatngeglects Mr. Lowther, who, to
everyone’s surprise, soon becomes engaged to ther sehool science instructor Miss
Lockhart. During this time, another girl, the “rathmad” and delinquent Joyce Emily
Hammond, is sent by her rich parents to Blaine kastaresort. She desperately wants to
attach herself to the Brodie set, but they wonitehanything to do with her. Miss Brodie,
however, will. She spends time with Joyce Emily -omeone, and privately encourages
her in her desire to run away and fight in the $gacivil War under Francisco Franco’s
Nationalist banner (Miss Brodie admires Franco, ke Mussolini is a fascist). Swiftly
and shockingly, Joyce Emily does so, only to bie#ilwhen the train she is travelling in
is attacked. The school holds a remembrance seidesr.

51



The Brodie girls, having turned seventeen and ugdering their final year at Blaine,
begin to drift apart. Mary Macgregor and Jenny Glegve before taking their final
exams, Mary to become a typist, Jenny to enrol athool of dramatic arts. Monica
Douglas becomes a scientist, and Eunice Gardireambes a nurse and marries a doctor.
Rose makes a good marriage, and easily shakes is§ Brodie’s influence. Sandy
decides to pursue psychology. During this periaathtSandy and Rose, now eighteen
years of age, continue to go to Mr. Lloyd’s houseriodel for him. One day, alone with
Mr. Lloyd while his wife and children are on holidaSandy commences a love affair
with him, usurping Rose’s role in Miss Brodie’s plgRose never had any erotic feelings
for Mr. Lloyd, nor he for her). The two carry onrffive weeks during the summer and
even once Mr. Lloyd’s wife and children return horBait by the end of the year Sandy
loses interest in Mr. Lloyd as a man, becoming naré more exclusively interested in
his painter’'s mind, as well as in his obsessiomWMiss Brodie as it is documented on his
canvases. She eventually leaves Teddy altogetbetakes with her his Roman Catholic
beliefs.

That following autumn, Sandy approaches Miss Mackay announces for reasons never
made explicit that she is interested “in puttingtap to Miss Brodie.” She tells Miss
Mackay about Miss Brodie’s side interest in fasqgwstitics and suggests that by
following up on this lead Miss Mackay will at lasave the incriminating evidence she
needs to dismiss Miss Brodie. And indeed, presuynadxhnecting Miss Brodie to Joyce
Emily’s running away, Miss Mackay at last succeed$orcing Miss Brodie to retire.

Sandy’s betrayal is complete, and it won’t be uthtd end of World War Il, when she is
near death, that Miss Brodie can bring herselfhiakt that it was her most intimate
confidant Sandy who betrayed her. By middle ageyd$abecomes the author of a
famous psychological treatise entitled “The Tramsfation of the Commonplace” as a

Roman Catholic nun called Saint Helena of the Tirgnsation.

Over the years, she receives several visitors atchevent, mostly Brodie girls, and
invariably, the conversation turns to Miss Brods&ndy suggests that Miss Brodie was
silly but also an enlarging presence, yet she sigmests that neither she nor any other
Brodie girl owed Miss Brodie any loyalty. One dayyoung man comes to the convent to
interview Sandy about her famous work in psycho]agking her at one point, “What
were the main influences of your schooldays, Sistetena? Were they literary or
political or personal? Was it Calvinism?” Sandyspends: “There was a Miss Jean
Brodie in her prime™; it would seem that she of #le Brodie set was most deeply
influenced by their strange, charismatic teacheis lalso ironic that she who is the
closest to Miss Brodie betrayed her.

3.3 Themes and Techniques ifthe Prime of Miss Jean Brodie

Love: Miss Jean Brodie decides to forgo her love ldetlsat she could be committed to
bringing up her girls to become the creme de laneré the society. While she was still
the qirls’ teacher, Miss Jean Brodie becomes emalip involved with two teachers
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namely: Mr Lowther, the music teacher and Mr Llotte arts teacher. It is obvious that
she is truly in love with Mr Lloyd but she goes atien a relationship with Mr. Lowther.
She also recounts her experiences with her oldrioMee theme of love recurs in the
novel.

Loyalty and Betrayal: Though Miss Mackay the headmistress tries her twesiet
information from the girls so that she could get of Jean Brodie from the school, the
girls refuse to betray Miss Brodie. They remainaloyp her even after their promotion to
upper class. At some point, Jean Brodie deciddgedbthe girls’ loyalty and concludes
that Sandy Stranger is the most loyal of the glewever, the supposedly most loyal
Sandy betrays her though Jean Brodie is unawatleiofSandy does not think that she
owes Miss Brodie any loyalty.

Obsession with Control: Miss Jean Brodie is determined to have a set ahgagirls
that would become members of the upper class irsdleety. Her obsession for control
robs the girls of their individuality and uniqueress they all begin to look and behave
like her. In an attempt to maintain her hold ondiés’ lives, she assigns roles and future
professions to each of them. She does not thirtkstie should allow them to choose for
themselves but thrusts her opinion about life @mth

Education: As a teacher, Miss Jean Brodie knows how imporaication is to young

minds and its effect on what they eventually grgwtal become. Her decision to jettison
the formal curriculum for an informal one creategudf in their education. Once they
move to a higher class, they are unable to meetaegdemically because of the
imbalance. Teaching them from personal experieraned history gives the girls a
restricted form of education which deprives thentha benefits of mainstream formal
education. Miss Brodie’s personality becomes thgomiactor in the shape that their
lives take in future as we see in the examples afyfMMacgregor and Sandy Stranger.

Techniques

Loss of Structure and Fragmentation:As a typical postmodernist novélhe Prime of
Miss Jean Brodiedoes not have a structured or linear plot. Stoaies narrated in a
disjointed manner and the reader is left to maksesef them by making connections.
The narration of events in the novel is fragmengeda postmodern writer, Spark ensures
that the inner consciousness of characters is umkn®he reader is left to decide and
conclude on what is “true” about the characters thed experiences. We do not know
the thought of Miss Jean Brodie or the thoughtamf of her students. We only know
that Brodie is a complex and eccentric charactarwants to shape the lives of the girls.
We are unable to determine why she behaves innthis or how she has become this
kind of character. This leaves us with many questionanswered, more unknown than
known. Her world like the narration is fragmented @onclusions are difficult to draw.

3.4 Characterisation inThe Prime of Miss Jean Brodie

Miss Brodie: Miss Brodie, with her dark Roman plefis a charismatic but unorthodox
teacher at the Blaine Junior school. She doesrstrunt her girls in history and
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arithmetic, say, so much as she shares with thestrypomakeup tips, the virtues of

fascism, her own romantic history and the like haligh she is a woman of culture and
even has something of an artistic nature, Miss Brodn also be dogmatic, manipulative,
and cruel. Just as the predestining God of Calwvire¢ects the few to salvation, so does
Miss Brodie elect six of her pupils to become hszcsal girls, girls whom she develops

culturally and confides in, and who in turn loyalgmire her—these six girls make up
the “Brodie set”.

Miss Brodie’s power over those around her—not hest pupils but also the men in her
life—stems in part from her feeling that she isher prime, that is, at the height of her
charisma both sexual and otherwise. Indeed, shesltwe Blaine art teacher Mr. Lloyd

and he loves her, but, as he is married, Miss Brogliounces her love for him, becoming
intimate instead with the singing teacher Mr. LoswthNonetheless, she subtly grooms
the instinctual Rose Stanley to have a love affaih Mr. Lloyd as her proxy, and she

grooms her favorite, the insightful Sandy, to seaseher informant in regards to the
affair. In this way, Miss Brodie plays God, detening the course of fate. But, in the end,
all of Miss Brodie’s plots go awry: it is Sandy,tri®ose, who ends up sleeping with Mr.
Lloyd, and it is Sandy who betrays Miss Brodie e tBlaine headmistress, for Miss

Brodie in her enthusiasm for fascism encouragetha® student named Joyce Emily to
fight in the Spanish Civil War.

So it is that Miss Brodie is forced into retiremeatpale memory in the minds of her
special girls save Sandy, who both recognizeshitisd Brodie had an enlarging effect on
her, but also doubts whether Miss Brodie was woathyer loyalty.

Sandy Stranger: Miss Brodie’s favorite and most intimate confidaggndy is highly
imaginative and deeply interested in analyzing huimehavior—she has “got insight,” as
Miss Brodie tells her. She becomes deeply, evepssbgly interested in Miss Brodie’s
love affairs, going so far as to create fictionadizaccounts of them with her best friend
Jenny when the two are only young girls. But fictiater becomes fact when, in her
eighteenth year, Sandy seduces Miss Brodie’s bdlde Lloyd—in part because she is
interested in his obsession with Miss Brodie anthviis Roman Catholicism—thereby
becoming her teacher’s proxy in the affair (a rbless Brodie herself anticipated that
Rose Stanley would fill).

Nonetheless, and rather surprisingly, Sandy aldasatbetrays Miss Brodie, suggesting
as she does to the Blaine headmistress Miss Mathaty Miss Brodie’s interest in

fascism may well provide grounds for forcing herrétire. And so it does. Why Sandy
would betray Miss Brodie, however, remains one hef hovel’s most haunting open
guestions. After graduating from Blaine, she cotsveo Roman Catholicism and
becomes a nun known as Sister Helena. When askatdhghgreatest girlhood influence
was, Sandy, now in middle age, responds: “ThereaMdsss Jean Brodie in her prime.”

Rose Stanley:Rose is a member of the Brodie set, an appealmgdel “famous for sex”
in her later years at the Marcia Blaine School etreugh has no curiosity about sex
whatsoever, never talks about sex, and does natgedn it presumably until marriage.
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Miss Brodie holds out hope that Rose, along withdyawill prove to be the “the créme
de la créeme™ of her pupils, and claims that Rosesalf has instinct, a quality she
admires in her. Indeed, when Rose begins modelimgMr. Lloyd’s portraits, Miss
Brodie gets it into her head that the girl will leaa love affair with him as her, Miss
Brodie’s proxy, and she plans for this to come &pbut it never does, for Mr. Lloyd has
no sexual interest in Rose and Rose merely posdsnfiobecause she needs the money to
fund her “addiction” to the cinema (i.e. movies)ttek graduating from Blaine, Rose
marries well and, in contrast to Sandy, shakes‘Mits Brodie’'s influence as a dog
shakes pond-water from its coat.”

Mary Macgregor: She is the scapegoat among the girls and theltaast. Mary does

not have the sexual appeal that Rose possesdas iotdlligence of Sandy. She seems to
be an “extra baggage” in the novel whose life i:@fconsequence, a girl who seems to
get blamed for every offence committed. We aresuoprised to see that her stupidity in
later years climaxes with her death in a hotel 8edie did not show kindness to Mary
and members of her set were also cruel to her.

Jenny Gray: She is the best friend of Sandy and co-author fiftebnalized romantic
tale from the stories Miss Brodie had told themutbwer fiancé Hugh Carruthers. Later
both of them make up stories about the female teéewho interviews Jenny about the
man who exposed himself to her. She sings bedytifumd intends to be an actress. Her
character is used to demonstrate that the efféridiss Brodie in a way are not wasted.
The fact that she embraces the arts attests to this

Mr Lowther: He is the school’'s music teacher. He resemblesWryd but is less
attractive, long-bodied and short-legged, he alsosoa rich estate in Cramond. He is
sexually attracted to Miss Brodie and they both iak®lved sexually for some time.
However, to show that sexual attraction is not ghaw build a strong relationship on, he
chooses Miss Lockhart, the beautiful science taacsewife.

Monica Douglas: A member of the Brodie set famous for her mathaxabability and
violent anger. After graduating from Blaine, Monigaes into science and marries a man
who later demands a separation from her, aftetrgiogvs a live coal at his sister.

Eunice Gardiner: A member of the Brodie set famous for “her sgyigymnastics and
glamorous swimming,” Eunice is at first quiet, asal it is strange that she joins the
Brodie set at all; but she soon becomes very

entertaining to the other girls, and fits right After graduating, Eunice becomes a nurse
and marries a doctor.

Mr. Teddy Lloyd: The art teacher at Blaine, Mr. Lloyd is handsomeé sophisticated,
half Welsh and half English, with red and gold h&le lost his left arm during World
War I. While they are colleagues together at BlaMe Lloyd falls deeply in love with
Miss Brodie and she with him. But Mr. Lloyd is a mi@d man, and so Miss Brodie
renounces her love for him altogether, bestowingstead on Mr. Lowther. So strong is
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Miss Brodie’s love for Teddy despite this, howeubngt she arranges a plot whereby her
student Rose Stanley is to become Mr. Lloyd’s laudrer stead. So strong is Mr. Teddy
Lloyd’'s love for Miss Brodie, in turn, that all ahe people he paints portraits of,
including the Brodie girls, resemble Miss Brodigde#f. Ultimately, Miss Brodie’s plot
fails: it is not Rose but Sandy who ends up hawrgve affair with Mr. Lloyd, in part
because Sandy is so interested in Teddy’'s obsesgibnMiss Brodie—an obsession
which she shares.

Miss Lockhart: The Senior science teacher at Blaine, Miss Loxkisa in contrast to
Miss Brodie, a teacher dedicated to nothing moae teaching her subject rigorously and
well. She does not regard the girls in her clagseasonalities but as students, which they
appreciate. Toward the end of the novel, Miss Lackibecomes engaged to Mr.
Lowther.

Joyce Emily Hammond A rich and delinquent girl sent to Blaine as st leesort, Joyce
Emily very much wants to attach herself to the Beogkt, but the other girls resist her.
Nonetheless, Miss Brodie makes time for Joyce Engityng so far as to urge this “rather
mad” girl to run off to fight for Franco during ti&panish Civil War. Joyce Emily does
so and dies in that conflict, a fact which Miss Mayg later uses against Miss Brodie in
forcing her to retire.

Miss Ellen and Alison Kerr: The two sewing teachers at Blaine, the Kerr sstge
meek Calvinists who begin housekeeping for Mr. Lwavt and it seems as though one
might even marry him. However, Miss Brodie crushiesir prospects by becoming
intimate with the singing teacher herself. Lateis$/Ellen Kerr discovers Miss Brodie’s
nightdress under one of Mr. Lowther’s pillows, whishe tells Miss Mackay about. But
as much as she wishes to dismiss Miss Brodie, Nsskay recognizes that the
nightdress is insufficient proof of scandal to fiysMiss Brodie’s dismissal.

Miss Gaunt A gaunt woman, and the sister of a Calvinist stgn, Miss Gaunt
substitutes for Miss Brodie at Blaine in the autuoml1931. Unlike Miss Brodie’s
influence on the classroom, Miss Gaunt’s presencéhé classroom subtracts, in her
students’ minds, from the sexual significance aidh. She becomes like a sister to Miss
Ellen and Alison Kerr and advises

them to make their arrangement with Mr. Lowthempanent, but due to Miss Brodie’s
intervention this does not come to pass.

3.5 A Postmodern Reading oThe Prime of Miss Jean Brodie

The novel entails core postmodernist themes amib@tts. The life of Jean Brodie is
characterized by constant feeling of loneliness @mlation. However, a proper
modernist template will be to leave Jean Brodi¢hm state of loneliness and alienation
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from the society. She obviously has a separate wwéwhat education is and how
education should be delivered from her headmistaesisa larger number of teachers in
the school. However, instead of ending the novethennote that she is unsuccessful in
her attempt to connect with other characters in ribeel, her loneliness becomes a
creative tool that Muriel Spark plays on to make tiovel an enjoyable read. Miss Jean
Brodie raises a set of young girls and imparts kreswledge of life into them, and
instead of attempting a connection with the giHe diverts the energy and passion into
raising them into creme de la creme. A major featfrpostmodern writing is the art of
playing with the theme of loneliness, despair antplessness that modernist writing is
associated with.

The purpose of the novel is not plain existenti@smost modernist novels are known to
be. The focus is a mixture of characterization artstentialism. Leading modernists
argue that characterization should be the focus @froper novel and that character
creating should be done through the use streamow$ciousness. In this novel, the
existential nature of Miss Jean Brodie herself @rodied. Miss Jean Brodie’s

existentialist view is for art and beauty but thesgdid not ultimately become what she
might have hoped for. None of the girls turned tmube the “creme de la creme” and
none even ends as a lover of art.

The novel also engages the day-to-day challengesteséotyped educational system
which Miss Jean Brodie defies to form a curriculofmher own. She teaches the girls
about her experiences and etiquette. She is raesly teaching them any orthodox class
subject. She only keeps the subject titles on ldesaoom board in case the headmistress
or other teachers in the school comes along. Ttiereince in view of the headmistress
and Miss Jean Brodie was highlighted but rather pseudo-confrontational manner. The
headmistress and Miss Brodie were never seen aguithe novel. The confrontations
were only talked about. This difference in opinismplayed with by Muriel Sparks as a
form of mockery of the systenThe Prime of Miss Jean Brod&so highlights the
experience of people living in the ghetto as Missdie takes the girls on a walk; but
much attention was never given to why they arenhg they are except for the fact that
the period was the time after the war.

In conclusion,The Prime of Miss Jean Brodembodies postmodernist attributes that
gives the novel a deeper understanding. Readingntheel from a postmodernist
standpoint gives a further insight into the backag of the novel and the circumstances
that could have informed the writing.

4.0 CONCLUSION

The Prime of Miss Jean Brodi&as been studied as a novel that focuses on riaskEisr
desire to control the lives of the Brodie set atiapressionable age of ten makes Jean
Brodie discard the curriculum and mold the girls’ek in a way that destroys their
individual personality and worldview. As a postmoust novel, it draws the reader’s
attention to the importance of education in theefigyment of young minds.
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Self-Assessment Exercise
Examine at least three themes explored@he Prime of Miss Jean Brodie

5.0 SUMMARY

In this Unit, you have studied the life of Murigb&k and her novelhe Prime of Miss
Jean Brodie Through the depiction of characters and discassfcsome of the author’s
concerns and style, you are able to see a postmetieepresentation of the twentieth
century English society.

6.0 TUTOR-MARKED ASSIGNMENT

Justify the classification dfhe Prime of Miss Jean Brodies a postmodernist novel.
7.0 REFERENCES/FURTHER READING

Spark, M. (2000 he Prime of Miss Jean Brodieondon: Penguin Group.

Scanlan, M. (2000). “The recuperation of historyBntish and Irish fiction” in B.W.
Shaffer B.W (edA Companion to the British and Irish Novel: 194800 Oxford:
Blackwell Publishing. 144- 159.

Links www.researchgate.net
link.springer.com
theses.gla.ac.uk
scholarcommons.sc.edu
www.cambridgescholars.com
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UNIT 4: Kazuo Ishiguro’s The Remains of the Day
Content

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Kazuo Ishiguro
3.2 The Remains of The Day
3.3 Themes And Techniques Tthe Remains Of The Day
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

Kazuo Ishiguro is one of the postmodernist writetso are preoccupied
with how language mediates reality. His no¥éle Remains of the Dayg about
Butler Steven’s life and how he narrates his enifeeas a butler and what he
thinks of the remains of his life. In this unit, wavill be introduced to Kazuo
Ishiguro and his novelThe Remains of the Dagspecially how much of
postmodernism we can find in the novel.

2.0 OBJECTIVES
At the end of this Unit you should be able to:

o summarise Kazuo Ishiguro®he Remains of the Day

o discuss the postmodernist themes and techniguhs iext; and

o relate these themes and techniques to what obiaimsodernist
texts.

3.0 MAIN CONTENT
3.1 Kazuo Ishiguro

Kazuo Ishiguro was born in Nagasaki, Japan, on hdex 8, 1954, to Shizuo (an
oceanographer) and Shizuko (a homemaker). When dse six, his family moved to
England where his father was commissioned by thesBrgovernment to work on a
project. Although the family expected to stay oalfew years, his father's work kept
them there much longer until England had truly meedheir home. His novels include:
A Pale View of Hills, An Artist of the Floating Vthr The Remains of the Day, Never Let
Me Go,andNocturnesAll of his novels have earned critical acclaim.i¢gglo’s novels
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deal with self-deception, regret, and personakotibn. In 1995, Ishiguro was appointed
as a member of the Order of the British Empire it contributions to literature
especially contemporary English fiction.

3.2 The Remains of the Day

The Remains of the Datglls the story of Stevens, an old English butlélovihas been
working at Darlington Hall since the beginning @ bareer as a butler. At the start of the
novel, he narrates how he is encouraged to takexcation by his employer, Mr.
Farraday, an American gentleman who believes Stewerds a break from his duties.
Stevens is also of the opinion that the suggestidinvork well with his desire to visit a
former colleague at Darlington Hall, Miss Kentonwnd/irs. Benn, residing in West
England. Twenty years earlier, they had workedadibgton Hall together, he as Butler,
and she as the Housekeeper. She left Darlingtoh wiedn she got married and now
twenty years after, she is divorced because ofcttelenges she had in her marriage
especially as she really was not in love with hesbdand. Stevens looks forward to
having her back because after the Second World Maas become increasingly difficult
getting enough hands to work at the estate. Amastag point to note is that though this
is an important reason for wanting her back at iDgtbn Hall, an overriding reason is
that Steven has always been in love with Miss Ken@n her part too, Miss Kenton has
tried many times to make Steven know that she Idvies and that they should be
together. So, he hopes that the woman who is new déf the burden of marriage will
oblige and return to the Hall.

The novel is the diary that Stevens keeps in hesweek trip to visit Miss Kenton and
during this trip Stephens recollects and refle@spdon his past. He aims at coming to
terms with his life’s choices and his ultimate difen. Stevens finally makes the last
part of his journey to meet Miss Kenton. But wheav@ns finally does meet her, with
the hope of bringing her back to Darlington Haldlgrerhaps to confess his love, he finds
that the spirit has gone out of her. She revealsghe is going back to her husband. Even
though she may not love him, he has always beer the her. Stevens realizes he is too
late and sends her off with well-wishes and immietyamakes plans to return to
Darlington Hall to fulfill the remains of his day.

3.3 Themes and Techniques iThe Remains Of The Day
Themes

Professionalism The major theme ifhe Remains of the Day that of professionalism.
Stevens is obsessed with his work and he is omdyasted in reaching the standard of the
traditional butlers who serve their masters withih hindrance of emotional or family
attachments. In the narrative of Stevens it isrcthat he loves Miss Kenton who he
refused to call by her married name. He loves harbdecause he is against employee
relationships or marriage, he allows her to marmpan she is clearly not in love with.
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This sense of duty makes him neglect his father ishen old Butler at his deathbed in

order to attend to Lord Darlington’s visitor. Stegeis against bantering but because it
seems it is a requirement for him so he decidésaim the art of bantering. His quest for
professional success leads to emotional and psygital repression and aloneness.

Dignity: The issue of dignity is also pertinent in the @lo\stevens is concerned about
the dignity of his boss, Lord Darlington and th&hs own as a Butler. His decisions and
interactions in the story are shaped by his opimibwhat dignity is to him. When he is
asked about the issue of dignity during his trgvBkevens’ reply shows that he takes
dignity as a very important virtue in his professiout after he leaves these people, he
ponders more about it.

Unrequited Love: From the stories that Stevens tells, it is cleat Miss Kenton loved
him when they were co-workers in Darlington Halbowever, because Stevens believes
that it is unprofessional to get romantically inved with a co-worker, he never
reciprocated. Unfortunately for him, when he isdye#o show his love to her, she is at
the point of returning to her former husband. At &nd, the love they would have shared
never materialises.

Techniques

Flashback The Remains of the Day mostly a form of review of events that tookgaa

in the past. The main character, Stevens triesitg bhe reader up to date on the issues
that led to the present-his impending trip to thetéd States of America and the state of
affairs in Darlington Hall. As a result, there aeries of flashbacks where he fills the
reader in. This technique causes him to digress foae issue to another as he tries to
explain himself. Being a dedicated butler and msi@nal, he pays great attention to
details including giving information on every aspetthe preparation for his journey. It
is through the use of flashback that the reades getknow that Stevens must have
“overdone” his professionalism to the point that fa#s to gain those things that are
important to him in life. For example, when he s his working relationship with
Miss Kenton, he discovers that he should probablehgiven her some attention when
she showed interest in him.

Humour: In The Remains of the Daishiguro introduces the issue of banter which is
against the all serious and official nature of ewgpl/ employee relationship in
traditional English society. Stevens has alwaysnbaestrict professional butler who
thinks he should not be unnecessarily familiar viahboss or employer. Meanwhile, his
American employer, Mr. Farraday, coming from aetént culture thinks otherwise. The
author plays on the cultural difference to poke détithe rigidity of the English culture. It
is banter that eventually infuses humour in theatare. At the end of the novel, Steven
changes his view and decides that banter is thedkbyman warmth
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Fragmentation: The plot ofThe Remains of the Day fragmented plot because of the
diary form adopted in the narrative. There are smyndifferent stories that are told to

serve two purposes. The first is to let the re&aew about things that have happened
before the narration started. The second purpasettiese stories serve is to explain
Stevens’ values and character. For example whenehes the serenity of Salisbury, he

links the quietness of the environment to thosditigmthat he considers cardinal to his
profession. He recalls stories that exemplify eqadlity. This invariably takes the reader
from the present to some disjointed past. In aaldjtthe novel has no chronological plot.

Rather, all issues are subject to the drift thieesaus from one strand to another. For
instance, the record of Stevens' motoring trimisrjected by a lot of digressions.

Self-Assessment Exercise
Narrate four stories told by Stevens and discusis tnctions in the novel.

4.0 CONCLUSION

The novel to a great extent shows the changeshthat taken place in the mid-twentieth
century English society. As a butler, he strugglesope with the informal way Mr
Farriday interacts with him. Stevens’ problem is mability to adapt to some of these
changes. Since most part of the narrative deals th# past, the novel also shows how
the past shapes the present and the importana@dasfding efficiency with practicability.

5.0 SUMMARY

In this Unit you have been introduced to Kazuodshd and his novelhe Remains of
the Day A synopsis of the novel was done and the themdspastmodernist techniques
in the novel were discussed.

6.0 TUTOR-MARKED ASSIGNMENT

Discuss Stevens’ professionalism and its connecttiaghe regrets he has towards the end
of the novel.

7.0 REFERENCES/ FURTHER READING

Barth, J. (1996). “The Literature of Replenishmem”Essentials of the Theory of
Fiction, eds Michael J. Hoffman and Patrick D. Murphy, 2medition.
Durham, NC: Duke University Press.

Ishiguro, K. (1989)'he Remains of the Dalyondon: Faber and Faber.

Lyotard, J. F. (1984)The Postmodern Condition: A Report on KnowledGeoff
Bennington and Brian Massumi (Trans.), Minneapdlisiversity  of Minnesota
Press.

Malpas, S. (2005)T'he Postmodern: The New Critical IdioMew York: Routledge.
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MODULE 3
THE TWENTIETH CENTURY ENGLISH POETS

This module will expose you to different modernmbets to demonstrate that the
challenge for something new, experimental, and vatiee in the wake of a changing
world also found its way into poetry. In the spwoit modernism, radical poets like Ezra
Pound, T. S. Eliot, Wilfred Owen, W.H Auden and D.Bwrence among others saw the
modes of the poetry of earlier periods (for examgleaissance and Victorian poetry)
inadequate to describe and evoke the feelingsengdrament of the modern age. Their
poetry, like modernist novels, was complex and d@rpental most often without metrical
patterns or rhymes. A great number of themes tb#tidoed on real life issues i.e. the
poet’s experience as well as ordinary men’s lifd problems were the interests of these
poets. The 20 century English poetry was poetry of realism mixgth disillusionment
and pessimism. The suffering and tragedy that ndatke modern life was of great
interest to them especially as there was no loaggrspiritual essence in the modern life.
Modern poets were also interested in nature bedais@/as the beauty and essence they
could easily identify with.

Module 3: The Twentieth Century English Poets
Unit 1:T.S Eliot and “The Wasteland”

Unit 2: W.H Auden’s Pessimistic and Political Pgetr
Unit 3:The Poetry of W.B Yeats

Unit 4: Wilfred Owen’s “Anthem for Doomed Youth”

UNIT 1- T.S Eliot and “The Wasteland”
Content

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 T.S. Eliot
3.2 T.S. Eliot's “The Waste Land”
3.3 Themes and Techniques in T.S. Eliot’s “The ¥&lasd”
4.0 Conclusion
5.0 Summary
6.0 Tutor-marked Assignment
7.0 References/ Further Reading

1.0 INTRODUCTION
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T.S Eliot’s “The Wasteland” is an experimental poana it is a departure from Victorian
or traditional in several ways. In “The WastelanBfiot shows that there is no sense of
vitality or life in the modern society and that ttedation between man and his spirituality
is lost to modernity and its attendant experiences.

2.0 OBJECTIVES
At the end of this unit, you should be able to:
. summarise “The Wasteland”
o discuss the themes and the techniques of T.S &libe Wasteland

3.0 MAIN CONTENT

3.1 T.S. Eliot (1888 — 1965)
T.S. Eliot was born in St. Louis Missouri and hearguably the most influential poet of
the 20th century. He attended Smith Academy irL&tis and Harvard but he could not
finish his studies in Harvard due to the First WWloWar. His works are much influenced
by the poetry of Dante, John Donne and John Web§t8t Eliot was seen as a highly
intellectual and difficult poet. He was a playwrigliterary critic and poet.He is believed
to have transformed how poetry was being writted anderstood. “The Wasteland”
published in 1922 was seen as the longest poemgfish language. T.S. Eliot published
“Four Quartets” in 1943. His works are experimemiastyle and diction. In his poems,
Eliot depicts ugly realities of urban life and deel of Western civilization using
fragmentary images. In most of the poems Eliot eratter 1927 when he joined the
Church of England, he often stressed belief initsjgir comfort. He was awarded the
Nobel Prize for Literature in 1948.

3.2 T.S.Eliot’'s “The Waste Land”
“The Wasteland” has five sections, “The Burial loé tDead”, “A Game of Chess”, “The
Fire Sermon”, “Death By Water”, and “What the Tken Said”. This analysis will only
dwell on the first section “The Burial of the DeadThe Wasteland” is about spiritual
dryness or poverty. There is futility in attempashiring back relief and value to human
life especially his day to day activities. In theem, Eliot dwells on myth and other
religious and spiritual material to show that religis able to help man in the chaos of
modern life that is marked with alienation and emgis. “The Wasteland” is about the
difference between different kinds of life and dedh “The Burial of the Dead” the poet
persona talks about the attractiveness of deatthanddifficult it is for people to come
back from the experience of death that marks theofithe people in wasteland. Men live
in a dream world and are afraid to face reality.

April is the cruellest month, breeding
Lilacs out of the dead land, mixing
Memory and desire, stirring

Dull roots with spring rain.

Winter kept us warm, covering
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Earth in forgetful snow, feeding

A little life with dried tubers.
Though April is the sweet month of rebirth, it leetmost joyful season but it is the
cruellest, it brings hope to the wasteland andatks the people there because it reminds
them of what they had before and the need to haliack. The people do not wish to
have a new life; they prefer the winter that matkesn seek forgetfulness, a season that
does not call for activity or action. They detdst tain that April brings though it brings
new life and regeneration.

In the second section of “The Burial of the Dedatlé poet persona talks again about the
rootlessness, desolation and futility in modere. lif

What are the roots that clutch, what branches gnawof this stony rubbish?
Son of man

You cannot say, or guess, for you know only

A heap of broken images, where the sun beats

And the dead tree gives no shelter, the crickeaehef

And the dry stone no sound of water.

There is barrenness and spiritual death in modeitization. The modern soul finds no
relief or comfort in his environment. There is lmhl allusion in the above lines from the
book of Ezekiel, Isaiah and Ecclesiastes.

In the third section of “The Burial of the Deadhetpoem shows that the height of joy,
fulfilment or meaning in life is like death. Thiedion is about a young and beautiful
hyacinth girl who has been forgotten by her lov€he following commentary is
instructive of the reason behind Eliot’s difficstyle in “The Waste Land”:

Eliot's poem, like the anthropological texts thaspired it, draws on a vast range of
sources. Eliot provided copious footnotes withghblication ofThe Waste Lanoh book
form; these are an excellent source for trackingrdthe origins of a reference. Many of
the references are from the Bible: at the time h&f poem’s writing Eliot was just
beginning to develop an interest in Christianitattivould reach its apex in tHeour
Quartets. The overall range of allusions ifhe Waste Landthough, suggests no
overarching paradigm but rather a grab bag of brdkegments that must somehow be
pieced together to form a coherent whole. Whiletdmploys a deliberately difficult
style and seems often to find the most obscureaeée possible, he means to do more
than just frustrate his reader and display his awelligence: He intends to provide a
mimetic account of life in the confusing world ofhet twentieth century.
(http://www.sparknotes.com/poetry/eliot/sectionnl)

3.3 Themes and Techniques in T.S. Eliot’s “The WastLand”
It is good to bear in mind that Eliot dwells a tot antithesis and paradoxes in this poem
as well as biblical and historical allusions whioform the themes that we can find in the
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poem. The themes discussed below are not exhaustitree themes we can find in the
poem but they are some of its central themes. Yewdvised to read the poem and come
up with suitable themes for the issues the posedain the poem.

Death and Rebirth: From the title of the sections “The Burial of Thead” and “Death
by Water”, one could deduce that the theme of disatkntral to them. Death is shown as
the end of existing and as the phenomenon thadivesya present with living beings. The
example in Section V substantiates this point “Hewvas living is now dead/We who
were living are now dying/With a little patienceirfes 7-10).The images of Christ's
death calls to mind the fact that by dying theréagpe for whatever is dead as there is
hope for a new life. By referring to different seas and what they connote, Eliot shows
that though there should be changes, everythimgally cyclical and it does not change
much. Water is used as a symbol for rebirth baoitld also cause death. For Eliot, death
and rebirth are interwoven as there really is rfartle without first dying, alluding to
Christ’'s death and resurrection.

Love and Lust Matters of sexuality are prominent in “The Waatel” and are the cause
of the problem that we can see in “The Fire Sermdtibt talks about a female typist
and a carbuncular man, and other instances of keadations. Though lust and illicit sex
might be sinful, Eliot as seen in this poem seemnpréfer it to passivity and coldness.
Sex produces and renews life as against infertilitgt depression that its absence brings.
It brings excitement being an antidote for boredord tiredness as seen in these lines:

The time is now propitious, as he guesses,

The meal is ended, she is bored and tired,

Endeavours to engage her in caresses

Which still are unreproved, if undesired,

Flushed and decided, he assaults her at once;

Exploring hands encounter no defence;

His vanity requires no response,

And makes a welcome of indifference. (Sectionllihes 63-71).

In “The Burial of The Dead” and “A Game of CheseV¢ is seen as being destructive.
This could also be seen in the third section of&TBurial of the Dead” where the

hyacinth girl is forgotten. According to Brooks.etlove of the past (traditional) was
enduring and real but the love in modern timesaaditory and unreal. But the love we
see in “The Wasteland” is rotten and the sex iy & selfish reasons.

Alienation: the people in the wasteland find it difficultégpress their feelings. They are

locked up in their worlds, imprisoned with no hagegetting released especially as they
are self-centred. In the second section, “The Game&hess”, where a process of
seduction is described, the woman desperately callder lover to say something,

probably to calm her nerves but nothing comes mum fthe entreaty:
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“My nerves are bad tonight. Yes, bad. Stay with me.

Speak to me. Why do you never speak. Speak. “WHeay@u thinking of? What
thinking? What? “I never know what you are thinkifidpink”

Even here, where the lovers are expected to conmaentheir thoughts to each other,
there seems to be a break and a palpable coldeesegtes the atmosphere. In addition,
the sounds produced by humans are “sighs” and s'cwéhile the gramophone and
mandoline produce the music that breaks the silenSection III.

Experimentation: Eliot makes use of complex technique, language,usmsual poetry
length. The poem relies heavily on many religiobsstorical, and philosophical
inspirations which includes the Bible, the legeridh® holy grail and Greek legends,
regeneration of myths and so be found in the poemes from the many sources that
Eliot borrowed from in his poem.

Fragmentation: The poem is fragmentary and shifts between diffeissues, speakers

and occurrences. For example, the first part ofi@edl dwells on the seduction of the

aristocrat woman, in a scene of opulence while gheond part moves to a poor
neighbourhood where two women discuss another woiltaa fragmentary nature of the

poem makes it difficult to follow and understand.drder to have a good grasp of the
flow of the poem, one needs some basic knowleddigeollusions that are made.

Repetition: Words, phrases and clauses are repeated througe®ytoem, creating a

feeling of boredom and adding to the pessimistidook of the poem. It seems no
progress is made, things are almost static, andngpnhew happens. From the first set of
lines in the second part of Section Il to the ahé, statement “HURRY UP PLS IT'S

TIME” is repeated. The attendant at the bar urdes women to round off their

conversation but he is ignored till the end whdreytround off and bid each other
goodnight, almost endlessly:

Goodnight Bill. Goodnight Lou. Goodnight May. Goaglnt.
Ta ta. Goodnight. Goodnight.
Good night, ladies, good night, good night.

Though these lines are allusions to Ophelia’s partvords in Shakespearetéamlet,
they also attest to the significance of repetitionEliot's modernist oeuvre in the poem.

6.0 TUTOR-MARKED ASSIGNMENT

“There is little or no difference in how Eliot poays death and life ilthe Waste Lant
Discuss.
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UNIT 2 — W.H. Auden’s Pessimistic Poetry
Content

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 W.H. Auden
3.2  “Stop All the Clocks, Cut Off the Telephone”
3.3 Themes in “Stop All the Clocks, Cut Off the dghone”
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/ Further Reading

1.0INTRODUCTION

Wystan Hugh Auden is one of the modernist poetssehpersonal experiences and
feelings are reflected in their works. In this uyatu will be introduced to W.H. Auden
and two of his poems - “Stop all the Clocks, Cutthé Telephone” and “September 1,
1939".

2.00BJECTIVES

At the end of the unit you should be able to:
o relate W.H. Auden’s personal life to the poetrycdssed in the unit
. analyze the poem by focusing on modernist condertis2s poem

3.0 MAIN CONTENT

3.1 W.H. Auden

WystanHugh Auden was born in 1907 in York, Englar@. attended Christ Church
College, University of Oxford after which he becamechool master; he later became a
professor of poetry at Oxford before he returne@host Church as a writer in residence.
He was one of the great poets of the 20th centudytés style has been compared to T.S
Eliot's especially for his use of irony and allussoto religious themes. He is asocial and
political poet and playwright who depended on thecpeds coming from his poetry for a
living. When writing poetry professionally could theustain him, he had to go into
teaching to augment his income. His first poetrilection was published in 1928. He
was homosexual and his love life was not reallyiecsss. Christopher Isherwood was
one of his lovers. Isherwood helped him greatlisliterary career, he wrote three plays
and two books with Isherwood before he went on Wtiester Kallman who was also a
poet and writer and he wrote the poem “Atlantisf Kallman. He was awarded the
King's Gold Medal for Poetry and his poem “The AgfeAnxiety” won the Pulitzer Prize
for Poetry in 1948. Other poems by Auden includaylyour Sleeping Head, My Love”,
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“Miss Gee”, “James Honeyman” “In Memory of W.B. Ygaand “Musee Des Beaux”.
Auden converted to Christianity after the Secondld/@/ar. He died in 1973.

3.2 “Stop All the Clocks, Cut off the Telephone.”

Excerpt:
Stop all the clocks, cut off the telephone,
Prevent the dog from barking with a juicy bone,
Silence the pianos and with muffled drum
Bring out the coffin, let the mourners come.
Let aeroplanes circle moaning overhead
Scribbling on the sky the message He Is Dead,
Put crepe bows round the white necks of the pulaies,
Let the traffic policemen wear black cotton gloyemes 1-8)

This poem is also known as “Funeral Blues”. Thet pagsona is in a state of grief as he
is mourning the death of close friend. The moothefpoem is that of sadness and grief.
From the beginning of the poem we can deduce Hepersona is not interested in the
normal movement of the day such as the soundsokg] telephone, animals or musical
instruments. He wants to be alone in the worldisfgnief; one that he is in as a result of
the death of a loved one. He commands that alkslsbould be stopped, and they should
cut the telephones, the dogs should be stopped li@mking and the pianos should be
silenced so that he will not be distracted or distd from mourning his beloved’s death.

To stop all the clocks and cut the telephones isrgnossible task but he wants the entire
world to stand still as the sound of the clock walinind him of the futility and brevity of
life. He wants the dead to be respected with th#lesudrum, with airplanes scribbling
the message in the sky for all to see, that a leeldasv dead. He would like policemen and
public doves, indeed the entire world to mourn thesth with him. In the third stanza,
the persona shows how important the dead manhsrt@nd how overwhelming his love
for him is “he was my north, my south, my east aas$t”. In line 12, the disappointment
and sadness he feels is seen as he “thought loul Wast forever”. There is a tone of
hopelessness and finality in the poem as the pardoas not want to see the star again,
his world is now without the sun and the moon as&e ordered should be done away

with. The poem is full of hyperbolic metaphors likgour away the sea”, “stop all the

clocks”, “pack up the moon”, “dismantle the surd,show the depth of the persona’s loss
and the meaninglessness that his life is preserpgriencing.

3.3 Themes in “Stop All the Clocks, Cut Off the Tedphone”
Death and Grief: The poem brings up an atmosphere of funeral wisaxpected to be
solemn with mourners paying their last respecthi deceased. The poet persona is
trying to come to terms with the death of the mdmwneans a lot to him but who is now
no more. He invites the world join him to mourn agxen asks that all activities be
stopped for the because of his personal lossné&sli-4 he says:
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Stop all the clocks, cut off the telephone,
Prevent the dog from barking with a juicy bone,
Silence the pianos and with muffled drum
Bring out the coffin, let the mourners come.

Pessimism and Futility of Existencelt is at the occurrence of the death of the beloved
that the poet persona realizes that love cannotfdasver. The transitory nature of life
hits him in the face and this makes him pessimihiout life. He commands using the
words ‘stop’, ‘cut’, ‘prevent’ ‘silence’ and in thignal line after showing his feelings of
sadness and grief claims that he is doing all thesenothing now can ever come to any
good”.

Self-Assessment Exercise
Analyze one of the poems studied in this unit, ShgwWV.H. Auden’s use visual and
other forms of imagery.

4.0 CONCLUSION

Auden’s modernism is apparent in the nothingnesgti@ess and despair that mark the
poems discussed in this unit. The modern worldh@asss in the age of industrialization as
one that has failed to meet the expectations aflitabitants.

5.0 SUMMARY
In this Unit you have learnt about W. H Auden asa@dernist poet. His poems “Stop all
the Clocks, Cut Off the Telephones” and “Septenihdr939” are discussed.
6.0 TUTOR-MARKED ASSIGNMENT
Explain any four themes explored by W. H Audenismpgoems.
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UNIT 3:The Poetry of W.B. Yeats
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3.3 Themes and Techniques in “The Second Coming”
4.0 Conclusion
5.0 Summary
6.0 Tutor-marked Assignment
7.0 References/ Further Reading

1.0INTRODUCTION

Twentieth Century poetry was also greatly influehd®y the World Wars because it
mirrors the disorientation and the terrible expaces of the war. The poems express the
anger, violence, grief, psychological disorders doieshell shock, and the futility of
man’s life. These reactions towards the realitythaf war are central to the modernist
poetry and they could be seen in some of Yeatsksvespecially “The Second Coming”.
Other poems by W.B. Yeats include “Easter” “An hri&irman Foresees His Death” and
“Sailing to Byzantium”.

2.00BJECTIVES
At the end of this unit you should be able to:

. discuss themes and techniques in Yeats’ “The Seddaching” and
“Sailing to Byzantium”

) make a connection between the works of W. B. Yaatsother modernist
writers.

3.0MAINCONTENT

3.1W.B. Yeats

William Butler Yeats was born in 1865 in Dublingland to John Butler Yeats an lIrish
Painter. He went to school in London and Dublirstiedy painting. He started reading
William Shakespeare, John Donne, William Blake artfibst of other writers at a young
age. He was a poet and a writer who was seen asfahe greatest poets in the 20th
century. He devoted his time to writing poetry aindma even as he was interested in the
unity and independence of the Irish nation. He redrGGeorge Hyde- Lees after he had
proposed and been rejected before by other womenwbrks were enriched with the
use of myths and symbols which were regarded aplexmHe founded the Abbey
Theatre which was first known as Irish Theatre udldy Gregory. His volume of poetry
includes,The Wild Swans at Cogl&he TowerMichael Robartes and the Danceasd
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so on. Hewon the Nobel Prize for Literature in 1988 died in 1939 and W.H Auden
wrote an elegy for him “In Memory of W.B Yeats”.
3.2“The Second Coming”
Yeats "The Second Coming" (1920):
Turning and turning in the widening gyre
The falcon cannot hear the falconer;
Things fall apart; the centre cannot hold;
Mere anarchy is loosed upon the world,
The blood-dimmed tide is loosed, and everywhere
The ceremony of innocence is drowned,;
The best lack all conviction, while the worst
Are full of passionate intensity.

Surely some revelation is at hand;

Surely the Second Coming is at hand.

The Second Coming! Hardly are those words out
When a vast image out of Spiritus Mundi
Troubles my sight; somewhere in the sands of tisentle
A shape with lion body and the head of a man,

A gaze blank and pitiless as the sun,

Is moving its slow thighs, while all about it

Reel shadows of the indignant desert birds.

The darkness drops again; but now | know

That twenty centuries of stony sleep

Were vexed to nightmare by a rocking cradle,
And what rough beast, its hour come round at last,
Slouches towards Bethlehem to be born?

Yeats’' poem is about the change that came ab@upatticular time. The change is a bad
one as it is marked with violence and death. Tits¢ $ix lines of the poem show that the
poet is painting a picture of anarchy and chaosravkeeerything is not as it was in time
past. The imagery of destruction and impending deonid be seen in the words, “the
falcon cannot hear the falconer”, “things fall aptre centre cannot hold” and “the
blood- rimmed tide is loosed”. The situation thatpictured in these lines shows that
there will be death and destruction of lives. Tletpn the second stanza alludes to the
second coming of Christ in the Bible and that thespnt situation of doom and chaos the
society is experiencing could be the signs of the etime of the world which Christ’s
coming is about to effect or that there might behange, a salvation through Christ’s
coming but the poet is pessimistic about this assgymbol of hope comes in the form of
a beast, a creature that has a lion body and tahé dka man with a blank gaze that is
pitiless as the sun and who slouches to Bethlebdme thanged and reborn.
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Yeats’ “The Second Coming” shows the modernistsilladssonment about grand
narratives and structures like religion, the chutdditional values and truths as none of
them were justification for wars and other inhundiésasters. There is no longer a centre
or base and though the poet is longing for a répdastructure, there is little or no hope
in it.

3.3Themes and Techniques in “The Second Coming”
Change: From the first lines of the poem we could see thate is a drastic change from
the realities of the traditional world where lif@svnot marked with nuclear weapons, war
and death. The modern world the poet paints hemepiace where the falcon cannot hear
the falconer, there is no longer reasoning andmatity and this could also mean that the
modern world was no longer interested in God arnbaity that are the voices of caution
as a result; the centre that holds everything tegas reduced to nothing.

The effect of war: The war opened and loosed the blood — rimmed 8de r@sult, there
was the loss of innocence, people kill one anotimethe war front and both the old and
the young patrticipated in the war actively losihgit lives, their emotions, and value for
life.

Death and destruction: In the world the poet paints, there is destructioml death,
destruction of values, norms, philosophies and e@s things fall apart and death as the
“blood- rimmed tide” is opened. To compound matténe saviour that comes, comes in
the figure of a beast that is slow to action amst §louches towards its own redemption
and change and is less concerned about the siuataind him with its pitiless and
blank gaze.

The use of imagery:There is the use of violent visual imagery in treem which

includes: “the widening gyre”, “the blood-dimmedediis loosed”, the beast that is half
man, half lion, the falcon that could not hearfddeoner, and so on.

Metaphor and symbolism: The metaphors include the falcon and the falcaherplood
— rimmed tide is loosed and so on while the majont=ol in the poem is the second
coming.

Allusion: There is biblical allusion to the Second Comimgtrist and some critics have
seen some classical allusion in the poem too.

Self-Assessment Exercise
From the title of the poem and the image of thesbednat do you think is Yeat's stand
on divine intervention?

4.0 CONCLUSION

W. B Yeats “The Second Coming” captures the concérine modern world that is far
removed from the tranquil and peaceful society ti#tined before the war. People no
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longer believe in God as a result the hope thavaar will come to change the terrible

situation of the modern world is not popular ascaa see from the poem that is marked
with pessimism and hopelessness. In “Sailing toaBtimm” Yeats concerned himself

with the abandonment of the modern age and theegorest disillusionment it caused to

people.

5.0 SUMMARY

In this Unit you have come across a short biographyW. B Yeats. The poems “The
Second Coming” and “Sailing to Byzantium” have béeiefly analysed and some of the
major themes and techniques in the poems havediseuissed.

6.0TUTOR-MARKED ASSIGNMENT
Examine the depiction of the society of Yeats iméTSecond Coming”.

7.0REFERENCES/FURTHER READING
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Drabble, M. ed (1985)The Oxford Companion to English Literatuteondon: Oxford
University Press.
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William Butler Yeats (2012402 Poems — Classic Poetry Seriesemhunter.com. The
World’s Poetry Archive,
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5.0 Summary
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7.0 References/ Further Reading

1.0INTRODUCTION

Wilfred Owen is arguably the youngest of all therywaets who lost his life at the war
front a week to the end of the First World War. Haetry was known after his death and
he is one of the renowned poets of the Twentietht@g English Literature. This unit
will discuss his life and his poems “Anthem For Deed Youth” and “1914”, and the
themes and techniques he employed in the poems.

2.00BJECTIVES
At the end of this unit you should be able to:

. Discuss your impression of the war from the poespeeially the poet’s
view of the war.
. Discuss the themes and techniques of war that godicd in the poem

. Compare and contrast the poetry of W.B. Yeats aiifiatf Owen

3.0MAINCONTENT

3.1Wilfred Owen
Wilfred Owen was born in 1893 and died in 1918. &eended Birkenhead Institute,
Shrewbury Technical School and University of Londde developed his love for poetry
at an early age. He was a devout Anglican in hityetays but he later abandoned his
religious zeal. He served in the British army ire tRirst World War and was later
diagnosed with shell shock after terrible encounter the war front. In his poetry, after
experiencing the war first hand, he painted thedraof the war in a bid to let civilians
and the people who were not directly involved ia thar see the terrible effects of the
war on soldiers. Some of these poems are “AnthemDioomed Youth”, “1914”,
“Strange Meeting”, “Futility” and “Dulceet DecorumHe is recognised as a war poet
who depicted the war as a waste of lives and dregmad youths from being deceived by
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the popular saying then that “it is a sweet anh{itthing to die for one’s country” -
Dulce et decorum est pro patria moBirkerts Wilfred Owen also became one of the
youths whose lives were cut short as a resultefithr.

3.2“Anthem For Doomed Youth”

Excerpt:
What passing-bells for these who die as cattle?
Only the monstrous anger of the guns.
Only the stuttering rifles' rapid rattle
Can patter out their hasty orisons.

Wilfred Owen’s “Anthem for Doomed Youth” relays thmoet’'s anger at the terrible

effect of the war as well as the death and suffettvat comes in its wake. The poem talks
about the death of soldiers and how their deatHk b announced and how their

goodbyes or funeral will be. Their deaths are ldato the way cows die. The reality of
the war dawns on the poet persona as people deel ldhd injured. The poem is an

anthem to honour the soldiers who died in theirtypthey are doomed youths that the
World War caused to die in their prime.

The passing-bells in Line 1 is the bell that isduseannounce the death of someone and
to signal that a soul is passing to the great be:ymr these soldier’s deaths are not to be
announced through the passing-bells but througimibrestrous anger of the guns because
they died like cattle. Even if the passing-bells &r be rung, they won'’t be heard as the
sounds of the monstrous angry guns will override sbunds of bells. This is ironical
because these soldiers lost their lives to the gadsthe guns are used to announce their
deaths. They are also deprived of religious pragers bells and the choirs who sing at
their funeral are wailing shells. At the funeraitlgghold out flowers to bid them good
bye and there is the expression of grief.

3.3Techniques and Themes In Wilfred Owen’s “Anthem ForDoomed Youth”

The Use of Contrast:The poem juxtaposes the traditional/ conventiorévdies and
instruments that attend the mourning and funeramobrdinary or regular (civilian) man
and that of the soldiers who died like cattle, wvehdgath is not new and does not come
with grief or regret as soldiers die almost eveay dn the war front and not much value
is attached to these deaths. The solemnity thagbe the church and at a funeral calls
for is also seen as related in the poem.

Use of ImagesWe have both visual and auditory images in tharpdehe visual images
include: ‘die as cattle’, ‘anger of the guns’, ‘dfiag — down of blinds’, and so on while
the auditory images include: ‘passing bells’, &flrapid rattle’, ‘patter out’, ‘wailing
shells’, ‘bugles calling’, and so on.
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The central theme in the poem is the waste andieegstthat war brings especially on
young and promising soldiers who died in the war.

Violence and Death: The war front is about violence on man and the renvhent
present in the course of the war. The sounds of gnd weapons of war will rend the air
as well as the screams of the injured and dyinddi&s die on a daily basis and the
reality of the war is all about violence and thattiehat this violence results in.

Waste and Futility: The death of these soldiers and especially thetfetttheir death
and funeral are not marked with the honour thaukhattend such deaths shows that
these deaths are just a waste and that no mattenhuh these youths strive to defend
and stand up their country and what they beliey¢hiair efforts and sacrifice have been
and will be just in futility.

3.4 "1914”

“1914” is a fourteen-line poem that recounts théas@mophic aftermaths of the First
World War. In the poem, the poet traces the pragnesde in Europe before the outbreak
of the war. He also traces how the war disrupteddigvelopments that were being made
before the broke out. Owen employs the four EurnpEsmasons of the year. He adeptly
uses the changes that often usher in these setsa®pict the disastrous change that
resulted from the First World War. Logically, thegt highlights the classical Greek
roots of European civilisation referring to it ggiag. Historically, this civilisation found
its fulfilment in Roman Empire and Owen refers t@s the “Summer blazed her glory
out with Rome” in line ten. The poet then uses autwo represent modern history which
historically is the amazing result of the civiligat that begun in Greek. Finally, the “wild
winter of the world” is used to express the outkrefithe First World War which led to
the need to start all over. This need is the “npring” Owen mentions in the last line of
the poem.

3.5 Themes and Techniques

Terrible Experiences of War: The First World War brought disaster, grief, phgs@and
psychological disorder. All of these painful exgeces are captured and are described as
“... the winter of the world / With perishing greartness” (Lines 1 and 2).

Retrogression One of the things the First World War caused wasline in Europe,
especially. The developmental achievements thatewarident in institutions and
economies of European countries declined drasticalis backwardness is described as
“Rending the sails of progress ...” (Line 5). Furtlerthe poem, Owen paints a clearer
picture of the retrogression. He shows, first, Hewvope had progressed before the war.

For after Spring had bloomed in early Greece,

And Summer blazed her glory out with Rome,

An Autumn softly fell, a harvest home,
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A slow grand age, and rich with all increase.
But now, for us, wild Winter . . . (lie® — 13)

Desolation After the retrogression and calamities the wengerienced, what were left
in Europe was ruins. The world, Europe specificalps desolated. There was a need to
start all over, to rebuild all aspects of the coatit. This point is made in the last two
lines of the poem thus: “... now, for us, wild Wintand the need / Of sowings for new
Spring, and blood for seed”.

Allusion: In the poem, Owen alludes to the progressionwbpean civilisation which
historically roots from Greece but became refinedRome. This historical allusion is
made thus: “For after Spring had bloomed in earhggBe / And Summer blazed her
glory out with Rome,” (Lines 9 and 10).

Metaphor: An extended metaphor is used in the poem. Metaphoeferred to as

extended when a comparison or an analogy is sestaimough many lines or sections of
a poem. The poet sustains references to the deahdedeath of civilisation, using

suggestive words that relate to changes in sea®timer metaphors in the poem
include:“The foul tornado” (line 3), “the sails pfogress” (line 5),“Harvest home” (line
11).

Symbolism: Words that are used as symbols of things outsigléetktual context include:
“Spring” (line 9), “Summer” (line 10), “Autumn” (fie 11), and “Winter” (line 13).

3.6 Similarities and Dissimilarities between W. B. Yea and W.ilfred
Owen’s Poetry

Rhyming Pattern: In order to break away from tradition, Yeats abared the
conventional use of meter and other forms of trawiil poetic expressions. Instead, he
adopts irregular rhythm and conventional speechhaotgtand sometime uses imperfect
rhyme (half-rhyme). An imperfect rhyme is a rhymattern in which the stressed end
vowels or consonants are the same but with sligférdnces in sound and articulation.
Examples of this is ‘hold’(4uld/) and ‘world’(/ws:rd/) in “The Second Coming” (lines 3
and 4) and ‘unless’dhles/), ‘dress’(/dres/) and ‘magnificence’(/magngéin “Sailing to
Byzantium” (lines 10, 12 and 14) which rhyme inaternate pattern. The conventional
speech method is evident in most poems of YeaterO& more concerned with sound
than Yeats. His rhyming pattern differs from thenis Yeats employed. Although Owen
also makes use of imperfect rhyme, he is more aeguith rhyme and also uses full
rhyme (perfect rhyme). For example, in “Anthem Baomed Youth”, ‘guns’ rhymes in
an alternate pattern with ‘orisons’ (lines 1 and&8)d in “1914”, he maintains a regular
rhyme pattern of ABBAABBA (Stanza 1) ABBACC (Staja

80



Lyricism : Although the poetry of Yeats is not completelyaoie of sound, he cared less
about the sound and beauty of poems. Thereforepdkens of Owen are more lyrical
than those of Yeats. Unlike Yeats, Owen createsd gmund effects through complex
patterns of assonance and alliteration. For exaniplassonates in a complex manner
(that is in various lines) in “1914” while ‘tt’ aterates in a complex form in “Anthem For
Doomed Youth”.

Use of Imagery: Yeats uses frank imagery like that of violent desion created
through metaphoric falcon and falconer amidst whird. Owen is more direct with the
irrationality and brutality of the First World WaFor example, Owen writes in “1914":
“War broke: and now the Winter of the world / Witkrishing great darkness closes in”
(lines 1and 2). In “Anthem For Doomed Youth” Owdroawrites: “What passing-bells
for these who die as cattle” (linel).

Use of Metaphor Yeats uses unconventional metaphors. Unconveaitioetaphors are
metaphors created for the purpose of its momentsgy An example of unconventional
metaphor is using ‘midnight’ to refer to ‘end deli In Yeats’ “The Second Coming”, an
unconventional metaphor is ‘innocence’ (line 6) evhirefers to the populace and
countries of the world that were enticed of coerg#d fighting by the major warring
countries. Owen uses conventional metaphors wheassary. Conventional metaphors
are everyday metaphors like ‘The foul tornado’1814” (line 3). This is not to say that
Yeats does not use conventional metaphors.

Myths and Symbols: The poetry of Yeats is rich witliths and symbols through which
he often alludes to historical or religious evelite the symbolic ‘second coming’ in
“The Second Coming” and the allusion to the histrigreatness of the defunct
Byzantium. Probably, due to Owen’s directness, gustry contains less or no myth.
When he uses symbols, the symbols are usually siropks like ‘Spring’, ‘Winter’,
‘Summer’ and ‘Autumn’ in “Sailing to Byzantium”.

Tone: The poetry of Yeats is often an expression ofdsonand humility as evident in
“Sailing to Byzantium” where the poet personal pledhat his soul be sharpened. The
tone of Owen’s poetry is usually lush and sympathdthis is because Owen presents
direct objects that imprint the effects of the Grédar on the minds of the audience
almost exactly as the war affected people. Thisefoee means that Yeats is more
euphemistic in his presentations.

Self-Assessment Exercise
Justify the classification “Anthem for Doomed You#s an example of war poetry.

4.0CONCLUSION
Wilfred Owen was a modernist poet who poem showves gktent to which twentieth
century poets espoused the nothingness of lifenanthn experience in general.
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5.0SUMMARY

In this Unit you have gone through a short desicnipof Wilfred Owen'’s life and his war

poetry especially “Anthem for Doomed Youth” and 1¥9. In studying the poems, an
attempt at the summary is made; the themes anditpes in the poems are also
explored briefly.

6.0TUTOR-MARKED ASSIGNMENT
Compare and contrast the poetry of W.B. Yeats aiiftatf Owen

7.0REFERENCES/ FURTHER READING
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Classic Poetry (2004)Wilfred Owen PoemsPoemHunters: The World’'s Poetry
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literature: Twentieth Century and After. Vol. Fd.EStephen Greenblatt. New
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MODULE 4
THE TWENTIETH CENTURY ENGLISH DRAMA

This module focuses on Twentieth Century dramaexdmines the plays of Samuel
Beckett, George Bernard Shaw, Harold Pinter and HIi&. It shows how modernist
playwrights made the 20century theatre experimental and how they rejedtes
conventions of objectivity and realism of the poms century. The playwrights of the
period experimented with new forms that defieddbeventions of the previous century.
Experimentations in plot, language and form as aglideology defined the drama of the
period. Also, long held universal religious notiomsd dictates were questioned. This
module will therefore explore how the drama of thventieth century stood out in a bid
to reflect the life in England in the post-World ¥Maeriod. The module has four units
each unit studies a unique attribute of the Twémt@entury Drama. The first unit
explores Samuel Beckett's contribution to the Ttreeaf the Absurd and his play/aiting
for Godot The second unit dwells on George Bernard Shawvs Warren’s Professian
A short biography of the playwright is presented ah followed by a summary of the
work and discussion of some of its thematic congeilrhe third unit concentrates on
Harold Pinter's Drama, especially his plafie Homecomingvhich is preoccupied with
the freedom of women in the modern world. Unit foliscusses T. S Eliot®urder in
the Cathedral

Module 4: Twentieth Century English Drama

Unit 1: Samuel Beckett’s Theatre of the Absurd

Unit 2: George Bernard Shawkdrs Warren’s Profession
Unit 3: Harold Pinter'sThe Homecoming

Unit 4: T.S Eliot'sMurder in the Cathedral

UNIT 1: Samuel Beckett's Theatre Of The Absurd

Content

1.0Introduction

2.00bjectives

3.0Main Content
3.1Samuel Beckett
3.2Theatre Of The Absurd Andaiting For Godot
3.3Themes And Techniques Waiting For Godot
3.4Characterization iWaiting for Godot

4.0Conclusion

5.0Summary

6.0Tutor-marked Assignment

7.0References/ Further Reading

1.0INTRODUCTION

83



Samuel Beckett was one of the prominent playwrigirid theatre practitioners of the
Twentieth century. He was regarded as one of tteenedernist writers and one of the
renowned theatre of the absurd dramatists. Indhiswe shall discuss Samuel Beckett's
play Waiting For Godot

2.0 OBJECTIVES
At the end of the Unit you should be able to:
. Explain the phrase “theatre of the absurd”
. Describe the relationship between the thematic earscand the dramaturgy of
Waiting for Godotand modernism.

3.0 MAIN CONTENT

3.1 Samuel Beckett
Samuel Beckett was born in Ireland on April 13, 90 William Frank Beckett a civil
engineer and May Barclay. While growing up, Sanimtkett was the outdoor type who
often goes out with his brother and cousin and wiens not, he retreats to his tower
with a book. Early in his life, his family noticedcertain moodiness and taciturnity about
him. He attended Trinity College where he studianylish, Italian, and French. He
taught at Campbell College and Ecole Normale Sepéei

He met James Joyce in 1926 and loved his worksJamdes Joyce became a great
influence on his own creative works. He travelégdund Europe for a while before he
settled in Paris. His first published work “Assuimpt is a short story which was
published inTransitiona serial edited by Franco-American writer, Eugdolas. He won
his first literary prize the following year with éhpoem, “Whoroscope”. He published
Prousta critical study of Marcel Proust’s work and hidyolong work on criticism.

In 1933, William, Samuel Beckett's father died ahae to the closeness they had, the
loss devastated Beckett and he went to Tavistookcdh London for treatment by the
influential psychoanalyst, Dr. Wilfred Brion whosal studied him. This was where he
attended a lecture by Carl Jung on the “Never Rhp@orn” which affected much of his
subsequent works includingyatt, Waiting for GodoandAll That Fall

He married Suzanne Dechevaux-Dumesnil, a Frenchamoim 1961.After the World
War Il he had a critical epiphany premised on leigrfof remaining in James Joyce’s
shadows. That was when he discovered that his dvemgth lies in writing about
impoverishment, lack of knowledge, taking away eatthan adding. He had the belief
that to not have the desire to acquire more knogdeid the key to having peace. He
argued that desire is the source of human misedytlaat peace will only be possible
when desire is removed all together. He was a pigiay novelist and poet who became
known for his works that dealt with the traumatfteets of the world wars. He wrote
most of his works in French because he found iteeds write without style, that is,
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without the conventional boundaries of writing imdlish language. After writing in
French, he would later translate them to Englisis. wbrks includeEleutheria, Molloy,
The Unnamable, Happy Daysd so on. HowevekVaiting for Godotis more widely
known than other works by him.

He won the Nobel Prize for Literature in 1969 fas tvriting, which — in new forms for
the novel and drama — in the destitution of modeam acquires its elevation. From his
childhood, Beckett was a private person, who ernjdyis solitude. So much was his love
for solitude that when his wife heard the news isfNobel prize award, she described it
as a catastrophe for her extremely private husb@has characteristic as well as his
various influences and past experiences made matuaal fit into the theme that defined
his famous writings as an absurdist. His writingsvged the meaninglessness of life in
the post World War period and how there is absblutething but frustration and
unfulfilled expectations in life.

His philosophy was that man was doomed to be loaety/that even if God were to exist,
He would be as lonely and enslaved and as isokadan is in a cold silent, indifferent
universe. So, in his works, especialyaiting for Godohe lampoons the idea of waiting
on the supernatural to solve man’s problems onaayaof escape from the world’s harsh
realities. He is described as an agnostic by matstscof his works and the tone of his
writing is often pessimistic and enigmatic. He diadl989 on 22nd of December, five
months after his wife.

3.2 Theatre of the Absurd andWaiting for Godot
The theatre of the absurd points out to the medessgess of life. The modern life is
shown as an alienated and hopeless one which dsofaneaning and full of confusion.
The absurdity of human existence and the strugglembke meaning out of the
nothingness of life is the major preoccupationto$ theatre. Man is depicted as being
helpless and hopeless. The drama that is stagbdsitheatre is an existential drama that
shows that the fate of man is nothing and nothimg lse done to change this fate. The
plot of the absurdist plays are disjointed or fragihed, repetitive, with absurd characters.

The dramatists of the 20th century through theirkeshow that the modern world does
not have any God directing its affairs and men thee controllers of their own fate,
though this fate cannot be really controlled agsult man’s existence is helpless and
hopeless. The terrible experience of the world wahich shows that man’s life is
perpetually threatened and weak largely influendedthematic preoccupation of these
works. The audiences of this theatre were leftreavdtheir individual meanings from the
play they had watched because meanings were nobusbor expressly stated. Eugene
lonesco, Samuel Beckett, Jean Genet, Harold Pimted, Arthur Adamov are the
playwrights who are known as Absurdist playwrights.

85



In Samuel Beckett'$Vaiting for Godotwo friends Vladimir and Estragon are waiting for
the arrival of Godot. While they wait endlessly féodot for they do not know when he
will come, they discuss the essence of waitingGadot, they both do not know who
Godot is but Vladimir is keen on waiting for Godés they wait they disagree, quarrel,
try to sleep, eat, and contemplate suicide andkacfriends who are frustrated about life.
Two minor characters come along and a young bdy tie¢ two friends that Godot will
not be coming again that day but will come the ra§t. The two friends wait but Godot
fails to come.

The theatre of the absurd was not a deliberat®msaous movement so it does not have
a manifesto or thesis. The term “Theatre of theultbswas given by Martin Esslin who
saw a sense of metaphysical anguish at the abgwoifdite human condition in the works
of the absurdist playwrights. As a result of thigferent absurdist playwrights have their
style of writing and ideology which differentiatéeeir works from the other writers. On
the whole, their writings, irrespective of the fsaur theme, all show the meaninglessness
of life and how man is doomed to be lonely.

Samuel Beckett's works stand out though, becauspitéethe uniqueness of his works,
his plays reflect almost all the features of theedthe of the Absurd. A feature which
separates Samuel Beckett from the other absurldigtvaghts is that his main concern
lies in the polarity of existence. Maiting for Godotas well as some other plays like
Endgame and Krapp’s Last Tape, polarities such as sight /blindness, lifdilea
present/past, waiting/ not waiting, going/not goimgc. Also, as seen iWaiting for
Godot (Vladimir and Estragon), the characters in SaniBetkett's plays are often
grouped in pairs and are presented as a puzztadaudience to solve. One of the things
that surprised critics at the time was the fact tha audience enjoyed Samuel Beckett’s
plays which often do not have much meaning andaacemplete digression from the
usual writing style.

3.3 Themes inWaiting for Godot
Existentialism: The theatre of the absurd is largely informed bg philosophy of
existentialism. Through the dialogue of Vladimirdalastragon it will be discovered that
they are trying to make sense out of life. Whiladiimir believes in supernatural beings
So as to be able to make meaning out of life, hgioesly waits for Godot to come and
help him out of the entrapment that his life is Batragon believes in what can be seen in
the physical, he believes that man is the onlygetbat could make meaning out of his
own life and not some supernatural being. The nmegessness of waiting for Godot, for
a hope and substance in life is seen at the etitegélay. Almost every other theme like
alienation, nothingness of life, anguish and sorrbelplessness and so on are all to be
found under the umbrella theme of existentialism.
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Friendship: Estragon decides to wait with his friend Vladiniotigh he does not believe
in the coming of Godot but he keeps his friend canypespecially as they are in the
same shoes of existential statis but though Estragomore rational about their

predicament he stays with his friend to the endrmihbecame clear to both of them that
their waiting was for nothing.

Use of Symbols inWaiting for Godot

The major symbol inWaiting for Godotis the invisible character of Godot. Who is
Godot? We never knew who or what Godot is througjkioel play but it seems this is one

thing that the characters are waiting for to affthmir existence in life, to give meaning

to who they are. There have been many speculatomgo Godot is but the generally

acceptable one is that Godot is a supernaturagpemaybe God. The tree on the stage
which starts which shows little or no sign of Ida the first day starts to bring up leaves
on the second day is the only symbol of hope thnougthe play.

3.4 Characterisation in Waiting for Godot
The characters idVaiting for Godotare archetypes that portray the different worklng
and individual approaches to issues of spiritualgirysical limitations and material
accumulation.

Vladimir: He is also known as Didi. He understands thatdesls a supernatural help in
order to find meaning and purpose in his life. Haifoil to his friend Estragon who is
only concerned about what he can see or feel phij)sidBecause Estragon is only
bothered about physical limitations alone, he carummderstand Vladimir's spiritual
inclination especially why Vladimir decides to useriptural verses to explain their
physical condition of helplessness. Vladimir lotike someone who does not know what
he is doing as there is no physical evidence tpathis claims especially as Godot does
not show up but his hope that Godot will come isuggh to control Estragon and make
him join him in waiting for Godot. Vladimir, in aesse, is Estragon’s conscience as he
keeps him in check and reminds Estragon that fasidi nothing without something to
look out for. He constantly reminds Estragon thatyt must wait for Godot thereby
changing Estragon’s approach to life.

Estragon: He is also known as Dodo and is a foil to Vladimécause as Vladimir is
concerned about the spiritual and hopes for a ahakgtragon is preoccupied with
physical limitations and the present. He complainsut a sore foot and he is hungry and
thirsty every now and then. His physical limitasoand sufferings are never ending and
his understanding of the world is about his presefftering unlike his friend Vladimir
who thinks about the past and the future. Estrages to discourage Vladimir from his
guest of waiting for Godot but because Vladimicamstant and committed about finding
a purpose, he is not dissuaded but waits to theestdagon does not know that physical
limitations like the sore foot, hunger and thiratlavhatever his body craves for are just
distractions that take his mind off the purposéisfexistence and the nothingness and
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hopelessness that this existence is about. Vladimthe other hand has decided to find a
meaning to this existence in outside forces, irritsigil beings whose existence is
uncertain.

Self-Assessment Exercise
With close reference to the play, discuss the themexistentialism inWaiting for
Godot

4.0 CONCLUSION

In Waiting for Godaot Samuel Beckett brings out the absence of Godemtodern world
where everyman struggles unsuccessfully to findmimggon his own. The play has been
regarded as a tragicomedy especially as the cleasatdlk of serious life issues in a
comic and light-hearted way.

5.0 SUMMARY

In this Unit you have learnt about Samuel Beckett his playwaiting Godot In order to
understand the play, the theatre of the absurdieflyoexamined. The major themes in
the work as well as the use of symbolism are ailstudsed.

6.0 TUTOR-MARKED ASSIGNMENT
How far would you agree that Samuel Beckét¥siting for Godois an absurdist play?
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UNIT 2: George Bernard Shaw’sMrs. Warren'’s Profession
Content

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 George Bernard Shaw
3.2 Mrs. Warren’s Profession
3.3 Themes irMrs. Warren'’s Professian
3.4 Characterization iMrs. Warren’s Profession

4.0 Conclusion

5.0 Summary

6.0 Self- Assessment Questions
7.0 References/ Further Reading

1.0 INTRODUCTION

George Bernard Shaw was interested in how peoplved the harsh economic
realities of the modern world. As a successful wiaght, Shaw depicts life as he
knows it and attacks social hypocrisy while disrégey conventional approach to
writing.

2.0 OBJECTIVES
At the end of this Unit you should be able to:
o Discuss the treatment of female characters in ldne p
o Relate the themes Mrs. Warren’s Professioto modernist concerns.

3.0 MAIN CONTENT

3.1 George Bernard Shaw
George Bernard Shaw was born in July 1856 in Dubieland to George Carr Shaw
who was a civil servant and Lucinda Elizabeth Shawwyofessional singer. He was the
youngest child of the family and though he wast fitkored by his Uncle who was a
cleric, his education was irregular. He developadearly animosity to schools and
schoolmasters, tagging the school as a prison wnétey meant to prevent the children
from disturbing their parents. He was not a sudaésmvelist but made his mark as a
successful playwright. He was a dramatist, litexargrc and social propagandist. George
Bernard Shaw stood out in the period for his rolgortraying the economic hardship
and social imbalance of the time with a vein of loum He was an ardent socialist who
decried the exploitation of the working class. Hasvknown for expressing his views in
uncompromising language, a quality which made hicomtroversial person. Despite his
concerns with ideas and issues, Bernard Shaw’ss@ay vital and absorbing and are
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spiced with memorable characterisation, a brillieammand of language and dazzling
wit. In 1898 his early plays were publishedRiays Pleasant and Unpleasaiithe plays

in the ‘unpleasant’ section wewidower’'s Hous€1892) which focused on rural or slum
experiences with landlordsfhe Philanderer(written in 1893 and produced later in
1902); andMrs. Warren’s Professioifwritten in 1893 and also produced in 1902). The
plays in the ‘pleasant’ section wekrms and the Man(1894) which satirized the
romantic attitude to love and watandida(1893); andYou Never Can Telwritten in
1895). These early plays introduced the Britishlav@o the activist in Bernard Shaw.
The ‘unpleasant’ plays focused basically on lampupithe experiences of the working
class of the society and aimed a veiled attackeitsbcietal system which condones the
misbehaviours of the upper class.

In 1901, he publishedhree Plays for PuritansThe plays in the volume werghe
Devil's Disciple (1897), a play which focused on the American Retwoh and was
successfully produced in New York Cit¢aesar and Cleopatr§l899) which clowned
historical figures; an€aptain Brassbound’s Conversi¢1900).

It was in the early Twentieth Century that Shaw terbis greatest and most popular
plays. These plays artan and Supermafil903), which focused on how an idealistic,
cerebral man eventually succumbs to marriage (e gdvanced an explicit articulation
of a major Shavian theme—that man is the spiricraator, whereas woman is the
biological "life force" that must always triumphe@vhim); Major Barbara (1905), which
focuses on the fact that poverty is the causelaval Androcles and the Lio(1912; a
short play), the play is a charming satire of Qlarsty; andPygmalion(1913), a play
which satirized the English class system usingstbey of a cockney girl's transformation
into a lady at the hands of a speech profes¥dpgmalionhas proved to be Shaw's most
successful work—as a play production, as a motimtuge, and as the basis for the
musical and film “My Fair Lady” (1956; 1964).

Among Shaw's later playSaint Joan(1923) is the one which is the most memorable; it
argues that Joan of Arc, a harbinger of Protestantind nationalism, had to be killed
because the world was not yet ready for her. In018SBaw, much criticized for his
antiwar stance, wrotkleartbreak Housea play that exposed the spiritual bankruptcy of
the generation responsible for World War 1.

Among Shaw's other plays ajehn Bull's Other Island1904), The Doctor's Dilemma
(1906), Fanny's First Play(1911),Back to Methuselali1922), The Apple Car{1928),
Too True to Be Goo(l1932),The Millionairess(1936),In Good King Charles's Golden
Days (1939), andBuoyant Billions(1949). Perhaps his most popular nonfiction wark i
The Intelligent Woman's Guide to Socialism and @dipim (1928).

A major characteristic of George Bernard Shaw’sksads that despite the fact that he
writes about the harsh realities of life and onyvaarious topical issues, he presents them
with a tone of humour in his plays. His plays u$ciently the comedy tool to show

90



people their experiences and in some situationfepreolutions to the problems in the
society. He mocked historical figures pointing their faults which he does not support
and sometimes extolled them. His strong use ofuagg presented in a funny way
without losing the message or toning down the éffeade him a renowned writer. He
won the Nobel Prize for Literature in 1925 and died950.

3.2 Mrs. Warren’s Profession
The play is divided into four acts with just a seemaking up each act. Miss Vivie
Warren, an intelligent, “strong, confident, selfspessed” young woman of 22, had just
finished from college and comes home to get acqediwith her mother for the first
time in her life. Her mother Mrs. Kitty Warren (“MBl’ used in order to hide her true
identity that she is unmarried) arranges her mgetwth her friend, Praed, a young,
handsome architect, and she comes down from Londih, her business partner Sir
George Crofts, to join them in the cottage gardérere the mother and daughter will
lodge. Croft is attracted to Vivie, apparently knogvhe may not be her biological father
as Mrs. Kitty Warren does not disclose the patgraftthe child. Vivie is romantically
involved with Frank Gardner; a clever and altogettsgefree 20 year old youth.

Vivie and her mother do not get along well. Mrs. 'véa is described by the author as
“domineering, and decidedly vulgar, but, on the lgha genial and fairly presentable old
blackguard of a woman.” (Act 1, n.p). She doesrgéintwto accept that Vivie should be
treated as a girl with a mind of her own, as a gpadult. Vivie is a “sort of perfectly
splendid modern young lady,” intelligent, pointegisagmatic and self-assured, and thus
is “so different from [her mother’s] ideal.” (Act h.p)

When with her mother alone at night, Vivie demahes to reveal the source of her
income and what she actually does for a livingsTiibecause since she was a child, she
had been living either as a boarder in Englandchmosl or in college, or living with
people paid to take care of her. Her mother stayBrussels or Vienna and does not let
her come to see her there and she only sees heemelhen she comes to visit England
for a few days; and therefore — she had explaind@raed earlier that day — she hardly
knows her mother. After some reluctance and Viviesstence on knowing the facts,
Kitty Warren discloses her profession which is Business of managing some brothels
throughout Europe and successfully justifies todarghter why she had to choose such
a profession, hinging the justification on poveatyd a desire to raise her daughter to be
an educated, noble and respectable young ladystieais today. Vivie becomes really
proud of her mother and shows understanding orcitieemstance of her choice. And
that evening, they become closer than before.

Sir George Crofts, on the day following, proposesnage to Vivie, trying to convince
her with what she stands to benefit from his sosiatus as an aristocrat, his financial
stakes in businesses, and his business dealindheitmother. Vivie refuses his proposal,
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saying that she would rather not have his offemohey, position and status. As to his
business with her mother (Vivie says), she has dadler mother what exactly that
business is and she has told her the nature oihgsalCrofts is taken aback to hear that
Vivie knows the business already but he does nait wa be readily taken in as to her
having actually known what it is. So he tries tatier mystify the nature of the business
as some legitimate dealings and from his wordse/gets to understand that her mother
is actually still in the business as at present.

Vivie insults Crofts and he threatens her. Viviad® an alarm to Frank (her boyfriend)
and he appears and threatens to shoot Crofts. bgiog enraged, Crofts tells Frank and
Vivie that Frank’s father, the married Reverend 8ahGardner, who has had a history
with Vivie's mother, is in fact Vivie's out-of-wemitk father, making Vivie and Frank

half-siblings. Vivie discovers that her mother leastinued to run the brothel business
even though she no longer needs to. She takesfige @b in the city, dumps Frank

because they may be half-siblings after all whibevmng she will never marry, and she
disowns her mother. Mrs. Warren is left heartbrokieaving looked forward to her

daughter taking care of her in her old age.

3.3 Themes inMrs. Warren’s Profession
Gender (In)equality and Women’s Subjugation: The play depicts the stereotypic
image of women in the early 2@entury England. They were expected, for instatae,
behave in some genteel, dignified manner, showdas@nine sentimentality and
romanticism. Praed, speaking to Vivie, a moderhajisome sort, says:

When | was your age, young men and women weredafifaéach other: there was
no good fellowship. Nothing real. Only gallantrypsed out of novels, and as
vulgar and affected as it could be. Maidenly reskgentlemanly chivalry! always
saying no when you meant yes! simple purgatoryshyr and sincere souls (Act 1,
n.p).
Women were not expected to be as educated as mka educated in some fields of
study as their male counterparts. They were netlasated as the male folk, not exposed
to the same work opportunities that the men werene word, they were simply raised
to marry. Hence, Praed reacts to Vivie’'s educatiomathematical calculations (which is
supposed to be a masculine discipline), and producecreation interest in only such
“masculine” sports as cycling and lawn-tennis rattien romantic view of life — by
saying that the educational system is “a monstrausked, rascally system” and is
“destroying all that makes womanhood beautiful!” this, Vivie objects that it would
rather be of use for her in the making of herselagractical person, fully involved in
Law and with an eye on Stock Exchange, too. Prstadtled, only exclaims: “You make
my blood run cold. Are you to have no romance, mauby in your life?” Praed,
expressing the society’s conception of womanhoodsdot expect to find Vivie (being
a female) a practical person as men are, but ehtirsental, romantic outlook. Hence,
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she is (Praed says) different from her mother'slidg her—of course, as well as the
society’s.

The character of Vivie represents a rebellion arafiadce against the society’s
stereotypical conception of womanhood. When Pragd $0 Mrs. Warren about her:
“You see she has really distinguished herself; lanchot sure, from what | have seen of
her, that she is not older than any of us” (inllaté or character, that is to say)—Shaw
brings the Feminist ideology of egalitarianism be fore through her. Shaw represents
Vivie as being a product of a type of gender refation. Shaw’s representation of Vivie
is one of his key rebellions against the societgaventions of womanhood in the play.
The society expected women to be subjected to theibands. She rejects two marriage
proposals, dumps her boyfriend and takes an offiogk in the city to be financially
independent.

In the representation of the character of VivieaBlloes not only attempt a reformation
of gender relations, but he also presents a defedotmation of women’s representation
in literature and theatre. In Shaw’s charactematof Vivie, therefore, he invents a
female character that matches up with the conveakicepresentation of male character
in literature and theatre, and thereby challengiegconventional pro-masculine space in
the English society and theatre/literature at tegitming of the century. Indeed, the era
of Modernism in English literature, which the dawhthe century opened, is by and
large a violent reassessment and challenge ofxiseert norms and order in society and
literature, one of such being the issue of genddrsacietal cum literary space.

Class Division: Equally crucial and connected to the theme of wdmenbjugation, in
Shaw’'sMrs. Warren'’s Professigris the issue of class divisiowikipedia Encyclopedia
notes that Shaw’s play has been said to be aduaatiof the ideological and economic
system that produced her [Mrs. Warren], attackimg problematic double standard of
male privilege and the deeply entrenched objeatifimn of women” (Dierkes-Thrun).
Kitty and her sister Lizzy were brought up in pdyes girls and Anne Jane, one of their
two half-sisters, died of lead poisoning workingtire lead factory. Speaking of the
second half-sister, Kitty Warren tells Vivie: “[Sheas always held up to us as a model
because she married a Government labourer in tipéfdde victualling yard...” (Act 2,
n.p). The girl- child is expected to look forwam marrying a wealthy or comfortable
man. In other words, her success in life is measureelation to the class of the man she
marries.

Therefore, when the half-sister was “held up asamehto us because she married a
Government labourer in the Deptford victuallingdarand it was only “until he took to
drink”— that she loses her respectability. The idemes off with more directness when
Mrs. Warren rhetorically asks: “What is any respbt# girl brought up to do but to catch
some rich man's fancy and get the benefit of higeydy marrying him?” (Act 2, n.p).
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In essence, the female gender tends to occupy erlolass of society’s class, in the
general sense, than the male gender occupies.

3.4 Characterisation in Mrs. Warren’s Profession
Mrs. Kitty Warren : she is the eponymous character and heroine iplthewho at an
early age is driven by poverty to work as a prostitso as to make ends meet. She
becomes a prostitute not because she had a choicecause of moral weakness but
because of financial constraints. Miss Kitty Vamaslater known as Mrs. Kitty Warren
was born in poverty. In a society that frowns omven stepping out of the boundaries
laid down for them, Kitty rises up to challenge #tatus quo and it is her profession as a
prostitute that makes her become a respected wamdrable to raise and educate her
daughter.

Vivie Warren: is Mrs. Kitty Warren’s daughter. She is aroundntye- two years of age
and is portrayed as an independent young lady wilonfident of herself and her ideas.
She is a graduate of Cambridge. She is an uncanwahioung lady who has decided to
“set up chambers in the city, and work at actuarétulations and conveyancing” (Act
1, n.p). She is not interested in her mother’slidéher especially as she does not know
anything about her mother. It is during her holidgdyhe cottage that Vivie learns about
her mother’s past especially her profession becshisdived in the boarding house for a
long time. Though she admires her mother’s indeproel and courage she decides to be
independent and free herself of her mother’s dreaideal for her. She makes it known
to her mother that she intends to take a diffepatit from her mother’s.

Sir George Croft: he is an old friend of Mrs. Warren and her busiressociate. He is a
man in his fifties and he seems like a “woman’s in@ct 1, n.p). He is dressed in the
style of a young man, has a nasal voice, cleaneshbulldog jaws, and he is a gentleman
that has the combination of the most brutal typesity man, sporty and a man about
town. Though he knows that Frank intends to mariyiey his attraction for the girl
makes him propose to her. He is convinced thapéisonality, financial and social status
will make Vivie fall for him but he is turned dowkVhen his proposal turns into insults
and threats between the two of them, Croft splils heans and tells Vivie that she and
Frank might be siblings as Frank’s father mighthiee father and it will be a taboo for
both of them to marry. Croft's revelation turns ¢ mind against her mother and she
leaves for the city, vowing never to marry throughioer life.

Self-Assessment Exercise
Compare and contrast the characters of Vivie angl Mfarren

4.0 CONCLUSION

George Bernard Shaw’s plavrs. Warren’'s Professions read as one of the works
typifying society’s designation of women roles anednnerism as touching marriage and
sexuality. Shaw’s depiction of Vivie, is in defianto such stereotypes.
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5.0 SUMMARY
In this Unit you have learned about George Beri&iraw andvrs. Warren’s Professian
A detailed summary of the play with the themeserider and class were discussed.

6.0 TUTOR-MARKED ASSIGNMENT
Examine critically Bernard Shaw’s treatment of weonand tradition inMrs. Warren’s
Profession.

7.0 REFERENCES/FURTHER READING

Coote, S. (1993)T'he Penguin History of English LiteratuNew York: Penguin Books.

Drabble, M. (ed.) (1985). The Oxford companion togksh literature. London: Oxford
University Press.

Encyclopedia Britannica. “George Bernard Shaw Playpdated June, 2015.Accessed,
12 June. 2015.

Faulkner, P. (ed.). (1986A Modernist Reading: Modernism in Englad®10-1930.
London: Batsford.

Lawrence, D. H. (2004).“Victorians unveiled: somkoughts onMrs. Warren’s
Professiofiin Shaw: The Annual of Bernard Shaw Stu@#és 40.

Lodge, D. (1977)The Modes of Modern Writing: Metaphor, Metonymy Hrel Typology
of Modern LiteratureLondon: Edward Arnold.

Shaw, G.B. Mrs Warren's Profession. EBook by Ptojéutenberg, Anonymous
Volunteer and David Widger.www.guternberg.org.Acsel 10 Sept. 2013.

Ward, A.C. (1956). Twentieth—century literature 194®50.12th edn. London: Methuen.

Wikipedia Encyclopedia.Mrs. Warren's ProfessiahWikimedia Foundation,
2013.Accessed, 12 Mar. 2013.

Wikipedia Encyclopedia. “George Bernard Shaw.” Wikdia Foundation, 2013.
Accessed, 12 June. 2015.

95



UNIT 3: Harold Pinter's The Homecoming
Content

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 Harold Pinter
3.2 The Homecoming
3.3 Themes inThe Homecoming
3.4 Characterisation ifhe Homecoming

4.0 Conclusion

5.0 Summary

6.0 Tutor-marked Assignment
7.0 References/ Further Reading

1.0 INTRODUCTION

Harold Pinter is one of the late modernist dranstisle is a playwright of the absurd
theatre. In this Unit you are introduced to Hardtdhter, given the synopsihe
Homecomingand a discussion of some of the themes in theipldone.

2.0 OBJECTIVES
At the end of this unit you should be able to:
e summariseThe Homecomingnd discuss the themes and techniques used in the
play
¢ relate the theme of alienation and loneliness toesof the characters in the play

3.0 MAIN CONTENT

3.1 Harold Pinter

Harold Pinter, playwright, screenwriter, politicattivist, poet and theatre director was
born in London, England in 1930 to Jack Pinter wisle Tailor as an only child. He
studied at Hackney Downs School, The Royal Academpramatic Art but did not
finish his studies there and headed to Central @adfdSpeech and Drama. He had strong
antiwar ideas and refused to be enlisted in th@anjlduring the Second World War. He
began to write poetry at an early age and his waalk highly influenced by Samuel
Beckett and T.S. Eliot. His works includéhe Caretaker, The Servant, Accident,
Mountain Languageand The Homecomin@1965) which is considered his masterwork.
The play won a Tony Award and was later turned afdm. He was awarded the Nobel
Prize for Literature in 2005 and he won other awalide Companion of Honour,
Lawrence Olivier Award amongst others. He marrieédahn Merchant but their marriage
did not last and he later married Lady Antonia Erasho was his wife until his death.
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He died of cancer in 2008. He is regarded as onéhefmost influential modern
dramatists in English Literature.

Harold Pinter’s experience of both the Turf war &idrld War Il affected his writing,
hence the theme of domination and power struggtesinvorks. As a young child, he
suffered the effect of the world and therefore wheneached the draft age, he objected
to being draft into the world. Although he did matve any strong religious belief, he saw
himself as a conscientious objector who would maitigbute to the continuance of the
war. His writing career began in 1950 when two isfgoems were published Roetry
London,a magazine.

His first attempt at writing a play was unsuccektfaugh. His first major playlhe
Birthday Partywas premiered in London in 1958 but was welconoeal tave of bad
reviews. In 1959, his play,he Caretakehad its first London performance and was
opened to rave reviews in 1961 in New York Citythe 1960s his screenplay “The
Servant” won the British Screenwriters’ Guild Awatiihe Pumpkin Eater” also won a
British Film Academy Award for Best Screenplay. WhH#éhe Homecomingas
premiered in London in 1965, Pinter received afaccolades for the play. The play
was tagged his cleverest play. The following yaateé? was awarded the C.B.E
(Commander of the Order of the British Empire) hye®n ElizabethiThe Homecoming
transferred to New York in 1967 where it won theny @ward and the Drama Critics’
Circle Award for Best Play.

Pinter was appointed Associate Director of the gdadmed National Theatre in 1973.
His next playThe Betrayailvas produced against the backdrop of his own sdaimbut
his affairs with Lady Antonia Fraser and the diwfom his wife Vivien Merchant. The
play ironically focused on adultery in the literamycle. After the New York premier of
The Betrayaln 1980, he married Fraser. He continued to Watdilm and his
adaptation of “The French Lieutenant’'s Woman” wasimated for an Academy Award
in 1982. His other screen plays include “The CombbiStrangers.”

3.2 The Homecoming
The Homecomings a two—act play. The story centres on the housere Max, an ex-
butcher, his brother Sam and two of his two soosyJa would-be boxer and Lenny, a
pimp lives. Max rules the house with an iron haHe. bullies his household through
verbal abuse or even occasionally attacks them mghstick. One night, his eldest son
Teddy, a philosophy professor, arrives from Amergthout prior notice with his wife
Ruth. Teddy, an academic who was estranged frarfamily for several years, takes his
wife, Ruth, to meet his family for the first timRuth likes Teddy’s family a lot and may
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be too much as sexual tensions arise and Ruthefetmdstay behind with Teddy’s family
while Teddy has to go back alone to America. Frégdidyother who was the only woman
in the house is dead but the husband (Max) anddrms still remember and long for her
presence. Their wish is fulfilled with the comingRuth. When Freddy comes home with
his wife, Max thinks his son had brought home aspiate and the men of the house
plans, Freddy excluded, to set Ruth up as a putstand earn their living through this.
The play climaxed with the revelation that Ruth vaagrostitute before she married
Teddy. Ruth agrees to this especially as she knthas she will be financially
independent. Freddy goes back without his wife taefica.

3.3 Themes inThe Homecoming
Female Subjugation and IndependenceThe men in Freddy’s all-male family treat
women as whores and sluts, calling them all softslegrading names. With Ruth’s
coming, she challenges their superiority especiatigncially as she becomes their boss.
She decides to have a say in whatever plans oopabphe men have for her as a result
she challenges the status quo. Ruth is expected tioe whore, providing for the family.

Power: Characters in the play all try to exude power orey wr the other through
violence, intelligence and sexuality. The verbalsshand violence used by Max and his
sons, apart from Freddy, is apparent in the plathag deploy it anytime it suits them.
Ruth however decides to make use of her intelligeaned sexuality to take control and
influence over the men of the house. Ruth hadlgightiged that she might not be able to
defeat the men with violence, even as they weranatg to further control Ruth by
making her a prostitute, she uses her sexual aalyaraind turns the situation to her
favour.

Alienation: Teddy and Ruth have problems in their marriage @&noecomes more
evident the longer they stay with Teddy’s familyhely do not communicate and are
emotionally alone though they are married. They disd it hard to be emotionally
attached to the people around them. Also, thetfattthe members of Max’s family love
one another is not in doubt, but the lack of comicaiion causes an alienation that is
experienced through anger and frustration. Aliemai$ a strong theme in the play.

Revelation of Man’s Inner Brutality: The play showed the inner tendency of man to be
brutal; a characteristic veiled behind the appeagasf civilisation and etiquette people
portray. The audience expects lower-class peokéeMax and Lenny to be obnoxious
and cruel but this is same of Ruth who appearedastured lady of the upper-class. The
play showed that humans are united in their euvilmabeneath the facade of culture and
class division that the society institutes.
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3.4 Characterisation in The Homecoming

Ruth: She is a married woman who finds herself in a wystional family set up, a
family into which she is married but decides to makerchandise of her sexuality. When
Ruth is first introduced to her husband’'s familye werceive that this is a male-
dominated family that has no place for a womansfarspective is reinforced when we
notice the atmosphere of competition and hostiligt the family lives in. The father and
his sons and his brother that live with them compearrel and fight over almost
everything. When Ruth arrives in the house, shguist and passive, almost afraid of
facing her husband’s family but she later decideshange her role from a victim to the
challenger.

She is compared and likened to Max’s dead wifesides/ho was the only woman in the
house before her death and before the arrival ¢hh.Riessie was also an unfaithful wife
to the extent that the paternity of her sons wagtknl. Ruth confronts Lenny especially
his sexual confrontations and verbal assaults loeadnd till the end of the play she

decides to change her role from the victimized imerdo a woman who exploits her

circumstances to her benefit. This is not to excduse chameleon-like or ambiguous
behaviour especially her promiscuous tendency eouplith her disregard for her

husband’s feelings or the future of her childreimtd? in a way depicts her as the image
of an emancipated and freed woman in a male- ddednaorld.

Max: He is the father of the house and he seems to staderthe psychology of women

more than every other member of his house. Fronbéggnning of the play it is evident

that Max is abusive and does not respect womenfifdidime he sets his eyes on Ruth,
he concludes that Ruth must be a prostitute. Mattisude of regarding women as sluts
and whores rubs off on his family members, esplgdianny and they are encouraged by
Max to verbally and sexually abuse women. It is Malko reads Ruth’'s character
correctly “Listen, I've got a funny idea she’ll dbe dirty on us, you want to bet? She’ll
use us, she’ll make use of us, | can tell you!n saell it!” (81).

Teddy: He is Ruth’s husband who decides to take his wifmda to his family without
thinking of either protecting her or looking outr foer best interests. He also does not
care so much about his relationship with his wife.is an academic in the city who has
not been in touch with his family in a long timeppably because he is not in good terms
with them. Pinter portrays him as a weak man whaas in control of his interests
especially his marriage. Ruth’s decision to stapdaun herself against his family’s insults
could be as a result of the fact that her husbaild fo do so. His brothers Joey and
Lenny get intimate with his wife and he does najhio restore his relationship with his
wife. It is Teddy himself who tells Ruth that hianiily would like her to stay back
knowing full well their plans for her.
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Though he is weak, he tries to paint a differentyse of himself to the audience; that he
knows what is happening though he does nothindpémge the situation. He tells us “I'm

the one who can see. That's why | can write myicaiitworks... | can observe it... But

you're lost in it. You won't get me being ... lastit.”(62). Teddy thinks that being able

to see as an academic and being able to writealrittorks about the nature or mind of
men will make him understand what is going on himify or show him to be superior to

everybody else. But the question one might aslog superior is the man whose wife is
merchandised by his own family and he does notabayt it but accepts the situation?

Lenny: He is portrayed as a bully in the play. He paipswith Max as the greatest
trouble makers in the family. Both of them fighteo\paper cutting, they both taunt Sam
over being a good driver and like his father, Lesegs women as sluts and whores and
he blames them for giving him a disease. He laticules his father with questions
about his paternity, making us doubt that Max ssthie father. The character of Lenny is
of importance in the play as it is through his affsathat Ruth becomes a changed
woman. Though Ruth was quiet and passive at theieg of the play, Lenny’s sexual
advances and insults bring out a new perspecti\utti’'s character. She turns out to be
a threat to Lenny’s masculinity and she danceslasgks Lenny, teasing Joey. Lenny
later becomes Ruth’s pimp at the end of the play.

Self-Assessment Exercise
In your opinion, are women given positive depiction Harold Pinter's The
Homecoming Support your answer with references from the text

4.0 CONCLUSION

The home coming here is Freddy’'s home coming tddmg seen family but in reality it
is a home coming for Ruth who discovers herselfwhdt makes her happy. Though in
an unconventional way, Freddy’s family also becorbetter off with the coming of
Ruth.

5.0 SUMMARY
In this Unit we have seen a modern family in actibhrough the character of Ruth, a
better space is created for women to actualizeisedpite of male domination. This is
another main feature of the Twentieth Century Drawizere the role of women in the
society is reordered from the permissive fringerabter to a more central place. Apart
from this, the period was a time when a lot oficsitstarted questioning the larger than
life poise of some high-class citizens, advocatireg all humans are the same.

6.0 TUTOR-MARKED ASSIGNMENT

Discuss how character of Ruth and the portrayahaf marriage both challenge the
traditional concept of womanhood and marriage.
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1.0 INTRODUCTION
T. S Eliot is not only a renowned poet, but alseedl-known playwright of the 20th
Century. He explores how the political ambitionsyan in the modern world could
interfere with their spirituality in his plapurder in The Cathedralin this Unit the
life of T.S Eliot will be discussed briefly in adidin to an analysis of some of the
major themes in the play.

2.0 OBJECTIVES
At the end of this unit you should be able to:
o Discuss T.S Eliot’'s Murder in the Cathedral as artiieth century English
play
. Discuss the themes and techniques in the play

3.0MAIN CONTENT

3.1T. S Eliot
Thomas Stearns Eliot was born in St Louis, Misstutdenry Ware Eliot and Charlotte
Stearns in 1888. He was the youngest of sevenrehildHe attended Milton Academy
and Harvard University. He worked as a banker fathde before he joined a publishing
firm. He married Vivienne Haigh — Wood in 1915 aafter she died, he married Valerie
Fletcher in 1957. He was a poet, playwright, crédid editor. His works includ&he
Love Song of J. Alfred Prufrock, The Waste Land, lsiurder in the Cathedrahmong
others. He received the Nobel Prize for Literainr&948. He was a chronic smoker and
had health problems. He died in 1965.
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Thomas Stearns Eliot’s life was full of contradsets. Although he was an American
from St Louis, he moved to England and took Brittgizenship. Although his life-long
dream was to be a poet, Thomas Stearns Eliot veeitarvard to study philosophy.
Although his poetry is full of Eastern philosophy, S. Eliot converted to Anglicanism.
Even though he was one of the great intellectuaibe world, Eliot read detective fiction
and wrote limericks about cats in his spare time.rélolutionalised poetry in his time,
but now post-structuralist critics see him as ptmfascist. These contradictions marked
his writing and reflected in his works.

His love for literature grew from his early dayssHealth condition prevented him from
participating in sporting activities in his growing days. He instead started developing a
love for literature finding particularly interesgrthe tales depicting savages, the Wild
West, or Mark Twain’s thrill-seeking Tom Sawyer. @&pfrom his health condition, his
love for literature was also fuelled by his birthveonment in St Louis. He loved his
neighbourhood and credited it with the inspiration his love for literature. He was
particularly inspired by the big river in St Loulde attended Smith Academy where he
studied Latin, Ancient Greek, French and German.

He started writing at age fourteen and althoughdadiest writings were poetry, he
would later start writing plays after he publish@d renowned poenThe Waste Land
Although he published bits and pieces of his t@igblay writing but his first major drama
piece wasMurder in the Cathedra{1935) written about the death of Thomas Beclkst.
also wroteThe Family Reunior{1939), The Cocktail Party(1949), The Confidential
Clerk (1953),The Elder Statesm€i958) all as commercial plays.

T.S. Eliot's plays stood out for their incursionlmfth the drama and poetry genres. The
conversations between the characters are ofteaatiggform. His works made use of the
tool of contradiction effectively. This tool of cwadiction can be seen in his casts doing
a thing and claiming to be doing the very opposithis tool, according to several
scholars, is very evident in hidurder in the Cathedralvhere Thomas Beckett refused
the advice of the fourth Tempter to release hinselfe killed in order to attain the status
of a martyr but ended up doing the very same thirgs sets him apart in the literary
world and peaked after he publish€de Four QuartetsHis works were central to the
canonisation of the English literature.

3.2Murder in The Cathedral
T.S Eliot's Murder in the Cathedrals about the murder of Archbishop Thomas Becket.
He was murdered by the messengers of King Henrlgdtket and Henry were friends
and it was Henry who made Becket the Archbisho@aniterbury but Becket changed his
disposition and stopped supporting the King bueddéd the rights of the Church. When
Becket’s action became intolerable for the KingnHedecided to stop Becket. Becket
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was accused and tried for misappropriation of fuamsle Chancellor. Becket went on an
exile to France as a result of this fracas.

Murder in the Cathedrabpens with the news that the Archbishop will soome back
after spending seven years in exile. The women cspe are excited that the
Archbishop is coming back as they feel that Beskettming will change the political
injustice in Canterbury. Henry had been a bad rdlsing Becket's absence and the
people have been exploited and made to pass thralligdorts of difficulties. Three
different priests who had different opinions aieithviews on the coming back of Becket
to Canterbury. While the first priest fears thag boming will bring trouble, the second
feels that the King and the archbishop will not eotn terms and the third opines that
what will be will be.

After the arrival of the Archbishop Four Tempterbonare the messengers of the King
approached Becket and tell him to stop resistinggkienry. The First Tempter advises
Becket to ‘be easy’ so that he could enjoy hisaifel live in safety, the second offers him
wealth and fame so that he will ‘thrive on earttlie third offers him power and
connection with the Pope, the King, and the Bardnlevthe Fourth Tempter offers
Beckett martyrdom, the ‘glory of saints’ which Betlkcowardly accepts as the people of
Canterbury will believe that he died for what hdidvad in. He is murdered eventually
by Four Knights inside the Cathedral of Canterbury.

3.2 Themes inMurder in the Cathedral
Conflict between the State and the Churchboth the State and the Church are two
influential powers in the society and the tensionsinhealthy rivalry that could come
when they both compete for power is seenMuarder in the CathedralHenry and
Beckett were friends before the latter becomesAttulbishop but once Becket attains
power their friendship suffers as Beckett no long@pports King Henry’'s governance
especially as it affects the Church. The way thehhAishop challenges the authority of
the King causes the conflict in the play and Hemhegides to put an end to this struggle
for supremacy, hence, Becket's murder.

Murder and Martyrdom: Beckett did not fall for the other Tempter’s offgran easy
life, riches and fame and power if he decides fopsut the King but he falls for the
Fourth Tempter’s offer of martyrdom which lead$ite assassination. Becket's surrender
to become a saint is motivated by selfishness #@ cowardly act and it could also be
seen as suicidal but he could also be seen asthagolobishop who decides to die instead
of compromising his faith. The issue of martyrdond avho should be a martyr is really
one of the issues that could be questioned inlthe p

Poverty and Oppression through the chorus we could see that the pedplaoterbury
especially the ordinary people are passing throaghard time because Henry had
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decided to make life hard for them and make theoggte helplessly. Now that Becket
is back they feel that there will be relief for thdut they also fear for Beckett’s fate in
the hands of King Henry II.

3.4  Characterisation inMurder in the Cathedral

Thomas Becket he is the hero of the play and the archbishoQariterbury who was
raised from the position of the Chancellor to tkaled position of the archbishop by the
King. He was on friendly terms with the King befdre became the archbishop but he is
on exile because of the tensions that was presawelen him and the monarch. Becket
decides to interfere in the matters between ther€@@hand the monarch especially the
rights of the Church. He is accused of being a ¢onman who is not willing to submit to
the monarch. Becket is more interested in fightag the rights of the Church and
submitting to the will of God than to man’s dictatdHe carries this belief to the end
when he submits himself to be killed and becomeagtyn

Four Knights: the four knights are the agents of the King to mg of Becket. They
present Becket with different temptations so tleatbuld stop antagonising the monarch.
After Becket's assassination, the Knights come t@ages to justify the reason(s) they
killed Becket. It is clear that though they weresessful in getting rid of Becket, Becket
is indeed the victor especially as he refuses aldly riches and glory and decides not
to fall into the hands of men but submits to Goalik and becomes a martyr that will be
honoured for ages to come.

The Chorus: they are a very important part of the play. Theg the women of
Canterbury and their role is “to bear witness” thatvhappens to Thomas Becket. It is
through them that the truth is known about whatplemed in the past in Canterbury.
They are the representatives of the poor, the ardipeople and the voice of Canterbury.
The audience is led to reflect on issues aboutlii@ death, destiny and martyrdom.

Self-Assessment Exercise
From your encounter with the Archbishop of Canteybdescribe your understanding of
martyrdom

4.0CONCLUSION

Murder in the Cathedratould be regarded as one of the major modernastspthat
dwells so much on experimentation. The play has lbead as a poetic drama especially
with its rhythmic verses and repetitions. Eliot maluse of free verse and the chorus to
enhance the emotional engagement and set the miodle oplay.In Murder in the
Cathedra) he deploys music, imagery and symbolism to cornlieymessage of the play.

5.0SUMMARY
In this Unit you have studied T. S Eliotidurder in the CathedralYou have been
exposed to what the play is about through a shartnsary of the play, and the major
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themes were briefly discussed to make it easy éor tp do a personal critique of the
work.

6.0TUTOR-MARKEDASSIGNMENT
Do you consider T. S Eliot'8urder in the Cathedrah good example of a modernist
work? Support your answer with convincing referenitem the play.
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